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MORALNI RAZVOJ DECE: SAVREMENA ISTRAZIVANJA
I MOGUCNOST NJIHOVE PRIMENE U VASPITANJU
I OBRAZOVAN]JU

Apstrakt: U radu analiziramo savremena istrazivanja u oblasti moralnog
razvoja. Uvida se da je ovo polje istrazivanja u velikoj meri nastalo kao reakcija na
strukturalno-razvojni pristup Pijazea i Kolberga, a u nastojanju da se prevazidu
neka ogranicenja tog pristupa. U pogledu razvoja moralnog misljenja, istrazivanja
u poslednjih nekoliko decenija ukazuju da je moralno misljenje raznovrsno, u za-
visnosti od specifi¢nih odlika situacija na koje se odnosi. U skladu sa ovim, istra-
zivanja nastoje da rasvetle spcifi¢ne razvojne procese razli¢itih aspekata moralnog
misljenja. Empirijski nalazi o moralnoj motivaciji i njenom razvoju ukazuju na to
da dostizanje zrelosti moralne motivacije podrazumeva razvoj svesnosti o vlasti-
tim motivima i rastu¢u sposobnost njihovog uskladivanja. U oblasti istrazivanja
razvoja karaktera, koja je jasno usmerena na podsticanje pozitivnog razvoja ka-
raktera, postoji nedovoljno empirijskih nalaza koji mogu predstavljati osnovu za
definisanje delotvornih nacina delovanja.

Kljucne reci: moralni razvoj, razvoj moralnog misljenja, razvoj moralne
motivacije, razvoj karaktera

MORAL DEVELOPMENT OF CHILDREN: CONTEMPORARY
RESEARCH AND THE POSSIBILITIES OF THEIR APPLICATION
IN EDUCATION

Abstract: In this paper, we analyze contemporary research in the realm of
moral development. It can be noticed that this field of research has developed, to
a large extent, as a reaction to the structural-developmental approach of Piaget
and Kohlberg, in an attempt to overcome some of the limitations of their appro-
ach. Regarding the development of moral reasoning, the research during the last
several decades indicates that moral reasoning is multifaceted and dependent on
the specific situational characteristics. In accordance with this, researchers aim
to elucidate the specific developmental processes of the various aspects of moral
thinking. Empirical evidence on moral motivation and its development suggests
that achieving maturity of moral motivation implies a raised awareness of various
personal motivations and a growing capability to integrate them. In the field of
character development research, which is explicitly oriented towards supporting
positive character development, there is still a lack of empirical evidence needed
for designing efficient strategies of intervention.

Key words: moral development, development of moral reasoning, develop-
ment of moral motivation, character development
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MULTIDISCIPLINARNI PRISTUP I DOSTUPNOST TRETMANA
GOVORNO-JEZICNE PATOLOGIJE

Apstrakt: Suvremene znanstvene spoznaje o govoru i govorno-jezi¢noj pa-
tologiji nastale su zahvaljujuci istrazivanjima i spoznajama u medicini, psihologiji
i tehnologiji, te razvoju logopedije kao samostalne grane. S porastom obima i
raznolikosti tih spoznaja, doslo se do njihova sustavnog definiranja i klasifikacije.

Govorno-jezi¢na patologija egzistira kao samostalni entitet ili u komorbi-
ditetu s poremecajima drugih etiologija. Dok su kod odraslih etiologija i simp-
tomatologija klinicki jasne, u ranoj dje¢joj dobi govorno-jezi¢na patologija dio je
$ire klinicke slike nekog sindroma ili poremecaja koji se reflektiraju na usvajanje
¢itanja i pisanja, te na akademske vjestine i postignuca. U tretmanu govorno-jezic-
ne patologije, glavni problemi su kasno dijagnosticiranje, zakasnjela intervencija,
nedostupnost logopedskog tretmana, nesustavna habilitacija i izostanak multidis-
ciplinarnog i interdisciplinarnog pristupa. I mada je kod mnoge djece govorno-je-
zi¢ni poremecaj najizrazeniji u sveobuhvatni habilitacijski tretman, a priori treba
da se ukljuce i drugi stru¢njaci poput fizioterapeuta, psihoterapeuta, psihijatara
i radnih terapeuta, jer govorno-jezi¢ni poremecaji najc¢esce su posljedica nekog
primarnog problema na biopsihosocijalnom planu. I mada je suvremena znanost
dala odgovore na mnoga pitanja po pitanju dijagnostike i tretmana, sustav re /
habilitacije je pitanje svjesnosti i organiziranosti drustva i njegovih sluzbi i tre-
balo bi se temeljiti na nacelu pravednosti i potrebitosti s stru¢nom ekspertizom i
argumentacijom.

Kljucne rijeci: govor, patologija, tretman, multidisciplinarni pristup, do-
stupnost

MULTIDISCIPLINARY APPROACH AND THE AVAILABILITY
OF THE SPEECH-LANGUAGE PATHOLOGY TREATMENT

Abstract: Modern scientific discoveries on speech and speech-language
pathology were achieved on the basis of research and discoveries made in medi-
cine, psychology and technology, as well as the development of logopedics as an
independent scientific branch. With the growth of the scope and variety of these
discoveries, the need for their systematic defining and classification arose.

Speech-language pathology exists as an independent entity or as a comor-
bidity with disorders of other aetiologies. In adults, the aetiology and symptoms
are clinically clear, but in early childhood speech-language pathology is a part
of a wider clinical picture of a syndrome or disorder which reflect on acquiring
reading and writing skills, as well as other academic skills and achievements. In
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the treatment of speech-language pathology, the main problems are late identi-
fication, late intervention, unavailability of logopedic treatment, non-systematic
habilitative therapy and an absence of a multidisciplinary and interdisciplinary
approach. And even though in many children the speech-language disorder is the
most prominent one in the overall habilitative treatment, it a priori should involve
other experts such as a physical therapist, a psychotherapist, a psychiatrist and a
work therapist, since speech-language disorders are most often a consequence of
a primary problem in the bio-psycho-social domain. And even though contem-
porary science has answered many questions of diagnostics and treatment, the
contents of re / habilitation are a question of awareness and level of organization
of a society and its services and should be based on the principle of fairness and
necessity with expert involvement and argumentation.

Key words: speech, pathology, treatment, multidisciplinary approach, ava-
ilability
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INTEGRISANI PRISTUP U RADU PREDSKOLSKOG
VASPITACA - OPTERECENJE ILI IZAZOV

Apstrakt: Dono$enjem Pravilnika o osnovama programa predskolskog vas-
pitanja i obrazovanja (2018), period predskolstva definisan je kao najplodonosnije
i najkreativnije razdoblje ¢ovekovog Zivota. S obzirom na to da su glavni nosioci
tog progresivnog razvoja vaspitaci, uspesnost organizacije i realizacije novog kon-
cepta vaspitno-obrazovnog rada zasnovanog na holistickom pristupu i tematskom
programiranju, u velikoj meri zavisice, pre svega, od njih samih. Ovakva koncep-
cija rada podrazumeva otvorenost vaspitaca za promene i licna usavrsavanja, za
inovacije prilikom planiranja vaspitno-obrazovnog rada, vi$e nivoe komunikacije
sa posrednim i neposrednim ucesnicima procesa, kao i kontinuirano vrednovanje
sopstvene prakse. Pomenuti segmenti definisali su cilj istrazivanja u nasem radu
koji je bio da se utvrde stavovi vaspitaca o uticaju integrisanog pristupa ne samo
na dedji, ve¢ i njihov li¢ni i profesionalni razvoj, a sve sa ciljem unapredivanja
kvaliteta vaspitno-obrazovnog procesa.

Osnovni metod je neeksperimentalan — anketno istrazivanje na uzorku od
N=300 vaspitaca. Dobijeni rezultati ukazuju da vaspitaci u znatno vis§em procentu
isticu prednost primene integrisanog pristupa u planiranju vaspitno-obrazovnog
rada sa decom u odnosu na njegove nedostatke. Njegova primena u okviru sop-
stvenog rada za njih je profesionalni izazov. Odgovori vaspitac¢a ukazuju i na po-
trebu preispitivanja i inoviranja nastavnog rada u $kolama za vaspitace Srbije kako
bi sadrzaji koje usvajaju studenti, bududi vaspitaci, bili svrsishodni, primenjivi i
u skladu sa promenama u organizaciji vaspitno-obrazovnog rada u predskolskim
ustanovama. Znacaj prikupljenih podataka je u njihovoj prakti¢noj primeni to-
kom rada sa studentima na VSSOV u Kikindi, u okviru pedagosko-metodicke
grupe predmeta.

Kljucne reci: vaspitac, predskolsko vaspitanje i obrazovanje, razvoj, inte-
grisani pristup
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INTEGRATED APPROACH IN EARLY CHILDHOOD EDUCATION
- A BURDEN OR A CHALLENGE

Abstract: The Rulebook on Preschool Education Program Foundations
(2018) defines the preschool period as the most fruitful and the most creative stage
in a person’s life. Given that the key factors in this phase of progressive develop-
ment are kindergarten teachers, the success of organizing and implementing the
new concept of education based on the holistic approach and thematic planning
shall depend predominantly on them. Such a concept demands the kindergar-
ten teachers to be open to change and personal development, innovative when
planning, to communicate with direct and indirect participants of the process
on higher levels, and continually evaluate their own practise. All the segments
mentioned above have defined the goal of the research aimed at determining the
attitudes of kindergarten teachers towards the influence of the integrated appro-
ach on not only children’s but also their own personal and professional growth,
with the ultimate goal of improving the quality of the teaching process.

The main method was non-experimental - a survey research on a sample of
300 preschool teachers. The results obtained show that preschool teachers empha-
size the advantages of integrated approach in planning activities with children to a
much higher extent than its disadvantages. Preschool teachers see the application
of this approach in everyday practice as a professional challenge. The responses
given by the preschool teachers point to the need to question and innovate the
curricula in preschool teachers’ training colleges so the contents acquired by the
students - future preschool teachers, would be relevant, applicable and in line with
the changes in work organization in preschool institutions. The significance of the
data gathered lies in their practical application in the form of contents suitable for
the courses of pedagogical-methodological group of courses taught at Preschool
Teachers’” Training College in Kikinda.

Key words: kindergarten teacher, preschool education, development, inte-
grated approach
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JAYAILE KOMITIETEHIIJA 3A MY3N4YKO KPO3
ITPEVICIIMTUBAIBE COIICTBEHE ITPAKCE

Aucmpaxii: [IpencnnTuBameM CONCTBeHe IpakKce, 300r orpoMHor ocehaja
OIITOBOPHOCTH, CTa/IHO C€ TIMTAMO Ja JIX CMO JOBOJ/bHO KOMIIETEHTHH, JJa JIV ITOCe-
yjeMo 3Hama 1 BeLITHHE, fia /i1 ZoOpo paigyMo cBoj nocao. Kaja cy y nuramy My-
3MYKO-PUTMMUYKE AKTYBHOCTH, KOPUCTU/IN CMO UX CBaKOJIHEBHO, A/ UCKIbYYMBO Y
KOpeJIaliyjy ca CBUM JIPyTUM 06/acTiMa (IMKOBHO Y3 MY3UKY, GUSIYKO Y3 MY3UKY,
IpaMaTu3anuja ca ofroapajyhum nmecmama u ci1.). Pemmenu ga To mpoMeHMMO, HIO-
CTEIEHO MOAVKEMO HIBO CaMOIIOy3/lalba KPO3 aKTMBHOCTH KOje INIAHMPaMO ca po-
AUTE/BYMA, IeLIOM, PEeCYpCyMa y IOKaTHOj CAMOYIIPABY, CTPYYbaliiMa 13 001acTy
MY3MYKOT BacINTama 1 00pa3oBama, Kpo3 efAyKalijy Ha CEMUHAPY U IPUMEHY
CTEYEHMX 3HaIba y IpaKcu. JlaHac Cy [iella y HOpOAUIIM HETPEKUTHO OKPY KeHa
MY3MKOM IITO HUKAKO He 3HAuN JIa Ce fleTe TAKO MY3MUKM BacIUTaBa. TakBa BpcTa
MY3JKe YIJITaBHOM HIje TOTpebHa Jely 3a pa3Boj, jep IpeHaraleH puTaMm, mpe-
BHIIIe 3BYKOBa, IIper/lacHa My3MKa, MOT'Y BUIIIE [ja LITeTe JiedjeM pa3Bojy, HeTo fa
monpuHecy. Kama nera mouetkoM jana cturHy y Bptuh, BepoBatHo he monern ca
co00M OTPOMHY KOJIMYVMHY eHepruje Koja Mopa Jia ce HOTpOIIn. Y CBaKOJHEBHOM
pajy ca IelioM He ITOCTOoju 607bM BIJ, 32 TPOLIEH:E eHeprje Aelle Off MHTePAKTIBHE
Mys3uKe 1 IoKpeTa. Kajia cy ocMuII/beHM TOKpeTH NPefiCTaB/beHN Y KOHTEKCTY MH-
Te€paKTMBHE MY3MYKe ¥ TOKPETHE aKTMBHOCTH, Jella [YTOPOYHO 3aipKaBajy faTe
nHpopMalmje, Billle Hero y 6o koM apyrom Mean;jy. [Ipodecnonanusam Bacu-
Taya ce or7Iefia y KOHCTAHTHOM Yy4elby U IIPeUCIIUTUBAY PasIMIUTUX IPUCTYIIA
IPeJIIIKOJICKOM BacIMTamy. [la Ou yHanpenunm cBoje KOMIIeTeHIMje, BaCIUTaYN
npuberasajy CBUM JOCTYIIHMM HadMHUMa 32 YHanpebeme, I04eB off Ipoy4yaBarba
nuTepaType, noxahamwa cTpy4HUX ceMMHapa 1 00yKa, Kpenpama CpeiiHe 3a yde-
Ibe, IPEKO IIpMMeHe CTeYEeHOT 3Hakba JJo0 Melbalba COIICTBEHE ITpaKce.

Kmwyune peuu: BaciuTad, My3MuKO BacIIUTalbe, KOMIeTeHIIje BacuTaYa,
ponuTesby, fela MPeIIIKOICKOT y3pacTa

STRENGTHENING MUSICAL COMPETENCIES THROUGH
REVIEWING ONE’S OWN PRACTICE

Abstract: In reviewing our own practice, because of our overwhelming
sense of responsibility, we constantly ask ourselves whether we are competent
enough, whether we have the knowledge and skills, whether we do our job well?

11
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When it comes to music and rhythm activities, we used them on a daily basis, but
exclusively in correlation with other disciplines (fine arts with music, physical
education with music, dramatization with appropriate songs, etc.). Determined
to change this, we gradually raise our level of confidence through activities we
plan with parents, children, resources in local government, experts in the field of
music education and training, through seminar trainings and the application of
acquired knowledge in practice. Today, children are constantly surrounded by
music in the family, which in no way means that such a child is educated musi-
cally. This kind of music is generally not needed for children to develop because
its overstated rhythm, abundance of sounds, and loudness can do more harm to
children’s development than contribute to its development. When children arrive
in kindergarten early in the day, they are likely to bring with them an enormous
amount of energy that must be consumed. In everyday work with children, there is
no better way to consume children’s energy than interactive music and movement.
When planned movements are presented in the context of interactive music and
movement activity, children retain the information received permanently, more
than in any other medium. The professionalism of the educator is reflected in con-
stant learning and rethinking of different approaches to preschool education. In
order to improve their competencies, educators resort to all ways of improvement
available, starting with studying literature, attending professional seminars and
training, creating a learning environment, through the application of acquired
knowledge to changing their own practice.

Key words: kindergarten teacher, music education, teacher’s competencies,
parents, preschool-aged children
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TIMSKI RAD U VRTICU KAO VID INTEGRISANOG PRISTUPA
U PRUZANJU PODRSKE RAZVOJU DETETA

Apstrakt: Jedan od osnovnih ciljeva predskolskog vaspitanja i obrazovanja
jeste podrska celovitom razvoju i dobrobiti deteta, kroz obezbedivanje uslova i
davanje podsticaja detetu da aktualizuje svoje potencijale, prosiruje iskustva i iz-
graduje saznanja o sebi, drugim ljudima i svetu oko sebe, a sve u skladu sa sopstve-
nim kapacitetima i afinitetima. Kako bismo mogli da govorimo o integrisanom
pristupu u njegovom punom znacenju i vaznosti, podrsku razvoju deteta treba
da pruze, pored vrinjacke grupe i vaspitaca, i stru¢ni saradnici u predskolskoj
ustanovi i roditelji tj. porodica, §to je prikazano kroz studiju slucaja de¢aka M.K.
sa dijagnozom Aspergerovog sindroma.

12
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Dete je ukljuceno u kolektiv na uzrastu od 3-4 godine, pri cemu su regi-
strovana znacajna odstupanja od uzrasnih normi u svim razvojnim domenima, sa
nepovoljnim prognosti¢ckim implikacijama. Tokom naredne ¢etiri godine, njegov
razvoj je kontinuirano, planski i sistematski stimulisan. Napredak je pracen kroz
periodi¢ne razgovore sa roditeljima, opservacije u vr$njackoj grupi i u dijadnom
odnosu sa odraslima, logopedske procene govorno-jezickog razvoja, a — kada su se
za to stekli uslovi - i procenu intelektualnog funkcionisanja i kognitivnih kapaci-
teta REVISK-om. Nakon svake procene, revidiran je plan dodatne individualizo-
vane podrske detetu, u skladu sa njegovim aktuelnim moguénostima i potrebama,
a koji je pruzao smernice za rad svim uklju¢enim stranama.

Sa navr$enih 7 godina, decak je redovno upisan u osnovnu $kolu. Tokom
provere gotovosti za polazak u skolu, kod njega nisu primecena bitnija odstupanja
od dece iz njegove uzrasne grupe. Ovakav rezultat je postignut prvenstveno za-
hvaljujuci dobroj saradnji i timskom radu - koordinisanim akcijama predskolske
ustanove, roditelja — porodice i vr$njacke grupe.

Kljucne reci: integrisani pristup, timski rad, celoviti razvoj

TEAM WORK IN KINDERGARTEN AS AN ASPECT OF
INTEGRATED APPROACH IN SUPPORTING A CHILD’S
DEVELOPMENT

Abstract: One of the main goals of preschool education is to support the
child’s holistic development and well-being, by ensuring prerequisites and helping
the child’s self-actualization, widening experiences and learning about self, other
people and the surroundings, in accordance with own capacities and preferences.
If we want to refer to the integrated approach in its full meaning and importance,
child’s development should be supported by peer group and teachers, but also by
other specialists working in kindergarten, as well as by parents i.e. family. We
illustrated this through the case study of a boy M.K. diagnosed with Asperger
Syndrome.

The child has joined our kindergarten at the age of 3y4m, when we noticed
significant deviations from the age norms in all developmental domains, with
unfavorable prognostic implications. During the next four years, boy’s develop-
ment was continuously and systematically stimulated. His progress was recorded
through periodical interviews with parents, observations in his peer group and
in dyadic relationship with an adult, speech and language assessments, as well as
testing his cognitive functioning and intellectual capacities with WISC, once it
was possible. After each assessment, his IEP was revised, according to boy’s abili-
ties and needs at that point, providing guidelines to all involved parties.

At the age of 7, the boy was enrolled in regular school. During the enrol-
ment procedure, he showed no significant deviations when compared to his peers.
This result was achieved mainly due to good cooperation and team work - co-
ordinated actions of the preschool institution, parents — family, and peer group.

Key words: integrated approach, team work, holistic development
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PROGRAM: ,VOLIM I CUVAM SVOJE TELO - CUDESNI SVET
CULA“ KAO PRIMER INTEGRISANOG PRISTUPA U RADU
SA PREDSKOLSKOM DECOM

Apstrakt: U kreiranju vaspitno-obrazovnog rada oslanjamo se na humani-
sticki pristup koji polazi od ideje o unutrasnjim snagama deteta na koje se treba
osloniti prilikom delovanja na njegov razvoj, kao i na sredinu koja treba da podstice
ispoljavanje tih snaga. Verujemo da o tome $ta i kako raditi sa decom, najvise mo-
zemo da nauc¢imo od same dece, ako smo dovoljno otvoreni za ono $to oni daju,
ako im ukazemo postovanje i pokazemo zainteresovanost za ono §to oni rade.

Program ,Volim i ¢uvam svoje telo jedan je od pokrenutih i kroz rad sa
decom razvijenih programa. On otvara vrata detetovoj potrebi za ¢ulnim istra-
zivanjem sveta oko sebe. Ovo je program koji zahteva aktivno ucesce deteta u
procesu ucenja i koji pruza detetu mogucnost da upozna svoje telo i nacin na koji
ono funkcioni$e kroz niz eksperimenata, koriste¢i telo kao prirodnu laboratoriju.

Znacaj ovog programa je i u sveobuhvatnosti tema kao i mogu¢nosti da se
istovremeno deluje na razlicite oblasti detetovog razvojnog procesa: ¢ulnu osetlji-
vost — pruzajuci deci iskustva koja ¢e obnoviti i pojacati svest o onome §to dobijaju
svojim ¢ulima; psihomotorni razvoj — odnosno svest o telu i pokretu kao osnovi
razvoja samopouzdanja i pozitivne slike o sebi; socijalni razvoj — koristeci grupu
kao podsticaj ucenja i razvoja; emotivni razvoj — kroz vezbe i igre koje se oslanjaju
na ¢ula, a pomazu deci da dodu u dodir sa sopstvenim ose¢anjima; kreativnost -
podsti¢udi dete da bude kreativno kroz raznolikost aktivnosti; intelektualni razvoj
- omogucujuci detetu da nauci da njegove akcije imaju posledice kako pozitivne
tako i negativne, ali da su one uvek rezultat njegovog delovanja i odluke.

Kljucne reci: celoviti razvoj, telo, eksperimenti, ¢ulna osetljivost, psihomo-
torni razvoj, socijalni razvoj, emotivni razvoj, intelektualni razvoj, kreativnost

PROGRAM: ,, I LOVE AND TAKE CARE OF MY BODY
- THE WONDROUS WORLD OF SENSES“ AS AN EXAMPLE
OF THE INTEGRATED APPROACH IN WORKING WITH
PRESCHOOL-AGED CHILDREN

Abstract: In designing pedagogical and educational work we refer to the
humanistic approach, based on the child’s inner strengths which we need to rely
on when making an impact to his/her development, as well as on the surroundings
that should support the expression of those strengths. We believe that children
themselves can teach us best about what we should do with them and in what way;

14
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we just have to be open for what they can offer, to show them respect and interest
for what they do.

“I Love and Take Care of My Body” is one of our programs that have been
initiated and developed through immediate work with children. It opens the doors
to the children’s need to explore the world around them. This program is based on
the child’s active role in the learning process, offering a variety of opportunities
for a child to learn about his/her body and the way it functions, through numerous
experiments that use the body as a natural laboratory.

Another benefit of this program lays in its comprehensiveness and its po-
tential to simultaneously tackle different domains of child’s development: sensory
sensitivity — by offering experiences that can activate and raise a child’s awareness
of what they can apprehend through their senses; psycho-motor development -
i.e. perception of one’s own body and movement, as a base for self-confidence and
affirmative self-perception; social development - relying on peer group as a reso-
urce for learning; emotional development - through exercises that use senses and
help children connect with their emotions; supporting child’s creativity through
variety of activities; cognitive development - enabling the child to learn that his/
her actions have consequences that may be positive or negative, but are always a
result of his/her own decisions and acting.

Key words: holistic development, body, experiments, sensory sensitivity,
psycho-motor development, social development, emotional development, cogni-
tive development, creativity
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RAZVOJ VESTINA RANE PISMENOSTI I MOTIVACIJE ZA
USVAJANJE CITANJA I PISANJA KROZ UCENJE U PROJEKTIMA

Apstrakt: Rezultati prethodnih istrazivanja ukazali su da su u dosadasnjoj
praksi predskolskog vaspitanja i obrazovanja postojale brojne dileme u podrucju
pripreme dece za usvajanje pocetnog Citanja i pisanja — koje su kompetencije i
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uloge vaspitaca, koje je pravo vreme da se intenzivira rad na razvoju vestina rane
pismenosti, koja su ocekivanja i uloge roditelja, kako raditi sa decom koja ve¢ zna-
ju da ¢itaju i pidu i sl. U radu se opisuje tok i evaluacija projekta ,Kako je nastala
knjiga®, koji je, na inicijativu dece, realizovan u starijoj vaspitnoj grupi u Predskol-
skoj ustanovi ,,Péelica” u Sremskoj Mitrovici, sa ciljem da se prikazu odgovori na
dva istrazivacka pitanja: 1) koje su to vestine rane pismenosti deca razvijala kroz
ucenje u projektima; 2) da li je i na koji nac¢in ucenje u projektima doprinelo ra-
zvoju motivacije dece za usvajanje ¢itanja i pisanja. Na osnovu intervjua sa decom
i roditeljima, i analizom produkata rada, utvrdeno je da su kroz ucenje u projektu
deca razvila interesovanje za govornu i pisanu re¢, obogatila re¢nik, razvila svest
o re¢ima, a da su saradnic¢ki odnosi u predskolskoj ustanovi, porodici i lokalnoj
zajednici, pozitivno uticali na razvoj motivacije kod dece.

Moze se zakljuciti da uc¢enje u projektima ima znacajan potencijal za razvi-
janje vestina rane pismenosti u skladu sa interesovanjima i potrebama dece, kao i
za razvijanje partnerstva izmedu predskolske ustanove i porodice u pripremi dece
za usvajanje pocetnog Citanja i pisanja.

Kljucne reci: vestine rane pismenosti, u¢enje u projektima, saradnicki od-
nosi, motivacija dece

DEVELOPMENT OF EARLY LITERACY SKILLS AND
MOTIVATION FOR LEARNING TO READ AND WRITE
THROUGH PROJECT LEARNING

Abstract: Previous studies have indicated numerous dilemmas in the pres-
chool education practice of preparing children for reading and writing — what
the competencies and roles of the educator are, what the right time to intensify
work on developing early literacy skills is, what the expectations and roles of
parents are, how to work with children who already know how to read and write,
etc. The paper describes the course and evaluation of the project “How the Book
Was Made”, which, at the initiative of children, was implemented in an older
educational group in kindergarten “Pcelica” in Sremska Mitrovica with the aim
of presenting answers to the following research questions: 1) what early literacy
skills the children have developed through learning in projects; 2) whether and in
what ways learning in projects has contributed to the development of children’s
motivation to learn how to read and write. Based on interviews with children and
parents, and by analysis of work products, it was found that through learning in
the project, children developed an interest in spoken and written words, enriched
their vocabulary, developed word awareness, and that collaborative relationships
in the kindergartens, family and local community have had a positive effect on
the development of children’s motivation.

Project learning has significant potential for developing early literacy skills
in accordance with the interests and needs of children, as well as for developing
partnerships between preschool institutions and families for preparing children
to learn how to read and write.
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Key words: early literacy sKkills, project learning, collaborative relationships,
children’s motivation
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MOI'YRHOCT MHTETPAIIMJA HACTABHUX CAJIPKAJA
Y YETBPTOM PA3PE]Y OCHOBHE HIKOJIE

Aiticiipaxin: LInb 0BOT pafia je fa IMOKaske KOju cafip>Kajil y 4eTBPTOM pas-
peny OCHOBHe LIKOJIe MOTY fia ce mHTerpuury. HacraBHu cagpxaju y mmahum
paspenyMa OCHOBHE IIKOJIe CY CaMI IO ce6M IoBe3aHy, TAKO fIa ce CafpKaju
Cprnckor jesuka, Matemaruke, Ilpupone n npymrsa, Mysuuke Kynrype, JInkos-
He KynType u OU3MYKOT BacIuTamba MOTY JIaKO MHTerpucaryu. Vinrerpauujom
HAaCTaBHUX cafip>kKaja n3beraBa ce HEMOTPEOHO ITOHAB/babE, IITEAN CE BpeMe I
€Hepruja, a ICTOBPEMEHO Ce CTUYY KBa/INTETHNja U CUCTEMAaTU30BaHa 3Hamba. Y
LM/by IpUKa3/Bamba HaCTaBHUX CaJipKaja KOjyu ce MOTY MHTEIPUCATH, CIIPOBe-
TEHO je M MUHY UCTPAXKMBAIbE Ca YYUTE/bMMA O IPYMEHM MHTETPUCAHUX YacoBa
Y CBaKOIHEBHOj HaCTaBM. Y MCTpaKMBamy je yuecTBOBano 93 yuntesba. [lopen
IpyMKasa HACTABHMX CaJipKaja KOju ce MOTY MHTETPUCATH, JaT je U IpuMep UH-
TerpucaHor yaca Cprickor jesuka u Ousudke Kyarype.

Kmwyune peuu: vHTErpaljuja, MHTETPaTUBHA HACTaBa, Y€TBPTU Paspef, Hac-
TaBHU cafpKaju

THE POSSIBILITY OF INTEGRATING TEACHING CONTENTS
IN THE FOURTH GRADE OF ELEMENTARY SCHOOL

Abstract: This paper aims to indicate what fourth grade contents can be
integrated. Teaching contents in the lower grades of elementary school are inter-
connected in themselves, which allows easy integration of contents of Serbian lan-
guage, Mathematics, Science and Social Studies, Music education, Art education
and Physical Education. Integration of contents reduces unnecessary repetition,
saves time and energy, while enabling children to acquire better and systematized
knowledge. In order to identify the contents that can be integrated, a mini resear-
ch was conducted on elementary teachers on the application of integrated classes
in their everyday practice. The research sample consisted of 93 teachers. Besides
the overview of the contents that allow integration, the paper offers an example
of integration of Serbian language and Physical Education in class.

Key words: integration, integrative teaching, fourth grade, teaching contents
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MHTEIPUCAHUN ITPUICTVYII Y PA3BUJAILY
T'PA®@OMOTOPUKE V1 ®MTHE MOTOPUKE ITAKE
Y HPUITIPEMHO-ITPEIIIKO/ICKOM ITPOI'PAMY

Atlciipaxiy: [laHallllbe IeTe, OKPY>KEHO CaBPEMEHMM TeXHO/NIOTMjaMa, Tpa-
XKV pas3In4nTe MOACTUIIAje KaKo 01 pasBIJIO IITO BUIE CBOjUX MOTeHIjana. Be-
nmku 6poj ferie Koja moxaha nmpunpeMHo-NpeAIKOICKY IPOrpaM, y Tpajamy of 4
caTa, yspacra n3mMel)y 5 1 6 ronyHa, Ha TOYETKY pajiHe TOJVHE JO>KMB/baBa Oy pHe
€MOIIMOHa/IHe peaKIyje 360r Temkoha IpuakoM obadersa / 00yBarba, XBaTamba
CUTHUX IIpefiMeTa, 3aKoll4aBamwa pajcdenntyca u c1. Pasa >xBp/pama je 4ecra y
JIMKOBHOM 13pasy. LleToBUTIM IpUCTYIOM IPO6IeMy OCMUCTININ CMO CTPATernjy
Koja he gonpuHeTV MO6O/BIIARY M ITPEBA3NIAKE by HaBeJIeHNX Telkoha.

Bumeroguime MCKYCTBO YKa3ajI0 HaM je fla je MOTpebHO TPa>KUTH Opu-
TMHaJIHe Ha4MHe 32 ITOACTUIIake IOMEHYTUX CrtocobHoCTH. Pajy y mpunpemMHoj
IpefILIKOJICKOj TPYIIN, Y Tpajamby of 4 cata, ofuKyje ce ogpehenum crenudn-
yHOCTMMA. OCHOBA BaCIMTHO-00Pa30BHOT pajla 3aCHNBA Ce Ha OPTaHM30BaMbY aK-
TUBHOCTH Koje he MoTuBucaTy fiery Ha ydenrhe 1 0ClIOCOONTY VX Jia ce KacHuje,
6e3 Behux mpobnema, ykjbyde y IIKO/ICKe 06pa3oBHE TOKOBE. Y OBOM AyXYy IpH-
MembeHe Cy aKTMBHOCTM Koje Jiel[y IOMa’Ky Y pasBujamy puHe MOTOPUKe U Ipa-
dbomoTOpHKE, 3HAUAjHE 32 IT0/TA3aK Y IIKOTY KA0 U 32 COL[MOEMOIVIOHA/THY Pa3Boj.

Cymmpajyhn pasnmmunre nmnnkanuje Mory ce uctahu cnepehe akrusHoC-
TU Ba)KHe 3a YHanpehuame QprHe MOTOpuUKe U rpa)OMOTOPUYKIX CIIOCOOHO-
CTM: KPYIIHa MOTOPMKaA Kao 6a3a 3a pa3Bujame QprHe MOTOPUKE; aKTUBHOCTHI
KoOje YK/byuyjy BexbOe KpeTama IIPCTHUjy; CTBapajlauyke aKTUBHOCTH Koje y cebu
VHTEeT'PUIIY pasByjambe GpuHe MOTOPUKE IIaKe, TpaOMOTOPUYKe BexOe 1 pas-
MUYUTE BaCIUTHO-00pa3oBHe 00/1acTu.

Ha xpajy nponeca, aHanu3oM fedjer pTexka, 3ala>kaMo Hallpelak Koju
pesynTupa BULIETOMLIIHUM TOMAKOM.

Kmwyumne peuu: MHTETPUCAHO yUembe, IPadOMOTOPIYKe CTIOCOOHOCTH, CTBA-
pajlauke aKTUBHOCTY, HOBE CTpaTeruje, Maja UIKoja

INTEGRATED APPROACH IN DEVELOPING GRAPHOMOTOR
SKILLS AND FINE MOTOR SKILLS IN PRESCHOOL
PREPARATORY PROGRAM

Abstract: A nowadays child, surrounded by modern technologies, seeks
different incentives in order to develop as many of their potentials as possible.
A great number of children who attended preschool preparatory program for
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4 hours a day, at the age of 5 or 6, experience strong emotional reactions at the
beginning of their first school year, due to difficulties to put on their clothes /
footwear, pick up tiny objects, zip their clothes and similar activities. Doodling
stage is common in drawing. Having approached this problem holistically, we
have created a strategy which will contribute to improvement and overcoming of
the above-mentioned difficulties.

After many years of experience we have realized that we should seek unique
ways to encourage the above-mentioned skills. Work in a preschool preparatory
group, lasting 4 hours a day, has its own specific features. The aim of the educa-
tional work is to organize activities which will motivate children to participate
and thus prepare them for school. With regard to this, we have applied activities
which help children develop fine motor skills and graphomotor skills, significant
not only for starting school but for the social and emotional development as well.

Summing up the different implications, we can highlight the following acti-
vities important for improving fine motor skills and graphomotor skills: gross
motor skills as the basis of fine motor development, activities which include finger
movement exercises, creative activities which integrate the development of fine
motor skills, graphomotor exercises and different educational areas.

At the end of the process, by analysing children’s drawings, we notice im-
provement which results in longterm advancement.

Key words: integrated learning, graphomotor skills, creative activities, new
strategies, preparation for school
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VMHTEIPATIBHA HACTABA ITPPOJE 1 IPYHITBA

Aticiupaxin: VIATerpaTuBHa HaCTaBa je MHOBATUBHY MOJIEN Y KOM C€ BPIIK
IIOBe3MBalb€ 3HaIba 13 BUIIE HACTaBHUX npenMeTta. LInb paja je ga yKake Ha
MOTryhHOCTM IpyMeHe MHTerpaTUBHe HacTaBe y MiahuM paspenyuma ocHOB-
He IIKOJIe, a/I) U Ha OCBeT/baBambe JOOPUX CTpaHa OBOT MHOBATMBHOT MOJIe/a.
3Hama ce MHTErPUIIYy Ha OCHOBY MehyamucnuninHapHmx Besa, mTo 6u Tpeba-
JI0 Ja MOTIpMHece BUIIEACIIEKTHOM IVIeflatby Ha mpobieme. TakBo o6pasoBame
MOJICTUILIAJHO Jieyje Ha pacT KPeaTVBHOI IOTEHIMjala M Ha XONMUCTUYKA Pa3Boj
yueHnka. Ilorpe6Ho je mHTerpucaTu cajpikaje, a npegmer Cset oko Hac / [Tpu-
pofa 1 IpYIITBO, TAKaB je Ka omoryhasa kopemnanujy ca Behum 6pojem mpegmera
(Cprickn jesuk, Maremaruka, Mysudka u JIukoBHa KynTypa, @U3n4uKo 1 37paB-
CTBEHO BacIiTame). 3a TO je moTpebHO ofiroBapajyhe yunre/beBo mIaHnpame u
Ia>K/BUB OJa0Vp HaCTaBHNUX METO/a, CpeicTaBa 1 ob/yKa pasia Koju he mpurome
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KOpUCTUTH. VIHTerpaumjoM ce MOry OTKJIOHUTH CTabOCTH IIPeMETHOT CUCTeMa,
aJIM Taj CUCTeM He Tpeba yKMIATH, jep je yHyTap cBakor mpesgmeTa Beh ocrapena
CBOjeBpCHa MHTEerpanuja.
Y oBoM papy jart je nmpuMep Moryhe peannsanuje MHTEIPUCAHOT Yaca IIpe-
MeTa CBeT OKO Hac, 3a IIPBU pa3pef, Ha TeMy ,, Pa3HOBPCHOCT )KMBOTUELCKOT CBeTa'.
Kmyune peuu: uHTErpaTUMBHA HACTaBa, CPOJHM Ca/IpXKajy, IOBE3NBaK€
cajpKaja, IpYMEBIUBO 3HAbE

INTEGRATIVE TEACHING OF SCIENCE AND SOCIAL STUDIES

Abstract: In this paper we have been dealing with integrative teaching and
its influence on the students’ academic achievement. In modern education there is
a growing tendency to achieve interdisciplinary knowledge. The aim is to integrate
knowledge on the basis of the existing interdisciplinary relations which should
contribute to solving problems in a multi-faceted way. That kind of education sti-
mulates the growth of the students’ creative potential and holistic development.
It is necessary to integrate school contents, and Science and Social Studies as a
school subject enables correlation with Art, Music, Mathematics, Serbian Langu-
age and Psychical Education. To achieve this, it is necessary for a teacher to plan
accordingly and carefully chose units, methods, resources and the teaching style
he/she is going to use.

With integration, weaknesses of the subject system can be eliminated, but
that system should not be abolished, because a sort of integration has already been
achieved within each subject.

The paper gives an example of an integrated class of Science and Social Studies
for the first grade of primary school. The topic is: “Diversity of the animal world”.

Key words: integrative teaching, related content, content linking, applicable
knowledge
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VMHTEIPATIBHA HACTABA ITPPOJE 1 IPYIIITBA Y
CABPEMEHOM OBPA3OBHOM ITPOLIECY Y MITABUM
PA3PEIVIMA OCHOBHE HIKOJIE

Aucitipaxii: Paj ce 6aBu pa3MaTparmeM MO3UTHBHUX KBa/IMTATUBHUX IIPO-
MeHa y 00pa3oBamy y IM/by Pa3Boja 3Hama Koja ce 3aCHMUBAjy Ha OPOjHUM MHO-
BaTMBHMM MJiejaMa, C MHTEHIMjoM YHanpebhema HacTaBe fele Maber mkoackor
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y3pacrTa, Tj. felle yspacrta of 7-10 roguna. Tema pajja jecTe MHTerpaTMBHA Ha-
cTaBa y OKBUPY npegMera Hacrasa mpupope u gpyumrsa Kao IpefgMeTa Koju ce
M3y4aBa y OCHOBHO] LIKOJIM, Ka0 CBOjeBPCHO] coljMjanmHoj yctaHoBM. Ha ocHOBY
IIpoy4aBaba TUTEPAType ¥ HaCTaBHe IIPAKCe, 3aK/bydaK je fa Hacraa mpupope u
ApyLITBa Ipy>ka O6pojHe MOryhHOCTM MHTerpaliyije HACTABHMX Cafip>Kaja ca cafip-
XKajuMa IPYTUX HaCTaBHMX IIpeJMeTa, IITO CBAKAKO ONPUHOCK yHanpehemwy u
MHOBMpalby HaCTaBHOT IIpolieca.

Kmwyune peuu: MHTeTpaTHBHA HaCTaBa, HACTaBa IPUPOJie U SPYLITBA, yde-
HUILYM, COLjMjaIHA YCTaHOBA

INTEGRATIVE TEACHING OF SCIENCE AND SOCIAL
STUDIES IN THE CONTEMPORARY EDUCATIONAL
PROCESS IN LOWER GRADES OF ELEMENTARY SCHOOL

Abstract: The article analyzes positive quality changes in education aimed at
developing knowledge based on numerous innovative ideas, with the intention to
improve the process of teaching younger school children, i.e. children aged 7-10.
The article topic is integrative teaching within Science and Social Studies as a subject
taught in elementary school, as a type of social organization. Based on studying
literature and the teaching practice, the authors conclude that teaching of Science
and Social Studies offers numerous possibilities to integrate its contents with the
contents of other subjects, which surely contributes to improving and innovating
the teaching process as a whole.

Key words: integrative teaching, Science and Social Studies, pupils, social
organization
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RANA INTERVENCIJA I SOCIJALNI RAZVOJ KOD DECE
S INTELEKTUALNOM OMETENOSCU

Apstrakt: Socijalni razvoj obuhvata sposobnosti i vestine opazanja i razu-
mevanja drugih osoba, njihovog ponasanja, namera, osobina i unutrasnjeg stanja.
Takode, obuhvata razli¢ite nac¢ine reagovanja u socijalnim situacijama, kao i inici-
ranje i odrzavanje kontakata. Adekvatno razvijen socijalni razvoj kod deteta, pred-
stavlja osnovu za ¢itavo funkcionisanje, kako u detinjstvu, tako i u adolescenciji
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i odraslom dobu. Socijalni razvoj predstavlja podrucje koje iziskuje mnogo rada i
programa intervencija, kojima se razvoj podstice, a eventualne nepravilnosti ko-
riguju i svode na minimum. Kod dece sa intelektualnom ometenos¢u, javljaju se
problemi socijalnog funkcionisanja. Pregledom literature evidentiraju se pozitivni
efekti koje rana intervencija ostvaruje na socijalni razvoj, te je ovaj period kljucan
trenutak za pocetak adekvatnog tretmana. Pri sprovodenju rane intervencije, ali
i samog vaspitno-obrazovnog rada, istice se neophodnost sistemske podrske i
koriS¢enje integrisanog pristupa koji podrazumeva participaciju roditelja, koja
esto izostaje.

Ovaj rad ima za cilj da da pregled studija koje se odnose na sprovodenje
programa rane intervencije u okviru socijalnog razvoja kod dece sa intelektual-
nom ometenoscu, kao i da ukaze na uticaj integrisanog pristupa na realizaciju
programa.

Kljucne reci: predskolski uzrast, integrisano ucenje, rana intervencija, soci-
jalni razvoj, intelektualna ometenost

EARLY INTERVENTION AND SOCIAL DEVELOPMENT
IN CHILDREN WITH INTELLECTUAL DISABILITIES

Abstract: Social development includes the abilities and skills of observing
and understanding others, their behavior, intentions, traits and internal state. It
also covers different ways of responding to social situations, as well as initiating
and maintaining contacts. Adequate social development of a child is the basis for
all functioning, in childhood, adolescence and adulthood. Social development
is an area that requires a lot of work and intervention programs which encoura-
ge development, and correct and minimize any irregularities. Children with in-
tellectual disabilities often have problems in social functioning. Literature review
identifies the positive effects of developmental incentives that early intervention
achieves, and that this period is the crucial time to begin adequate treatment. In
conducting early intervention, and in the educational work itself, the need for
systematic support and the use of an integrated approach, which often involves
parental participation, are emphasized.

This paper aims to give an overview of studies related to the implementa-
tion of early intervention programs for children with disabilities in the area of
social development, as well as to indicate the impact of an integrated approach
on their implementation.

Key words: preschool age, integrated learning, early intervention, social de-
velopment, intellectual disability
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OU3NYKO BACIIMTAIBE I MATEMATHUKA - UHTETPMCAHMU
IMPUCTYIT'Y PAIY CA OJEITOM MJ/IABHEI HITIKOJICKOI Y3PACTA

Aidiciupaxiy: Y pagy je IpMKasaH €0 MCTPA)KMBamba peaau30BaH y OKBUDPY
TOKTOPCKE JucepTaluje Koje je MMao 3a IiM/b fia Ce y KOpenauyjcKo-uHTerpa-
IMjCKOM METOJMYKOM CUCTEMY YTBPAi TOBE3aHOCT HacTaBe OUSMYKOT BacIu-
Tama 1 Maremaruke, Kpo3 mradeTHe UTpe KOji yYeHMKa IPBOT pa3pesia OCHOBHE
IIKOJIE, KA0 1 JIa Ce YTBpAe epeKTU IporpaMupaHor Gpu3anIKor Be>kOama Ha pas-
BOj 6a3MYHIX MOTOPMYKMX CIIOCOOHOCTY U HUBO YCBOj€HOCTY ITOYETHIX Mare-
MaTM4KuX nojMosa. CaBpeMeHe Teopuje aKTUBHOT yuelba IIPeNopydyjy MHTerpa-
IMjy PasIMIUTUX IpefMeTa 1 06/1acTH, TOCeOHO Yy HIDKMM pa3peiyiMa OCHOBHE
mkorne. Hactaa MatemaTuke u @usnyKor BacCuTama Cy I0IapU30BaHe U UMajy
HI3aK CTEIleH Kopealyje, any y3 IPMMeHY HayYHO 3aCHOBAHOT 1 €BayPaHOr
Mofena fudepeHIpaHe 1 NHTerplcaHe HacTaBe Marematnke 1 @usMyKor Bac-
INTakba, MOTY Ce OYeKMBATH 3Ha4ajHO O0/bY Pe3y/ITaTI.

Y30pak ncnuraHuKa n3[BOjeH je U3 MOIyIalje y9eHNKa IPBOT paspenia
OCHOBHUX IIKO/Ma y Kukmuam, ykynso 241 ucnuranuk. EkciepuMeHTanny rpyny
YYHWIN CY yueHuIy u ydenuiie OcHoBHe 1IKore ,,JoBaH [Tonosuh® 1 OcHoBHe
mKore ,, Kapko 3pemaHnH", a KOHTPOIHY TPYyIy ydeHUIM 1 yueHure OCHOBHe
mkore ,,CBetn Casa“ u OcHoBHe mKkone ,Byk Kapayuh®. IIporiena MoTopnukmux
CIIOCOOHOCTY M3BpIIIeHa je ca 10 MOTOPMYKMX Bapujabiim, a IPOCTOp IMOYETHUX
MaTeMaTUYKUX II0jMOBa ca 4 TecTa.

[IporpammpaHo puU3MIKO Bexxbame caip>kaso je mradeTHe UTpe ca aKIeH-
TOM Ha Pa3B0j MOTOPUYKIUX CIOCOOHOCTM 1 yCBajarbe MOYeTHNX MaTeMaTHIKNX
110jMOBa (IIPOCTOPHE U BpeMeHCKe pejtalije, reoMeTPyjCK 0O/InIy, 3alipeMIHa,
CKYTIOBM, Be/In41He U 60je, 1ojaM 6poja u oneparuje ca 6pojeBuma). O6pagom u
aHa/IM30M ITofIaTaKa JoOMjeHo je [ja je HAKOH peann30BaHOT IIporpamMupaHor ¢u-
3UYKOT BeXKOamba Y MOTOPUIKOM IIPOCTOPY U IIPOCTOPY MOYETHUX MATeMaTUIKIX
TI0jMOBa, JOILJIO IO CTATUCTUYKY 3HAYAjHUX PA3/INKA Y KOPUCT eKCIIePUMEHTA/IHE
rpyne. PesynTaTyu ncTpakuBama MOTBPAVIIN CY IOBE3aHOCT HacTaBe PusmdKor
BacnuTama 1 MaremaTuke, Te fa je OCHOBHM Ij1/b DUSMYKOT BaCIINTaMa [ja Off-
ropapajyhum MOTOPMYKMM aKTUBHOCTVIMA, & Y HETIOCPE[JHOj Be3M Ca OCTa/INM
obacTuMa, JoNprHece YKYITHOM Pa3Bojy Y4eHUKa Y KOTHUTMBHOM, aeKTUBHOM
Y MOTOPMYKOM IIPOCTOPY.

Kmyune peuu: mraderHe urpe, HactaBa GU3NUKOT BaCNTamka, HACTaBa
Maremaruxe, fiella IPBOT paspefia OCHOBHE LIKOJIE
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PHYSICAL EDUCATION AND MATHEMATICS - INTEGRATED
APPROACH IN WORKING WITH YOUNGER SCHOOL CHILDREN

Abstract: In this paper the author presents a part of a PhD research ai-
med to determine the connection of Physical Education and Mathematics in a
correlational-integration system through relay races with first grade pupils, and
to determine the effects of programmed physical exercise on the development of
basic motor abilities and the level of acquisition of early mathematics notions.
Modern theories of active learning recommend integration of different subjects
and areas, especially in the lower grades of elementary schools. Mathematics and
PE as school subjects are polarized and have a low level of correlation, but with a
scientifically sound and evaluated model of differentiated and integrated teaching
significantly better results can be expected.

The research sample consisted of first grade pupils from elementary schools
in Kikinda, 241 respondents in total. The experimental group consisted of pupils
from the elementary schools “Jovan Popovi¢” and “Zarko Zrenjanin”, and the
control group consisted of pupils from the elementary schools “Sveti Sava” and
“Vuk Karadzi¢”. Motor abilities were assessed by 10 motor variables and early
mathematics notions by 4 tests.

Programmed physical exercise involved relay races focused on the deve-
lopment of motor abilities and acquisition of early mathematical notions (spatial
and temporal relations, geometrical shapes, volume, sets, sizes and colors, the
notion of number and numerical operations). After processing and analyzing the
data obtained it was established that after the implementation of programmed
physical exercise statistically significant differences in favor of the experimental
group were evident in the motor domain and the domain of early mathematical
notions. Research results have confirmed the connectedness of PE and Mathema-
tics, as well as the fact that the main goal of PE is to use suitable motor activities,
related to other areas, and thus contribute to the overall development of pupils in
the cognitive, affective and motor domain.

Key words: relay races and games, Physical Education, Mathematics, first
grade pupils
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KOMUNIKACIJA U FUNKCIJI KOGNITIVNOG RAZVOJA DECE

Apstrakt: U radu se obraduju sadrzaji koji uti¢u na proces podsticaja i ra-
zvoja komunikacije dece predskolskog uzrasta, a povezani su sa okolinom u kojoj
deca borave. Polazna teza je da su dec¢ja komunikacija i kognitivne sposobnosti
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medusobno zavisne i uslovljene. Istrazuju se elementi i pojave iz okoline koji pod-
sticu komunikativnost i daju odgovore na promene u okruzenju na fleksibilan i
prilagodljiv nacin. Pretpostavka je da komunikacija prozvodi i podsti¢e kogni-
tivne sposobnosti kao $to su: brzina reakcije, prihvatanje i obrada jednostavnog
stimulusa i odgovor na takav stimulus.

Analizira se prilagodavanje dece novim, neoc¢ekivanim i promenljivim
okolnostima u okolini, te u kojoj meri takve novonastale okolnosti kroz komu-
nikaciju podsti¢u saznajne sposobnosti. Uocava se da dete prilikom posmatranja
prima iz okoline brojne informacije, ¢uva ih i upotrebljava nove podatke za is-
punjavanje zahtevnijih zadataka. Rad je teorijskog tipa, inspirisan nadom da ce
¢italac dobiti smernice kako da doprinese razvoju auditivne i vizuelne percepcije
deteta. Cilj je da osobe iz neposrednog decjeg okruzenja dobiju saznanja da deca
komunikacijom razvijaju brojne kognitivne sposobnosti: trenutno zadrzavanje
vizuelnih informacija, vestine aktivnog pronalaska odgovarajuc¢ih informacija u
de¢jem okruzenju i to brzo i efikasno, vestinu ignorisanja nevaznih drazi kako bi
obavili odredeni zadatak, podsti¢u senzibilitet ruku i o¢iju, stvaraju sposobnost
fokusiranja paznje na jedan nadrazaj ili na usmeravanje paznje na vise informacija
koje su u okruzenju.

Zakljucak je da se kognitivni razvoj deteta moze poboljsati ako odrasli
reaguju na decja interesovanja i radoznalost, te da komunikacija u podsticajnoj
okolini doprinosi razvoju saznanja koja proisticu iz sveta Zive i nezive prirode i
drustva.

Kljucne reci: deca, komunikacija, kognitivni razvoj, okolina, okruzenje

COMMUNICATION IN THE FUNCTION OF CHILDREN’S
COGNITIVE DEVELOPMENT

Abstract: The paper analyzes contents which affect the process of encoura-
ging and developing communication in preschool-aged children, and are related
to the children’s surroundings. The starting thesis is that the child’s communica-
tion and cognitive abilities are interdependent and mutually conditioned. The aut-
hor explores the elements and phenomena from the environment which encourage
communicativeness and provide answers to the changes in the environment in a
flexible and adjustable way. The hypothesis is that communication generates and
encourages cognitive abilities such as: reaction speed, accepting and processing
of a simple stimulus and a response to such a stimulus.

Furthermore, the author analyzes children’s adjusting to new, unexpected
and unstable circumstances in the environment, as well as the extent to which the
new circumstances can encourage cognitive abilities through communication. It
is noted that a child during observation receives numerous information from its
surroundings, stores them and uses new data to complete more demanding tasks.
The paper is theoretical, inspired by the hope that the reader shall get guidelines
for contributing to the development of the child’s auditory and visual perception.
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The goal is to enable people from the children’s immediate surroundings to learn
that through communication children can develop numerous cognitive abilities:
immediate retention of visual information, the ability to actively find suitable
information in the child’s environment swiftly and efficiently, the ability to igno-
re unimportant stimuli in order to complete a task, it encourages hand and eye
sensitivity, creates the ability to focus one’s attention to one stimulus or to direct
attention to several information which are in the child’s immediate environment.

The author concludes that the child’s cognitive development can be im-
proved if the adults respond to the child’s interests and curiosity, and that com-
munication in an encouraging environment contributes to the development of
knowledge arising from their living and inanimate environments and the society.

Key words: children, communication, cognitive development, environment,
surroundings
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SAMOREGULISANO UCENJE DECE U KONTEKSTU
INTEGRISANOG PRISTUPA UCENJU I PODUCAVANJU

Apstrakt: U radu se diskutuju neke od moguénosti podsticanja samore-
gulisanog ucenja i ranog formiranja elemenata metakognitivnih vestina dece
predskolskog i mladeg $kolskog uzrasta. Cilj rada je da prikaze viseperspektiv-
nost integrisanog pristupa u podrsci troslojnog modela samoregulisanog ucenja,
kao serije reciprocno povezanih kognitivnih i afektivnih procesa koji zajedno
deluju na razli¢ite komponente sistema procesuiranja informacija. Prema ovom
modelu, najdublji sloj regulacije ucenja ¢ine regulacija strategija procesuiranja
sadrzaja koje dete uci i njegova sposobnost izbora tih strategija u skladu sa speci-
ficnostima sadrzaja koji u¢i i sa kontekstom u kojem se ucenje odvija. Srednji sloj
ovog modela karakteri$e u¢enikovu sposobnost upravljanja sopstvenim u¢enjem,
jer se upravo ovi procesi smatraju klju¢nim za uspes$ni transfer znanja i strate-
gija iz jedne situacije u druge nove situacije. Pomenuta dva sloja samoregulacije
primarno su usmerena na kognitivne aspekte. Tre¢i sloj ovog modela orijentisan
je na motivacijske i afektivne aspekte, i odnosi se na sredinu za ucenje koja je u
dvosmernom, recipro¢nom odnosu sa samoregulacijom ucenja. Kontekst, sredina
za ucenje, utic¢e na detetovu sposobnost da uskladi svoje trenutno i buduce delo-
vanje sa vlastitim Zeljama, potrebama i o¢ekivanjima i da vlastite ciljeve zastiti od
konfliktnih alternativa. Upravo sredina za ucenje ima vaznu ulogu u formiranju
adaptivnog profila regulatornih vestina.
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Inspirativna sredina za u¢enje u kontekstu integrisanog pristupa, uklju¢u-
je niz strategija vaspitaca i ucitelja kojima se podsti¢u vestine samoregulisanog
ucenja. U radu ce biti izloZene neke od heuristickih strategija kojima prakticari
mogu da podsticu tehnike samoregulisanog ucenja dece, sadrzane u planiranju
i postavljanju ciljeva, monitoringu i upravljanju resursom vremena, elaboraciji,
preispitivanjima, refleksiji.

Kljucne reci: samoregulisano ucenje, integrisani pristup, kontekst za ucenje,
strategije vaspitaca i ucitelja

SELF-REGULATED LEARNING IN THE CONTEXT
OF THE INTEGRATED APPROACH TO TEACHING
AND LEARNING

Abstract: The paper discusses some of the possibilities for encouraging se-
If-regulated learning and the early formation of elements of metacognitive skills
in preschool children and younger school children. The goal of the paper is to
present the multiple perspectives of the integrated approach in the support of the
three layered model of self-regulated learning, as a series of reciprocally connected
cognitive and affective processes which together influence different components of
the information processing system. According to this model, the deepest level of
learning regulation consists of the content processing strategies regulation which
the child learns and the child’s ability to choose these strategies in accordance
with the specific content which is learned and the context in which the learning is
taking place. The middle layer of this model is characterized by the learner’s ability
to manage his/her own learning, since these very processes are considered crucial
for a successful transfer of knowledge and strategies from one situation into other
new situations. The two mentioned layers of self-regulation are primarily directed
towards cognitive aspects. The third layer of this model is oriented towards mo-
tivation and affective aspects. It refers to the learning environment which is in a
two-way, reciprocal connection with the self-regulation of learning. The context,
i.e. the learning environment, influences the children’s ability to harmonize their
present and future actions with their wishes, needs and expectations, as well as to
protect their own goals from conflicting alternatives. It is precisely the learning
environment which has an important role in the formation of an adaptive profile
of regulatory skills.

An inspiring environment for learning in the context of the integrated
approach involves a number of preschool and elementary school teachers’ strate-
gies for encouraging self-regulated learning. The paper will present some of the
heuristic strategies which practitioners can use to encourage children’s techniques
of self-regulation, which are integrated into planning and goal setting, monitoring
and time management, elaboration, questioning and reflection.

Key words: self-regulated learning, integrated approach, learning context,
preschool and elementary school teachers’ strategies.
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JACIEHIIN' Y MHTET'PYUCAHOM YYEILY - PE®JIEKCUJA

Aticilipakiii: JaclieH! y3pacT je BeoMa OypaH Iepyof ICUXOMOTOPHOT pas-
Boja. Ca pe/laTMBHO MaJIO ICKYCTBa ¥ Pe/IaTUBHO BEIMKUM MHIVBUYaTHUM
pasnmuKaMa, OBaj y3pacT je IpaBU M3a30B 32 MEIUIMHCKE CECTpe — BacIIMTaYe.
IIpen Hama je 3apaTak fa 06e36em1MO IITO KBaIMTETHIje YC/IOBE 32 pa3Boj fielle,
yxmpydyjyhu popgurerbe u gpyre ogpace, rpajgehnu Tako ofHOCe Y MHCIIMPATUB-
HOM OKDYJKEIby.

HecrpykTypucanu u npupogHu MaTepujanyu Ka0 OCHOBHU pecypc, 4ajy
MHOT0 MOTYhHOCTH Jja ieTe eKCIIepMMeHTHINe, Mekba, CTBapa, UCIIpobaBa, pas-
BMja Pas3/IM4uTe BEIITHHE. Y UTPYU Ca OBAKBMM MaTepyjanymMa MofipKapa ce Jo-
OpobuT feTeTa, Kako Cy0jeKTVBHA, IICUXOJIOIIKA, TAKO U colujanHa. JJocTymHocT
Marepujana oMoryhapa nsMeHe Gpuandke cpefHe y CKIaJy ca MHTEPECOBambeM
Zele u moTpebaMa rpyIie, Kao ¥ OpraHM30Babe UI'Pe U AKTUBHOCTI Y Pa3INyn-
TUM IIPOCTOpUMa. MaTepujanu ce MOr'y IPUMMEHUTH Y CBAKOj aKTUBHOCTY U YK-
JIONINTY Y CBaKM IpocTop 3a urpy. Omoryhasajy Buiile pelerma 1 TaKO HOCTUIY
CaMOIIOy3fiame JleLe.

Pap je ypaben kao o6muk pedriexcuje )XuBoTa y jac/ieHOj TPy ca OCBPTOM
Ha UTpy, rpabheme offHOCA flelle ca BpIIIbAlMMa M OKOJIMHOM ¥ PA3IMIuTe y/IoTe
MEIUIIMHCKE CECTpe — BaclyTada. YKa3aHo je Ha IIO3UTUBHA UCKYCTBA Y 3ajef-
HIYKMM aKTMBHOCTMMA Ca POJUTE/bMMA, KA0 ¥ Ha ycMepeHOCT Ha HoBe OcHOBe
IIporpaMa, Ha YK/byYMBambe jaclieHalla y paslIN4nuTe IIPOjeKTe YCTAaHOBE, a CAMUM
TUM I Ha pa3Boj coumjanusanuje. Linsb pana je npenopyka CBUM OfipaciiMa KOju
ce O6aBe Je1oM a mTO Yenrhe KOpUCTe OBaKBe MaTepujaje y pamy.

Kmwyune peuu: jacnuiie, HeCTPYKTYpPUCAHU MaTepujanm, foopobut, pedre-
KcHja

TODDLERS IN INTEGRATED LEARNING - A REFLECTION

Abstract: Toddler years represent a very turbulent period of psychomotor
development. With relatively little experience and relatively large individual di-
fferences, this age is a real challenge for kindergarten nurses. We have the task
of providing the best possible conditions for children’s development, while inclu-
ding parents and other adults, thus building relationships in an inspiring envir-
onment.

Unstructured and natural materials, as a basic resource, give many oppor-
tunities for a child to experiment, change, create, try out, develop different skills.
Playing with such materials supports the child’s well-being, both subjective, psy-
chological, and social. The availability of materials allows changes in the physical
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environment in accordance with the interests of the children and the needs of the
group, as well as organizing games and activities in different spaces. The materials
can be applied in every activity and fit into any play space. They provide more
solutions and thus boost children’s confidence.

The paper was written as a form of reflection on life in a nursery group with
focus on play, building relationships of children with peers and the environment
and the different roles of the nurse-educator. The authors point to the positi-
ve experiences in joint activities with parents, their focus on the new Preschool
Education Program Foundations, including toddlers in various projects of the
Institution and, consequently, developing their socialization. The main aim of
the paper is to recommend to adults who work with children to use this type of
materials in their professional practice as much as possible.

Key words: nurseries, unstructured materials, well-being, reflection
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CMHTAKCHNYKMU PA3BOJ JEITE M/TAHET I CTAPUJET
BACIITHOTI Y3PACTA

Adciipaxiti: CMHTaKca Ipoy4yaBa IIpaBujIa I0Be3/Bakba pedy Y CIIOXKe-
HIIje je3NUKe LieJIVHe, Tj. pedeHMIle, Kao 1 ofHoce n3Meby enemMenara pedeHnaHe
cTpykType. Iben pasBoj omoryhasa menu fja crajajy pasamdnre pedn U Ipous-
BOJIe Iy>Ke MCKa3e KojiMa MOT'y fia U3pa3e CBOje MHTepece, Xe/be, MULI/beha U
cn. HajuHTeH3MBHMjM pa3BoOj CMHTAKCe je Y IPeIIKOICKOM Nepuony, usmehy 3.
u 5. ropyHe. CMHTaKCUYKY JeUIUTH Cy BeOMa 4ecT ¥ yO€bMB 3HaK nmopemehaja
Y jeSMYKOM Pa3Bojy.

Llvwp oBOT pajia jecTe fa ce MCINMTA Pa3BUjeHOCT CMHTAKCe KOT fielie Myabher
U CTapyjer BaCIUTHOT y3pacTa, fIa ce IPUKaXKy KOj/1 eJIeMeHTH Haj4yelrhe HeoCTajy,
pas/yKe y OHOCY Ha y3pacT, 071, Kao 1 y OIHOCY Ha BpTuh Koju fierja noxabajy.
Taxobe, fa ce ncnuTa aleKBaTHOCT OATOBOPA Ha ITOCTaB/beHa MUTAbA, [ja /N Jiela
Zajy mpeBuIle WM IpeMasio nHpopManyja. Y3opax je unHuIo 42 gerera muaher
BAaCIIMTHOT y3pacTa, 1 41 ieTe cTapyjer BaCIUTHOT Y3pacTa, Koja ¢y noxahana npu-
TPajcKy U TPaficKy PENIIKOICKY YCTAaHOBY. Y MCTPa>kMBalby je IPUMEEH TECT
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- Jesuuko olLiemMBambe MOje[UHNX KOMIIOHeHaTa AuchasyyHe CUHTaKCe, CYNITeCT
T3 (omroBaparme Ha MATAbA).

PesynTary cy mokasanu jja Cy IpUCyTHE MHAUByaaHe PAa3INKe Y OMHOCY
Ha TI07I, Y3PacT, Kao u BpTuh Koju merja moxabajy. Ilpunnkom ofrosapama Ha
INUTamba flella Cy yIZTaBHOM JjaBajia HeafleKBaTHe OfITOBOpeE, Ca IIpeMano MHPop-
Manyja. Y HajeheM poreHTY, fena ¢y IpyInkoM popMy alyje ofroBopa, nu3o-
cTaB/basa cybjexar u mpefukaT. Ha ocHOBY pesynrara Moxe ce 3aK/byUUTH Ja je
oTpeOHO BUIIIE NTaXKIbe IOCBETUTY Pa3BOjy CUHTAKCE Y IIPEIIKO/ICKOM y3PacTy,
IPaBUIHOj CTYMY/TALIUjJ CBUX je3NYKUX HUBOA, KAKO OM ce MIHMMAa/IN30Baje
Temkohe ycBajama 1 OBTafjaBamba MKOICKMM BeIITHHAMA, KaO 1 1[e/IOKYITHOT
Zedjer pasBoja.

Kmyune peuu: cMHTaKca, IPeLIKONICKY y3pacT, je3UYKM pasBoj

SYNTACTIC DEVELOPMENT OF PRESCHOOL CHILDREN

Abstract: Syntax is the set of rules for combining words into more com-
plex linguistic units, i.e. sentences, as well as the relations between the sentence
structure elements. Its development enables children to combine different words
and produce longer statements which they can then use to express their interests,
wishes, opinions etc. The most intense development of syntax occurs in the pres-
chool age, between the ages of 3 and 5. Syntactic deficits are a very common and
clear indication of linguistic development disorders.

This paper aims to explore the level of development of syntax in prescho-
ol-aged children, to point to the elements which they most often lack, the diffe-
rences in relation to age, gender and the kindergarten the children are enrolled
into. In addition, it aims to explore the adequateness of the children’s responses,
i.e. whether the children offer too much or too little information. The sample con-
sisted of 42 younger preschool children and 41 older preschool children enrolled
in one suburban and one urban preschool institution. The researchers applied a
test — Linguistic grading of syntax components in dysphasic preschoolers, Subtest
T3 (answering questions).

The results revealed individual differences in relation to gender, age and the
kindergarten the children are enrolled into. While answering questions, the chil-
dren mostly provided inadequate answers, with too little information. The largest
percentage of children omitted the subject and the predicate when formulating
answers. Based on the results obtained, it can be concluded that further attention
needs to be paid to the development of syntax at the preschool age, as well as to the
proper stimulation of all the linguistic levels in order to minimize the difficulties
in acquiring and mastering school skills and in children’s development in general.

Key words: syntax, preschool age, linguistic development
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ZNACAJ RANIH INTERVENCIJA NA SMANJENJE
PROBLEMATICNIH OBLIKA PONASANJA KOD DECE
SA INTELEKTUALNOM OMETENOSCU

Apstrakt: Problemati¢na ponasanja predstavljaju one oblike ponasanja koji
se u odredenoj kulturi smatraju neprihvatljivim, a karakteris$u se intenzitetom i
trajanjem koje ometa svakodnevno funkcionisanje osoba sa intelektualnom ome-
tenosc¢u (10), ali i osoba iz njihovog okruzenja. Ovakvi oblici ponasanja uti¢u na
mnogobrojne aspekte Zivota same osobe sa ometenos$cu, poput ucesca u aktivno-
stima porodice i usvajanja adekvatnih obrazaca ponasanja, ako govorimo o deci
mladeg uzrasta ili usvajanja akademskih vestina ili ucesc¢a u vr$njackim relacija-
ma, ako govorimo o deci $kolskog uzrasta.

U ovom radu analizirani su efekti ranih intervencija koji su imali za cilj da
uti¢u na ovakve oblike ponasanja, uzimajuci u obzir vaznost perioda detinjstva
u proucavanju epidemiologije poremecaja u ponasanju. Pregledom elektronskih
baza podataka koje su dostupne putem KOBSON-a, izdvojeni su i analizirani
radovi koji se bave ovom problematikom. Analizom smo ustanovili da pojedi-
ne proverene intervencije koje se implementiraju u rad sa decom, zasnovane na
nau¢nim dokazima, uti¢u na ucestalost i intenzitet internalizovanih ili eksterna-
lizovanih formi problemati¢nog ponasanja. Roditeljsko angazovanje i realizacija
metoda rane intervencije u prirodnom okruzenju imaju pozitivne efekte na razvoj
same osobe sa IO, ali i na razumevanje ometenosti od strane roditelja. MoZemo
zakljuciti da implementacijom razli¢itih metoda rane intervencije kod dece sa
I0, mozemo ocekivati smanjenje problemati¢nih, ali i pove¢anje pozeljnih oblika
ponasanja, kao i adekvatniju socijalnu inkluziju ovih osoba u obrazovnom, aliiu
$irem drustvenom kontekstu.

Kljucne reci: rana intervencija, obrazovanje, detinjstvo, inkluzija

THE IMPORTANCE OF EARLY INTERVENTION FOR REDUCING
CHALLENGING BEHAVIOURS IN CHILDREN WITH
INTELLECTUAL DISABILITIES

Abstract: Challenging behaviours are behaviours considered unacceptable
in a particular culture. They are characterized by an intensity and duration that
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impedes the day-to-day functioning of people with intellectual disabilities (ID),
as well as that of people from their environment. These behaviours affect many
aspects of a disabled person’s life, such as participating in family activities and
adopting appropriate behavioural patterns in case of young children or adop-
ting academic skills or participating in peer relationships in case of school-aged
children.

This paper analyzes the effects of early intervention aimed at influencing
these behaviours, taking into account the importance of the childhood period in
studying the epidemiology of behavioural disorders. Through a review of the ele-
ctronic databases available through KoBSON, papers dealing with this issue were
identified and analyzed. The analysis revealed that some proven interventions
based on scientific evidence can affect the frequency and intensity of internalized
or externalized forms of challenging behaviour when implemented in work with
children. Parental involvement and implementation of early intervention methods
in the natural environment have positive effects on the development of an indi-
vidual with ID, as well as on the parents’ understanding of the disability. We can
conclude that with the implementation of different methods of early intervention
in children with ID, we can expect to reduce problematic behaviours while in-
creasing desirable behaviours, as well as more adequate social inclusion of these
persons in both educational and the wider social context.

Key words: early intervention, education, childhood, inclusion
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ZNACAJ RANE INTERVENCIJE KOD DECE
OSTECENOG SLUHA

Apstrakt: Ostecenje sluha kod dece utice na razvoj govora, jezika, kognitiv-
nu funkciju, a samim tim na intelektualni, socijalni i emocionalni razvoj li¢nosti.
Rana dijagnoza ostecenja sluha omogucava blagovremenu slusnu amplifikaciju i
intervenciju, kao i odgovarajucu habituaciju i / ili rehabilitaciju deteta. Kod osoba
sa o$te¢enjem sluha, centri u mozgu koji su odgovorni za slusanje, usled nedostat-
ka zvuka, mogu biti reorganizovani i aktivirani senzornim stimulusima iz drugih
¢ula. Zbog ovakve neuroplasti¢nosi mozga neophodno je zapoceti adekvatnu te-
rapiju $to pre, da bi se izvrsila stimulacija centara za sluh i govor.
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Za uspesnost slusne amplifikacije neophodno je sagledati vrstu, stepen,
uzrok i vreme nastanka ostecenja sluha. Razvojem tehnologije, savremeni digitalni
slu$ni aparati mogu se precizno programirati na osnovu individualne percepcije
kvaliteta zvuka svakog deteta. Njihova uloga je da pojac¢aju zvuk i tako poboljsaju
slusanje i omoguce razumevanje re¢i. Kohlearna implantacija je neophodna kod
dece sa obostranim teskim senzorineuralnim oste¢enjem sluha, gde primena slus-
nog aparata i aktivno ucesce u rehabilitaciji nije imalo efekta na slusnu funkciju i
razvoj govora. Kod dece koja imaju malformaciju spoljasnjeg usnog kanala, ceste
hroni¢ne infekcije spoljasnjeg usnog kanala, hroni¢nu gnojnu upalu uva nakon
ponovljenih hirurskih intervencija i kod jednostrane gluvoce, ukoliko je sluh na
drugom uvu o¢uvan, primenjuje se ugradni aparat za kostanu provodljivost zvuka
BAHA (Bone Anchored Hearing Aid).

Savremena resenja slu$ne amplifikacije i rehabilitacije omogucavaju da se
deca sa teskim senzorineuralnim ostecenjem sluha uvedu u svet sluha i govora.

Kljucne reci: deca, o$tecenje sluha, slu$ni aparati, kohlearni implant

THE IMPORTANCE OF EARLY INTERVENTION IN CHILDREN
WITH HEARING IMPAIRMENT

Abstract: Hearing impairment in children affects speech and language de-
velopment, cognitive function, and therefore, the intellectual, social and emoti-
onal development. Early diagnosis of hearing impairment allows timely hearing
amplification and intervention, as well as appropriate habituation and / or rehabi-
litation of the child. In individuals with hearing impairment, due to the absence
of sound, the centers in the brain responsible for hearing can be reorganized and
activated by sensory stimuli from other senses. Due to this neuroplasticity, it is
necessary to implement appropriate therapy as soon as possible so that the hearing
and speech centers are stimulated.

For hearing amplification to be successful, it is necessary to identify the
type, degree, cause and time of the onset of hearing impairment. Owing to tech-
nological advances, modern digital hearing aids can be precisely programmed
based on each child’s individual perception of sound quality. Their role is to am-
plify the sound and thus enhance hearing and allow word recognition. Cochlear
implantation is necessary in children with severe bilateral sensorineural hearing
impairment, when using a hearing aid and active participation in rehabilitation
have not enhanced hearing function and speech development. A bone-anchored
hearing aid (BAHA) is used in children with a malformation of the outer ear ca-
nal, frequent chronic infections of the outer ear canal, chronic suppurative otitis
media following repeated surgical interventions, and with unilateral hearing loss
provided that hearing in the other ear is preserved.

Modern hearing amplification and rehabilitation solutions enable children
with severe sensorineural hearing impairment to enter the world of hearing and
speech.

Key words: child, hearing impairment, hearing aids, cochlear implant
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KONGENITALNA OSTECENJA SLUHA

Apstrakt: Kongenitalna (urodena) ostecenja sluha urokovana su patoloskim
promenama na genskom lokusu ili promenama na hromozomima.

Rana identifikacija je neophodna radi pravovremenog procesa rehabilitaci-
je, iona je olaksana sistematskim programima skrininga sluha prilikom rodenja.

Skole za uéenike sa oste¢enjem sluha, audiolozi i otorinolaringolozi, zajed-
no rade na intenzivnoj rehabilitaciji dece sa o$te¢enim sluhom, u ranim godinama
zivota, sa ciljem ulaska dece u normalan edukacioni proces, §to je pre moguce.

Kongenitalni - faktori rizika mogu biti prenatalni, perinatalni i postna-
talni, a najcesce se radi o genetskoj predispoziciji, kongenitalnim infekcijama,
anomalijama glave i vrata ukljuc¢uju¢i i anomalije usne $koljke i spoljagnjeg usnog
kanala i dr.

Senzorineuralno o$tecenje sluha — najcesce je uzrokovano ostec¢enjem slus-
nih ¢elija ili nervnih vlakana koja se nalaze u unutrasnjem uvu.

Konduktivno o$tec¢enje sluha — udruzeno je sa oboljenjem spoljasnjeg ili
srednjeg uva, uz o¢uvanu funkciju unutrasnjeg uva.

Preko stotinu gena koji rezultiraju nesindromskim o$tecenjem sluha, iden-
tifikovani su uz pomo¢ DFNA, oznacavaju¢i lokus dominantnog autosomnog
gena gluvoce, DFNA. GJB2 gen, koji odgovara kodu GJ protein connexin 26, naj-
¢eSce je pronalazena abnormalnost. Identifikacija defekta ovog gena ukljucuje
potrebu dalje dijagnostike, i predvida verovatnoc¢u progresivnog ostecenja sluha.

Genetski skrining moze da pomogne u identifikovanju sindroma koji nisu
klini¢ki ocigledni, a koji mogu da budu korisni za planiranje porodice, ukoliko
roditelji Zele jo$ dece.

Pazljiva klinicka procena dozvoljava identifikaciju povezanih sindroma,
koji cesto imaju atipi¢ne karakteristike.

Pocetna terapija ukljucuje slusni aparat. Ukoliko se radi o dubokom ostece-
nju sluha, onda se pristupa kohlearnoj implantaciji, bilo da se radi o jednostranoj
ili obostranoj. U radu se daju terapijski algoritmi i o¢ekivana prognoza kod razli-
¢itih kongenitalnih o$tecenja sluha.

Kljucne reci: kongenitalna, ostecenje sluha, slusna amplifikacija, terapija
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CONGENITAL HEARING IMPAIRMENT

Abstract: Congenital hearing impairment is caused by pathological changes
at the gene locus or changes on the chromosomes. Early identification is necessary
for a timely rehabilitation process, and is facilitated by systematic hearing scree-
ning programs at birth.

Schools for children with hearing impairment, audiologists and otolaryn-
gologists work together to intensively rehabilitate hearing impaired children in
the early years of life, with the aim of introducing children into the normal edu-
cational process as soon as possible.

Congenital risk factors can be prenatal, perinatal and postnatal, most com-
mon being genetic predisposition, congenital infections, anomalies of the head
and neck, including anomalies of the ear and outer ear canal, etc.

Sensorineural hearing impairment — most commonly caused by damage to
auditory cells or nerve fibers located in the inner ear.

Conductive hearing impairment - associated with external or middle ear
disease with preserved inner ear function.

Over a hundred genes resulting in nonsyndromic hearing impairment have
been identified, with the help of DFNA, thus marking the locus of the dominant
autosomal deaf gene, DFNA. The GJB2 gene, corresponding to the GJ protein
connexin 26 code, is the most commonly found abnormality; identification of
a defect in this gene involves the need for further diagnostics, and predicts the
likelihood of progressive hearing impairment.

Genetic screening can help identify non-clinically obvious syndromes that
may be useful for family planning if parents want more children.

Careful clinical assessment allows the identification of associated syndro-
mes, which often have atypical characteristics.

Initial therapy includes a hearing aid; if there is profound hearing impair-
ment, then cochlear implantation, whether unilateral or bilateral, is undertaken.
The paper provides therapeutic algorithms and the expected prognosis for various
congenital hearing impairments.

Key words: congenital, hearing impairment, auditory amplification, therapy
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IIPVIMEHA MAIIA YMA Y BACHIUTAIBY I OBPA30BAY
IEIE TPEJIIKOJICKOT Y3PACTA

Aticiipakiii: Y pamy Cy MSHETV OCHOBHM KOHIIENTH TpadudKe BU3yann3a-
I[Mje IIpK YCBajamby U IPeHOIIekhY 3Haba IPIMMEHOM MeTofie Mana yMa, ToHuja
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Bysana. AHa/mu3upaHo je MCKYCTBO y IPMMEHM OBe MeTOfe Y KON 32 00YKy 3a
pan Ha pauyHapy NL PRO GROUP. Onucana je mpuMeHa Mama yMa y usBobemy
JacoBa BexXOM u3 npenmeTa VMiHbopmaTHKa ca pauyHapCcTBOM, Ha AKaJieMuUju Bac-
NUTAYKO-MEeAMIMHCKMX CTPYKOBHMX CTyauja, Oncex AnexcuHan,. IIpukasano je
HEKO/IMKO OPUTMHATHUX MaIla yMa Ha TeMY eKOJIOTHje, IPUMEEeHNX Y M3BOhemy
aKTUBHOCTH Ca IeIIOM IIPEJIIKOICKOT Y3pacTa y OKBUPY CIIEIMjaTUCTUIKOT Paja.
Kmwyute peuu: manie yMa, padyHapCTBO, €KOIOTMja, IIPEJIIKOICKY Y3PacT

USING MIND MAPS IN PRESCHOOL EDUCATION

Abstract: The paper describes the basic concepts of graphic visualization
within the process of acquisition and transfer of knowledge by the mind mapping
method by Tony Buzan. The experience in the application of this method in com-
puter school NL PRO GROUP is analyzed. The paper describes the use of mind
maps in exercise classes in the course ,,Informatics with computing” taught at the
Applied Studies Academy, Aleksinac Department. A couple of original mind maps
on ecology, applied in activities with preschool-aged children within specialist
thesis research, are presented.

Key words: mind maps, computer science, ecology, preschool age
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PRIMENA PROVOKACIJE U PROJEKTNOM PRISTUPU U
VRTICIMA KROZ INTEGRISANU STUDENTSKU PRAKSU

Apstrakt: Projektni pristup se i u Novim osnovama programa predskolskog
vaspitanja i obrazovanja (u daljem tekstu: Nove osnove) isti¢e kao inovativan na-
¢in u radu s decom, jer omogucava integrisano ucenje i celokupni razvoj deteta.
Novina u Novim osnovama, a u vezi sa projektnim pristupom, jeste pojam i fe-
nomen provokacije koji ima ulogu da zacudi, iznenadi, podstakne, odnosno da
motiviSe i pokrene decu da dalje istrazuju odredenu temu, pojavu ili materijal.

Ovaj rad predstavlja deskriptivno istrazivanje ¢iji je cilj bio da se istrazi
znacaj i uloga provokacije u projektnom pristupu u vrti¢ima, kroz integrisanu
studentsku praksu. Studenti su imali zadatak da sa vaspita¢cima - mentorima
ucestvuju u temi projekta, kao i da doprinesu razvijanju programa u vrticu pu-
tem njegove realizacije. Integrisanom studentskom praksom stvorila se slika o
angazovanju studenata u vrti¢u u radu sa decom, nacinu saradnje sa vaspita-
¢em — mentorom, vaspitno-obrazovnom procesu u vrti¢u, u¢enju i podsticanju
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razvoja dece kroz razlic¢ite vrste aktivnosti, igru i planirane situacije ucenja, $to je
sve i dokumentovano u metodi¢ckom portfoliju. Analizom dokumentacije stekao
se uvid koje se provokacije koriste u razli¢itim vrti¢ima, uzrasnim grupama, u
razli¢itim temama i projektima, kao i koja je njihova svrha u radu. Analizom
primenjenih provokacija identifikovano je koja se vrsta materijala, sredstava i sa-
drzaja u studenskoj praksi koristila za provokaciju, te koji su od njih u ve¢oj, a koji
u manjoj meri zastupljeni. U zaklju¢ku su date metodicke implikacije za prosirenje
i bogacenje provokacije u projektnom pristupu, u cilju podsticanja interesovanja
i ucenja kod dece.

Kljucne reci: Nove osnove programa, projektni pristup, provokacija, inte-
grisana studentska praksa

PROVOCATIONS IN THE PROJECT-BASED APPROACH
IN THE KINDERGARTEN THROUGH INTEGRATED
STUDENTS’ PRACTICE

Abstract: The project-based approach in early education also stands out
in The New Preschool Education Program Foundations (The New Foundations)
as an innovative method because it enables learning and development in an in-
tegrated way. The project-based approach to learning and the implementation
of The New Foundations into practice also influenced the change both in work
and approach to preschool teachers’ initial education. What is new in The New
Foundations is the idea and the phenomenon of provocation that is supposed to
amaze, surprise, encourage, in other words, to motivate and move children to
further exploration of a particular topic, phenomenon or material.

This paper presents a descriptive research regarding provocation in the
project-based approach in kindergartens through integrated students’ practice.
During the practice, students had a task to participate with teachers-mentors in
the project topic, as well as to contribute to the development of the kindergarten
program through its implementation. Integrated students’” practice has created
a picture of the involvement of students in kindergartens at work with children,
the way of their cooperation with teacher-mentor, the educational process in the
kindergarten, the teaching and encouraging children through different types of
activities, i.e. play and planned learning situations, which is all documented in
the methodical portfolio. The analysis of the documentation gave an insight into
what provocations are used in different kindergartens, in different age groups, in
different topics and projects, and what their practical purpose is. The analysis of
the applied provocations identified what kinds of materials, means and contents
were used in the practice of provocation, as well as which ones were used more
and which were used less often. In the conclusion, the authors list the methodi-
cal implications for extending and enriching provocation in fostering children’s
interests and learning.

Key words: The New Foundations, the project-based approach, provocati-
ons, students’ practice
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INTEGRISANA STRATEGIJA UCENJA U OBRAZOVANJU
BUDUCIH VASPITACA (STUDENTSKA PERSPEKTIVA)

Apstrakt: U uvodnom delu predstavljamo razloge za uvodenje i dajemo
kratak opis integrisane strategije ucenja, koje je autorka koristila u sopstvenoj
nastavnickoj praksi rade¢i u inicijalnom obrazovanju budu¢ih vaspitaca. Potom,
prikazujemo rezultate istrazivanja studentske perspektive, studentskih ocekiva-
nja i ocenu efekata pomenute strategije ucenja, implementirane kroz integrativnu
praksu. Podatke smo sakupili uz pomo¢ anketnog upitnika, na uzorku od trideset
i sedam studenata zavrs$ne godine strukovnih studija.

Rezultati pokazuju da veéina studenata ima velika ocekivanja od integra-
tivne prakse, koja je shvacena kao adekvatna i direktna priprema za profesiju. Na-
ime, vecina studenata integrativnu praksu dozivljava kao nesto novo, zanimljivo
i drugacije od postojeg, isticu¢i mogucnost povezivanja razlicitih znanja (obla-
sti, delova) u celinu kroz iskustveno ucenje zasnovano na istrazivanju, diskusiji
i razmeni medu ucesnicima. Studenti ocekuju unapredenje svojih sposobnosti,
ovladavanje znanjima i prakti¢nim vestinama. Procenjujuci efekte nakon zavrsene
prakse, gotovo svi studenti izrazavaju osecaj vlastite prakticne kompetentnosti
(kurikularne kompetencije, socijalne i komunikacijske kompetencije), a ve¢ina
i zadovoljstvo izazvano na¢inom rada, atmosferom, slobodom u primeni novih
ideja u praksi i timskim delovanjem. Ovakvi rezultati govore da, uprkos i dalje
prisutnom nedovoljnom razmevanju i praktikovanju didakti¢cko-metodicke kon-
cepcije koja integrisanu strategiju ucenja uzima kao nacelo delovanja, studenti
prepoznaju njene benefite.

Kljucne reci: studentska perspektiva, integrisana strategija ucenja

INTEGRATED LEARNING STRATEGY IN EDUCATING
PROSPECTIVE PRE-SCHOOL TEACHERS (STUDENTS’
PERSPECTIVE)

Abstract: In the introduction, the author presents reasons for introducing
the strategy of integrated learning and provides a short description of the afo-
rementioned strategy, which the author herself resorted to in her teaching pra-
ctice with prospective pre-school teachers. Afterward, the author presents the
results of a research into students’ perspectives and expectations, as well as the
evaluation of the effects of the aforementioned learning strategy implemented
through integrative practice. The data were gathered through a questionnai-
re on a sample of thirty-seven students of the final year of the teacher training
college.
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The results show that most students have great expectations from integrati-
ve practice which is understood as adequate and direct preparation for their future
career. Namely, most students perceive integrative practice as something new,
interesting and different from other current practices, emphasizing the possibi-
lity to connect different skills and knowledge (fields, parts) into a whole through
experiential learning based on research, discussion and exchange among stakehol-
ders. Students expect to improve their abilities, master the necessary knowledge
and practical skills. When assessing the effects upon completing their practice
in kindergartens, almost all students express the feelings of personal practical
competence (curricular competencies, social and communication competencies),
and most of them even express satisfaction generated by the method of work,
atmosphere, teamwork, and freedom in applying new ideas in practice. Such re-
sults testify that, in spite of insufficient knowledge and application of didactic
and methodological concepts that are based on integrative learning, students still
recognise its benefits.

Key words: students’ perspective, the strategy of integrated learning
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INTEGRISANA STRATEGIJA UCENJA (PROJEKTNI PRISTUP)
U RADU SA PREDSKOLSKOM DECOM KAO ODGOVOR
NA DECJE POTREBE I DECJA PRAVA

Apstrakt: U radu analiziramo primenu integrisane strategije ucenja pred-
$kolske dece (projektni pristup) sa aspekta detetovih potreba, ali i prava. Razu-
mevanje deteta kao celovitog, jedinstvenog i kompetentnog bica koje ima svoju
kulturu, svoje potrebe i prava na njihovo uvazavanje, samo su neke od polaznih
vrednosti. Bavimo se razli¢itim intelektualnim, emocionalnim, socijalnim i dru-
gim potrebama predskolske dece ukazujuci na znacaj osetljivosti i adekvatnog
odgovora na njih, uz uvazavanje decjih prava od kojih je primarno pravo deteta
na sre¢no odrastanje i autenti¢an razvoj. Kako bismo naglasili vaznost otkriva-
nja, razumevanja, a potom i suptilnog odgovaranja na decje potrebe, kratko se
osvréemo samo na neke od njih (kretanje, promena, sloboda, samostalnost, li¢ni
prostor, ucenje i druzenje), a potom dajemo i primer iz prakse. Naime, u zelji da
sva deca dobiju ve¢e mogucnosti za zadovoljavanje svojih potreba (koje su delom
iste, a delom veoma razlicite), ali i svojih prava (koja su univerzalna, bez obzira
na razli¢itosti koje postoje medu njima), kao preduslova za li¢ni razvoj, priklonili
smo se projeknom pristupu koji nam je to omogucavao.

Kljucne reci: de¢je potrebe, decja prava, projektni pristup
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INTEGRATED LEARNING STRATEGY (PROJECT APPROACH)
IN WORKING WITH PRE-SCHOOL CHILDREN AS A RESPONSE
TO CHILDREN’S NEEDS AND RIGHTS

Abstract: The paper analyses the use of integrated learning strategy with
pre-school children (project approach) from the perspective of children’s needs
and rights. The author starts from the assumption that children are whole, unique
and competent beings, with their particular culture, needs, and the right to be
acknowledged. The author deals with various intellectual, emotional, and social
needs of pre-school children by emphasising the importance of various sensitive
aspects that characterise them, seeking an adequate response to their needs by
acknowledging children’s rights, the main being the right to a happy childhood
and authentic development. In order to emphasise the importance of discovery
and understanding and of a subtle response to children’s needs, we shall provi-
de a short overview of some of those needs (movement, change, freedom, and
independence, personal space, learning and socializing) by providing practical
examples. Namely, with the aim of providing children with greater possibilities to
satisfy their needs (which vary from very similar to completely different), as well
as their rights (which are universal, regardless of the differences among them),
as a precondition for one’s personal development, we have opted for the project
approach.

Key words: children’s needs, children’s rights, project approach
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FOLKLOR ZA DECU KAO NEIZOSTAVAN ELEMENT
ATACMENTA U PERIODU ODOJCETA - RANI OBLICI
MUZICKE STIMULACIJE

Apstrakt: Folkor za decu predstavlja neizostavan element ata¢menta u periodu
odojceta. Holding, odnosno vezivanje, reprezentuje emocionalnu uskladenost
majke i deteta (Bobi¢, 2009). Predmet istrazivanja jesu efekti primene razlic¢itih
kratkih muzi¢kih formi, poput uspavanki ili pesama uz igru sa detetom (tasunjal-
ke, cupkalice), kada majka izlazi u susret detetovim spontanim gestovima dajuci
im smisao, ali i znacenje. Dobar holding svakako jeste preduslov sigurnog afek-
tivnog vezivanja deteta, ali i doprinosi ,,uspostavljanju prelaznog prostora izmedu
deteta i majke koji predstavlja najavu kapaciteta deteta za formiranje simbola i
prethodnicu simbolicke igre® (Bobi¢, 2009).
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Cilj rada je da se putem parametara melopoetske analize muzickih primera
folklora za decu iz aktuelne literature (Golemovi¢, 1997), sakupljenih primera
od strane autora, uz teorijska razmatranja, ukaze na multidisciplinarne rezultate
istrazivanja i neophodnost svakodnevnog praktikovanja od strane roditelja / ne-
govatelja, kao vazan ¢inilac rane emocionalne ali i muzicke stimulacije i interak-
cije sa decom predstavljaci tako okidac za pocetak razvojnog puta njihovog mozga
(Pejovi¢, Milovancevié, 2018).

Kroz sukcesivno prozimanje svakodnevne primene sadrzaja folkora za decu,
odnosno interdisciplinarnom pristupu ucenju u stvarnom zivotu, kada odrasli pe-
vaju deci, integrisu se razli¢ita podrucja razvoja i tako znacajno podstice razvoj
estetske, emocionalne, ali i moralne senzibilnosti dece na najranijem uzrastu kao
vaznog, ali nepravedno zapostavljenog uporista integrativnog didaktickog pristupa.

Kljucne reci: folklor za decu, ata¢ment, integrativni pristup, muzicka sti-
mulacija, pevanje

FOLKLORE FOR CHILDREN AS AN ESSENTIAL ELEMENT
OF ATTACHMENT IN INFANT AGE - EARLY FORMS
OF MUSICAL STIMULATION

Abstract: Folklore for children is an essential element of attachment in the
infant age. Holding, i.e. attachment, represents an emotional synchrony between
a mother and a child (Bobi¢, 2009). The research subject are the effects of applying
various short musical forms, such as lullabies or children’s songs accompanied
by dance (clapping songs, knee bobbing songs), when a mother shows an under-
standing for the child’s spontaneous movements and gestures by giving them
meaning. A good holding is surely a precondition for a safe affective attachment
of a child, but it also contributes to “establishing a transitory space between the
mother and the child which represents an announcement of the child’s capacity
to form symbols and a precursor of symbolic play” (Bobi¢, 2009).

The paper aims to use parameters of melopoetic analysis of musical exam-
ples of folklore for children found in contemporary literature (Golemovi¢, 1997),
examples collected by the authors, and theoretical considerations, to point to
multidisciplinary research results and the necessity of everyday use by parents /
caregivers, as an important factor in early emotional and musical stimulation and
interaction with children, as well as a trigger for early brain development (Pejovic,
Milovancevié, 2018).

Through successive permeation of everyday application of folklore contents
with children, i.e. the interdisciplinary approach to learning in real life, when
adults sing to their children, different areas of development integrate and thus
provide significant support for the development of children’s esthetical, emotional
and moral sensitivity at the earliest age as an important but wrongfully neglected
stronghold of the integrative didactic approach.

Key words: folklore for children, attachment, integrative approach, music
stimulation, singing
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VIHTETPYCAHM IIPVICTYII Y PAIIY CA ITPEJIITKOJICKOM
IEIIOM

Auncmpaxii: IInp BacnuTtama 1 06pa3oBama jecTe ONTUMATHU Pa3Boj
CBAKOT JleTeTa, IPUIIPeMa 3a )KMBOT Y BpEMeHY Y KOjeM >KVMBM U LIBYIN3ALUI Y
K0joj ce kpehe. laHawmmby mpobeMy, CIOXKEHN U MHTETPUCAHMY, IPEIIO3HATH CY
y HallleM OKpy>Xemy. TakBy po6ieMu 3aXTeBajy M MHTEIPUCaHA pelllerba Koja
Cce 3aCHNBAjy Ha pe/IeBaHTHOCTY, IPAKTUYHOCTU M OP>XKMBOCTI. TakBa Havesna
Cy TeMe/b) Ha KOjiMa Ce 3aCHMBA MHTerpaTVBHA AUJAaKTHKa Koja pedepupa
u HaMmehe MHTerpucaHo ydere, OXHOCHO IIPOMOBHIIIIE MOJE/T MHTETPUCAHOT
IPUCTYIIAa BACIUTHO-00pa3oOBHOM pajy pasBujajyhu HOBY mapagurmy ydemwa,
Koja ce poKycupa Ha TpuU pasIndyuTe BPCTe pe3y/ITara y4erma: 3HaTH, yMeTu /
paguty u 6uTn. Y Be3u ¢ TuM, GOKyC pajia je Ha MHTETPUCAHOM IPUCTYITY Y pafy
ca IPeALIKONICKOM [IellOM U MUTabMMa CYIITHHE, MOJeNoBatha 1 MoryhHoctn
IpUMeHe Y HajlIpeM KOHTEKCTY.

Kmwyune peuu: MHTerpanuja, BACHUTHO-00pa30BHY pafi, fedju BpTuh

INTEGRATED APPROACH IN WORKING WITH PRESCHOOL
CHILDREN

Abstract: The goal of education is the optimal development of each child,
preparation for life in the time in which he lives and the civilization in which he
moves. Today’s problems are complex, integrated and recognized in our environ-
ment. Such problems require integrated solutions based on relevance, convenien-
ce, and sustainability. Such principles represent the foundation for integrative
didactics that prefers and imposes integrated learning, that is, promotes the model
of an integrated approach to educational work developing a new paradigm of
learning that focuses on three different types of learning: to know, to know how /
to work and to be. In this regard, the focus of the paper is on an integrated appro-
ach to working with preschool children and issues of substance, modelling, and
possibility of application in the broadest context.

Key words: integration, educational work, kindergarten
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KOMUNIKACIJSKE KOMPETENCIJE VASPITACA
U INTEGRISANOM UCENJU

Apstrakt: Nove Osnove programa predskolskog vaspitanja i obrazovanja,
kao jedan od vaznih postulata, isticu da su vaspitanje i obrazovanje odredeni kva-
litetom odnosa koji se grade izmedu dece i odraslih. U razvijanju programa, kroz
projektno planiranje, fokus vaspitaca je na kreiranju podrzavajuceg socijalnog i
fizickog okruzenja kojim se neguju kvalitetni odnosi, stvaraju prilike za ucenje
kao integrisano iskustvo deteta kroz ono $to dozivljava i ¢ini. Komunikacijske
kompetencije vaspitaca predstavljaju jedan od vaznih preduslova za realizaciju
projektnog ucenja.

U radu su prikazani nalazi istrazivanja koje je sprovedeno sa ciljem da se:
1) utvrde i procene obrasci komunikacijskih odnosa u projektnom ucenju; 2) ispi-
taju komunikacijske kompetencije vaspitaca. Za identifikovanje komunikacijskih
obrazaca primenjena je analiza sadrzaja projekata ,,Od vrti¢a do kuce®, ,,Bajka“
i ,Igraonica — pricaonica®, koji su realizovani u tri predskolske ustanove, sa de-
com predskolskog uzrasta. Pored toga, primenjena je i tehnika polustrukturisa-
nih intervjua sa vaspitacima koji su ucestvovali u realizaciji pomenutih projekata
(N=5), koja je omogucila vrednovanje uspostavljenih odnosa i komunikacijskih
kompetencija vaspitaca.

Rezultati pokazuju da je u realizovanim projektima identifikovano nekoli-
ko obrazaca komunikacijskih odnosa izmedu: dece, vaspitaca, roditelja i drugih
odraslih, gde je najslabije vrednovan komunikacijski odnos roditelj—vaspitac. Vas-
pitaci svoje komunikacijske kompetencije prepoznaju kao nedovoljno razvijene,
posebno u gradenju odnosa sa roditeljima, te predlazu programe, tribine, radio-
nice i druge oblike stru¢nog usavrsavanja, posebno iz oblasti asertivne komuni-
kacije, koji bi ih osnazili u ovom polju. Pored toga, prepoznaju znacaj razvijanja
komunikacijskih vestina u okviru inicijalnog obrazovanja.

Kljucne reci: komunikacijske kompetencije, vaspitac, integrisano ucenje,
stru¢no usavrsavanje
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PRESCHOOL TEACHER’S COMMUNICATION COMPETENCIES
IN INTEGRATED LEARNING

Abstract: The New Preschool Education Program Foundations, as one of
the important postulates, emphasize that upbringing and education are deter-
mined by the quality of relationships between children and adults. In develo-
ping the program, through project planning, the educator's focus is on creating
a supportive social and physical environment that nurtures quality relationships,
creates opportunities for a child to learn through integrated experiences of their
sensations and actions. Educators’ communication competencies are one of the
important prerequisites for the implementation of project learning.

The paper presents the findings of a research conducted to: 1) identify and
evaluate patterns of communication relationships in project learning; 2) examine
the communication competencies of educators. Content analysis of the projects
“From Kindergarten to Home”, “Fairy Tale” and “Play Room - Chat Room”, im-
plemented in three preschool institutions, was applied to identify the communica-
tion patterns. In addition, the technique of semi-structured interviews with edu-
cators who participated in the implementation of the mentioned projects (N=5)
was applied, and it had enabled the evaluation of the established relationships and
communication competencies of the educators.

The results show that the implemented projects had identified several
patterns of communication relations between: children, preschool teachers, pa-
rents and other adults, where the parent-teacher communication relationship
was the lowest valued one. Preschool teachers recognize their communication
competencies as underdeveloped, especially in the construction of relationships
with parents, which is why they propose programs, panels, workshops and other
forms of professional development, especially in the field of assertive communi-
cation. In addition, they recognize the importance of developing communication
skills within initial education.

Key words: communication competencies, preschool teacher, integrated
learning, professional development
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ULOGA SAVREMENIH MEDIJA - DIGITALNE TEHNOLOGIJE
I INTERNET U NAJRANIJEM OBRAZOVAN]JU

Apstrakt: Opste je prihvacen stav da je intenzivan razvoj novih medija i
digitalnih tehnologija glavna karakteristika savremenog drustveno-ekonomskog
poretka. Ova konstatacija je primenljiva u svim aktivnostima ¢ovekove delatnosti,
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ukljucujudi i oblast obrazovanja, pocev od predskolskog pa sve do celozivotnog
ucenja. I pored znacajnih napora i evidentnih pobolj$anja, u domacéim uslovi-
ma savremeni mediji jo§ uvek nisu adekvatno pozicionirani u konkretnim obra-
zovnim podrucjima. Najveci problemi izvesni su na prvom stepenu - na nivou
predskolskog vaspitanja i obrazovanja, a ogledaju se u nedovoljnoj materijalnoj
i tehnickoj opremljenosti, ali i u kompetencijama zaposlenih u institucijama ob-
razovanja i vaspitanja najmladih. Naravno, posebno podrucje je razumevanje
odnosa koji deca u ,,godinama uzleta“ razvijaju prema novim medijima i savre-
menim digitalnim tehnologijama. Ipak se sve otvorene dileme moraju posmatra-
ti sa stanovista konstantnog unapredenja i modernizacije vaspitno-obrazovnih
institucija u cilju unapredenja kvaliteta rada i kreiranja stimulativhog ambijenta
za vaspitanje, obrazovanje i razvoj podmlatka. Glavni izazov u eri digitalizacije
pred kojim se nalaze roditelji i vaspitaci jeste da $to bolje iskoriste moguc¢nosti
koje internet pruza deci u ,,godinama uzleta“ a da, pritome, potencijalne rizike
svedu na najmanji nivo.
Kljucne reci: savremeni mediji, era digitalizacije, ,,godine uzleta“

THE ROLE OF CONTEMPORARY MEDIA - DIGITAL
TECHNOLOGIES AND THE INTERNET IN EARLY EDUCATION

Abstract: It is generally accepted that the intensive development of new
media and digital technologies is a major feature of the contemporary socio-eco-
nomic order. This statement is applicable in all human activities, including the
field of education, from pre-school to lifelong learning. Despite significant efforts
and evident improvements, in the domestic context, contemporary media are still
not adequately positioned in specific fields of education. The biggest problems are
certain at the first level — at the level of pre-school education and are reflected in
the lack of material and technical equipment, as well as in the competencies of
the employees of the institutions for the education of the youngest. Of course,
special attention should be paid to the relationship children develop with the new
media and modern digital technologies at the earliest preschool and school age.
However, all open dilemmas must be viewed from the point of view of constant
improvement and modernization of educational institutions in order to improve
the quality of work and create a stimulating environment for the upbringing,
education and development of young people. The main challenge the parents and
educators are facing in the digital age is to make the most of the opportunities
that the internet provides for children in their “take-off years” while minimizing
potential risks.

Key words: contemporary media, era of digitalization, “take-off years”
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®POTAK Y IMKOBHOM PAJTY CA CTYIEHTVMA BIIICCOB,
BACHUTAYMMA U ITPEJIIKO/ICKOM TEITOM

Aticiipaxii: Y pagy ce pasMaTpajy Ipean1osy 1 MOTYhHOCTI peannsanije
VMHTErpaTMBHE aKTMBHOCTU IIPMUJINKOM YIIO3HaBabha IPpMPOJTHE OKO/INHE BpTI/Iha
Y cafiejcTBY ca TMKOBHO-OO/MIMKOBHUM IOCTYII[MMA. YOuaBamwe, OTKPUBabe Kao
¥ MaHUIy/alyja apredaKkTuMa U3 HeIloCpefiHe OKO/MHe / IIpUpofe, Kao Moryhn
VICXOI IO pa3yMeBa I MOACTHIabe Ofpel)eHNX TAaKTU/THUX U eCTETCKUX CII03Haja
IPeJIIKOJICKOT fieTeTa. JIMKoBHa TeXHUKA PPOTarka Kao U MOCTYIIN PPOTaxKu-
pama OBOM NPUIMKOM IOCTYXXU/IN Cy KaO IIPOBEPEH METOf, 38 CTUIIAhe TAKBUX
JICKyCTaBa.

OTBOpeHOCT MHTepr[peTaque HacCTaauXx NpogykKara — JIMKOBHIUX pafoBa
IpeJIIKOTICKe Jielie, laje 3HauajHe MOryhHOCTY fjajber MOACTNIIaba PasHOMMKIX
AKTUBHOCTU OJf CTpaHE€ BacClITa4a KaO HEIIOCPENHOT YI9€CHMKA M MYITUANCON-
IJIMHAPHOT yCMepuBava.

Kmyute peuu: IHTETPaTUBHOCT, IPUPOJA, apTedaKTyt, PpoTax, HOACTULAE

FROTTAGE IN ART WORK WITH PRESCHOOL TEACHERS’
TRAINING COLLEGE STUDENTS, KINDERGARTEN TEACHERS
AND PRESCHOOL-AGED CHILDREN

Abstract: The paper discusses the proposals and possibilities for realizing
integrative activities while exploring the natural environment of kindergarten in
conjunction with art-form methods. Detection, identification and handling of
artefacts from the immediate environment / nature as a possible outcome involve
an encouragement of certain tactile and aesthetic knowledge of a preschool child.
Frottage art technique as well as frottage methods have, in this particular occasi-
on, served as proven methods for gaining such experiences.

Open interpretation of the resulting products — artwork of preschool-aged
children provides significant opportunities for further enhancement of diverse
activities designed by teachers as direct participants and multidisciplinary guides.

Key words: integrativeness, nature, artefacts, frottage, encouragement
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ULOGA I ZNACAJ LIKOVNE UMETNOSTI U INTEGRISANOM
PRISTUPU VASPITANJA I OBRAZOVANJA PREDSKOLSKE DECE

Apstrakt: Rad istrazuje i isti¢e ulogu i znacaj likovne umetnosti u integrisa-
nom pristupu vaspitanja i obrazovanja dece predskolskog uzrasta, i to sagledavanje
se u ovom radu bazira na tumacenjima i stavovima Eliota Ajznera (Elliot W. Eisner),
savremenog americkog teoreti¢ara obrazovanja. Nov i jedinstven nacin definisanja
uloge umetnosti namece likovnoj umetnosti jednu od krucijalnih uloga u komplek-
snom vaspitno-obrazovnom procesu. Negujuci posebnost i autenticnost detetove
licnosti, likovna umetnost omogucava holisticki pristup vaspitanju i obrazovanju
uz Siroku korelaciju i sinergiju vise razli¢itih autonomnih oblasti. Savremeni likovni
mediji i likovna sredstva podrzavaju multidisciplinaran, flelsibilan i interaktivan
pristup stvaralackom procesu. U radu se nalazi i konkretan primer dobre prakse,
odnosno deo projekta realizovanog u Predskolskoj ustanovi ,,Lane®, u Aleksincu,
u kojem likovna umetnost doprinosi integraciji razlicitih oblasti u okviru krajnjeg
ishoda samog projekta, dovodi do pune interakcije na relaciji vaspitac-dete i neguje
li¢ni senzibilitet i punu slobodu kreativnog misljenja svakog deteta ponaosob.

Kljucne reci: integrativnost, likovna umetnost, likovni izraz, vaspitac,
predskolsko dete

THE ROLE AND IMPORTANCE OF ART IN INTEGRATED
APPROACH IN PRESCHOOL EDUCATION

Abstract: The paper explores and stresses the role and importance of Fine
Arts in the integrated approach to preschool education, and it is based on the work
and beliefs of Elliot W. Eisner - a contemporary American educational theorist.
A novel and unique approach to defining the role of art assigns art one of the
crucial roles in the complex process of education. By cherishing the distinctive-
ness and authenticity of a child’s personality, Fine Arts enables a holistic appro-
ach to the upbringing and education accompanied by a broad correlation and
synergy of multiple different autonomous fields. Contemporary art media and art
tools support a multidisciplinary, flexible and interactive approach to the creative
process. The paper contains an example of good practice, i.e. a part of a project
implemented in Preschool Institution “Lane”, where Fine Arts is a medium used
to contribute to the integration of various fields, and which further leads to full
interaction between teachers and children and cherishes personal sensibility and
full freedom of creative thinking of each child.

Key words: integration, Fine Arts, artistic expression, teacher, prescho-
ol-aged child
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PRIMENA INTERDISCIPLINARNOG PRISTUPA U VASPITNO-
OBRAZOVNOM RADU SA DECOM PREDSKOLSKOG UZRASTA

Apstrakt: Savremeni metodicki pravci u predskolskom vaspitanju i obrazo-
vanju ukazuju na znacaj primene interdisciplinarnog pristupa u vaspitno-obra-
zovnom radu. Ovaj pristup svoje teorijsko uporiste nalazi u ¢injenici da pred-
$kolska deca sti¢u saznanja na celovit nac¢in (integrativno), a ne putem izdeljenih
celina (parcijalno). Interdisciplinarnost se novom programskom koncepcijom,
»Godine uzleta®, obezbeduje kroz projektno planiranje, dok se u dosadasnjoj vas-
pitno-obrazovnoj praksi ostvarivala kroz tematsko planiranje i integraciju sadr-
zaja svih metodickih oblasti u vrticu.

Teorijski deo ovog rada bavi se pojmovima i znacajem korelacije i integra-
cije sadrzaja vaspitno-obrazovnog rada, kao i razlikama izmedu njih. Posebno se
razmatra oblast upoznavanja okoline kao ishodiste korelacije i integracije sadrzaja
svih metodickih oblasti u vrti¢u. Prakti¢ni deo rada sadrzi rezultate istrazivanja
sprovedenog primenom anketnog upitnika na uzorku od 70 vaspitaca, zaposlenih
u predskolskim ustanovama u Novom Beogradu, Panc¢evu, Novom Sadu, Zrenja-
ninu, Kikindi i Srpskoj Crnji. Cilj istrazivanja bio je da se ispita primena interdis-
ciplinarnog pristupa kroz integraciju sadrzaja svih metodickih oblasti u vrticu, s
posebnim osvrtom na integraciju sadrzaja Metodike upoznavanja okoline sa osta-
lim metodickim oblastima.

Rezultati istrazivanja pokazali su da vecina vaspitaca cesto primenjuje ko-
relaciju i integraciju sadrzaja u svom vaspitno-obrazovnom radu. Gledano po
oblastima, pokazalo se da ispitanici sadrzaje Metodike upoznavanja okoline
najcesce integrisu sa Metodikom razvoja govora, zatim sa Metodikom likovnog
vaspitanja, potom sa Metodikom fizickog vaspitanja, Metodikom muzickog vas-
pitanja, dok je najmanja ucestalost kod Metodike razvoja poc¢etnih matematickih
pojmova. Osim toga, istrazivanjem je potvrdeno da vaspitac¢i uvidaju znacaj me-
dusobne integracije sadrzaja svih metodickih oblasti, kao i njihove realizacije u
interdisciplinarnom pristupu na celokupni psihofizicki razvoj deteta.

Kljucne reci: predskolsko dete, vaspitno-obrazovni rad, metodika nastave,
interdisciplinarni pristup

INTERDISCIPLINARY APPROACH IN EDUCATING
PRESCHOOL-AGED CHILDREN

Abstract: Modern trends in the development of preschool education point
to the significance of applying the interdisciplinary approach in the educational
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practice. This approach finds its theoretical grounds in the fact that preschoolers
acquire knowledge in a holistic way (integratively), and not as isolated experien-
ces (compartmentalized). The new program concept, “Take-off years”, enables
interdisciplinarity through project planning, whereas in the educational practice
so far it was achieved through thematic planning and integration of contents of
all the methodological areas in kindergarten.

The theoretical part of this paper deals with the notions and importance of
correlation and integration of teaching contents and their differences, with special
emphasis on the area of environmental science as an outcome of correlating and
integrating contents of all the methodological areas in kindergarten. The practical
part of the paper presents the results of a survey research conducted on a sample
of 70 kindergarten teachers, employed in preschool institutions in Novi Beograd,
Pancevo, Novi Sad, Zrenjanin, Kikinda and Srpska Crnja. The research goal was
to explore the use of the interdisciplinary approach through integrating contents
of all the methodological areas in kindergarten, with special emphasis on the inte-
gration of contents of environmental science with the other methodological areas.

The research results have shown that the majority of kindergarten tea-
chers often apply the correlation and integration of contents in their everyday
practice. When it comes to the methodological areas, the results revealed that
the respondents most often integrate the contents of environmental science with
the methodology of speech development, the methodology of art education, the
methodology of physical education, the methodology of music education, and
the methodology of developing early mathematics, respectively. In addition, the
research confirmed that kindergarten teachers are aware of the significance of
integrating contents of all the methodological areas, as well as the importance of
applying the interdisciplinary approach for the children’s psycho-physical deve-
lopment in general.

Key words: preschool-aged child, education, methodology of teaching, in-
terdisciplinary approach
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INFORMATIKA U FUNKCIJI INTEGRISANE NASTAVE

Apstrakt: Intenzivnim razvojem tehnike i tehnologije (prvenstveno se misli
na informaciono-komunikacione tehnologije — IKT) koje svoje primene nalaze u
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gotovo svim oblastima ljudske delatnosti, i obrazovanje izlazi iz okvira tradicio-
nalnog nacina nastave i postaje nezavisno od vremena i prostora. U ovom radu
predstavljen je primer informatike u funkciji integrisane nastave u okviru na-
stavnih sadrzaja (Svet oko nas), za u¢enike drugog razreda Osnovne $kole Zarko
Zrenjanin®, u Apatinu. Kori$¢ena je deskriptivna metoda za analizu. Od $kolske
2019/20. godine svi ucitelji drugih razreda osnovne $kole u Republici Srbiji imaju
obavezu da postepeno poc¢nu sa uvodenjem digitalne nastave (E-ucionica), u okvi-
ru predmeta koje realizuju. Pod digitalnom nastavom podrazumeva se upotreba
elektronskih udzbenika i prezentovanje njihovih sadrzaja putem video projektora
od strane ucitelja. Takode, ucenici reSavaju domace zadatke, koji su realizovani u
aplikativnom softveru, kod kuce na ra¢unaru.

Osnovni cilj rada jeste analiza motivacije i postignuca ucenika pri primeni
integrisanog pristupa u nastavnom procesu. U radu su prikazani pojedini primeri
zadataka i statistika koja ucitelju omogucava kompletan uvid u rezultate ucenika.

Kljucne reci: integrisana nastava, digitalna nastava, E-uc¢ionica

INTEGRATING COMPUTER SCIENCE INTO THE TEACHING
PRACTICE

Abstract: With the rapid development of technology (primarily referring
to information and communication technologies — ICT) that are now finding
application in almost all fields of human activity, education also goes beyond
the traditional teaching style and becomes independent of time and space. This
paper presents an example of how computer science can serve integrated teaching
within the teaching contents (of the subject The world around us) for students of
the second grade of primary school “Zarko Zrenjanin” from Apatin. A descriptive
method was used for analysis. From the 2019/20 school year, all second-grade te-
achers in the Republic of Serbia are obliged to gradually start introducing digital
teaching (E-classroom) within the subjects they teach. Digital teaching involves
the use of electronic textbooks and the presentation of their contents through pro-
jectors by teachers. Also, students do their homework in an application software,
at home on a computer.

The main aim of the paper is to analyse students’ motivation and achie-
vement when an integrated approach is used in the teaching process. The paper
offers several task examples and presents the statistical data which enables a com-
plete insight into the student’s results.

Key words: integrated teaching, digital teaching, E-classroom
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MOI'YRHOCTU IITPUMEHE NTHOOPMAILIVIOHO-
KOMYHUKAIDIMOHNX TEXHOIOITUJA Y MHTETPMCAHOM
OBPA3OBHOM ITPUCTVYIIY

Aucimpaxiti: AyTopy y pajy ykasyjy Ha MOryhHOCTHU IpuMeHe NHOBaTVB-
HUX COPTBEPCKUX pellielba Y MHTeTPUCAHOM IPUCTYITY Y BACHUTHO-00pa3oB-
HOM pajly YK/by4yjyhu ¥ KOHTEKCT MHKTy3MBHOT 00pa3oBama. Y caBpeMeHOM
obpa3oBamy HprMeHa NHPOPMALMOHO-KOMYHMKAIIMOHKX TexHooruja (VIKT)
omoryhaBa KOHTMHYMpPaHU NIPUCTYH efyKaTMBHOM IIPOLieCy U IOHOCHU OpojHe
npepHocTy. Ca acnekTa mweHe GPyHKIIMOHATHOCTH, Y MHTET PUCAHOM IIPUCTYIIY,
omoryhyje ce maxiue nyaHMpame HACTABHUX jeIMHNIIA, BUX0BO Mehyco6HO mo-
BesyBame U npuaarohapame crennuyHNM notrpedbaMa rpyme Mam MojeAVHIIA.
[TpegHocTy nprMeHe NHGOPMALVIOHO-KOMYHMUKAIIVIOHUX TEXHO/IOTMja OT/IeNajy
ce My cTBapamy MOryhHOCT 3a MTHAMBU/YaIM3alijOM YIemba, jep je yYeHMIIMa
omoryheHo ja mpumarofe HacTaBHe je[UHNIIE CBOjUM MHTEPECHMA, CAMOCTATHO
WCTPAXY]jy, AePMHNITY TEMIIO y4Yerba, pasByjajy KPUTUYIKO MUIIJbEbE M CAMOC-
TaHo Aenyjy. Takobe, ymoTpe6a mHOBaTMBHIX COPTBEPCKUX pellera y 06pa3os-
HOM IIPOIIeCy, CTBapa IpoCTOp 3a Kopuihemwe pasnMINTUX CTUIOBA, METOfIA U
cTpareruja y4yema yuyeHuka. Bennka ynora VIKT orsesa ce 1 y B1MX0BOj IpUMeHM
Kao0 aCMCTMBHA U aJallTVBHA TEXHOJIOTHja KO, ocoba ca Temkohama y ydemy.
ITpuMeHa MHOBATUBHMX COPTBEPCKUX pelllerba Y MHTErPUCaHOM 00pa3soBHOM
IPUCTYITy HYAM Pa3MeHy 3Hama, yueme KPo3 pellaBame IpobaemMa, CaMOCTa-
HO UCTpaXMBarbe, IOAICTIYe MMAaTMHALIMjy ¥ CTUMYJINIIE MHTEPAKIU)Y, LITO Ce
yKJ/Ialia y MTHTeTPUCAHU MIPUCTYI 00pa3oBalby.

Kmwyute peuu: ”HOBaTMBHA COPTBEPCKA pelllerba, MHTETPUCaHM 00pa3OBHY
HIPUCTYII

POSSIBILITIES OF APPLYING INFORMATION AND
COMMUNICATION TECHNOLOGIES IN INTEGRATED
EDUCATIONAL APPROACH

Abstract: The authors point to the possibilities of applying innovative sof-
tware solutions in an integrated approach in educational work, including the
context of inclusive education. In modern education, the application of infor-
mation and communication technologies (ICT) enables continuous access to the
educational process and brings numerous benefits. From the point of view of
its functionality, the integrated approach makes it easier to plan teaching units,

51



IIpsa HayuHo-cilipyuHa KoHpepeHyuja ca mehyHapogHum yueuthem

interconnect them and adapt them to the specific needs of a group or an indivi-
dual. Advantages of using ICT are also reflected in the creation of opportunities
for individualization of learning, because it enables students to adapt teaching
units to their own interests, to research independently, to determine the pace
of learning, to develop critical thinking and to act independently. Also, the use
of innovative software solutions in the educational process creates space for the
use of different learning styles, methods and learning strategies. The great role of
ICT is also reflected in their application as an assistive and adaptive technology
for people with learning disabilities. The application of innovative software solu-
tions in an integrated approach to education offers knowledge sharing, learning
through problem solving, independent exploration, it encourages imagination
and stimulates interaction, which is all in line with the integrated approach to
education.

Key words: innovative software solutions, integrated approach to education
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INTEGRATIVNI PRISTUP U RADU SA OSOBAMA SA
SMETNJAMA U RAZVOJU U SOCIJALNOJ ZASTITI

Apstrakt: Integrativni pristup kao metod rada sve vi$e nalazi svoje mesto u
obrazovanju, u populaciji $kolskog i predskolskog uzrasta. Kada je u pitanju soci-
jalna za$tita, malo je radova i publikacija koje se direktno odnose na integrativni
pristup, iako se u praksi primenjuje.

U obrazovanju integrativni pristup se odnosi na razvoj i u¢enje skolske i
predskolske dece putem tematskog povezivanja sadrzaja integrisuci sve predmetne
oblasti u okviru jedne teme.

Integrativni pristup kod osoba sa smetnjama u razvoju i intelektualnim
teSko¢ama u mladosti i odraslom dobu, kod nas se odnosi na rad u ustanovama
socijalne zastite, uglavnom po zavr§enom njihovom obrazovanju. Ciljevi inte-
grativnog pristupa u radu sa osobama sa smetnjama u razvoju u socijalnoj zastiti
usmereni su na modifikaciju negativnih oblika ponasanja kroz primenu razlic¢itih
tretmanskih pristupa iz razlicitih perspektiva.

U ovom preglednom radu razmatra se uloga integrativnog pristupa u usta-
novama socijalne zastite, kao $to je Dnevni boravak. Dnevni boravak je usluga
otvorenog tipa koja podrazumeva da korisnici Zive u svojim porodicama i u svojoj
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lokalnoj sredini, a da su ukljuceni u program rada dnevnog zbrinjavanja i psihoso-
cijalne podrske i tretmana.

Integrativni pristup je znacajan, pre svega, zato §to osobe sa razvojnim
tesko¢ama, pored ucestalo dominantnih intelektualnih teskoc¢a, imaju i druga
pridruZena stanja, te su u dnevnim boravcima najcesce prisutni korisnici sa ka-
tegorizacijom visSestruke ometenosti. Integrativni pristup ne treba direktno da
ima za cilj delovanje na osnovne simptome ve¢ da utice na opste dobro stanje
korisnika. Unapredenje kvaliteta usluge u ustanovama socijalne zastite odnosi se
na standardizaciju integrativnog pristupa u radu.

Kljucne reci: integrativni pristup, socijalna zastita, osobe sa smetnjama u
razvoju, Dnevni boravci

INTEGRATIVE APPROACH IN SOCIAL CARE FOR PEOPLE WITH
DEVELOPMENTAL DIFFICULTIES

Abstract: The integrative approach as a work method is more and more
present in education of preschool and elementary school students. When it comes
to social protection, there are few papers and publications directly focused on the
integrative approach, even though it is applied in practice.

In education, the integrative approach is related to the development and le-
arning of preschool and school students through thematic connecting of contents
by integrating all the subject areas within one topic.

In our country, integrative approach in working with the young and adults
with developmental difficulties and intellectual disability focuses on activities
designed within the institutions of social care, and in most cases carried out after
the service users have completed their education. The goals of the integrative
approach in working with persons with developmental difficulties in social care
are directed towards modifying negative forms of behavior through applying di-
fferent treatment approaches from several different perspectives.

In this paper, the authors analyze the role of the integrative approach in in-
stitutions of social protection such as day-care service. Day-care is an open service
implying that the users live with their families and in their local community, and
are included in the program of daily care and psycho-social support and treatment.

Above all, the integrative approach is important because persons with de-
velopmental difficulties have other conditions in addition to the often dominant
intellectual difficulties, which means that day-care institutions mostly welcome
users categorized as suffering from multiple disorders. Integrative approach should
not be directly aimed at affecting the main symptoms but at affecting the users’
general well-being. Improving the quality of service in the institutions of social
care is related to a standardization of integrative approach in everyday practice.

Key words: integrative approach, social care, persons with developmental
difficulties, day-care service
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ITPMMEHA JIBOJE3VYHOT ITPUICTVYIIA KOJI I'/TYBE
VI HATTTYBE JEINE ITPEOIIKOJICKOT Y3PACTA'

Ancimipaxin: [Tomynanyja rmyBe U HarIyBe Jielie je BPJIO XeTeporeHa, 36or
TOTa je MOTPeOHO MOCTOjalbe PasNNIUTHX IPUCTYIIA Y efyKallMju KaKo 61 ce yc-
TIELTHO 33/J0BOJbI/IE BUIXOBE KOMYHUKAIMjcKe 1 06pa3oBHe noTpebe. Heonxonno
je ycaBpluaBatbe noctojeher 06pa3oBHOT cucTeMa y IpaBlLy pasByjaiba TAaKBOT
npucrymna koju he ga ogropopu Ha BUX0Be CIENMPUIHOCTU M OTpaHNYeba Y3-
POKOBaHa BUXOBUM IpUMapHNM omTehemeM.

JIBOje3aMYHOCT ITTyBOT JeTeTa II0JpasyMeBa [I03HaBakbe I PEOBHY YIIOTpe-
0y 3HaKOBHOT je3MKa, KOju KOPUCTM 3aje[lHNI]A [JTYBUX ¥ TOBOPHOT je3nKa Koju
kopucty uyjyha Behuna. [IBojesnanocT uyjyhux ce pasnukyje of 4BOje3sYHOCTH
r1yBux. /IBojesnyna gyjyha fera, yde iBa jesauka kao u rmysu. Pasnuka je y Tome
LITO IPYTHU je3UK y4e ayJUTUBHUM IIYyTEM, Y UICTOM MOJA/IUTETY KAo U IIPBU je-
suk. I';ryBa fmena y4e fiBa jesuka, y iBa MOfIaJIMTETa, MITO jé 3HATHO CIOXKEHM]eE.
Ha npepkonckom yspacry, 3afaTak Bptuha je ma omoryhm gerny na Hacrase fa
YCBajajy je3uK, Koja Cy IIo4YesIa ia yCBajajy Y HOPOAMIIA.

I'myBa pena rnyBux pojyuTe/ba CBAKOGHEBHO CY Y CUTYal[jaMa OKpy>KeHa
CBOjUM IpPBUM (IPMMApHNUM) je3MKOM Y IMTOPOAMIIY, 33 PA3TINKY Off TTyBe Jielle,
gyjyhux pogutema. Kog rnyse pene, uyjyhux pogurepa, BaCHUTHO-00pa3oBHa
YCTaQHOBA je OATOBOpPHA 32 aMpMalMjy 3HAKOBHOT je3UKa, KY/IType M NAeHTUTEeTa
IJTyBUX M BaKHA je 3a II0BE3MBatbe IIOPOMIIE Ca 3ajeIHUIIOM [Ty BUX.

OcHoBHM IM/b Pafia je fa ce MPeryieloM NOCTYIIHE IMTePaTyPe YKaXKe Ha Ka-
PaKTepUCTUKE IBOjE3MYHOT IIPUCTYIIA Y Py Ca IZIyBOM ¥ HAIIyBOM JIELIOM IIpef-
IIIKOJICKOT y3pacTa. [IBoje3syHM IIPUCTYTI Y BACIIUTHO-00PAa3OBHOM PajIy ca I/TyBOM
¥ HaTJTyBOM JIeIIOM IIPEeJLIKO/ICKOT Y3pacTa, Moryhe je yCIelnHo MMIIIeMeHTUPaTH
1 Yy PeIOBHUM YC/IOBMMA BaCIMTamba ! 06pa3oBamba, KPo3 1BOje3NyHe Mporpame
efyKaluje I7IyBe 1 HaIlyBe Jelle U IIPUCYCTBO 3HAKOBHUX MHTEPIIPETATOPA.

Kmyure peuu: IBOje3VIHY IPYCTYIL, ITyBa U HATTYBa JIelja, IPEIIIKOICKN Y3PacT

APPLICATION OF BILINGUAL APPROACH WITH THE DEAF
AND HARD OF HEARING CHILDREN OF PRESCHOOL AGE?

Abstract: The population of deaf and hard of hearing children is very he-
terogeneous and, because of this, the existence of different approaches is needed

! Papg u3 npojexkta MUHMCTapCTBa IPOCBETe, HayKe M TEXHOJIOMIKOT pa3Boja Pe-
ny6nuke Cp6uje, oy Ha3UBOM ,,YTI1Iaj KOX/IeapHe UMIIZTAHTalLlMje Ha efyKallMjy TTyBUX
M HaITyBUX oco6a’, 6p. 179055.

> The paper is from the Project of the Ministry of Education, Science and Techno-
logical Development of the Republic of Serbia entitled “The Effect of Cochlear Implanta-
tion on the Education of Deaf and Hard of Hearing Persons®, No. 179055
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in education in order to meet their communication and educational needs succe-
ssfully. It is necessary to improve the existing education system in the direction
of developing a kind of an approach that will respond to their specificities and
limitations caused by their primary impairment.

Bilingualism of a deaf child implies the knowledge and regular use of sign
language, which is used by the community of the deaf, and the spoken language,
which is used by the majority who can hear. Bilingualism of the hearing is diffe-
rent from the bilingualism of the deaf. Bilingual normal hearing children, as well
as deaf children, learn two languages. The difference is that they learn the second
language through auditory means, in the same modality as the first language.
Deaf children learn two languages in two modalities, which is considerably more
complex. At preschool age, the task of the kindergarten is to enable children to
continue to acquire the language which they started acquiring in the family.

Deaf children of deaf parents are, in everyday situations, surrounded with
their first (primary) language in the family, unlike the deaf children of hearing
parents. In the case of deaf children of hearing parents, the educational instituti-
on is responsible for the affirmation of sign language, the culture and identity of
the deaf, and it is important for connecting the family with the deaf community.

The main objective of the paper is to, by reviewing the available literature,
point to the characteristics of bilingual approach to working with deaf and hard of
hearing children of preschool age. It is possible to implement the bilingual appro-
ach in educational work with the deaf and hard of hearing children of preschool
age in regular education and training conditions successfully, through bilingual
programs for the education of the deaf and hard of hearing children and presence
of sign interpreters.

Key words: bilingual approach, deaf and hard of hearing children, preschool age
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INKLUZIVNI PROGRAM KORISNIKA DNEVNOG BORAVKA
I UCENIKA OSNOVNE SKOLE ,,DRINKA PAVLOVIC“

Apstrakt: Inkluzivni programi ¢ine vazan segment u strategiji socijalne za-
stite Republike Srbije, te je ¢ak Zakonom o socijalnoj zastiti, clanom 7. regulisana
obaveza saradnje ustanova socijalne i obrazovnih i drugih tela u lokalnoj zajednici
(,Ustanove i drugi oblici organizovanja utvrdeni zakonom koji obavljaju delatnost,

55



IIpsa HayuHo-cilipyuHa KoHpepeHyuja ca mehyHapogHum yueuthem

odnosno pruzaju usluge socijalne zastite saraduju sa ustanovama predskolskog,
osnovnog, srednjeg i visokog obrazovanja...“).

Dnevni boravak Stari grad, organizaciona jedinica Centra za smestaj
i dnevni boravak dece i omladine ometene u razvoju u Beogradu, ostvarila je
dugogodi$nju saradnju sa Osnovnom $kolom ,,Drinka Pavlovi¢“. U inkluzivne
radionice korisnika boravka i ucenika gkole ukljuceni su daci svih razreda na
dobrovoljnoj bazi, a saradnju sa njihove strane sprovodi ucitelj nastave veronauke.
Desetine realizovanih inkluzivnih radionica ukljucivale su aktivnosti u boravku
ili skoli, ali i zajednicke vaninstitucionalne aktivnosti u saradnji sa ustanovama
kulture u lokalnoj zajednici.

U radu se prati razvoj saradnje boravka i $kole, konkretizovane aktivnosti u
zblizavanju ucenika i korisnika, kao i benefiti sprovedenih inkluzivnih radionica.

Kreativne i kulturne aktivnosti sprovodene tokom inkluzivnih radionica
dovele su do razvoja socijalnih vestina kod korisnika boravka, njihovog osecaja
prihvacenosti i prijateljstva sa uc¢enicima, kao i razvoja novih vestina i kreativ-
nih iskustava. S druge strane, ucenici Osnovne $kole ,,Drinka Pavlovi¢®, imali
su prilike da formiraju adekvatne stavove prema korisnicima boravka i osoba sa
smetnjama u razvoju uopsteno. Vise generacija daka anketirano je o stavovima
i predrasudama pre i nakon inkluzivnih aktivnosti, i evidentno je da su zbog
saradnje boravka i §kole ucenici u velikoj meri pozitivno korigovali svoje glediste
prema ovoj drustvenoj kategoriji.

Cilj rada je da ukaze na obostrane koristi navedene saradnje, koja je uticala
na stavove ucenika kao i na poboljsanje kvaliteta Zivota osoba sa ometenoscu,
korisnicima boravka. Ujedno, imajuci u vidu strategiju socijalne zastite Republi-
ke Srbije, ukazuje se na svrsishodnost i neophodnost slicnih oblika saradnje koji
treba da postanu redovni deo tretmana u ustanovama za ovu populaciju.

Kljucne reci: inkluzija, osobe ometene u razvoju, ucenici, medusektorska
saradnja, lokalna zajednica

INCLUSION PROGRAM OF PROTEGES OF DAYCARE
“STARI GRAD” AND STUDENTS OF ELEMENTARY
SCHOOL “DRINKA PAVLOVIC”

Abstract: Inclusive programs are a major part of social welfare strategy of
the Republic of Serbia, and even paragraph 7 of Social welfare Act of Serbia states
that it is obligatory for these institutions to cooperate with educational and other
organizations in local community (“Institutions and other forms of organization
provided by law to give service of social welfare are obliged to cooperate with
institutions of preschool, primary, secondary and higher education.”).

Daycare “Stari grad”, part of Center for accommodation and daycare of di-
sabled children and youth in Belgrade, has a long-term cooperation with Elemen-
tary school “Drinka Pavlovi¢”. Daycare’s protégés and school’s students participate
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in the inclusive workshops on voluntary basis, and the workshops are guided by
their teacher of religious studies. Dozens of activities conducted until this day
included workshops in school or daycare, but also in local institutions of culture.

This paper follows the development of inclusion workshops between the
school and the daycare center, individual activities that served to bring students
and protégés closer together, and the benefits of inclusion in this cooperation.

Creative and cultural activities conducted during the inclusive workshops
have led to the development of social skills in protégés, their sense of being ac-
cepted and in friendly relationships with the students, as well as developing new
skills and creative experiences. On the other hand, students of Elementary school
“Drinka Pavlovi¢” have been given a chance to form adequate opinions towards
the daycare’s protégés and the disabled in general. Several generations of students
were interviewed regarding prejudices and opinions before and after inclusive
workshops, and it is evident that their opinions on this social category have chan-
ged for the better.

The purpose of this paper is to point out mutual benefits of abovementioned
cooperation which has influenced the opinions of students as well as the quality of
life of disabled persons, protégés of daycare. Also, having in mind the strategy of
social welfare of the Republic of Serbia, it emphasizes the need for and the purpose
of similar forms of cooperation that should become a regular part of treatment in
institutions for this population group.

Key words: inclusion, people with disabilities, students, cross-sector coope-
ration, local community
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PREDRASUDE RODITELJA I VASPITACA PREMA DAROVITOSTI
DECE PREDSKOLSKOG UZRASTA

Apstrakt: Glavni cilj istrazivanja bio je da se utvrdi izrazenost predrasuda
roditelja i vaspitaca prema darovitosti dece predskolskog uzrasta. Osnovni me-
tod je neeksperimentalan — anketno istrazivanje na uzorku. Ukupan uzorak od
N=246 ispitanika su ¢inili poduzorci od 132 roditelja i 114 vaspitaca predskolskih
ustanova iz Kikinde i Novog Beceja. Primenjeni instrument je supskala instru-
menta konstruisanog u svrhe Sireg istrazivackog projekta pod nazivom ,Identifi-
kovanje i podsticanje darovitosti dece predskolskog uzrasta® ¢iji je nosilac Visoka
$kola strukovnih studija za obrazovanje vaspitaca u Kikindi, realizovanog $kolske
2019/2020. godine. Ajtemi upitnika predstavljaju prilagodenu verziju instrumen-
ta kori§¢enog u Projektu o darovitosti iz 2017. godine, pod nazivom Erasmus+
»Gotov(a) sam, a §to sad?*, koji se odnosi na mitove i predrasude o darovitoj deci,
sa ¢etvorostepenom skalom ponudenih odgovora. Dobijeni rezultati u nagem
istrazivanju pokazuju da oba poduzorka ispitanika imaju istaknute predrasude
zasnovane na nedovoljnoj informisanosti. Znacaj ovog istrazivanja je u dobijanju
deskriptivnih podataka, kao i u mogu¢nosti prakti¢ne primene rezultata u vidu
odgovarajucih nastavnih sadrzaja za predmete iz pedagoske i psiholoske grupe, u
Visokoj $koli strukovnih studija za obrazovanje vaspita¢a u Kikindi, na osnovnim
i master strukovnim studijama, u koje ¢e se implementirati teorijski i empirij-
ski nalazi ovog rada kako bi se obu¢ili i informisali studenti — buduci vaspitaci
sa ciljem eliminisanja predrasuda kao znacajnih prepreka u pravovremenom i
adekvatnom identifikovanju i podsticanju darovitosti dece predskolskog uzrasta.

Kljucne reci: predrasude, roditelji, vaspitaci i darovitost

BIASES OF PARENTS AND KINDERGARTEN TEACHERS
TOWARDS GIFTEDNESS IN PRESCHOOL CHILDREN

Abstract: The main goal of the research was to determine the extent of bias
of parents and kindergarten teachers towards giftedness in preschool children.
The main method was non-experimental — a survey research on a sample. The
total sample of N=246 respondents consisted of subsamples of 132 parents and
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114 kindergarten teachers employed in preschool institutions from Kikinda and
Novi Becej. The instrument used was a subscale of the instrument constructed
for the purposes of a wider research project entitled ,,Identifying and supporting
giftedness in preschool-aged children®, realized under the authority of Preschool
Teachers’ Training College in Kikinda, Serbia, during the academic 2019/2020.
The items in the questionnaire are an adapted version of the instrument used in
the project in giftedness from 2017, entitled Erasmus+ ,,Gotov(a) sam, a $to sad?“
which explored the myths and biases towards gifted children, with a four-point
response scale. The results obtained in our research show that both subsamples of
respondents exhibit biases based on insufficient knowledge, and the importance
of this research lies in the descriptive data collected, as well as in the possibility
to practically apply these results in the form of contents suitable for the courses
of pedagogy and psychology, taught at Preschool Teachers’ Training College in
Kikinda, on both basic and master level studies in which theoretical and empi-
rical findings from this research can be implemented with the aim of educating
students — future preschool teachers and eliminating biasness as a considerable
obstacle for timely and adequate identifying and supporting giftedness in presc-
hool-aged children.
Key words: biases, parents, kindergarten teachers and giftedness
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SARADNJA PORODICE I VASPITACA - AKTIVNOSTI
I UCESTALOST

Apstrakt: Usled oslabljene vaspitne funkcije savremene porodice, u kojoj su
roditelji primorani da sve duZe ostaju na svojim radnim mestima kako bi obezbe-
dili egzistenciju, jedna od osnovnih funkcija predskolske ustanove jeste dopuna
porodi¢nom vaspitanju. Bitna odlika i cilj saradnje je pomo¢ porodicama da kod
kuce uspostave okruzenje koje podstice razvoj dece, a s druge strane, povratne
informacije koje stizu do vaspita¢a pomazu mu da razume decu i roditelje. Svoj
odnos i stav prema predskolskoj ustanovi dete formira na osnovu objektivnih i
subjektivnih faktora.

Vaznost partnerskog odnosa izmedu vaspitaca i roditelja za pozitivan,
spontani razvoj deteta, iniciralo je istrazivanje na ovu temu i ono je sprovedeno
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jula 2019. godine u Predskolskoj ustanovi ,,Vrac¢ar® u Beogradu. Vaspitaci i ro-
ditelji dece koja pohadaju ovu Predskolsku ustanovu, popunjavali su anonimne
upitnike iz kojih su dobijeni inicijalni rezultati o na¢inima, putevima, teSko¢ama
sa kojima se susrecu i jedni i drugi u medusobnoj saradnji kao i o ucestalosti sa-
radnje na liniji porodica-predskolska ustanova. Ono $to je dobijeno kao rezultat
ovog istrazivanja jeste da je i dalje li¢ni kontakt vaspitaca i roditelja i individualni
razgovor o detetu, najznacajniji u saradnji za ispitivane roditelje i vaspitace. Do-
bijeni rezultati govore u prilog da se najveci procenat roditelja redovno odaziva
roditeljskim sastancima, a da su glavni razlozi eventualnog neodazivanja vezani
za posao i nemogucnost odsustvovanja u datim terminima.

Zbog jasnih zahteva u obimu, samo deo dobijenih rezultata bi¢e predstav-
ljen u ovom radu.

Kljucne reci: saradnja roditelja i vaspitaca, dete predskolskog uzrasta, pred-
$kolska ustanova

COOPERATION OF FAMILY AND EDUCATORS - ACTIVITIES
AND FREQUENCY

Abstract:Due to the diminished upbringing role of a modern family, where
parents are compelled to work longer hours to make ends meet, one of the main
roles of a preschool institution is to supplement the family upbringing. An im-
portant characteristic and the objective of cooperation is assisting the families to
establish a home environment which stimulates children’s development; on the
other hand, the feedback reaching the educators helps them understand children
and parents. The child forms its relationship with and the opinion on a preschool
institution on the grounds of objective and subjective factors.

The importance of a partnership between the educator and the parents for
a positive, spontaneous development of children initiated a research on this topic,
and it was conducted in July 2019 in the Preschool institution ,Vracar® in Belgra-
de. Educators and parents of children enrolled in this preschool institution filled
out anonymous questionnaires that provided the initial results on the methods,
directions and difficulties encountered by both sides in their mutual cooperation,
as well as on the frequency of the family—preschool institution cooperation. What
has been obtained as a result of this research is that the personal contact of the
educator and the parents and the individual conversation about the child are the
most significant in cooperation both for the parents and the educators. The results
obtained show that the highest percentage of parents regularly attend parent mee-
tings, and that the main reasons for possible non-attendance are related to work
and the inability to be absent at the times given.

As a result of clear scope-related requirements, only a part of the obtained
results will be presented in this paper.

Key words: cooperation between parents and educators, preschool-aged
child, preschool institution
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YJIOTA POOUTE/bA 1 BACIIITAYA YV IIOACTULABY
HEYJE TPE

Aticiipaxii: Virpa Kao JOMMHaHTHA aKTMBHOCT Ha IIPEJJIIKOTICKOM Y3pacTy,
Ba)kaH je CerMeHT KOjI II0Be3yje mopoauiy u Bptuh, nonpuHocehu cBeobyxsar-
HOM pa3Bojy gereTa. [llaHupana curyanuja ydyema y kojoj gedak A.M. (5. rop.)
IpefcTaB/ba CIeN(PUIHO MICKYCTBO 13 IIOPOAIIE, CIOXKEHY UT'PY IIaX, Koja Iof-
pasyMeBa JIOTMKY U CHaJIa>K/BUBOCT UI'Payva, MocTaje GoKyc Lente rpye. Ilepcrek-
THBa le9aKa U IEeTroBe IOPOJIIEe, OTBapa MUTamka COLMOKYITYPHOT acleKTa I10-
popuIie, Kao M yC/IOBA y KOjUMa [iedaK Urpa IIax ca fiefloM. baBumo ce nuramnuma:
Kaxko mogpyxaty v mpubmmknty cnoxeny urpy geny? Kako v Ha Koju HAYMH MU
IpaKTUYapy MOXKeMO Jia Oy/ieMo MOfIPIIIKa Y UT'PY Koja je IIpeMeT MHTepecoBama
jemHor eteTa? Kako pasBujaTyt BpIIMHAuKo yuebe, C 003MpPOM Ha CIIelUPUIHOCT
urpe u yspact gene? Konnko he 6utu nHTepecoBabe pogyTe/ba Kao HajBaXKHUjUX
ocoba y mpolecy BacnuTama fietie? Ogrosope, HoBe Mjeje ¥ CMepHUILIE, JOOUIN
CMO ITyTeM IECKPUIITYBHE METOJIE, TEXHMKOM VIHTEPBjY Ca IeLOM ¥ pOSUTE/BUMA I
aHKeTOM Ha HIMBOY ABe BaciuTHe rpyme. CasHajeMo fa ce y BehuHy nopoaua max
UTpa MOBPEMEHO, 1 Jia CY Jiella YK/by4eHa y IIocMaTpame urpe ogpacnux. JJobuje-
HM TTOfIAIly, pa3MeHa MICKYCTaBa, Ja/li Cy HOBe AMMeH3Mje BaCIUTHO-00pa30BHOT
mpolieca U caMe UTpe y K0joj Cy felia 6ua akTuBHY y4yecHuUIu. Vicrpaxyjyhn
UTpY IIAaX, CTBApaIi CMO CUTYALIMOHO Y4ere Kpo3 pude, 6ajke, 1ereHe, LpTaan
u 60junu urype... Buiiie o urpu, leHOM IOCTAHKY, TIOAE/NO je Ca JeLiOM eKCIIepT
V3 IIAXOBCKOT K/Iy0a, @ 3aTUM Cy ce YK/by4I/Ia fielja 13 OCHOBHE LIIKOJIE.

Hobpu Temerby 3ajeBHUIITBA, Y3ajaMHe HOAIPIIKe, yBa)kaBamba U MHUIIVja-
TuBe, oMoryhmnm cy nerny pasnmdaure n3Bope yduema 1 pa3Boja BoheHe UTpoM.

Kmwyune peuu: urpa, max, UCTpa>kuBabe, IOPOANIIA, IIPOLeC

THE ROLE OF PARENTS AND TEACHERS IN ENCOURAGING
CHILDREN’S PLAY

Abstract: Play as the dominant activity at preschool age is an important
segment that connects family and kindergarten, contributing to the overall de-
velopment of the child.

Planned learning situation in which a boy A.M. (5) presents specific family
experience, the complex game of chess which requires logic and resourcefulness of
the player, becomes the focus of the whole group. The perspective of the boy and
his family raises questions of socio-cultural aspects of the family, as well as the
conditions in which the boy plays chess with his grandfather. We are dealing with
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the following questions: How to support and bring a complicated game closer to
kids? In what ways we practitioners can be the support in a game that is the subject
of interest of only one child? How to develop peer learning, given the specificity of
the game and the age of children? How much interest will it spark in parents as the
most important persons in the process of raising children? The answers, new ideas
and directions were obtained through descriptive method, interviews with children
and parents and a survey conducted in two educational groups. We find that in most
families chess is played occasionally, and that children are involved in observing the
adults playing. The data and this exchange of experience have given new dimensions
to the educational process and the game in which the children were active parti-
cipants. By exploring the game of chess, we created opportunities for situational
learning through stories, fairy tales, legends, we drew and painted figures... More
information about the game and its origins was shared with children by an expert
from a chess club, and later on children from primary schools were included.

Good foundations of unity, mutual support, respect and initiatives provi-
ded children different sources of learning and development guided by play.

Key words: play, chess, exploration, family, process
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RODITELJSKO VODbSTVO

Apstrakt: Ideja rada je da se kroz dela danskog psihoterapeuta i pedagoga
Jespera Jula, predstavi pojam roditeljskog vodstva i jo$ vise rasvetli njegov znacaj
kako za oblast porodi¢ne pedagogije, tako i za svakodnevnu vaspitnu praksu. U
poslednjoj deceniji mnogi eksperti kritikuju roditelje da se ne trude dovoljno oko
vaspitanja dece. Previse su zauzeti svojim karijerama i privatnim stvarima. Medu-
tim, situacija nije tako drasti¢na kao $to se predstavlja. Roditelji su bili okupirani
trazenjem novih nacina na koje bi praktikovali svoje vodstvo.

Osnovni cilj rada je da se ukaze na znacaj roditeljskog vodstva za razvoj
dece. Jesper Jul na tome temelji deo svoje filozofije vaspitanja. Razlog zasto je deci
potrebno roditeljsko vodstvo, na prvom mestu je $to ona dolaze na ovaj svet bez
ikakvog iskustva. Oni su tu da deci pruze socioemocionalnu podrsku koja ¢ée za-
dovoljiti njihove osnovne potrebe. U prve tri godine Zivota, deci je potrebno usme-
ravanje koje ima empati¢no-prijateljski karakter. Na uzrastu od tre¢e godine do
puberteta, potrebno im je direktno poducavanje, a u periodu puberteta, potrebna
im je vrsta vodenja koja se naziva sparing. Pored toga $to su deca kompetentna,
ne znaju sve i postoje dve oblasti u kojima tek treba da steknu kompetencije. Prva
se odnosi na svakodnevnu brigu o sebi, a druga je ta da deca ne mogu da budu
odgovorna ili da dele odgovornost za kvalitet odnosa sa roditeljima. Iz ovoga se
istice jo$ vedi znacaj roditeljskog vodstva. Svako vodstvo koje pocinje od roditelja
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treba da se zasniva na ravnopravnom dostojanstvu, licnom autoritetu i licnom
jeziku, jer bez toga ne vredi ni govoriti o njemu.
Kljucne reci: roditelji, vodstvo, roditeljsko vodstvo

PARENTAL GUIDANCE

Abstract: The idea of this study is to introduce the concept of parental guidan-
ce through the works of the Danish psychotherapist and educator Jesper Juul and
to reflect on his importance for both the field of family pedagogy and the everyday
educational practice. In the last decade, many experts have criticized parents for not
making enough efforts to get involved in their children’s upbringing. They are too
busy with their careers and private matters. However, the situation is not as drastic
as it seems. Parents were occupied with finding new ways to practice their leadership.

The main goal here is to put a spotlight on the importance of parental gu-
idance for children’s development. Jesper Juul bases a part of his philosophy of
education on this concept. The reason why children need parenting guidance is
in the first place the fact that they come into this world without any experience.
The parents are there to provide children with socio-emotional support that will
meet their basic needs. For the first three years of life, children need guidance that
is empathetic and friendly. From the age of three until puberty, they need direct
instruction and during puberty they need a type of guidance called sparring.
Even though children are competent, they do not know everything and there
are two areas in which they have yet to acquire competencies. The first relates to
day-to-day self-care and the second is that children cannot be held accountable or
share responsibility for the quality of their relationship with parents. This makes
importance of parental guidance even greater. Any guidance beginning with pa-
rents should be based on equal dignity, personal authority and personal language.
Without all this, it’s not even worth talking about.

Key words: parents, guidance, parental guidance
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DECJA IGRA I IGRACKE 1Z PERSPEKTIVE RODITELJA

Apstrakt: Danas viSe niko ne dovodi u pitanje znacaj zivotnog okruzenja za
razvoj dece, pri ¢emu se ne misli samo na fizicko okruzenje i predmete, ve¢ i na
socijalno okruzenje. Kada se govori o socijalnom okruzenju imaju se na umu, pre

66



Mnineipucanu tipucitiyil y pagy ca UpeguiKosicKkom geyom, y4eHUuuma u KOPUCHUUUMA ...

svega, odnosi koje dete gradi sa njemu znac¢ajnim osobama, odraslima i decom.
Uticaj odraslih se ogleda, pre svega, u vrednostima i stavovima koje imaju prema
igri, od kojih ¢e zavisiti i njihovi postupci, na primer vreme koje ¢e obezbediti deci
za igru, vrsta igre i aktivnosti dece i dr. Generalno, ocekivanja odraslih od dece
uslovljavaju kakva ¢e igrovna iskustva deca sticati.

Cilj istrazivanja je utvrditi kako roditelji, kao najznacajniji odrasli u zivotu
predskolskog deteta, opazaju koje su najomiljenije igracke njihove dece, kao i na
koji nacin se ona njima igraju. Uzorak istrazivanja ¢ini 120 roditelja dece uzrasta
od 4 do 6 godina, koja pohadaju vrtice u Novom Sadu, uz podjednaku zastuplje-
nost devojcica i decaka. KoriS¢ena je metoda intervjua.

Rezultati istrazivanja pokazuju da su, prema opazanjima roditelja, kod dece
omiljene savremene igracke, neke tradicionalne, kao i predmeti svakodnevne upo-
trebe. Kada je re¢ o na¢inima igranja, igracke cesto uslovljavaju nacin igranja, ali su
u opisima roditelja brojni primeri simbolickih igara izabranim igrackama. Pored
velikih razlika u pojedina¢nim odgovorima, moze se zakljuciti da je roditeljima
potrebna podrska i pomo¢ u boljem razumevanju znacaja njihove uloge u izboru
igracaka u porodi¢nom kontekstu, poruka koje se deci $alju posredstvom igracaka
i na¢inima na koje oni mogu da uti¢u na bogacenje de¢jeg igrovnog iskustva.

Kljucne reci: igra, igracke, nacin igranja, predskolska deca, roditelji

CHILDREN’S PLAY AND TOYS FROM THE PARENTS’
PERSPECTIVE

Abstract: At present, we no longer question the importance of the environ-
ment for children’s development, not just the physical environment and objects,
but social environment as well. When discussing social environment, the rela-
tionships that a child builds with significant persons, adults and children are
taken into account. The influence of adults is reflected, above all, in the values
and attitudes they have towards play, which further determine their actions. For
example, the time they provide for children to play, the type of play and activities
of children, etc. Overall, the adults’ expectations of children determine what kind
of play experiences their children will gain.

The aim of the study is to determine how parents, as the most significant
adults in the life of a preschooler, perceive which toys are their children’s favourite
and in what way they play with them. The research sample consists of 120 parents
of children aged 4 to 6, who attend preschools in Novi Sad, with equal represen-
tation of girls and boys. The interview method was used.

The results of the research show that, according to parents’ observations,
children’s favourite toys are usually modern toys, some traditional ones as well
as everyday objects. When it comes to ways of playing, they are often determined
by the toys themselves, but there are numerous examples of symbolic play with
selected toys in parents’ descriptions. In addition to large differences in indivi-
dual responses, it can be concluded that parents need support and assistance for
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gaining better understanding of the importance of their role in the choice of toys

in the family context, of the messages that are sent to children through toys and

the ways in which they can influence the enrichment of the child’s play experience.
Key words: play, toys, ways of playing, preschool children, parents
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POOUTEIDb, ITAPTHEP Y I'PYVIIN

Atuctapaxin: Haj6ommu edexTn BacnuTHO-06pa3oBHOT pasia Moryhu cy camo
aKo ce Haropy NpodecnoHaTHNX BacIMTaya ¥ POAINTeEbA yjefuHe. Y CKIamy ca
TUM, Y pajy je objallllbeH HauMH YK/byuiBamba POANTe/ba Y IpoLieC pa3Bujamba 1
CTBapama MapTHepcTBa. [la 611 ce TO MOCTUIIO MOTPe6HO je fa ce moseha 3Hamwbe
popuTe/ba O yUely U pa3Bojy fielle U Ha Taj Ha4MH UM ce 00jacHM BaXKHOCT HbU-
X0Be yrore y ToM Iporiecy. OcuM efyKaiuje pofuTesba, KOJ IbIX je HOTpeOHO 13-
TpafiuTV HO3UTUBAH CTaB ¥ OYeKMBaba y OfHOCY Ha paji Koju 06aB/bajy BaCIIUTa-
41 U [TIOBEPEmbe Y yCTaHOBY. Huje HajBakHMje ypaguTy OpraHusalioHe pOMeHe,
jep ycrex capajibe ca pofMTe/bJiMa HajBIIIIe 3aBYICH Off CIIOCOOHOCTM BacIIMTaya
la KOMYHUIIMPajy Ca BbIMa, IPUA00Hjy BIX0BO IIOBepebe U IIOCTUTHY y3ajaM-
HO pasyMeBame. [In/b Koju je MOTUB 3a OBaKBe IIpOMeHe jecTe cpehHo, 3a70-
BOJBHO JIETE, KOje Ha KBa/IMTETaH HAYMH IIPOBOJY BPEME Ca CBOjOM IOPOIMLIOM.
VicroBpemeHo Ha 0Baj Ha4MH roBehaHe Cy KOMIIETEHIIVje POAUTEbA Y IIPOLIECY
IIaHMpamka, peann3oBama 1 npahema paspoja u HanpefoBama Aerie y BOP-y.
ITpodecronaniy, Bacnurayy nosehanu cy cBoje mpodecroHaTHe KOMIIETEHIuje,
607be yIIOo3HaIM IOPOAMILY /IeTeTa 1 Ha Taj HauMH 06e36emn ajleKBaTHNje Ha-
YJHe 3aje[[HNYKOT IVTaHMpaba BaCIUTHO-00pa3oBHOT paja.

Kmwyune peuu: mapTHep, aflanTalyja, HOBEPEbE, PasyMeBam-e, KOMyHMKaIja

THE PARENT, A PARTNER IN THE GROUP

Abstract: The best results in preschool education can be achieved only if
professional kindergarten teachers and parents are joined in this effort. Based
on this idea, the paper explains the ways of including parents into the process of
developing and creating partnerships. For this to be achieved, we need to expand
the parents’ knowledge on children’s learning and development and thus explain
the importance of their role in that process. In addition to educating parents, their
positive attitude and expectations from kindergarten teachers need to be built, as
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well as their trust in the preschool institution. Organizational changes are not the
most important, because successful cooperation with the parents depends mostly
on the teachers’ ability to communicate with them, to gain their trust and reach
mutual understanding. The goal which motivates such changes is a happy, content
child which enjoys quality time with their family. At the same time, this is the
way to increase parents’ competencies in the process of planning, implementing
and monitoring the children’s educational development and progress. Professio-
nals, kindergarten teachers, have increased their professional competencies, got
to know the child’s family better and in this way ensured more adequate modes
of joint educational planning.
Key words: partner, adaptation, trust, understanding, communication
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PA3BUJAIBE KYJITYPE ITIPENIIKO/ICKE YCTAHOBE KPO3
ITAPTHEPCTBO CA POOUTE/BMIMA

Aucimpaxii: Pag ce 6aByu aKTye/lTHUM NMUTamkUMa pas3Boja HapTHEPCKOT
onHoca usMeby nopopnue n Bprrha. Excniura je 3Ha4aj mpeRuIKoICcKe
yCTaHOBE, KOja Y3 POiNTe/be, Y PAHOM Pa3BOjy, CHAXKHO yTI4e Ha IeJIOKYITHN
iedjy pasBoj. YCHEIIHO BaCIIMTHO JielIoBabe MofjpasyMeBa capajiwy Mehy cBum
YMHUOLVIMA BaCIIMTHOT IIPOlieca, HAPOUYMUTO POAUTE/bA M BaCIIMTaYa KOjU CBOjUM
3ajeJHIYKUM JIe/I0OBabeM JIONPUHOCEe Pa3Bojy U yHanpehemwy KynType mpen-
IIIKOJICKE YCTaHOBE.

Y pany ce mpefcTaB/ba HUKIYC pagnonnia ,Ham Bptuh kao nopopnysm
LleHTap", U3 IIporpaMa clipoBefieHux y Bpruhy ,JIane, a y numpy yHanpebemwa
nocrojehux 3Hama 0 BaXXHOCTU IIPBMX TOAVIHA XMBOTA Jielle, Te IpyXKame
HOZIPIIKe ¥ OCHa)XKMBalbe POAUTE/HCKUX KOMIIETEHIINja Y IOKA/THOj CPEeAVHIL.
Taxobe, mpuxasahemo ycremrHe pogure/bcKe MHUIUjaTUBE Y JOMEHY OPTaHM30-
Bama 13710x6m (IIpBa camocranna nsnox6a pororpaduja geue ,dynHo fpBo°),
Kao U IO30pUIIHKX IpefcTaBa (,Hekako Hama 6ajka“ n ,,IInHokno®), y kojuma
CY POAUTE/BYM IAPTHEPH Y peanusaliujy mporpama.

3aK/pydyjeMo [ja OBaKBa BPCTa Capajibe JOIPMHOCH YBa>KaBakby pas/Indn-
TOCTM IIOPOAMLIA U IIPY>Ka pa3HOBPCHE HaYMHE YK/by4YlMBamba I puaarohapama
notpe6ama u MOryhHOCTMMa pOANTETbA, YUjUM Ce YK/byYUBabeM y OBaKBe IIPO-
rpaMe 3aCHMBA U MAPTHEPCKY OHOC.

Kmwyune peuu: Kyntypa, nopoauia, BpTuh, mapTHepcKm OfHOC, MHTETPH-
CaHU MPUCTYTI
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DEVELOPING PRESCHOOL CULTURE THROUGH
PARTNERSHIPS WITH PARENTS

Abstract: The paper deals with current issues of the development of partner-
ship between family and kindergarten. The importance of preschool institution
which, alongside parents, in early development, strongly influences the overall chi-
ldren’s development, is explicit. Successful upbringing demands cooperation of all
the participants in the educational process, especially of parents and kindergarten
teachers whose joint efforts contribute to the development and improvement of a
preschool institution’s culture.

The paper presents a series of workshops “Our Kindergarten as a Family
Center”, from programs implemented in the Kindergarten “Lane”, with the aim of
improving the existing knowledge about the importance of the first years of life of
children, providing support and strengthening parental competences in the local
environment. We will also showcase successful parent initiatives in the field of
organizing exhibitions (the first solo exhibition of children’s photographs “Strange
Tree”), as well as theatrical performances (“Somehow Our Fairy Tale” and “Pi-
nocchio”) in which parents are partners in the implementation of the program.

We conclude that this type of cooperation contributes to respecting the
diversity of families and provides diverse ways of involving parents and adapting
to their needs and capabilities, by developing a partnership with them.

Key words: culture, family, kindergarten, partnership, integrated approach
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RODITELJT KAO SARADNICI VASPITACA

Apstrakt: Saradnja roditelja i vaspitaca u predskolskoj ustanovi vazan je
preduslov za razvoj i vaspitanje dece. Polaskom dece u predskolsku ustanovu
roditelji 1 vaspitaci postaju saradnici koji imaju zajednicki zadatak: vaspitanje i
obrazovanje dece. Vazno je da vaspitaci ostvare saradnju sa roditeljima, koja je
bazirana na negovanju partnerskih odnosa, postovanju li¢nosti i uloge roditelja,
kao i ponudi raznih moguc¢nosti za njihovo ukljuc¢ivanje u rad sa decom uz uva-
zavanje ideja.

Cilj ovog istrazivanja odnosi se na ispitivanje informisanja roditelja 0 mo-
guc¢nostima za ukljucivanje u programske aktivnosti predskolskih ustanova, kao i
stepena njihovog ukljucivanja. U istrazivanju je kori§¢ena anketa za roditelje i vas-
pitace sa petostepenom skalom procene, kao i intervju sa roditeljima i vaspitac¢ima.
Podaci dobijeni istrazivanjem obradeni su SPSS programom i prikazani tabelar-
nim i tekstualnim putem. Rezultati istrazivanja ukazuju na delimi¢nu upoznatost
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roditelja sa oblastima rada vaspitaca u predskolskim ustanovama i ukljucenost
u programske aktivnosti. Implikacije istrazivanja ukazuju na potrebu za vecom
informisanos¢u roditelja o oblastima rada vaspitaca i programskim aktivnostima
u predskolskim ustanovama kroz sistemski pristup.

Kljucne reci: roditelji, vaspitaci, saradnja

PARENTS AS ASSOCIATES TO PRESCHOOL TEACHERS

Abstract: Cooperation between parents and preschool teachers in preschool
institutions is an important prerequisite for both child development and educati-
on. With the enrolment of a child in a preschool institution parents and teachers
become partners with a mutual task of providing a good education for the child.
It is of essential importance that preschool teachers establish cooperation with
parents based on nurturing their partnership, respecting the parents’ personalities
and roles, as well as providing various possibilities for parent involvement in the
educational practice, while respecting their ideas.

The aim of this research is to explore the extent to which parents are infor-
med about the possibilities for their involvement in preschool program activities,
as well as the level of their engagement in these activities. For the purpose of this
research a questionnaire with a five-point assessment scale and an interview were
used for teachers and parents. The obtained research data were processed by SPSS
program and represented through relevant tables and written descriptions. The
research results have shown that parents are partially informed about teacher
program activities in preschool institutions and partially involved in these acti-
vities. The implications of this research have shown that there is a great necessity
for better informing parents about the teacher program activities in preschool
institutions through a systematic approach.

Key words: parents, preschool teachers, cooperation
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SARADNJA RODITELJA DECE SA SMETNJAMA U RAZVOJU
I PREDSKOLSKE USTANOVE KROZ PRIZMU
INTEGRISANOG PRISTUPA

Apstrakt: Cilj ovog istrazivanja je da se utvrdi da li postoje razlike u uve-
renjima vaspitaca o kvalitetu saradnje izmedu roditelja dece sa smetnjama u
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razvoju i predskolske ustanove u okviru integrisanog prisutpa. Uzorak je ¢inilo 52
vaspitaca zaposlenih u nekoliko predskolskih ustanova na teritoriji AP Vojvodi-
ne. Kvalitet saradnje ispitan je primenom Upitnika ukljucenosti roditelja (Family
involvement questionnaire, Fantuzzo et al., 2000), prilagodenog za potrebe ovog
istrazivanja.

Rezultati istrazivanja su pokazali da postoje statisticki znacajne razlike u
miSljenima vaspitaca na Supskalama medusobno informisanje (MI) i aktivno-
sti roditelja u porodici. Na Supskali — ukljuc¢ivanje roditelja u vrticke aktivnosti
(VA) ne postoje statisticki znacajne razlike u odgovorima vaspitaca. Vecina is-
pitanika smatra da integrisani pristup ne doprinosi da se ve¢i procenat roditelja
dece sa smetnjama u razvoju ukljuci u vrti¢ke aktivnosti u ulozi posmatraca ili
participanata ovog procesa. Dobijeni rezultati su sli¢ni rezultatima realizovanim
u domacim i svetskim istrazivanjima koja se bave ovom tematikom. Roditelji,
nezavisno od razvojnog statusa dece, u najmanjem procentu zele da se ukljuce
u vrticke aktivnosti. Zaklju¢ujemo da postoji potreba za planiranjem smernica i
sprovodenjem prakti¢nih postupaka koji bi doprineli neposrednom ukljuc¢ivanju
roditelja dece sa smetnjama u razvoju u vrticke aktivnosti. Ovaj domen saradnje
doprineo bi da roditelji steknu pedagoska znanja i time ojacaju roditeljsku kom-
petentnost. Smatramo da ¢e integrisani pristup u skoroj budu¢nosti motivisati sve
veli procenat roditelja da participiraju ovom domenu saradnje.

Kljucne reci: deca, integrisani pristup, saradnja, vaspitaci

COOPERATION BETWEEN PARENTS OF CHILDREN WITH
DEVELOPMENTAL DISABILITIES AND PRESCHOOL
INSTITUTIONS THROUGH THE PRISM OF AN INTEGRATED
APPROACH

Abstract: The aim of this study was to determine the differences in the
opinions of preschool teachers regarding the quality of cooperation between the
parents of children with developmental disabilities within the framework of an
integrated approach. The sample consisted of 52 preschool teachers employed in
several preschool institutions on the territory of the Autonomous Province of
Vojvodina. The quality of cooperation was examined by the Family Involvement
Questionnaire (Fantuzzo et al., 2000), adapted for the purposes of this study.

The results showed that there are statistically significant differences in the
opinions of preschool teachers on the Mutual Information (MI) subscale and on
the activity of parents in the family. No statistically significant differences in the
responses of preschool teachers were found on the subscale measuring parent
involvement in preschool activities (VA). The majority of respondents felt that the
integrated approach did not contribute to the inclusion of a higher percentage of
parents of children with disabilities in preschool activities, either as observers or
participants in this process. The results of this study are similar to those obta-
ined in domestic and foreign studies focusing on this topic. Regardless of the
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developmental status of the children, a very small percentage of parents wants to
participate in preschool activities. The conclusion is that there is a need to plan
guidelines and implement practical procedures that would contribute to the direct
involvement of parents of children with developmental disabilities in preschool
activities. This type of cooperation would help parents gain pedagogical knowled-
ge and thus strengthen parental competence. We believe that an integrated appro-
ach will motivate an increasing percentage of parents to participate in this area of
cooperation in the near future.

Key words: children, cooperation, integrated approach, preschool teachers
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SARADNJA RODITELJA I STRUCNIH RADNIKA U ADAPTACI)I
I FUNKCIONISANJU OSOBA SA SMETNJAMA U RAZVOJU
U DNEVNOM BORAVKU

Apstrakt: Prvi kontakt sa informacijama o svakodnevnom funkcionisanju
korisnika, stru¢ni radnici sticu iz razgovora sa roditeljem / starateljem tokom
zasedanja Komisije za prijem i otpust. Tada roditelj iznosi o¢ekivanja od usluge i
stru¢nog tretmana, navodi sve aspekte funkcionisanja deteta / $ticenika, ukljucu-
juciione koji mogu da dovedu do ekscesnih situacija. Nakon smestaja korisnika,
dalju komunikaciju sa roditeljima nastavljaju mati¢ni defektolog i socijalni radnik,
¢ime prate stanje i sve promene kod korisnika.

Najcesce, razmena informacija tece nesmetano, bazirajuci se na obostra-
nom poverenju. Cilj je dobrobit korisnika i njegovo nesmetano funkcionisanje u
socijalnoj sredini.

Rad se bavi analizom dva slucaja u kojima se najbolje sagledava znacaj obo-
stranog poverenja i adekvatne komunikacije izmedu roditelja korisnika i struc-
nih radnika boravka. U prvom slucaju, doslo je do drasti¢ne i nagle negativne
promene u ponasanju i funkcionisanju korisnika u boravku, na $ta roditelji nisu
odreagovali. Nakon vi$e meseci redovnog izvestavanja roditelja o problemima
u funkcionisanju korisnika, priznali su da je do drasti¢nije promene kod kuce
(agresija, autoagresija, bezanje), doslo Sest meseci pre nego sto se stanje korisnika
u boravku promenilo. Porodica je u tom periodu prolazila kroz drasti¢ne promene
$to je kod korisnika sa dijagnozom autizma rezultiralo pojavom problemati¢nih
obrazaca ponasanja, o ¢emu strucni radnici boravka nisu bili obavesteni. Korisnik
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je morao biti smesten u stacionarnu ustanovu, jer je predstavljao rizik po sebe i
druge. Drugi slucaj prezentuje korisnika sa slicnom dijagnozom i potencijalnim
rizicima, ali se u ovom sluc¢aju komunikacija sa roditeljima odvijala u adekvatnim
razmerama, izbegnute su rizi¢ne situacije i sve promene u ponasanju vracene su
u normalne tokove.

Cilj rada je da ukaze na otvorenost saradnje roditelja i stru¢nih radnika,
kao i da istakne u kojoj meri se ta saradnja odvija na osnovi uzajamnog poverenja.
Na osnovu teze da je eventualni razvoj neadekvatnih obrazaca ponaganja moguce
preduprediti blagovremenim izvestavanjem staratelja, kao i poverenjem da stru¢ni
radnici mogu svojim znanjem i iskustvom pomoci u adaptaciji na nove okolnosti,
neophodno je da se ve¢ na prijemu i tokom perioda prilagodavanja neguje komu-
nikacija i naglasi znacaj razmene informacija.

Kljucne reci: saradnja sa roditeljima, autizam, adaptacija, promene u po-
nasanju

COOPERATION OF PARENTS/GUARDIANS AND EXPERT
WORKERS IN ADAPTATION AND EVERYDAY FUNCTIONING
OF DISABLED PERSONS IN DAYCARE

Abstract: Expert workers receive the first information about the everyday
functioning of daycare users in conversation with parent / guardian at the meeting
with the Board for admission and discharge in daycare. At that time the parent
expresses his expectations on accommodation and treatment, lists all aspects of
his child’s everyday functioning, including those that can lead to dangerous si-
tuations. After the admission of a protégé, further communication is led by the
group’s defectologist and social worker, through which they continue to monitor
the condition and all the changes in a protégé’s behavior.

Most often, this exchange of information is based on mutual trust. Its goal is
the wellbeing of a protégé and their unimpeded functioning in social environment.

This paper is based on the analysis of two cases which best illustrate the
significance of mutual trust and adequate communication between parents and
expert workers in daycare. In the first case, there was a drastic and sudden ne-
gative change in the protégé’s behavior in daycare, to which the parents did not
react. Only after months of regular reports on the problems, the parents admitted
that even more drastic changes (aggression, self-destructiveness, escapes from
home) occurred six months before similar behavior became evident in daycare.
At that time the family was going through drastic changes which triggered the
negative behavior in the autistic protégé. None of that was brought to attention
of the daycare staff. Eventually, the protégé had to be committed to an institution
as he became a threat for himself and others. The second case presents a protégé
with similar diagnosis and potential risks, but this time there was adequate com-
munication between parents and daycare staff, so all problematic situations were
avoided and all changes in behavior were reversed and returned back to normal.
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The goal of this paper is to emphasize the importance of cooperation
between parents and experts, as well as to point out the level of mutual trust on
which their cooperation is based. On the grounds of the thesis that possible deve-
lopment of negative patterns in behavior can be prevented by timely reports from
guardians, as well as trust that experts, with their knowledge and experience, can
help in adaptation to the new circumstances, it is necessary to nurture communi-
cation and emphasize the importance of exchange of information as early as from
the admission in a daycare.

Key words: cooperation with parents, autism, adaptation, behavioral change
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INTEGRISANI PRISTUP - PRIMENA STIMULATIVNIH
PROGRAMA U RADU SA DECOM NA RANOM UZRASTU

Apstrakt: Kreiranje vrtica, kao podsticajne sredine, zahteva saradnju struc-
njaka razlic¢itih profila. Najnovija istrazivanja navode da raste broj dece sa kas-
njenjem i neujednacenim razvojem u funkcionisanju. Praksa nas navodi da je
potrebno menjati tradicionalne pristupe predskolskih ustanova i fokus rada staviti
na integrisane pristupe u radu, ukljucujudi stru¢njake razli¢itih profila u kreira-
nje kurikuluma kako bi se stvorila najbolja moguca podsticajna sredina za rast i
razvoj svakog deteta. Uvele bi se aktivnosti jednom nedeljno, gde bi transdiscipli-
narni tim u sastavu: psiholog, logoped, oligofrenolog, ucitelj, drzao radionice gru-
pne aktivnosti u trajanju od sat vremena u kontolnoj grupi (jedna od $est vrtickih
grupa). Cilj ovih aktivnosti je opservacija, identifikacija dece koja su u riziku ili
imaju smetnje u razvoju, kao i harmonizacija funkcija. Ovim aktivnostima bila bi
omogucena rana trijaza dece koja imaju smetnje, kasnjenja u razvoju, a ona koja
su u ,,tipi¢noj“ grupi dobila bi pravu podsticajnu sredinu za razvoj i ujednacavanje
specificnih sposobnosti i vestina. Efekti bi se o¢itavali kao bolja pripremljenost
deteta za polazak u $kolu, bolja adaptacija, manje bihejvioralnih odstupanja kao
i lakse usvajanje nastavnih sadrzaja.

Kljucne reci: integrisani pristup, rana stimulacija, transdisciplinarni pri-
stup, prilagodavanje kurikuluma

INTEGRATED APPROACH - APPLYING STIMULATIVE
PROGRAMS WHEN WORKING WITH CHILDREN AT EARLY AGE

Abstract: Turning a kindergarten into an inspiring environment requires
cooperation of experts coming from various fields. The latest research indicates
that there is an increase in the number of children with delayed or inconsistent
development. Work experience shows the need to change the traditional pre-sc-
hool approaches and focus on the integrated approach where experts from various
fields would create a curriculum to create the best possible inspiring environment
for growth and development of every single child. The idea is to introduce a on-
ce-a-week activity where a transdisciplinary team (a psychologist, a logopedist,
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an oligophrenologist and a teacher) organizes a workshop - an hour-long group
activity in a control group (one out of six in the kindergarten). The aim of these
activities would be to observe and identify the children at risk or with develop-
mental delay, as well as to harmonize functions. Such activities would enable early
detection of children with developmental disorders or delays while the children
from the “typical” group would be given a truly inspirational environment in
which to develop and harmonize their specific abilities and skills. The outcomes
would be a child better prepared for the beginning of the schooling period, better
adaption, fewer behavioural aberrations and easier acquisition of knowledge.

Key words: integrated approach, early stimulation, transdisciplinary appro-
ach, curriculum adaptation
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ANALIZA POSTURALNOG STATUSA KOD PREDSKOLSKE DECE

Apstrakt: Funkcionalnost ki¢me i celog misi¢no-kostanog sistema povezana
nja. Naucne analize kod dece predskolskog uzrasta imaju tendenciju povec¢anja
zastupljenosti loseg drzanja tela i posturalnih poremecaja. Hipokinezija u ovom
uzrastu, kao rezultat ima, opustanje i propadanje muskulature, smanjenu misi¢nu
napetost koja uz neadekvatne zivotne uslove, nepravilno sedenje, preveliku za-
stupljenost multimedijalnih sadrzaja, loSe drzanje tela, nepravilnu obucu, ishranu,
dovodi do povecanog broja dece sa deformitetima posturalnog statusa.

Istrazivanje je bilo transverzalnog karaktera i sprovedeno je sa ciljem da
se analizira posturalni status kod predskolske dece, sa teritorije grada Bijeljina.
Uzorak ispitanika izveden je iz populacije dece predskolskog uzrasta, starosti 5
do 6 godina, koja su u trenutku merenja pohadala privatnu Predskolsku ustanovu
- Klub za decu ,,Kolibri“ u Bijeljini. Merenju je podvrgnuto 53 dece, 26 decaka i
27 devojcica. Za analizu posturalnog statusa koristena je savremena dijagnostic-
ka procedura koja u 3D formatu meri zakrivljenost i mobilnost ki¢cmenog stu-
ba - Win Spine Pointer Zebris Medical. Rezultati sprovedene analize potvrduju
poslednje nau¢ne analize eminentnih nau¢nih radnika iz kineziologije, koji na-
vode progresivno povecanje narusenog posturalnog statusa kod dece. Interakcija
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roditelja, vaspitaca i zdravstvenih ustanova, neophodna je kao vid prevencije i
pravovremene detekcije posturalnih poremecaja u cilju njihove sto kvalitetnije
korekcije.

Kljucne reci: posturalni status, predskolski uzrast, Win Spine Pointer

POSTURAL STATUS ANALYSIS IN PRESCHOOL CHILDREN

Abstract: Functionality of the spine and the entire musculoskeletal system
is linked to the muscles, without which neither erect posture nor any movement is
possible. Scientific analyses in preschool children tend to increase the incidence of
poor posture and postural disorders. Hypokinesia at this age results in relaxation
and muscular failure, reduced muscle tension that, with inadequate living condi-
tions, improper sitting, over-representation of multimedia contents, poor posture,
improper footwear and nutrition leads to an increased number of children with
postural status deformities.

The study was of a transversal nature and was conducted with the aim of
analyzing postural status in preschool children from the territory of Bijeljina. The
sample of respondents was derived from the population of preschool children aged
5 to 6 years who, at the time of the measurement, attended a private preschool club
“Kolibri” Kids Club in Bijeljina. Measurements were carried out on 53 children,
26 boys and 27 girls. In the analysis of the children’s postural status, the researc-
hers used a modern diagnostic procedure which measures the curvature and the
mobility of the spinal column in 3D format — Win Spine Pointer Zebris Medical.
The results of the analysis confirm the latest scientific analyses of eminent kine-
siology researchers who report a progressive increase in impaired postural status
in children. The interaction of parents, educators and health care institutions is
necessary as a form of prevention and timely detection of postural disorders ai-
med at correcting them in the best way possible.

Key words: postural status, preschool age, Win Spine Pointer
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ITPUMEHA ITPOJEKTHOT ITPMCTYIIA Y ITPEJIIKOJ/ICKOJ
YCTAHOBMU (roguna npsBa)

Aucimpaxin: CaBraiaBameM Ipenpeka y mpouecy rpahema nemosure cm-
Ke CBeTa, IOTMYKUM (popMIUpameM 3Hamba, MICTPAXKMBAYM HAIJIAIIABajy 3HAYAj
ByOmHCKOT popMMpama 3Halka Kpo3 MocMaTpame objekara MCTpakiBama Kao
jemmHCTBeHUX LenuHa. [Iparehn npupony HayuHOr pa3Boja, 0COOEHOCTH Ipolie-
ca ca3Hama U PYHKIIMOHATHOCT CTeUeHUX, NPeJIaKy MHTETPaTUBHY IIPUCTYII
Kao MOJIe/I KOjUIM Ce IIPpeBasyIasy BellITauka OfBOjeHOCT 00/1aCTH, MCLeITKaHOCT
CTeYeHNX 3Hama, I30CTaHAK HIXOBE CHHTe3e U JOCTU3abe Behe epekTuBHOCTI
BaCIMTHO-00pa3oBHOT nporieca. [Ipexmkoncke ycranose y Peny6mumy Cpouju
uMasie cy MOryhHOCT ia pajie Ha OCHOBY JiBa MOJie/Ia IPEALIKOICKOT BacCINTamba
u obpasoBama: Mojien A npeficTaB/ba OTBOPEHM CUCTEM BaCIUTamba, ca AKIVO-
HUM pa3BUjambeM Iporpama y cKJafy ca MHTepecoBamwuma jaene; Mogen b je
IIOCTaB/beH Ka0 KOTHUTVBHO-PAa3BOjHM IIPOrpaM ca paspaheHnM BacImTHO-00-
PasOBHUM LV/beBMMA, 3aflaljiMa BacClMTa4ya ¥ TUIIOBMMA aKTUBHOCTU. OCHOBe
Iporpama IpeALIKOICKOT BacIuTama 1 obpasoBama cy, of pagte 2019. rogu-
He (110 yTBpheHOM pacmopeny onmrtnHa, o 2022. rogyuHe), IOCTaBUIe 3aXTEB
npej IpakTuyape NpeIIKoICKe YCTAHOBE, [a ce Jocaallliba IpaKca 3aMeHN
MHTETPUCAHVM Ca3HaBaIbeM, IyTeM IPOjeKTHOT IpucTyna (KOHTMHYUPaHU U
¢drexcubunan HauYMH y4era), Koju 00yxXBaTa pasmnynuTe BaCIUTHO-00pa3oBHe
CTpareruje: UCTPa>KMBambe, IIPOjeKTHO, IPOOIEMCKO, UMaTMHATIBHO, UCKYCTBe-
HO, CUTYaIlJIOHO y4eme.

Konuko je mpoMeHa y IpUCTyIy BacluTaya Kpo3 HEIIOCPeaH BaCIINT-
HO-00pa30BHM paj ca IelloM JIOHe/Ia IIMOHMPCKa IpYMeHa OBOT MOJie/ia, jecTe
po6JIeM CITPOBEIEHOT MCTPa)kMBalba, Ca IM/beM yHarnpehnpamwa npodecnoHan-
He IIpaKce. Y30paK UCTpa>KuBamwa 4yiHM 32 Bacnurava [Ipefikoncke ycraHoBe
»JIane" u3 Anexcunna. Kopuirhene cy TexHuKe aHKeTHpama 1 aHa/IN3a JOKyMeH-
Tanyje (Heme/bHNX IVIAHOBA pajia U M3BelITaja o npahemwy peanusanuje). Pesys-
TaTU UCTPAKMBakba NHANLMPAjy HETOBO/BHO pasyMeBatbe IPOjeKTHOT IIPUCTYTIA
U YKa3yjy Ha cimabe Tauke y IOCTaBKaMa I pas3Bujamy npojekara. CMaTpa ce fa
OV MHTeH3VUBNpabe Mpoljeca CTATHOT CTPYYHOT ycaBplIaBamka Ha pe/ieBaHTHe
TeMe, Ipaheme MOSUTUBHUX IIpUMepa MeJjaroliKe IpaKce 1 HbIUXOBaA IIpepasa,
Iopajia 1 pasBujame, y3 IPUMeHY CaBpeMeHUX NHPOPMAIIOHO-KOMYHIKAIIO-
HJIX TeXHOJIOTHja, HOIIPMHeTIa YHAIpehuBamby HeloCpeJHOT BaCIIUTHO-00pa3oB-
HOT pafia.

Kmyune peuu: OcCHOBe mporpamMa IpeJIIKo/ICKOT BacIuTama 1 o6paso-
Bamba, MHTETPUCAHO YUerbe, IPOjeKTHYU PUCTYII, BaCIUTAY, IeTe
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APPLICATION OF PROJECT APPROACH IN PRESCHOOL
INSTITUTION (year one)

Abstract: By overcoming the obstacles in the process of constructing a ho-
listic picture of the world through logical formation of knowledge, researchers
emphasize the importance of deep knowledge formation through the observation
of research objects as unique entities. Following the nature of scientific develop-
ment, peculiarities of the process of learning and the functionality of the acquired
knowledge, they propose an integrative approach as a model that overcomes the
artificial separation of the fields, the fragmentation of the acquired knowledge,
the absence of their synthesis and enables the achievement of greater effectiveness
of the educational process. Preschools in the Republic of Serbia had the oppor-
tunity to work in accordance to two different models of pre-school education:
Model A represents an open system of upbringing, with action development of
programs in accordance with the interests of children; Model B is set up as a
cognitive development program with elaborated educational goals, educator’s ta-
sks and types of activities. The Preschool Education Program Foundations have,
from the academic 2019 (according to the defined schedule of municipalities, to
2022), demanded that pre-school practitioners replace the previous practice with
integrated learning, through the project approach (continuous and flexible way of
learning) that includes different educational strategies: research, project, problem,
imaginative, experiential, situational learning.

The question of what changes in the educators’ approach through direct
educational work with children has the pioneering application of this model bro-
ught is the problem of the conducted research aimed at improving professional
practice. The sample consists of 32 preschool teachers from the Preschool Institu-
tion “Lane” from Aleksinac. Interviewing techniques and documentation analysis
(weekly work plans and follow-up reports) were used. Research findings indicate a
lack of understanding of the project approach and indicate weaknesses in project
setting and development. It is believed that intensification of the process of conti-
nuous professional development on relevant topics, monitoring of positive exam-
ples of pedagogical practice and their modifying, refinement and development,
with the use of modern information and communication technologies, would
contribute to the improvement of direct educational work.

Key words: Preschool Education Program Foundations, integrated learning,
project approach, kindergarten teacher, child
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PRIMENA PROJEKTNOG UCENJA U VASPITNO-OBRAZOVNOM
RADU SA DECOM STARIJEG JASLENOG UZRASTA - PRIKAZ
PROJEKTA ,,PTICE STANARICE*

Apstrakt: U radu je prikazana primena projektnog ucenja kroz realizaciju
projekta ,,Ptice stanarice” u vaspitno-obrazovnom radu sa decom starije jaslene
grupe vrtica ,,Biberce®, Predskolske ustanove Zrenjanin. Projekat je realizovan
u vremenskom periodu od mesec dana, a prikazom su obuhvacene sve tri faze
projekta: otvaranje, razvijanje i zatvaranje.

U fazi otvaranja, pored posmatranja i pracenja interesovanja dece, prikaza-
ni su i rezultati anketiranja roditelja u vezi sa pokretanjem projekta na datu temu.
Poseban akcenat u radu stavljen je na proces dolazenja do projektnog pitanja, s
obzirom na uzrast dece i male mogu¢nosti verbalne komunikacije. Objasnjeno je
na koji nacin je vaspita¢ organizovao centar vezan za projekat u vidu stimulativne
fizicke sredine za rad i ucenje, koje je, izmedu ostalog, ukljucivalo i donosenje
goluba i vodenje brige o njemu u vrti¢u. Dat je prikaz nastanka projektnog panoa,
od pocetnog do zavrsnog, koji je sadrzao graficke i likovne radove dece; decje iska-
ze; dopunjenu znam / Zelim da znam / naucio sam tabelu; fotografije i produkte
proistekle iz saradnje sa porodicom i lokalnom zajednicom (poseta prodavnici
hrane za zivotinje; poseta eksperta — golubara vrti¢u; kucice za ptice koje su deca
izradila sa roditeljima i dr.). Prikazane aktivnosti realizovane su u vrti¢u i van
njega, grupno i na individualnom nivou, kori$¢enjem moguc¢nosti ucenja iz razli-
¢itih izvora i uz postovanje stilova ucenja i nacina izrazavanja karakteristi¢nih za
decu starijeg jaslenog uzrasta.

Zaklju¢nim razmatranjima ukazuje se na znacaj primene integrisanog pri-
stupa i projektnog ucenja u vaspitno-obrazovnom radu, kako za podsticanje svih
aspekata decjeg razvoja, tako i za razvijanje saradnje sa porodicom i lokalnom
zajednicom i unapredivanje sopstvenih kompetencija vaspitaca.

Kljucne reci: jasleni uzrast, vaspitno-obrazovni rad, integrisani pristup,
projektno ucenje, primeri dobre prakse

PROJECT-BASED LEARNING IN THE EDUCATION
OF TODDLERS - A SUMMARY OF THE PROJECT
“NON-MIGRATORY BIRDS”

Abstract: In this paper, the authors describe an example of applying pro-
ject-based learning within the project entitled “Non-migratory birds” carried
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out with a toddler group in kindergarten “Biberce” in the preschool institution
of Zrenjanin. The project was realized within the period of one month, and the
summary covers all three phases of the project - initiation, implementation and
closure.

In the initiation phase, in addition to observing and monitoring the chil-
dren’s interests, the authors represent the results of a survey done with parents on
the initiation of the said project. Special attention in the paper is paid to the pro-
cess of formulating the project question, given the children’s age and their limited
verbal communication abilities. The authors explain how the kindergarten teacher
had set up a center related to the project in the form of a stimulating physical en-
vironment for work and learning which, among other things, involved bringing
a pigeon to the kindergarten and taking care of it. The creation of project tableaus
is described, from the initial to the final tableau which contained children’s ar-
twork; children’s statements; complete I know / I want / I have learned table; pho-
tographs and products which resulted from the cooperation with the children’s
families and local community (visit to the pet store to buy food; welcoming an
expert — pigeoneer to the kindergarten; birdhouses that the children made with
their parents etc.). The activities described were realized in the kindergarten and
in other locations, in groups or individually, by using the possibilities for learning
from different sources and with respecting different learning styles and ways of
expressing characteristic for toddlers.

The concluding remarks point to the significance of integrative approach
and project-based learning in everyday practice for encouraging all aspects of chi-
ldren’s development, developing cooperation with the family and local community
and improving the kindergarten teachers’ competencies.

Key words: toddler years, education, integrated approach, project-based le-
arning, examples of good practice
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DIDAKTICKE PROSTIRKE KAO PODSTICAJ ZA INTEGRISANO
UCENJE

Apstrakt: Polaze¢i od ¢injenice da je igra veoma znacajna za celokupni ra-
zvoj deteta, dete putem nje uci, istrazuje, upoznaje svet oko sebe, vaspitaci su kroz
prizmu refleksivnog prakti¢ara promisljali i osmisljavali didakticke prostirke u
funkciji igre i pokreta. Ovo je uticalo da se neke ideje implementiraju u praksu
i prenesu drugim vaspitac¢ima, kroz horizontalno ucenje. Ovakvim promislja-
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njem prakse vaspitacima je data prilika da organizuju niz radionica za izradu
»didaktickih prostirki“ (koje su kreirane tako da podsti¢u senzomotorni, razvoj
fine motorike i percepcije, saznajni razvoj, kao i razvoj govora i komunikacije),
u ¢iju izradu su bili ukljuceni i roditelji. Roditelji su tako postali partneri u ople-
menjivanju prostora vrti¢a kroz zajednicke akcije i realizaciju programa u kome
su ucestvovali.

Polaze¢i od potreba dece i osluskivanja njihovih misljenja, kao i posmatra-
nja njihovih reakcija, odlucili smo da sredinu za igru i u¢enje izmestimo u dvoriste
vrti¢a. Ako znamo da sredina za igru i pokret oblikuju njen tok i komunikaciju
njenih ¢lanova, a uredenje prostora znacajno doprinosi usloznjavanju igre i no-
vim dimenzijama ucenja, tragali smo za mestima izmestanja koji ¢e ovu tvrdnju
potkrepiti.

Cilj rada je da prikaze konkretne sadrzaje vaspitno-obrazovnog rada i ak-
tivnosti dece, koje su podstaknute i realizovane kroz integrisani pristup, uvode-
njem ovih didaktickih sredstava. Prezentacijom bismo pokusali da priblizimo i
ukazemo na mogucnosti primene ovih sredstava, nacin koris¢enja kroz sadrzaje i
oblasti. Efekti primene didaktickih prostirki u radu sa decom vidljivi su u smislu
da se zapaza visok stepen motivisanosti kako dece, tako i vaspitaca, ali i Sire zajed-
nice. I $to je jos vaznije, integrisano ucenje je u fokusu ne samo dece i vaspitaca,
ve¢ i roditelja koji su postali ravnopravni partneri u vaspitanju. Opis primera iz
prakse podsti¢e na promisljanje o daljim mogué¢nostima gradenja odnosa u vas-
pitno-obrazovnom radu kroz integrisano ucenje.

Kljucne reci: refleksivni prakticar, didakticko sredstvo, partnerstvo, sredina, igra

DIDACTIC MATS AS AN INCENTIVE FOR INTEGRATED
LEARNING

Abstract: Starting from the fact that play is very important for the overall
development of the child, because through play the child learns, explores and gets
to know the world around him, and thinking through the prism of reflexive pra-
ctitioners, the educators designed didactic mats to facilitate play and movement.
This has influenced some ideas to be put into practice and passed on to other
educators, through horizontal learning. This practice reflection gave preschool
teachers the opportunity to organize a series of workshops for the development of
“didactic mats” (designed to encourage sensory, fine motor and perception deve-
lopment, cognitive development, and speech and communication development),
which were created together with parents. The parents thus became partners in the
improvement of the kindergarten space through joint actions and implementation
of the program in which they participated.

Starting from the needs of the children and listening to their opinions, as
well as observing their reactions, we decided to move the play and learning envi-
ronment into the kindergarten yard. Knowing that the environment for play and
movement shapes the play’s flow and the communication between its members,
and that the landscaping significantly contributes to the complexity of the game
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and the new dimensions of learning through it, we searched for places of displa-
cement that would support this claim.

The aim of the paper is to present practical examples of educational work
and activities with children, which were stimulated and implemented through
play and movement by introducing these didactic means. The presentation will
try to approximate and point out the possibilities of application of these means,
and the ways of using them in various contents and areas. The effects of applying
didactic mats in activities with children are visible since high levels of motivation
were observed in children, preschool teachers and the wider community. More
importantly, integrated learning is the focus not only of children and educators,
but also of parents who have become equal partners in the children’s upbringing.
The description of practical examples encourages reflection on further possibilities
for building relationships in educational work through integrated learning.

Key words: reflexive practitioner, didactic tool, partnership, environment, play

Snezana Babac

ORL Klinika KBC Zvezdara, Beograd

Fakultet za specijalnu edukaciju i rehabilitaciju, Univerzitet u Beogradu
e-mail: babac.snezana@gmail.com

Emilija Zivkovi¢ Marinkov
Klinika za bolesti uva grla i nosa, Klinicki centar Ni§

JEDNOSTRANA SENZORINEURALNA OSTECENJA SLUHA
KOD DECE

Apstrakt: Ranije je smatrano da jednostrana senzorineuralna o$tecenja slu-
ha kod dece ne ostavljaju posledice, jer se govor i jezik adekvatno mogu razviti
samo sa jednim dobro ¢ujué¢im uvom. U novije vreme pocinju da se objavljuju
rezultati brojnih studija koje se bave ovim problemom, a koje sugeri$u da znacajan
procenat dece sa jednostranim senzorineuralnim oste¢enjem sluha ima obrazovne
i/ ili probleme u ponasanju i komunikaciji u poredenju sa ¢uju¢im vr§njacima.
Takode zapazena je i mogucnost kadnjenja u razvoju govora i jezika.

Cilj rada je bio da ukaze na negativan uticaj jednostrane senzorineuralne
nagluvosti kod dece na razvoj govora, jezika i akademska postignuca, na osnovu
pregleda relevantne literature i internet baza podataka.

Kljucne reci: jednostrana senzorineuralna nagluvost, deca, govor, jezik, ob-
razovanje

UNILATERAL SENSORINEURAL HEARING LOSS IN CHILDREN

Abstract: In the past, unilateral sensorineural hearing loss (USHL) in
children was thought to have no consequences, since speech and language can

90



Mnineipucanu tipucitiyil y pagy ca UpeguiKosicKkom geyom, y4eHUuuma u KOPUCHUUUMA ...

adequately develop with only one normal-hearing ear. More recently, the results
of many studies suggest that significant percentage of children with USHL have
educational and / or behavioral and communication problems when compared to
normal-hearing peers. Also, the possibility of delays in the development of speech
and language has been noted.

The aim of this study was to highlight the negative impact of unilateral
sensorineural hearing loss in children on speech, language and academic achie-
vement, based on a review of relevant literature and online databases.

Key words: unilateral sensorineural hearing loss, children, speech, langu-
age, education
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INTEGRISANO UCENJE U PROJEKTU ,,MOJE TELO“

Apstrakt: Projektni pristup ucenju bazira se na tome da se prilikom ucenja
razvije odredeni proizvod. Glavni cilj projekta jeste ukazivanje na znacaj projek-
tnog pristupa ucenju i provokativnog prostora decjeg vrti¢a u kojem dete moze
slobodno da se igra, promislja, saraduje sa drugima i istrazuje svet oko sebe.

Sadrzaj projekta organizuje se oko problema koji se istrazuje i pitanja za
¢ijim se odgovorima traga. Ucenje je autenti¢no — deca uce na razli¢itim mestima
koriste¢i dostupne resurse u vrti¢u, kod kuce, kao i u lokalnoj zajednici. Kroz
integrisano ucenje u projektu deca lako usvajaju znanja koristeci razlicite izvore,
nauce da primenjuju usvojena znanja u reavanju prakti¢nih problema, razvijaju
vestine istrazivanja, razmisljanja, komunikacije.

U razvijanju projekta prosli smo kroz sve tri faze razvijanja. Kroz uvaza-
vanje decjih ideja i predloga stvorila se ideja za otvaranje projekta. U prvoj fazi,
razmenili smo prethodna iskustva i znanja, formulisali smo problem na osnovu
pitanja, ,,poslali smo projekat kuc¢i“ i zapoceli izradu pocetnih panoa. U drugoj
fazi razvijanja projekta, koristili smo razlic¢ite resurse za odgovore na nasa pita-
nja, izradivali smo procesne panoe. U trecoj fazi zatvaranja projekta, sazeli smo,
povezali i primenili iskustva u projektu kroz razli¢ite nacine izrazavanja. Projekat
»Moje telo“ proslavljen je na manifestaciji ,,Naj-igracka“ u Pozegi.

Vaspita¢ viSe nije u centru paznje, ali je i dalje jako bitna karika u vas-
pitno-obrazovnom procesu kao provokator i neko ko usmerava i prati ceo tok
integrisanog ucenja.
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Kroz integrisano ucenje u ovom projektu deca su samostalno i lako usvojila
znanja uz kori$¢enje razlicitih izvora; naudila su da primenjuju odredena znanja
u reSavanju prakti¢nih problema; razvijala su komunikativne vestine kroz rad u
razli¢itim grupama; razvijala su vestine istrazivanja i vetine razmisljanja.

Kljucne reci: projektni pristup, integrisano ucenje, razmena iskustava, moje telo

INTEGRATED LEARNING IN THE PROJECT “MY BODY”

Abstract: Project-based learning involves the approach in which it is belie-
ved that during learning a certain product is going to be developed. The main aim
of the project is to point to the importance of project approach to learning and
a provocative space of the kinderegarten in which a child is free to play, think,
cooperate with others and explore the world around them.

The contents of the project are organized around the research problem and
the questions we seek to answer. Learning is authentic - children learn in different
places, using available resources in kindergarten, at home or in a local community.
Through integrated project-based learning children learn easily using different
sources, they learn how to use their knowledge for solving practical problems,
develop their research skills, thinking and communication.

During the development of the project we went through all three phases of
development. Through the appreciation of children’s ideas and suggestions, the
idea to open the project was created. In the first phase, we exchanged previous
experiences and knowledge, we formulated the problem based on the questions,
“we sent the project home” and started making the initial tableaus. In the second
phase of the project development, we used different resources to answer our que-
stions, we created process tableaus. In the third phase of the project closure we
summarized, linked and applied project experiences through different modes of
expression. The project, “My body” was celebrated at the, “The best toy” event in
Pozega.

The teacher is no longer in the center of attention, but is still a very impor-
tant link in the education process as a provocateur and a person who directs and
monitors the whole process of integrated learning.

Through integrated learning within this project children acquired knowled-
ge easily and independently while using different resources; they learned to apply
certain knowledge in order to solve practical problems; they developed their com-
munication skills through working in different groups; they developed their re-
search and thinking skills.

Key words: Project-based learning, integrated learning, exchange of expe-
riences, my body
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SARADNJA CENTRA ZA SMESTAJ I DNEVNI BORAVAK DECE
I OMLADINE OMETENE U RAZVOJU I SSOSIB-a

Apstrakt: Centar za smestaj i dnevni boravak dece i omladine ometene u
razvoju vodeca je ustanova socijalne zastite na teritoriji Beograda za smestaj i
dnevno zbrinjavanje osoba sa smetnjama u mentalnom razvoju, o$tecenjem slu-
ha, autizmom, viSestrukim poremecajima. Jedna od glavnih uloga Centra jeste
vedi stepen socijalizovanosti svojih korisnika kroz vaninstitucionalne aktivnosti,
kao i generalno unapredenje polozaja osoba sa invaliditetom u pogledu osnovnih
ljudskih prava ove ranjive socijalne kategorije i njihovih porodica.

Kao najbolji partner u misiji Centra ve¢ godinama se isti¢e Sportski sa-
vez osoba sa invaliditetom Beograda (SSOSIB). Centar redovno uzima ucesée u
svim vaninstitucionalnim akcijama SSOSIB-a, od nedeljnih sportskih aktivnosti
u sportskim centrima i ustanovama posvecenim pojedinim disciplinama, pa do
manifestacija povodom odredenih dogadaja poput Medunarodnog dana Zena,
Dana osoba sa autizmom ili Daunovim sindromom i drugih. Sportski dogadaji
koje realizuju Centar i SSOSIB, pored rekreativnog, imaju i znacajan takmicarski
aspekt, kao i programe razvoja motornih vestina.

Kao dve institucije sa viSedecenijskim iskustvom i Sirokom stru¢nom ba-
zom, Centar i SSOSIB, zajednicki su realizovali desetine sportskih manifestacija
i dugo godina angazovali su osobe raznih stepena ometenosti u razvoju i sa inva-
liditetom. Ujedno, kroz saradnju Centra i SSOSIB-a, edukovale su se generacije
mladih stru¢njaka i volontera, od kojih su neki kao Zivotni poziv uzeli profesio-
nalni angazman u Centru.

Rad se bavi prikazom i analizom ove viSegodi$nje saradnje, ali i benefita
koji su uoceni skriningom korisnika na privremenom ili trajnom smestaju u Cen-
tru, a koji se mogu direktno povezati sa sportskim angazmanom proisteklim iz
partnerstva Centra i SSOSIB-a.

Kljucne reci: medusektorska saradnja, vaninstitucionalne aktivnosti, sport-
ske manifestacije

COOPERATION OF CENTER FOR ACCOMMODATION AND
DAYCARE OF DISABLED CHILDREN AND YOUTH AND SSOSIB

Abstract: Center for accommodation and day-care of disabled children and
youth is the leading institution of social welfare on the territory of Belgrade for
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permanent or daily accommodation of persons with intellectual disabilities, hea-
ring disability, autism, multiple disabilities and Rett syndrome. One of the main
roles of the Center is to upgrade the level of socialization of its protégés trough
non-institutional activities, as well as to enable general improvement of the positi-
on of the disabled in terms of their and their family’s fundamental human rights.

For years, the best partner in Center’s mission has been the Athletic alliance
of persons with disability of Belgrade (SSOSIB). The Center regularly takes part in
all non-institutional activities of the SSOSIB, starting from weekly athletic activi-
ties in sport centers and institutions dedicated to certain athletic disciplines, up
to manifestations in honor of certain events, such as International Women’s Day;,
International day of persons with autism or Down syndrome, and others. Athletic
events of Center and SSOSIB have recreational and competitive aspect, as well as
programs for the development of motor skills.

As institutions with several decades of experience and vast expert base,
the Center and the SSOSIB jointly conducted dozens of sport events, and years
of regular athletic engagement for persons with various disabilities. Also, trough
cooperation of the Center and the SSOSIB generations of young volunteers and
experts were formed, some of which chose work in the Center as their life calling.

This paper centers on representation and analysis of this multiannual co-
operation, as well as its benefits which were identified by screening of protégés on
temporary or permanent accommodation in Center and can be directly attributed
to athletic engagement trough the partnership of the Center and the SSOSIB.

Key words: cross-sectoral cooperation, non-institutional activities, sporting
events
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ANALITIKA KREATIVNOG PRISTUPA I KRITICKOG
RAZMISLJANJA U OBRAZOVANJU I PRAKSI SOCIJALNOG RADA

Apstrakt: U ovom radu autori ¢e analizirati pristupe kreativnosti i kritic-
kog razmisljanja u obrazovanju i praksi socijalnog rada. U tom smislu, opisace se
gorepomenuti pristupi kao holisti¢ki poduhvati koji ohrabruju i promovisu nove
alate u obrazovanju socijalnih radnika, $to kasnije dovodi do direktnih impli-
kacija u njihovim prakti¢nim intervencijama, odnosno u radu sa pojedincima,
porodicama, grupama, organizacijama i/ ili zajednicama. U uvodnom i central-
nom delu rada istaci ¢e se znacaj kreativnog pristupa i kritickog razmisljanja u
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samom obrazovanju socijalnih radnika, kroz Kolbovu iskustvenu teoriju ucenja,
Freireove ideje o jedinstvu teorije i prakse, horizontalnom dijalogu i sl. Nakon
konceptualizacije prethodnog navedenog, prikazace se na koji na¢in promene u
samom obrazovnom sistemu mogu da imaju (ne)posredne implikacije na praksu
socijalnog rada i angazman prakticara. U zavrsnom delu rada, autori analiziraju
potencijalne barijere u implementaciji ovih pristupa: od razli¢itih institucionalnih
barijera, nedovoljnih mehanizama i kompetencija predavaca, ali i samih socijalnih
radnika, do fizickog radnog okruzenja koje moze da ima pozitivne ili negativne
implikacije na integraciju ovih pristupa. Na kraju, rad predlaze konkretne mere
i nacine kako bi se ovi pristupi integrisali u obrazovanju i praksi socijalnog rada.

Kljucne reci: kreativni pristup, kriticko razmisljanje, obrazovanje, socijalni
rad, socijalni radnici

ANALYTICS OF CREATIVE APPROACH AND CRITICAL
THINKING IN SOCIAL WORK EDUCATION AND PRACTICE

Abstract: In this paper, authors will analyze the approaches to creativity
and critical thinking in social work education and practice. In this sense, the
abovementioned approaches will be described as holistic undertakings which en-
courage and promote new tools in educating social workers, which later leads to
direct implications in their practical interventions, i.e. their work with individu-
als, families, groups, organizations and/or communities. The introduction and the
center part of the paper will emphasize the importance of creative approach and
critical thinking in the process of educating social workers, through Kolb’s expe-
riential learning theory, Freire’s ideas of unity of theory and practice, horizontal
dialogue etc. After conceptualizing the abovementioned, the authors outline how
the changes in the education system can have (in)direct implications on social
work practice and the practitioner’s engagement. In the final part of the paper,
the authors analyze potential barriers to the implementation of these approaches:
from different institutional barriers, insufficient mechanisms and competencies
of educators, as well as social workers, to physical environment at the work place
that may have positive or negative implications to the integration of these appro-
aches. Finally, the paper proposes concrete measures and ways to integrate these
approaches into social work education and practice.

Key words: creative approach, critical thinking, education, social work, so-
cial workers
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XOIMMCTUYKN PA3BOJ JJETETA KPO3 JEJAH MOJE/I YYERE
AKTMBHOCTU

Atucmmpaxin: IIponec paHor ydyemwa 1 GopMupama IMYHOCTY IPeACTaB/ba
0a3nyHe TeMesbe Y OCUTYpaBalby KBa/TNTETa )KMBOTA II0je[IUHIIA, AT/ U TeMe/be
Yy CaMOM BaCIIUTHO-00Pa30BHOM CHUCTEMY Y KOjeM je IPe/IIKO/ICKO BaCIUTambe
jemaH o KOHCTUTYLMOHMX eleMeHara. IIporiec passoja u yuema [jjeTeTa He MOXKe
ce II0CMaTpaTy M30/10BaHO Beh MCK/bYYMBO Y MHTETPALj| CBYX aclieKaTa pasBoja.

LIwp pajia je mpyKa3 MpaKTUYHO IIPOBjepeHe aKTUBHOCTY KOjoM je oOyxBaheHa
MpesKa acIieKaTa pa3Boja, IIPOrpaMCcKy IPYHIMIN yyehe aKTMBHOCTY 1 METOfiA pajia
Ha KOj/IMa Ce 3aCHMBa IIPEJIIKOJ/ICKO BaCIIMTabe Y INM/bY YTULamba Ha XOMMCTUIKI
PasBoj mjeTeTa. Y IpBOM AMjerTy pajia yKa3yjeMo Ha TEOPMjCKe OCHOBE, a 3aTVIM ITPUKa3-
yjeMo Mozien ydehe akTMBHOCTY Ha TeMy ,OpajiHa XUT1jeHa’, IPUINKOM dije peainsa-
I1je yTIYeMO Ha XOMUCTIIKM PasBoj jeTeTa, PecIeKTyjyhy MHTerprcaHoCT acreKara
pasBoja, IpOrpaMCKMX NPYHIUIIA ¥ METO/A pajia IPUIMKOM CBAKOT KOpaKa pajia.

3Ha4YajHOCT MOJIeTIa je Y Ier0BOj MOTYhHOCTM MMIIeMeHTalyje Y IPaKCH U
yHanpebema BacinTHO-06pa3oBHe IIpaKce, ca jeffHe CTpaHe, Te CAMOT pa3Boja I
yCaBpIllaBama paja BaclUTadya M MHTETPUCAHOCT AUAAKTUIKO-METOAMYKE KOH-
IeMIMje MporpaMa IpeALIKoCKOT BacuTamwa Perrybnmke Cpricke, ca pyre. AK-
IleHaT pajia Hyje Ha TeMu Beh Ha HAUMHY peanu3salyije Koju ay TOpY IOIyIapusyjy,
Te Majy HaMjepy MOTMBICATY BacIIUTaYe 3a IPUMjEeHYy CIMYHUX aKTUBHOCTH,
PasBoj Ja/bux Ujeja U eHTy3ujasMa y pagy.

Kmyune pujeuu: uuTerpanuja, npeilliKoICKM IPOrpaM, aclleKT! pasBoja,
IPUHLIVIIN, METOJE

HOLISTIC CHILD DEVELOPMENT THROUGH ONE MODEL
OF LEARNING ACTIVITY

Abstract: The process of early learning and personality formation is the
basic foundation in ensuring the quality of life of an individual, but also the foun-
dation in the very educational system of which preschool education is one of the
constituent elements. The process of child’s development and learning cannot be
viewed in isolation but solely in the integration of all the aspects of development.

The aim of the paper is to present a practically proven activity that covers
a network of developmental aspects, programmatic principles of learning acti-
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vity and the method of work on which preschool education is based in order to
influence the holistic development of the child. In the first part of the paper we
highlight the theoretical basics and then present a model of learning activity on
the topic of “Oral hygiene”, whose realization affects the holistic development of
the child, respecting the integration of aspects of development, program principles
and methods of work at each step of work.

The significance of the model is in its possibility to be implemented in pra-
ctice and improve educational practice, on the one hand, and the development
and improvement of the work of teachers and the integration of didactic-metho-
dological concept of the preschool education program in the Republic of Srpska,
on the other hand. The emphasis of the paper is not on the topic but on the way of
realization which the authors popularize, with the intent of motivating educators
to implement similar activities, develop further ideas and enthusiasm for work.

Key words: integration, preschool program, aspects of development, prin-
ciples, methods

JInpguja Hukonnh HoBakosuh
OcHoBHa mkona ,Hosu Beorpan®, Beorpag
e-mail: osnovibeograd0ll@gmail.com

Munynuxa Ilerposuh
OcHosHa 1kona ,,Hosu beorpan®, Beorpap

Anma Aubhenkosuh
OcHosHa mkona ,,Hosu Beorpan®, Beorpapg

Penara JTykennh TFamuh
OcHosHa mkona ,,Hosu beorpan®, beorpap

YIIOTPEBA HAITPAB/bEHOTI IVMMJAKTUYKOI CPENCTBA
»OBYIIN OJTAIIIY“ 3A PA3BOJ CAMOIIOCITYKVBAIbA

Aucipaxim: Hanpas/beHa aujakTudka cpeacrsa omoryhu he ey mro
CaMOCTa/THUjy peanusaliijy OCHOBHe IOTpebe MOfCTUIIaba CAMOAETIOTBOPHOCTH
1 QYHKLMOHATHOT y4Yema. Lnpb je 6uo nopcrahm pasBoj GyHKLIMOHATHNX 3HabA
U3 00/IaCTM CaMOIIOCTY>KMBamba. KopucTuim cMo jegHOCTaBHA CPeiCTBa, a jeflHO
Off BUX je ,,00y1u ¢aury“. IIpaTunm cMo Hampefak, OTKPUBIIN f1a CBAKO eTe
MOXe Ia YCBOju ofipeheH cafpikaj ako My ce IIpe3eHTYyje Ha afleKBaTaH HauyH.

Kmwyune peuu: caMOIiocy K 1Barbe, CAMOIETIOTBOPHOCT, (PYHKIIVIOHAITHO Y4Y€erhe

THE USE OF THE DIDACTIC RESOURCE “DRESS THE BOTTLE”
FOR DEVELOPING SELF-HELP SKILLS

Abstract: Didactic materials made by teachers will enable children to fulfill
their basic needs as independently as possible, encourage self-efficacy and functio-
nal learning. The aim was to encourage the development of functional knowledge
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in the area of self-help. We used simple resources and one of them is “Dress the
bottle”. We monitored the progress, and found out that each child can acquire the
presented content if it is presented in an appropriate way.

Key words: self-help, self-efficacy, functional learning
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SARADNJA SKOLE I ORGANIZACIJA CIVILNOG DRUSTVA
U PROMOCIJI POZITIVNOG RAZVOJA UCENIKA - ISKUSTVA
U PRIMENI PROGRAMA ,,SKOLA MASTE®

Apstrakt: Polazeci od aktuelnih zakonskih okvira uspostavljanja saradnje
izmedu $kola i civilnog sektora, a uvazavajuci znacaj sprovodenja aktivnosti usme-
renih na promociju pozitivnog razvoja u¢enika, kreiran je u organizaciji CEPORA
- Centra za pozitivan razvoj dece i omladine i Osnovne $kole ,Veselin Maslesa“
u Beogradu, razvojnopreventivni program ,,Skola maste®, namenjen uc¢enicima
Cetvrtog razreda osnovne $kole. Program je baziran na principima savremene
nauke o prevenciji i realizuje se u formi skolske sekcije kroz posebno osmisljen
edukativni kurikulum koji sadrzi 12 radionica. Radionice kurikuluma primarno
su zasnovane na tehnikama primenjene drame i ciljno su usmerene na unapre-
divanje li¢nih kvaliteta i socijalnih vestina ucenika (kreativnost, komunikacija,
kriticko misljenje, saradnja). Sprovode se tokom jednog polugodista, svake sedmi-
ce, u trajanju od jednog skolskog ¢asa, na nivou grupe zainteresovanih ucenika, a
uz vodenje od strane obucenih edukatora-radionicara. U radu ¢e, pored prikaza
strukture, sadriaja i nac¢ina primene programa, a na osnovu rezultata ocene za-
dovoljstva uc¢esnika tokom cetiri do sada realizovana ciklusa programa (u kojima
je u proseku ucestvovalo po 20 ucenika), biti ukazano na potencijale primene
programa ove vrste, ali i moguce nacine saradnje civilnog i obrazovnog sektora u
domenu promocije pozitivnog razvoja i prevencije problema ponasanja ucenika.

Kljucne reci: pozitivan razvoj, prevencija, $kola, organizacije civilnog drustva

COOPERATION BETWEEN SCHOOLS AND CIVIL SOCIETY
ORGANIZATIONS IN PROMOTING POSITIVE DEVELOPMENT
OF STUDENTS - EXPERIENCE IN THE IMPLEMENTATION
OF THE PROGRAM ,,SCHOOL OF IMAGINATION®

Abstract: Starting from the current legal framework for establishing co-
operation between schools and the civil sector, with respecting the importance of
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implementation of activities aimed at promoting positive development of students,
CEPORA - Center for Positive Youth Development and primary school “Veselin
Maslesa” from Belgrade created a developmental prevention program “School of
Imagination” for students of the fourth grade of primary school. The program is
based on the principles of current prevention science and is implemented in the
form of a school section through a specially designed educational curriculum that
includes 12 workshops. Curriculum workshops are primarily based on applied
drama techniques and are targeted at enhancing student’s personal qualities and
social skills (creativity, communication, critical thinking, cooperation). They are
conducted during one semester, every week, for one school class, in a group of
students (selected by their interest in the program), with the guidance of trained
educators. In this paper, in addition to presenting the structure, content and met-
hods of the program implementation and based on the results of evaluation of
participants’ satisfaction over the four cycles of the program implemented so far
(with an average of 20 students per cycle), the potentials of the implementation of
this kind of programs will be indicated, but the focus will also be put on the po-
ssible models of cooperation between the civil and educational sectors in the field
of promoting positive development and prevention of students’ problem behavior.

Key words: positive development, prevention, school, civil society organi-
zations
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PARTICIPATIVNI MODEL PODRSKE MLADIMA 1Z SISTEMA
SOCIJALNE ZASTITE U PROCESU PRIPREME
ZA SAMOSTALAN ZIVOT

Apstrakt: Uvazavajuci znacaj uspe$ne adaptacije mladih iz sistema socijalne
zaStite na tranzicije tokom procesa osamostaljivanja, konzorcijum sastavljen od
Cetiri organizacije civilnog drustva, u saradnji sa Centrom za zastitu odojcadi,
dece i omladine - Beograd, koncipirao je participativni model podrske mladima
bez roditeljskog staranja koji se nalaze u procesu pripreme za samostalan Zivot.
Model je organizovan u vidu integrativnog devetomesecnog programa obuke
koji se zasniva na komplementarnoj primeni grupnog, individualnog i rada u
zajednici, te obuhvata tri strukturno celovite i medusobno povezane komponen-
te — grupna podrska, individualna podrska i aktivnosti u zajednici. Aktivnosti
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grupne podrske sprovode se kroz radionicarski rad i ciljno su usmerene na jac¢anje
pozitivnog identiteta i unapredenje klju¢nih socijalnih i emocionalnih vestina
mladih (komunikacija, re$avanje konflikata, odupiranje socijalnim pritiscima, sa-
mokontrola, samoefikasnost). Pruzanje individualne podrske realizuje se u formi
tradicionalnog jedan-na-jedan mentorstva, sa ciljem emocionalnog osnazivanja
i prevazilazenja li¢nih teskoc¢a mladih, a u skladu sa njihovim individualnim ra-
zvojnim planovima. Organizovanje aktivnosti u zajednici obuhvata umrezavanje
mladih sa zna¢ajnim lokalnim akterima, a u cilju njihovog osnazivanja da koriste
raspolozive resurse iz okruzenja i prakti¢no primenjuju ste¢ena znanja i vestine.
Model je pilotiran tokom 2019. godine, na uzorku od 34 mladih bez roditeljskog
staranja, uz kontinuiranu evaluaciju u formi vr$njacke procene od strane samih
mladih koji su bili deo sistema socijalne zastite i imali iskustvo procesa osamo-
staljivanja.

U radu ¢e biti predstavljeni struktura i sadrzaj programskih komponenti,
opis principa rada i na¢ina primene konkretnih intervencija, kao i smernice za
implementaciju programa podrske u praksi.

Kljucne reci: mladi iz sistema socijalne zastite, proces osamostaljivanja,
model podrske

PARTICIPATORY MODEL OF SUPPORT FOR YOUTH FROM THE
SOCIAL WELFARE SYSTEM IN THE PROCESS OF PREPARATION
FOR INDEPENDENT LIVING

Abstract: Acknowledging the importance of successful adaptation of yo-
uth from the social welfare system to transitions during the process of reaching
independence, a consortium composed of four civil society organizations, in co-
operation with the Center for the Care of Infants, Children and Youth - Belgrade,
created a participatory model of support for youth without parental care currently
in the process of preparations for an independent life. The model is organized as
an integrative nine-month training program based on the complementary appli-
cation of group, individual and community work, and comprises three structu-
rally integrated and interconnected components — group support, individual su-
pport and community activities. Group support activities are carried out through
workshops and are targeted at strengthening positive identity and enhancing key
social and emotional skills of young people (communication, conflict resolution,
resistance to social pressures, self-control, self-efficacy). The provision of indivi-
dual support is realized in the form of traditional one-on-one mentoring, with
the aim of emotional empowerment and overcoming the personal difficulties of
every young person involved in the program, in accordance with their individual
development plans. Organizing community activities involves networking young
people with significant local factors, with the aim of empowering them to use
available resources from the environment and to put into practice the acquired
knowledge and skills. The model was piloted in 2019, on a sample of 34 young
persons without parental care, with continuous evaluation in the form of peer
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evaluation by the youth who were part of the welfare system and had experienced
the process of gaining independence.

The paper will outline the structure and content of the program compo-
nents, a description of the principles of operation and the implementation of spe-
cific interventions, as well as guidelines for implementing the support program
in practice.

Key words: youth from the social welfare system, process of gaining inde-
pendence, model of support
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PRIMER DOBRE DEFEKTOLOSKE PRAKSE U DNEVNOM
BORAVKU ZA OSOBE SA SMETNJAMA U RAZVOJU

Apstrakt: Dnevni boravak za osobe sa smetnjama u razvoju jedna je od
najznacajnijih usluga u sistemu socijalne zastite. Predstavlja ustanovu otvorenog
tipa gde korisnici zive u svojim porodicama, a u boravku provode vreme tokom
radnih dana. Ova usluga doprinosi boljem kvalitetu Zivota osoba sa invaliditetom,
a njihovim porodicama obezbeduje mogucnosti za redovne radne aktivnosti i
brigu o ¢lanu porodice bez socijalne izolacije.

Predstavi¢emo planiranje i sprovodenje tretmana za korisnike Dnevnog
boravka ,,Sunce®, koji je deo Centra za smestaj i dnevni boravak dece i omladine
ometene u razvoju. Ovaj Dnevni boravak jedan je od vecih organizacionih jedi-
nica Centra, trenutno broji 128 korisnika, organizovanih u deset grupa.

Program rada u Dnevnom boravku ,,Sunce® zasniva se na defektoloskoj
proceni i izradi individualnog plana usluge. Tu je osnovni i glavni prostor delo-
vanja defektologa u radu sa osobama sa smetnjama u razvoju, kroz obezbedivanje
pozitivnog iskustva u afirmativno projektovanim programima, uvazavajuci sve
snage i potrebe svakog korisnika.

Defektolo$ki tretman podrazumeva sprovodenje grupnih i individualnih
tretmana, strukturiranih za svakog korisnika, a usmerenih ka podizanju nivoa
funkcionisanja, uz ocuvanje postojeceg nivoa. Sprovodi se u domenima motorike,
socijalizacije i socijalne kompetentnosti, kao i prakti¢ne kompetentnosti i brige o
sebi, a uz prihvatanje individualnih Zelja i interesovanja korisnika.
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Ciljevi ovog rada jesu ukazivanje na znacaj usluge Dnevnog boravka u od-
nosu na kvalitet zivota korisnika i njihovih porodica, kao i primer funkcionisanja
ove usluge kroz prikaz sadrzaja i aktivnosti.

Kljucne reci: osobe sa smetnjama u razvoju, Dnevni boravak, ustanova so-
cijalne zastite, program rada, defektoloski tretman

AN EXAMPLE OF GOOD DEFECTOLOGY PRACTICE
IN DAYCARE FOR PEOPLE WITH DISABILITIES

Abstract: Day care facility for the disabled is one of the most important
services in the social care system. It is an open-type institution whose users live
with their families and spend some time in the center on weekdays. This service
contributes to a better quality of life for people with disabilities and provides
their families with opportunities for regular work activities and care for a family
member without social isolation.

We will present the planning and implementation of treatments for users of
day care center “Sunce”, which is a part of the Center for Accommodation and Day
Care of Children and Youth with Disabilities. “Sunce” is one of the larger organi-
zational units of the Center, it currently has 128 users, organized into ten groups.

The day care program is based on defectological assessment and develop-
ment of an individual service plan. Defectologist’s basic and main area of work
is in dealing with people with disabilities by providing a positive experience in
affirmatively designed programs, while respecting all the strengths and needs of
each individual user.

Defectology treatment involves the implementation of group and individual
treatments, structured for each user and aimed at raising the level of functional
abilities whilst maintaining the existing level. It is implemented in the domains of
motor skills, socialization and social competence, as well as practical competence
and self-care, while accepting the individual desires and interests of users.

The goals of the paper are to point out the importance of day care service
in relation to the quality of life of the users and their families, as well as an exam-
ple of the functioning of this service through the presentation of contents and
activities.

Key words: persons with disabilities, day care, social care institution, work
program, defectological treatment
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YIIYTCTBO 3A IIMCAIBE PAJOBA

PamoBu ce focTaBbajy MCK/bYUMBO €IEKTPOHCKOM IIOLUITOM Ha afipe-
cy: konferencijavsssovkikinda@gmail.com

Pan ce foctaBmpa y enekTponckoM dpopmary Microsoft Word-a, ctpa-
Huna A4 popmara, pont Times New Roman, Benunna ciosa 11, mpopep 1.

Jesux papma: PajoBu ce jocTaB/bajy Ha cprickoM jesuky (hupnmraso
VIM JIATVHUYHO IIVICMO) VIV Ha €HITIECKOM je3UKY.

Hy>xuna paga: Pagosu Tpeba ga 6yay fy>xmHe 1o 6 CTpaHa, YK/bY-
qyjyhu pe3yiMe Ha CPIICKOM U €HIJIECKOM je3aUKy 1 KopuurheHy muTepaTypy.

IIncame paga

- HacnoBna cTpana

o Hacros papa, nme ayTopa (koayTopa), Ha3UB MHCTUTYLVIje, MECTO
u ip>kaBa (YKOJIMKO je ayTop U3 MHOCTpaHcTBa). Hacmos paga
Tpeba ga Oyje KOHIM3aH, HAllMCaH BEMMKUM OOJIMPaHNM CIIO-
BUIMa, BeunHe 12.

o Pesume tpeba ma cagpxu 1o 250 peun ca M3ABOjEeHUM K/bYYHUM
peunMa (fo net). Pe3iMe Ha eHITIECKOM je3VIKYy HalMcaTy Ha Kpajy
pajia. YKO/IMKO ce paiu O paZloBMMa KOjU NPefiCTaB/bajy IIPUKa3
00jaB/bEHNX NCTPAKIBAbA, Pe3UMe CAfipXKI: 3Ha4yaj mpobrema
UCTpaXKNBamha, IM/beBE ICTPAKMBAIHA, METOLONOIMjy UCTPaXKN-
Bamba, K/by4yHe pe3y/lTaTe UCTPaXKMBaba, 3aK/bydKe U Ieflaroml-
Ke UMIUIMKanuje. Y cy4ajy MpernefHIX pajloBa U pagoBa Koju
IIpeCTaB/bajy TEOPMjCKe aHA/IN3E, CAip>Kaj pe3uMea IIPUIarofuTi
IPUPOAM Pajja U CafprKajy TeKCTa.

- Crpykrypa papga

o Paj Tpe6a ma mMa yBoz 1 3ak/by4ak. PajjoBy Koju mpeficTaBibajy
npuKa3 00jaB/beHNX MCTPaKMBambha, IOPEN YBOZA U 3aK/bYUKa,
Tpeba ja uMajy crenehe ofe/pKe: Moma3He TeOPUjCKe OCHOBE VIC-
TpaXkKlBaiba, METOZI0/IOTMja UCTPAKMBaba, Pe3yITaTu U JUCKY-
cuja. CTPYKTYpy NpernefiHNX pajoBa 1 pafioBa Koju IPefiCTaB/bajy
TeopujcKe aHanu3e Tpeba yCKIafuTI ca OCHOBHOM TeMOM pafia.

o HacroBe one/paka Tpeba jacHO 1 penn3Ho pOpMyIucaTy, JaTn
LIEHTPUPAHO ¥ OOJIVPaHO, Ca BeIMYMHOM cjIoBa 11. Ykonuko ce
Y TEKCTY Ofie/bKa KOpPMCTe ITOJHAC/IOBY OHM C€ []ajy KyP3MBOM,
yBy4eHo y naparpady. Hacnose ofe/paka 1 mogHacioBe Huje 110-
TpeOHO HYMEPUYKY O3HAYaBaTH.

-Pedepenne u mureparypa: [lo3use Ha M3BOpe y TEKCTY U CIIMCAK
xopuirheHe uTeparype Ha Kpajy paia Tpeba jatu y ckinany ca AITA
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ctunoMm (APA Citation Style - American Psychological Association).

Ha crincky xopumhene nureparype Ha Kpajy pajia Huje IoTpeOHO

CTaB/baTi pefHe OpojeBe uctper pepepeHin.

o Ilo3uBe Ha u3BOpe y TEKCTY Tpeba HaTi y 3arpafiamMa y3 HaBobheme
IIpe3uMeHa ayTopa, TOfiuHe U3flamba KopuirheHor usBopa u 6poja
CTpaHMIle, YKOIMKO Ce Pajiy O IIUTATY.

o Kwnra: Pedepeniia Tpeba fa cagp>xu mpesume v MHUILjajIe ay-
TOpa, TOAVHY M3/1akba, HAC/IOB KIbUTe (KYP3UBOM), MECTO U3ama
U M3JaBava.

o UnaHak y yacomucy: Pedepena tpeba ja cagp>xu mpesuMeHa
CBMX ayTopa C MHMLIMja/IVIMa, TORMHY U3atba Y 3aTpajyl, HaClIOB
4JIaHKa, ITYHO MMe Yacomuca (Kyp3uBOM), BOTyMeH (TOAMIITE),
6poj, cTpaHnIe.

0 Web okymeHT: Pedepennia Tpeba a cafipxut Me ayTopa, TOIM-
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