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Tema YeTBpTe MelyyHaponHe HAydHOCTPYUHE KOH(EPEHIIH]e
KoMmnerenuuje Bacnuraya 3a ApylITBO 3HAKA

TemaTcka KOHKpeTu3aluja:

Emeprennuja HOBUX mpaBaiia mpoQeCUOHATHOT ycaBpIlaBamka MeIaromKux
pajHUKa,

Kommnerenmyje BaciuTada 3a HETOBakE €KOJIOUIKUX M KyITyPHUX BPEAHOCTH
Kao MepCHEeKTUBE pa3Boja MeAarouIke CTpyke,

[Tonu3ame HUBOA KOMIETEHIIM]a MEJArolKIX paJHUKa ca aclieKTa KOMYHH-
KaTUBHOCTH, JIUJIEPCTBA U MEHAIMEHTA,

VYcarnamaBame cCTeMa BacTUTamba U 00pa30Bama y CKIAIy ca MEIUjCKUM U
TEXHOJIOIIKMM IPOMEHAaMa CaBPEMEHOT JIpYLITBa,

WHKTy3MBHE W KOMIIETEHIIM]E 32 paj ca JapOBUTOM JIEIIOM Y CaBPEMEHOM

JIPYLUTBY.

Opranuszaropu koHpepeHuuje:

Bucoka 1mkona CTpyKOBHUX CTyIH]ja 3a oOpa3oBame BacnuTaya y Kukunny,
Permry6muka Cp6Ouja

®akynteT 3a MeHaMeHT Y Cpemckum KapiioBiiuma, YHUBEP3UTET ,, YHHOH —
Huxkona Tecna® y beorpany, Peny6nnka Cpouja

[Tenaromku MHCTUTYT ,,AHTOH YexoB* y Taranpory, Pycuja

DuI0I0ITKA, HICTOPH]CKHU U Teosomku dakynteT, Kareapa 3a MoiepHe je3nke
U KIbMDKEBHOCTH, 3amagHyu yHuBep3uTeT y TemumiBapy, Pymynuja
dakynTeT 3a COIMOIIOTH]Y | Icuxoornjy, Karenpa 3a nenarorujy, 3anaaau
yHuBep3uTeT y TemumBapy, PymyHnuja

dunozodeku dakynret, Karenpa 3a mysukonorujy, Yausepsuter ,,Erom Jlo-
paua‘ (EJITE) y Bynumnemru, Mahapcka

dakynTeT 3a melarorujy U nNpakTHUHy ncuxonorujy, Karenpa 3a ncuxoso-
rujy oopaszoBama, Jy>kuu YHusepsuret y Poctosy, Pycuja

[Tenaromku dakynrer, Katenpa 3a ncuxonorujy u couujainHu pan, YHUBEp-
suret y Ckanapy ,,JIyn ['upaxu®, Anbanuja

®dakynTeT IpylITBEHNX Hayka, Kareapa 3a anOaHCKH je3UK, YHUBEP3UTET Y
Ckanpy ,,JIyn I'mpaxu®, Anbanuja



IIporpamcku ondop

[Npencenuuk: ap 3opan Mujuh, B.11. iupexTopa 1 mpohecop CTPyKOBHUX CTY-
nja (Bucoka mikona cTpyKOBHUX CTy/aMja 3a oOpa3oBame Bacnurtada y Ku-
kuHU, Perryonka CpOuja)

Unanosu:

Axanemuk MBan AnekcejeBuu Yapora, med Kareape 3a cinoBeHCKe KHbH-
xeBHOCTH (benopycku npxaBHu yHUBEp3uTeT Y MuHCKy, benopycuja), aka-
nemuk Mapuna Uyxposa I'enaneBHa (AkaaeMuja mojapHe MEAMIIMHE U
eKcTpeMHe XyMaHe ekonoruje, HoBocubupck, Pycuja), akanemuk Jynujan
Tamam (BojBohancka akanemuja Hayka u ymetrHoct, Hosu Can, PemyOnuka
Cpb6wuja), akagemuk Mupjana MunankoB (HarmonaaHu 1ieHTap 3a mpese-
HIIM]Yy TIOBpea U mpomoIujy 6e30eaHocTu, Pa3Bojuu 1ienTap 3a 6e30eqHe
3ajennuiie npu KomaboparusHom neHTpy CBETCKe 37paBCTBEHE OpraHu3a-
1Mje 3a mpoMoIHjy 0e30emHuX 3ajennuna, be3oenna nera Cpouje, Hosu Cap,
Bucoxka mikona cTpyKoBHHUX CTynuja 3a oOpa3oBame BacnuTada y Kukunau,
Peny6nuka Cpbuja), Anexkcannap @enopos, pe1oBHH Ipodecop, IPOPEKTOP
(ITegaromrku uHCTUTYT ,,AHTOH YUexoB®, Taranpor, Pycuja), Muxaj Panan,
penoBHU nipodecop (PUIOIONTKH, UCTOPHU]CKH U TEOJIOMKH (hakynTeT, 3a-
najHu yHHMBep3uTeT y TemumBapy, Pymynuja), 3opan Tpnyreu, peqoBHH
npodecop, nexkan dakynrera 3a MmeHayMeHT pecypca [IKM (Cpeyuwmuiire
LXepueropuHa““, Mocrap, bocna u Xepuerosuna), Jon {ymutpy, penoBau
npocdecop, med Karenpe 3a nenarorujy (Pakynarer 3a COIUOIOTH]Y U TCH-
xoJnorujy, 3anaaau yHuBep3uteT y TemumBapy, Pymynuja), Ana bemycosa,
penoBHH npodecop, med Karenpe 3a ncuxonornjy odasopama (Dakynrer 3a
MEeAarorujy U NpakTUYHY IICUXOJIOTH]Y, Jy)KHH JIp>KaBHH yHUBEP3UTET, Po-
ctoB, Pycuja), Arera bapakocka, pemoBau npodecop (Punozodpckn haky-
atet y Cromby, YauBepsurer ,,CB. hupuino u Metoauje, Makenonuja),
I'e3um [luGpa, nexan [leparomkor daxynrera (Yuusepsuret y Ckanpy ,,Jlyu
l'upaku®, Anbanuja), Mumo3sa Ilpuxy, Banpennu npodecop, nekan Paky-
aTera ApymrTBeHuX Hayka (YHusepsuteT y Ckaapy ,,JIyu ['mpaku®, Anba-
Hyja), Mmnna AHneBckH, penoBHHU npodecop (Puinozodpcku dakynTer,
Yuusep3uter y HoBom Cany, Perryonuka Cpouja), lyOpaBka Banuh-Hene-
JeKoBUh, penoBHU npodecop (Punozodeku dakynret, Yausepsurer y HoBom
Cany, Cpbuja), Onusepa Bacuh, penosuu npodecop (Pakyarer My3udKux
YMETHOCTH, YHUBep3uTeT Y beorpany, Perryonuka Cpouja), JoBuia TpkyJiba,
penosuu npodecop (ITpaBau dakynrer, YHuBep3urter y beorpany, Pemy-
6muka Cpbuja), Muomup Mununkosuh, peroBau npogecop (Yuuresbcku da-



KynaTeT y Yxuiy, YauBep3urer y Kparyjesiy, Perryonuka Cpouja), Jbussana
[Temukan-Jbymranosuh, penosuau npodecop (Punozodceku hakynrer, YHU-
Bep3ureT y HoBom Cany, Penybnuka Cpouja), Anun 'aBpenuyn, nexan Pa-
KyJATeTa 3a COLHMOJIOTH]Y M TICHUXOJOTHjy (3amagHu yHHBEpP3UTET Y
TemumBapy, Pymynnja), 'abpujena I'pocek, Banpennu npodecop (Pakynrert
3a COLIMOJIOTH]Y U TICUXOJIOTH]Y, 3ara i1 yHuBep3uTeT y TemumiBapy, Pymy-
HHja), Marnanena Jlymurpana, Banpenau npodecop (Ilemaromku daxynrer,
Karenpa 3a nenaromiky ncuxosiorujy, Yausep3urter y [lurectuny, Pymynuja),
Bbupyt CtpykumHckuH, BaHpeaHU npodecop (DPakyaTeT 34paBCTBEHUX HayKa,
VYuusepsurer Knaunnena, Knaunena, Jlntsanuja), ['abop boxnap, BanpenHu
npodecop, med Kareape 3a mysukonorujy duno3odcekor dpakynrera (YHU-
Bep3uteT ,,ErBomr Jlopann®, (EJITE), bBynumnemra, Mahapcka), parana
[TaBnoBuh bpenecenoBuh, Banpenau npodecop (dmrozodeku daxynrer,
YuuBepsuter y beorpany, Onesbeme 3a nenmarornjy — Karempa 3a mpe-
JIIKOJICKY nenarorujy, Penmyonuka Cpouja), Kuska Kpmwaja, BaHpegau mnpo-
decop (Punozodcku dakynrer, Yauepsurer y beorpany, Onememe 3a
nemarorujy — Kareapa 3a npenmkoncky nemarorujy, Pemyonuka Cpouja), Ospa
ApcenujeBuh, Banpeauu npogecop (PakynreT 3a MOCIOBHE CTY/H]j€ U PABo,
YuuBepsurer ,, YHuOH — Hukona Tecna® y beorpany, Penyonuka CpoOuja),
I'opan bymarosuh, Banpennu npodecop (Pakynaret 3a MeHauMeHT y Cpe-
MckuM KapnoBuuma, Yausepsurer ,,YHuon — Hukona Tecna® y Beorpany,
Perryomuka Cp6wuja), Okcana bapcykoBa, Banpenau npodecop (dakynrer 3a
NeIarorujy U NpakTu4yHy ncuxomnorujy, Karenpa 3a 06pa3oBHy CUXOJIOTH]Y,
JyxxHu npxaBHU yHUBep3uTeT, PocToB, Pycuja), Enena Kpumuenko, Ban-
penuu npodecop (Dakyarer 3a megarorujy u MpakTHUHY 1cuxonorujy, Ka-
Teapa 3a 00pa3oBHY MCUXOJIOTH]Y, Jy>)KHH Jp>KaBHU YHUBEp3HUTET, PocToB,
Pycwuja), Haranuja Mosrosaja, Baupeauu npogecop (Pakynrer 3a neaaro-
THjy ¥ IPaKTUYHY TICHUX0oTHjy, Kareapa 3a 00pa3oBHY NCHXONIOTH]Y, JyKHH
Ip>kaBHU yHUBEp3UTET, PocToB, Pycuja), JoBanka J/lenkoBa, BaHpeHU MPO-
decop (Punonomku dakynrer, YauBepsuret ,,lone [Jemues®, [lltun, Pe-
nyonmuka Makenonuja), [Turep Crmuep, np ¢un. (be3benna nena Aycrpuje,
Menunuacku yauBep3uteT I par, ['pan, Ayctpuja), Ceetnana Kanesuh-Pa-
nowuh, nouent (Punozopcku pakynrer y Hukmmhy, Yausepsutet Lpue
I'ope, Llpna I'opa), JIuaunja MumkessuH, goueHT (Ouno3odceku dakynTeT,
YuuBepsuter y beorpany, Onesbeme 3a nemarorujy — Karempa 3a mpe-
JIIKOJICKY neparorujy, Pemy6nuka Cpouja), iBan Tacuh, nonent (TexHuuku
¢axynrer ,,Muxajno [lynun* y 3pewanuny, Yausepsurer y Hosom Cany, Pe-
nyonuka Cpowuja), [Ipenpar Jamosuh, nouent (enaprman 3a dumononike
Hayke, JlpxaBHu ynusepsuter y Hosom Ilazapy, Peny6muka Cp6uja),



Mapmwujana Kpamosan, npodecop (PakynTeT 3a COUOIOTH]Y U IICHXOJIOTH]Y,
3anagHu yHuBep3utTeT y TemumBapy, Pymynuja), ap Joxxed Kabok, momo-
hHMK MOKpajUHCKOT cekpeTapa 3a MaTepHjaiHo-¢puHaHcujcke nociose (I1o-
KPajUHCKH CEKpeTapujar 3a HayKy M TEXHOJIOIIKH pa3Boj, Pemryomuka Cpouja),
bpop Canmenun, mactep, CaBeTHHK 3a HHOBaIMOHe cucteme (I enepanu nu-
pextopar EBporcke komucHje 3a KOMYHHMKAIlMOHE MpEXe, cajapxkaje H
texHojoruje, benruja), Mumytun BypuukoBuh, mpodecop CTpykoBHHX CTY-
nuja (Bucoka mikona 3a BacnuTaue CTPYKOBHUX CTyauja y AJIEKCHHILY,
Peny6nuka Cp6uja), Joan Jbymtanosuh, npodecop cTpykoBHHUX CTydHja
(Bucoka mikoma cTpyKOBHHX CTyauja 3a oOpa3oBame BacruTada y HoBom
Cany, Penyonuka Cp6wuja), Becna Cpauh, npodecop CTpyKOBHUX CTyaH]a
(Bucoxka mikona CTpyKOBHHX CTy/AM]ja 3a 00pazoBame BacnuTada y Kukunau,
Penryonuka Cp6wuja), Munanka MasekoBuh, podecop CTpyKOBHUX CTyIHja
(Bucoxka mikona cTpyKOBHHX CTyAM]ja 3a 00pa3zoBame Bacnurada y Kukuuau,
Peny6nuka Cpbuja), Jacmuna ApcenujeBuh, npodecop CTpyKOBHUX CTyauja
(Bucoka mkona cTpykoBHUX CTyzH]ja 3a oOpa3oBame Bacnutada y Kukunau,
Penry6nuka CpOuja).

Opranuzannonn oadop
[Tpencennuk: np Jacmuna ApcenujeBuh (Bucoka mikona CTpyKOBHHUX CTY/IH]ja
3a oOpasoBame Bacnurada y Kukunmau, Pemmyonuka Cpouja)

Unanosu:

Hp Jozed bymaru (ITemaromxku daxynrer, YauBep3uter ,,Jlyn ['mpaku‘, Cka-
nap, Anbanwuja), np Cnahana Munenkosuh (Bucoka mkona CTpyKOBHHX CTY-
IMja 3a BacmuTadye M mocioBHe HHPpopmarnuape — Cupmujym, Cpemcka
Murtposuia, Perryonuka Cpbuja), ip Mupjana MapkoBuh (Bucoka mikomna
CTPYKOBHHUX CTy/Hja 3a oOpa3oBame BacniuTava, [llaban, Penmyonuka Cpouja),
np Becna Cpauh (Bucoka mikona cTpyKOBHHX CTyAHja 3a 00pa3oBame Ba-
criutada y Kukunau, Penyonuka Cp6wuja), np Tamapa ['pyjuh (Bucoka mikomna
CTPYKOBHHMX CTyauja 3a oOpa3oBame BacnuTada y Kuxunau, PenyOGnuka
Cpbuja), np Jlunnja Mumikessun (Punozodcku GakynTeT, YHUBEP3UTET y
beorpany, Onesbeme 3a negarorujy — Karenpa 3a npeikoicky neiarorujy,
Peny6nuka Cp6uja), Cnobonanka Panocassseuh, npencennuk Casesa yupy-
kema Bacriutada CpOuje U nmpeaceHuk bankaHcKor caBe3a yapyKema Ba-
cnutaua, Jaapanka Cracuh, npencenqnuk Capes3a yapykemba MEIUIIMHCKUX
cecrapa mpeamkoyickux ycranosa Cpouje, mp Anrena Mecapor JKuBkoB



(Bucoka mikona cTpykoBHUX CTyzH]ja 3a oOpa3oBame Bacnutada y Kukunau,
Penryonuka Cpouja), mp CreBan Mnuh (Bucoka mikosa CTpyKOBHHX CTyHja
3a oOpazoBame Bacnutaya y Kukunmau, Penyonuka Cp6uja), mp Cpbucnasa
[TaBnoB (Bucoka mkona CTPYKOBHHX CTyAHja 32 00pa30Bame BacIHUTa4a y
Kuxunau, Pemy6muka Cp6uja), Munom JlatunoBuh, mactep (IupexkTop
bured Tearpa, beorpan, Penyonuka CpOuja), mp Mapko Mujarosuh (Pa-
KyJTET APYIITBEHUX 3HaAHOCTHU Ap Munenka bpkuha, bujakosuhu, Meby-
ropje, YHuBep3uTeT ,,.XepueroBuna“, bocna m Xepuerosuna), [opaana
Poranosuh, npogecop (Bucoka mikona CTpyKOBHHUX CTyauja 3a 00pa3oBame
Bacniurada y Kukunmu, Pemmyonka Cpouja), Mupjana banah, mpodecop (Bu-
COKa IIIKOJIa CTPYKOBHUX CTy/H]ja 3a o0pa3oBame BacnuTada y Kukunau, Pe-
nybnuka Cpb6uja), Cnobonan bamah, cnen. (Bucoka mikona cTpyKOBHUX
cTynuja 3a obpa3oBame Bacnutada y Kukuuau, Penyomuka Cp6uja), Tama
bpkibau, mactep (Bucoka mikona CTpyKOBHUX CTy/H]ja 32 00pa3oBamk-€ BaCIu-
taua y Kukunnu, Penyonuka Cp6uja), Ana Kosauesuh, npodecop (Bucoka
IIKOJIa CTPYKOBHUX CTynHWja 3a oOpa3oBame Baciiutada y Kukunamau, Pery-
omuka Cpouja).

OnpxaBamwe YerBpre MelyHapoaHe HAydyHOCTpPy4uHe KoHdepeHIHje
Metonuuku nanu 2015. punancujcku noap:kao Cekperapujar 3a HAyKy
1 TeXHOJIOLIKH pa3Boj AyTOHOMHe Nnokpajune BojBoaune.
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Conference topic
Competences of Preschool Teachers in Knowledge Society

Thematic fields of the conference:

Emergence of new forms of professional development of teachers,
Competences of preschool teachers for preservation and nurturing of ecolo-
gical and cultural values as a perspective in the development of pedagogy,
Raising the level of competences of teachers from the aspect of communica-
tiveness, leadership and management,

Unification of the systems of education and adaptation to technological
advances and changes in mass media in modern-day society,

Inclusive competences and competences for working with gifted children in
modern-day society.

The organizers of the conference:

Preschool Teacher Training College in Kikinda, The Republic of Serbia

The Faculty of Management in Sremski Karlovci, University “Union — Nikola
Tesla” in Belgrade, The Republic of Serbia

“Anton Chekhov” Taganrog State Pedagogical Institute, Russia

Faculty of Letters, History and Theology, Department of Applied Modern
Languages and Literatures, the West University of Timisoara Romania
Faculty of Sociology and Psychology, Department of Educational Sciences,
West University of Timisoara, Romania

Faculty of Philosophy, Music Department, “Edtvos Lorand” University
(ELTE) Budapest, Hungary

Faculty of Pedagogics and Practical Psychology, Southern Federal Unive-
rsity, Russia

Faculty of Education, University of Shkodra “Luigj Gurakuqi”, Albania
Faculty of Social Sciences, University of Shkodra “Luigj Gurakuqi”, Albania



Program board
President: Zoran Mijic, Ph.D. Principal (Preschool Teachers’ Training Col-
lege in Kikinda, The Republic of Serbia)

Members:

Academician Cherota Ivan Alexeyevich, Head of Department for Slavic Lit-
eratures (Belarusian State University in Minsk, Belarus), Akademician Marina
Cuhrova Genadevna (Academy of Polar Medicine and Extremal Human Ecol-
ogy, Novosibirsk, Russia), Akademician Julijan Tamas (Academy of Sciences
and Arts of Vojvodina, Novi Sad, The Republic of Serbia), Akademician Mir-
jana Milankov (National center for injury prevention and safety promotion,
Affilaiate safe community support center of World Health Organization Col-
laborative center for Community Safety Promotion, Safe kids Serbia, Novi
Sad, Preschool Teachers’ Training College in Kikinda, The Republic of Ser-
bia), Alexander Fedorov, full professor, pro-rector (“Anton Chekhov” Tagan-
rog State Pedagogical Institute, Russia), Mihai Radan, full professor (Faculty
of Letters, History and Theology, West University of Timisoara, Romania),
Zoran Trputec, full professor, Dean of the Faculty of Resource Management
CKM (University “Hercegovina”, Mostar, Bosnia and Herzegovina), lon Du-
mitru, full professor, Head of Department of Educational Sciences (Faculty of
Sociology and Psychology, West University of Timisoara, Romania), Alla Be-
lousova, full professor, Head of Department of Educational Psychology (Fac-
ulty of Pedagogics and Practical Psychology, Southern Federal University,
Russia), Aneta Barakoska, full professor (Faculty of Philosophy, “St. Cyril
and Methodius* University of Skopje, The Republic of Macedonia), Gezim
Dibra, associate professor, Dean of Faculty of Education (University of Shko-
dra “Luigj Gurakugqi”, Albania), Mimoza Priku, associate professor, Dean of
Faculty of Social Sciences (University of Shkodra “Luigj Gurakuqi”, Alba-
nia), Milica Andevski, full professor (Faculty of Philosophy, University of
Novi Sad, The Republic of Serbia), Dubravka Valic-Nedeljkovic, full profes-
sor (Faculty of Philosophy, University of Novi Sad, The Republic of Serbia),
Olivera Vasic, full professor (Faculty of Music, University of Belgrade, The
Republic of Serbia), Jovica Trkulja, full professor (Faculty of Law, Univer-
sity of Belgrade, The Republic of Serbia), Miomir Milinkovic, full professor
(Faculty of educatioin in Uzice, University of Kragujevac, The Republic of
Serbia), Ljiljana Pesikan-Ljustanovic, full professor (Faculty of Philosophy,
University of Novi Sad, The Republic of Serbia), Alin Gavreliuc, associate
professor, Dean of Faculty of Sociology and Psychology (West University of



Timisoara, Romania), Gabriela Grossek, associate professor (Faculty of So-
ciology and Psychology, West University of Timisoara, Romania), Magdalena
Dumitrana, associate professor (Faculty of Educational Sciences, Department
of Psycho-Pedagogy, University of Pitesti, Romania), Birute Strukcinskiene,
associate professor (Faculty of Health Sciences, Klaipeda University,
Klaipeda, Lithuania), Gdbor Bodnar, DLA associate professor, Head of the
Music Department of “E6tvos Lorand* University (Faculty of Philosophy,
Budapest, Hungary), Dragana Pavlovi¢ Breneselovic, associate professor
(Faculty of Philosophy, Department of Pedagogy — the Chair for Preschool
Pedagogy, University of Belgrade, The Republic of Serbia), Zivka Krnjaja, as-
sociate professor (Faculty of Philosophy, Department of Pedagogy — the Chair
for Preschool Pedagogy, University of Belgrade, The Republic of Serbia),
Olja Arsenijevic, associate professor (The Faculty of Business Studies and
Law, University “Union — Nikola Tesla” in Belgrade, The Republic of Serbia),
Goran Bulatovic, associate professor (Faculty of Management in Sremski
Karlovci, University “Union — Nikola Tesla” in Belgrade, The Republic of
Serbia), Oksana Barsukova, associate professor (Educational Psychology De-
partment, Southern Federal University, Rostov-on-Don, Russia), Elena Kr-
ishchenko, associate professor (Southern Federal University, Rostov-on-Don,
Russia), Natalya Mozgovaya, associate professor (Southern Federal Univer-
sity, Rostov-on-Don, Russia), Jovanka Denkova, associate professor (Faculty
of Philology, “Goce Delchev” University of Stip, The Republic of Macedo-
nia), Peter Spitzer, Ph.D. (Safe Kids Austria, Medical University of Graz,
Graz, Austria), Svetlana Kalezic-Radonjic, docent (Faculty of Philosophy in
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O AYTOHOMMJE ITPOPECHJE KA KOJTABOPATUBHOM
NPOPECUOHAJIU3IMY

Caosicemax: Y mocnenme qBe JSICHUje CBE BHIIC MAXKHE CE T0-
ceehyje mupemy KBAJIUTETHOT BacUTama U 00pa3oBama y paHOM Jie-
TUCTBY. [Ipuctyn yHanpehuBamy KBamuTeTa BacCuTama U 00pa3oBama
Yy PaHOM JIETUECTBY, H3Mel)y OCTalor, 3acCHHUBA C€ M Ha MPOLIECHOM KBa-
JUTETY KOjU CE€ OJJHOCH Ha IMpaKCy MPEAIIKOICKOT BacCIUTama U 00pa3o-
Bamba Ca MOCEOHOM MaXHKOM Ha KOHTHHYHPAHOM NPO(ECHOHATHOM
pa3Bojy 3aMoCiIeHUX KOjU je 3aCHOBAaH HAa MHAMBHU/IyaTHUM CHarama cBa-
KOT TI0jeIMHIIa U MEHTOpUCahy KOje IMOACTHYE HE3aBUCHO JIOHOIICHE O/1-
JTyKa U TIOKpeTame MpoMeHa. MHOTH ayTOpH, Ha OCHOBY CIIPOBEIICHHX
HUCTpaKMBamkha, UCTUYY J1a je TPOo(eCHOHaTHOCT y 00JIaCTH BaCIUTAha U
00pa3oBama y paHOM JETHHCTBY YCKO IOBe3aHa ca crocooHomhy Kpu-
THUYKOT TIPOMHIIIJbakba TIeIarolIKe Mpakce U CriocooHomhy /1a ce mpakca
MIPOMEHH. Y CKJIa/ly ca CaBpeMEHUM Ca3HambUMa O MPO(ECHOHAITHOM pa3-
BOJY, KOjU YKa3yjy Ha YMH-CHHUILY Ja TPEHUH3U/00yKe HUCY I0BOJbHH YKO-
JIUKO YKEJITMMO J]a KpeHpaMo OJp>KUBY IIPOMEHY, ToceOHa maxKma Tpeda 1a
Ce MOCBETH MEHTOPCKOM pajy U MOAPIIIH. Y pay ce pa3Marpa HOBH KOH-
LIENIT MEHTOPCTBA KOjU C€ MocMaTpa Kao aKTUBHA MHTErpalyja u CHHEp-
ryja 3axTeBa IMpakce U TEOpHje, OMHOCHO Kao KoJlabopaTuBHH Tpode-
CHOHAJIM3aM — PaJUTH ca, YYUTH O] U ToaydaBatu. HoBH KOHIIENT MEH-
TOPCTBA 3aCHUBA CE€ HA €BOJIYLIMOHOM MOJIeNly Tpo(eCHOHAIHOT pa3Boja
Y TEOPHjU MPOMEHE M yKa3yje Ha Mpolec TpaHchopMalrje CucTeMa U3
jellHe MmapajurMe y Apyry, IPUMEHOM CHCTEMCKE TEOpH]je, CUCTEMCKOT
MHIJbEHA U MMOCTOjalbeé KOMIIETEHTHOT cucteMa. IlocTojame ,,komiie-
TEHTHOT CHCTeMa™ o] KpyIlhjaJHe je BAXKHOCTH 3a pa3BHUjame peduiek-
CHUBHUX MpaKTHYapa ¥ HOBOT KOHIIEIITa MEHTOPCTBA.

Knyune peuu: npodecrnonannu pa3poj, npodecruonannzam, MeH-
TOPCTBO, KOMITETEHTHOCT.
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Faculty of Philosophy in Belgrade, University of Belgrade, The Republic of
Serbia

FROM THE AUTONOMY OF A PROFESSION TO
COLLABORATIVE PROFESSIONALISM

Abstract: In the last two decades, more and more attention is given
to the spread of quality education in early childhood. The access to im-
proving the quality of education in early childhood is, among other things,
based on the process quality that relates to the practice of preschool edu-
cation with special attention to the continuing professional development
of employees which is based on the individual strengths of each individ-
ual and mentoring that encourages independent decision and initiating
change.

Many authors, surveys show, point out that professionalism in the
field of early childhood education is closely linked to the ability of criti-
cal reflection on teaching practices and the ability to change said prac-
tices. In accordance with modern knowledge about professional
development, which points to the fact that training is not sufficient if we
want to create sustainable change, special attention should be paid to men-
toring and support. The paper discusses a new concept of mentoring as
an active integration and synergy of practice and theory, or as a collabo-
rative professionalism — to work with, to learn from and to teach. The new
concept of mentoring is based on an evolutionary model of professional
development and theory of change and suggests the process of trans-
forming the system from one paradigm to another, by applying systems
theory, system thinking and existence of a competent system. The exis-
tence of a “competent system” is of crucial importance for the develop-
ment of reflective practitioners and the new concept of mentoring.

Key words: Professional development, professionalism, mentor-
ing, competence.
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JIMAEPCKE KOMIIETEHIIHUJE BACIITMTAYA

Caowcemax: JIngepcke KOMIIETEHITM]€ MPEACTaBI/ha]y OCHOBY pa3-
Boja mpodecruoHaim3Ma U HOBOT OJTHOCA MpeMa MOoCy KOjuM je mMoryhe
CTBapaTH HOBY BPEIHOCT. Y OCHOBHM JIMJIEPCKUX KOMIIETEHIIH]ja, TIOPE]
3HaWa, HaJa3| Ce M OAHOC IIpemMa IpoMeHamMa, KOMyHHUKaI1ja ca IpyTruM
JbyIUMa ¥ MOTHUBAIIM]a 3a pa3BoOj U yuemwe. Pa3Boj npodecnoHaIHux KoM-
MEeTeHIMja MoApa3yMeBa, Mpe CBera, pa3yMeBame OHOTa IITa Pajiuill,
3aTUM, 3alITO PaJuIl U Tparamwe 3a HajOoJbUM MOTyhHM HauMHHUMa Kako
panutu. [Ipodecuonanno ymehe koje mpeAcTaBsba CyIITHHY JUIEPCTBA,
JEIMHU je MpeIyCIIOB HallpeTKa 1 pa3Boja, MOCEOHO Kaia Cy y MUTamy 3a-
HUMarba KOja Majy TaKo BEJIMK yTHUIIA] Ha IPYIITBSHH Pa3Boj, Kao IITO je
3aHMMame BacmuTaya. ¥y paay ce pa3Marpajy mpeayciioBU pa3Boja JiH-
JIEPCKUX KOMIIETEHIIN]a Ka0 OCHOB YCIIOCTaBJhamkha APYIITBA 3HAA.

Kmwyune peuu: muaepcTBo, KOMIIETEHIIN]e, MOTHBAIIH]ja, Pa3Boj.

Leposava Grubic-Nesic, Ph.D.
Faculty of Technical Sciences, University of Novi Sad, The Republic of Serbia

LEADERSHIP COMPETENCES OF PRESCHOOL TEACHERS

Abstract: Leadership competences are based on the development
of professionalism and a new attitude towards work which enables the
creation of new values. Basically, in leadership competences, in addition
to knowledge, there exists a relationship towards change, communication
with others and motivation for learning and development. The develop-
ment of professional competence is, above all, an understanding of what
you're doing, then why you are doing it and searching for the best way to
perform. Professional skill, which is the essence of leadership, is the only
prerequisite of progress and development, especially when it comes to
professions that have such a profound influence on social development,
such as a preschool teacher. This paper discusses the prerequisites of the
development of leadership competences as a basis for the establishment
of a knowledge society.

Key words: leadership, competences, motivation, development.
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Faculty of Philology “Goce Delcev” University of Stip, The Republic of
Macedonia

jovanka.denkova@ugd.edu.mk

ADOLESCENCE IN THE WORKS OF OLIVERA NIKOLOVA

Abstract: This paper explores adolescence as one of the most tur-
bulent periods in human life. First, we will look at the terminologically dif-
ferent definitions of “literature for the young”, and then we will turn to the
scholarly conclusion to describe literature for the young as a hybrid genre
of children’s and adult literature, whereas these features need to be dis-
tinguished and the difference between them, if there is any, to be estab-
lished, as well as their boundaries and such. All this will be analyzed in the
works of the famous young Macedonian author Olivera Nikolova.

Key words: novels for children and young, Macedonian literature
for young, Olivera Nikolova.

JAp 3opan Mujuh

Bucoka 1ikojia CTpyKOBHUX CTyAHja 3a oOpa3oBame Bacnutadya y KukuHau,
Penryonuka Cpouja

drzmijic@gmail.com

Mmuian MapkoBuh, cTyaeHT

®dakynTeT criopTta U (pU3UUIKOT BacuTama y beorpany, Pemybnuka Cpouja
3opan Ilepuh, npod.

OcHogHa 1ikoina ,,bpaha Henuh®, Oceunna, Penyonuka CpOuja

MPUKA3 TUMHACTUUYKHNX BEXKBU HA TJIY 3A JELY
OJ1 6 1O 10 TOAMHA

Caorcemax: Bexbe Ha Tity, OJIMCKe Cy 1€ ¥ BEOMa HHTEPECAHTHE.
[To3Haro je ga aena moceayjy BEJIUKY KOJWYUHY (PU3UYKE CHEprHje, Te
UM TPEeBpTama, KOTPJbaka, IpeMeTama U CBe JApyre BexOe y maprepy
IpeAcTaBby NpUpoHy nmoTpedy. Llnib oBor paaa jecte npuka3 ruMHa-
CTHYKHX BEXKOM y MmapTepy: KOJIYT HAIpe., KOJIyT Ha3a, KOJyT Harpes
IPEKO MapTHepa, KOJIyT HaIPpe Pa3HOKHO, KOJIyT Ha3all Pa3HOXKHO, Tpe-
MET CTpaHIIe YIIOPOM — ,,3Be3/1a‘‘, CTaB Ha JIOMAaTHUIlaMa, CTaB Ha IIaKama.
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Bex0e y mapTepy mocrienryjy Koj Jele pa3Boj OIIITe MOTOPHUKE, jadarbe
LEJIOKYITHE MYCKyJaType, moBehame runkocTy, KoopauHaiuje, mpaBuiIaH
MOCTYpaJIHU Pa3BOj, KA0 U yCBajame CIOKEHUJUX KPETHUX CTPYKTYpa.
Pa3Bujajy xpabpocTt, ouTydHOCT, UCTpajHOCT. [lena ce ymno3Hajy ca pas-
HOBPCHHUM KpeTamHMa I0jeNHUX JeJI0Ba Tella U OBJIa1aBajy lUXOBUM
OCHOBHHMM KOMIIOHEHTaMa, a UCTOBPEMEHO C€ y4e Jla TauHO YNpPaBIbajy
CBOJUM KpeTamnMa U KOOPIAMHUPA]Y KpEeTame y IMPOCTOPY U BPEMEHY.
[Tpukaszane BexxOe y MOTIYHOCTH MOTY Jla CE peaju3yjy ca JIeIoM Kako
MPEIIIKOJICKe, Tako U Miiahe mkoncke 1oou (6—10 roguna), y3 npode-
CHOHAJIHU U MOCTYIIaH MPHJIa3 BaCIUTada U YIUTEIba KOJH X peasin3yjy
y OKBUpPY HacTaBe (hM3MYKOT BacIuTama. BexxOe Ha Ty mpenacraBibajy
MoJ1a3Hy OCHOBY WJIM 0a3y OINIITE MOTOPHUKE 32 YCBajame€ CIIOKEHHX
BE)XKOHM Ha OCTaJIUM cIpaBama, aju TaKole 4ecTo MpeacTaBiba yBOJ 3a
JpyTe CIIOPTOBE.

Kwyune peuu: nena, onmra MOTOpUKa, THMHACTHKA, BEXKOE Ha Ty,
6 no 10 roguHa.

Zoran Mijic, Ph.D.

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia
Milan Markovic, student

Elementary School “Brac¢a Nedi¢”, Osecina, The Republic of Serbia
Zoran Peric, B.A.

Faculty of Sports and Physical Education, Belgrade, The Republic of Serbia

A REVIEW OF GYMNASTICS FLOOR EXERCISES FOR
CHILDREN AGED 6 TO 10

Abstract: Floor exercises are appealing to children and they are
very interesting to them. It is well known that children have a lot of phys-
ical energy and because of that, rolling over, rolling inversions and all
other floor exercises represent a natural urge for children. The aim of this
paper is to offer an overview of gymnastic exercises in parterre: forward
roll, backward roll, forward roll over a partner, forward roll with spread
feet, backward roll with spread feet, cartwheel, armstand, and handstand.
Exercises done on the floor stimulate overall development of children’s
general motor skills, strengthen the entire musculature of the body, in-
crease flexibility, improve coordination and proper postural development
and allow children to adopt more complex movement structures. Children
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also develop courage, determination and perseverance. They learn a vari-
ety of movements of individual body parts and master their basic compo-
nents and at the same time learn how to accurately manage their
movements and coordinate their movement in space and time. All the ex-
ercises described can be realized both with preschoolers and with young
school-age children (6 to 10 years old), given a professional and progres-
sive approach from educators and teachers who implement them in teach-
ing physical education. Floor exercises serve to build a general motor
skills base for the adoption of more complex exercises on other exercise
devices, but it also often happens that these exercises serve children as a
gateway to other sports.

Key words: children, general motor skills, gymnastics, exercises
on the floor, 6 to 10-year-olds.

JAp Jacmuna Apcenujesuh

Bucoka mkoma CTpyKOBHUX CTyaHja 3a oOpa3oBame BacnuTada y Kukuuiy,
Penyonuka CpOuja

minapane@open.telekom.rs

METOAOJOIIKH OKBUP NUCTPAKUBAIBA
NHTEPAKTUBHE HACTABE

Caorcemax: JenHa ol OCHOBHUX 00€JIeXkja KOHCTPYKTUBUCTUYKOT
MIPEOKPEeTa KOjH JJOHOCH HOBA 0Opa30BHA MapaJurMa jecTe OCHaKHUBAHHE
OHOTa KOjH y4H, FhbeTOBHUX HMCKYyCTaBa, 3Hamba M CKIOHOCTH; MTOy4YaBambe
KOje T0Ja3u Of pa3Boja MHUIIMjaTHUBE, HE3aBUCHOCTU, UCTPAKHUBAYKOT
JyXa, CapaJJbUBOCTH U KPUTHYKOT MUIIJbEHa. JegaH o7 OCHOBHUX HH-
CTpYMEHATa 3a peajin3alijy OBUX IIMJbEBA je MPUMEHA CTpaTeruje Koo-
IIepaTUBHOI, HHTEPAKTUBHOT [10y4YaBamba KOje YUYCHUKa / CTyJIeHTa MocTa-
BJba y IIEHTAp OOPa30BHOT MpOIEca U MOJACTHYE aKTUBHU TpaHchep u
IIpUMEHY 3Hama U HJieja y MPaKTHIHE CBPXE.

Ca mopacToM MHTEpecOoBamba U MPAKTUKOBAka OBE CTpaTeruje,
pacTe u 6poj UCTpaKUBamba O BETOBOj €(DEKTUBHOCTH; UTIAK IIAPOITUKOCT
CTyZIMja M Pa3IMYUTOCT y MIPUCTYNHMA HE JJOHOCE YBPCT KOHCEH3YC y BE3H
ca pesynraruma. OBaj pajJl IpuKaszyje Mpeajaor METOI0JI0THje UCTPAKH-
Bama 3aCTYIULEHOCTH U €()EKTUBHOCTH MHTEPAKTUBHE HACTABE Ca CTaHO-
BHINTA TEpIENIHja CTyJeHaTa W HAacTaBHHKA, Kao Moryh mompuHOC
Pa3BOjy METOOJIOTHj€ UCTPaKUBamba OBOT (PEHOMEHA.
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NHCTpYyMEHT NnpHKa3aH y OBOM pajy jeé Caulb-EH O]l YETUPH IIe-
JIMHE, KOje MOopel COoIuomeMorpad)CKux KapaKepUCTUKa HCIUTAHUKA,
HCTpaxyjy cieaehe Bapujadiie: MOTHBE yUeHa, IPUMEHY HHTEPAKTUBHUX
METO/Ia y HAaCTaBH, MEPLEMNIINjy CTy/ICHaTa U HACTAaBHUKA O OBOM MOZEITY
pana u BUXO0BOj epekTuBHOCTH. HaKOH KpaTKOT MpHKa3a J0calaibixX
CTyAuja 0 oBOM (DE€HOMEHY, y pajly je AaT IpHKa3 MUTama Koja GopMHUpajy
OBE IIEJIMHE U JIaT j€ MPEeUIoT aHalln3e pe3yiTara Ha OCHOBY ynopehuBama
oapeheHnx BapujadIu.

Kmwyune peuu: UHTEpaKTUBHA HACTaBa, UCTPAKUBAHE, METOI0JIO-
ruja, e(eKTUBHOCT, 0Opa3oBame.

Jasmina Arsenijevic, Ph.D.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

METHODOLOGICAL FRAMEWORK OF RESEARCH OF
INTERACTIVE TEACHING

Abstract: One of the basic characteristics of the constructivist shift
brought by the new educational paradigm is to empower a learner, his ex-
perience, knowledge and inclinations; to teach through developing initia-
tive, independence, exploratory spirit, cooperation and critical thinking.
One of the main instruments for realization of these goals is the imple-
mentation of a strategy of cooperative, interactive teaching that places the
learner at the center of the learning process and encourages an active trans-
fer and application of knowledge and ideas into practice.

With the growing interest for this strategy as well as with its grow-
ing implementation, grows the number of studies of its effectiveness.
However, the diversity of these studies and their approaches does not pro-
vide a strong consensus about the results. This paper presents a proposal
of research methodology of the presence and effectiveness of interactive
teaching from students’ and teachers’ perception, as a possible contribu-
tion to the development of research methodology of this phenomenon.

The instrument shown in this paper is composed of four parts,
which in addition to sociodemographic features of respondents explore
the following variables: learning motives, application of interactive teach-
ing methods, students’ and teachers’ perceptions about this work model
and its effectiveness. After a brief overview of the previous studies of this
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phenomenon, in this paper the author presents the issues that form these
parts of the instrument, and gives a proposal of an analysis of results,
based on the comparison of certain variables.

Key words: interactive teaching, research, methodology, effec-
tiveness, education.

Dusan Kostrub, Ph.D.

Comenius University of Bratislava, Slovakia, Faculty of Education,
Department of Pre-primary and Primary Education
kostrub@fedu.uniba.sk

Eva Severini, Ph.D.

Comenius University of Bratislava, Slovakia, Faculty of Education,
Department of Pre-primary and Primary Education

PRE-PRIMARY TEACHER IN THE PROCESS OF TEACHING
CHILDREN OF THE 21ST CENTURY

Abstract: This scientific study focuses on the professional identity
of pre-primary teacher who respects the developmental characteristics of
children and opportunities for their development in the postmodern era.
Children of the 21st century have various cognitive tools and prostheses
and the teacher must respect these specifications. Based on this respect, the
teacher designs the process of teaching in order to adapt the curriculum
contents to the children’s specifics. Current socio-cultural environment
(and its context) sets before the pre-primary teacher different requirements
for teaching his children.

Key words: teacher, competences, children, pre-primary education.
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JAp Oba ApcennjeBuh

daxynTeT 3a MOCIOBHE W MpaBHE CTyAHje, YHUBEP3UTET ,, YHHOH — Hukomna
Tecna®, beorpaa, Pemmyonuka CpOuja

arsenijevicolja@gmail.com

Jp Jbuwbana Jb. byaarosuh

dakynrer 3a MeAUje U KOMYHHKalje, YHuBep3uTeT ,,CuHrunynym*, beorpan,
PenyOnuka Cpbuja

Jp I'opan bynaroBuh

®daxynTeT 3a MeHanMeHT, Cpemcku Kaprnosuu, YHUBEP3UTET ,, YHHOH — Hukona
Tecna®, beorpaa, Penmyonuka Cpouja

CTABOBHU ITPO®ECOPA IPEMA ITPOMEHAMA

Caoscemax: VIcTpaxkuBambe je CIPOBEACHO y IIUJbY carjie/laBama
CTaBa YHHUBEP3UTETCKUX IperaBada nmpemMa nIpoMeHama, Kao U pajiaiuja
n3Melhy KapakTepucTUKa UCIIMTAaHUKA U BbUXOBUX CTaBOBA Mpema IIpome-
HaMma. Y30paK UCIMUTAHUKA YUMHU 287 YHUBEP3UTETCKUX IMpeaBadya ca
VYuusepsurera y HoBom Cany u Yuusepsutera y Mctounom Capajesy.
V30pak nMa KapaKTEpUCTUKE U HPUTOAHOT U CIIy4ajHOT, T€ ce Moxe pehu
Jla je penpe3eHTaTuBaH, a noganu pejaeBaiTHu. Kao He3aBucHe Bapujadie
MIOCMAaTPaHHU Cy 3Bam€ U PaJHO UCKYCTBO Y YHUBEP3UTETCKO] HACTaBU. Y
OBOM pajy npuMmemneH je CypBey MeToa Kao yoOndajeHa TepeHCKa CTy-
nuja. JlarTeHTHa CTpyKTypa MHCTpYMEHTa 3a yTBphuBame cTraBa Ipema
npoMeHaMa ce cactoju o Tpu ¢akropa: [Ipuxsarame npomena, Crpax
on npomena u Kopucr ox npomena.

Kwyune peuu: ananusa BapujaHce, CTaB IpemMa IpoMeHaMa, YHHU-
BEP3UTETCKH IIPE/IaBayu.
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The Faculty of Business Studies and Law in Sremski Karlovci, University
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Ljiljana Lj. Bulatovic, Ph.D.

The Faculty of Media and Communications, University “Singidunum”, Belgrade,
The Republic of Serbia

Goran Bulatovic, Ph.D.

The Faculty of Management in Sremski Karlovci, University “Union — Nikola
Tesla” in Belgrade, The Republic of Serbia

PROFESSORS’ ATTITUDES TOWARDS CHANGES

Abstract: The authors’ conducted this research in order to study
the attitude of university lecturers towards changes and the relations be-
tween the respondents’ characteristics and their attitudes to changes. The
research sample consisted of 287 university lecturers from the University
of Novi Sad and the University of Eastern Sarajevo. The sample shows
characteristics of both appropriate and random, so we can call it repre-
sentative and the data relevant. As independent variables, we analyzed the
respondents’ academic titles and their work experience in university teach-
ing. In this paper, we have applied the survey method as the usual field
study. The latent structure of the instrument for determining the attitude
towards changes consists of three factors: Acceptance of changes, Fear of
changes and Benefits from changes.

Key words: variance analysis, attitude towards changes, university
lecturers.

Anna Vinevskaya, Ph.D.

Taganrog Institute of A.P. Chekhov (branch) “RSEU (RINH)”, Russia
annvinevskaya@hotmail.com

Valentina Ochirova

St. Petersburg State University, Russia

PRESCHOOL CHILD’S APTITUDES STUDY ON THE BASIS OF
YURI BURLAN’S SYSTEM VECTOR PSYCHOLOGY

Abstract: Every child comes into the world with a purpose and
every child is potentially intent on becoming useful and valued by other
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people. Unfortunately, those intents are often left without the support
needed. Teachers frequently can’t distinguish child’s aptitudes. In such
circumstances, a child would not be able to develop his/her talents and
creative abilities would be wasted.

Gifted children studies are of big interest nowadays. To provide an
environment that meets the developmental needs of gifted children is a
challenge for adults in today’s society.

Recent gifted children studies have proved wrong the idea that tal-
ented child can always toil their way and reach their full potential alone.
Methodological competence is required in teaching and supervision to
nurture each child’s talents.

Yuri Burlan’s System Vector Psychology allows revealing the na-
ture of talents and ensuring the development of the child’s personal apti-
tudes. Due to this new paradigm in humanities, teachers are provided with
means for harmonious and positive interaction with children.

Key words: Gifted children, preschool age, revealing talent, Yuri
Burlan’s System Vector Psychology.

JAp Mupa Bunakosuh

®daxkynrer 3a MeHayMeHT y Cpemckum KapinoBuuma, YHUBEp3HTET ,, YHUOH—
Huxona Tecna®, Beorpan, Penyoinka CpOuja

mira.vidakovic@yahoo.com

Jdapuo Buanakosuh, macrep

Exonomcku daxynrer y Cyborunn, Yausepsurer y HoBom Cany, Peryonuka
Cpbuja

NOTEHIUJAJI APYIITBEHUX MEJINJA Y OBPA3OBABBY
HET I'EHEPALILJE

Caorcemar: TlpeTxoaHe aBe ENIEHUj€ NPYIITBEHOT HAIpeTKa 00e-
JIeXKUIIa je TIPe CBeTa CBOjeBPCHA PEBOTYIIHja MH(POPMAIIMOHO-KOMYHHKA-
nuone texHoioruje — UKT. Ta peBonymnuja je kao pe3yiaTaT umana
3Ha4ajHe MPOMEHE Y MHOTHUM acCleKTHMa JIPYIITBEHOT XKHUBOTA, a IIpPe
CcBera Kaja je y NMUTamy JPYyIITBEHAa WHTEpaKIMja U KOMYHHKAIIHja.
Haume, amatu Web 2.0 okpyxema oMmoryhaBajy mojequHily na Oupa ca
KuMe he KOMyHUIIMpaTH, TIpe CBera, mpemMa CBOjUM MHTEpPECOBAkbUMA H
norpedama, a MpPOCTOPHA M BPEMEHCKA TMMEH3H]ja JbYICKE HHTEPAKIIN]E
1oCcTajy 3aHeMapJbuBe. Pe3ynTar Tora je cTBapame BEIMKUX MHTEpaK-

47



Yemepma mehynapoona HayyHOCMpy4Ha KoHpepeHyuja Memoouuku oanu 2015.

TUBHUX JIPyIITBEHUX Mpeka (rpyna), Koje He 3Hajy 3a TpaaullMOHAJIHE
Me€JIMjCKE TPaHHUIIE.

OBaj HOBM BMJ MHTEpakiyje HajBehu je yTula) nMao Ha reHepa-
IIAjy KOja je y OBAaKBOM OKPY>KECHY OJIpacTaja, OJIHOCHO YHjU Cy aCICKTH
’)KMBOTa OOJIMKOBAaHH y TOM HOBOM OKpykemYy. 300r yrunaja MKT-a na
wmUX, ['enepanuja Y ce yecto Ha3uBa el eHepalnuja, a y earonKum Hay-
KaMa BbHUXoBe cnenuduyHe norpede ce HaraiiaBajy kpo3 TepMuH Her
reHepaluja.

Ogaj pax uctpaxyje Ha koju je HaunH KT peBonynuja yrumana
Ha oOpaszoBHe notpedbe Het reneparnuje. buhe carnenanu ynora u 3Ha4aj
JIPYIITBEHUX Meauja, Kao mpeJoMUHaHTHOT anara Web 2.0 TexHosnoruja,
Yy CBAaKOJIHEBHOM >KMBOTY CaBPEMEHOI YOBEKa, Koje cy crnenuduuHe Ka-
paktepuctuke Het renepanuje y oOpa3oBamy, Te Ha KOjU HAYHH j€ MO-
ryhe uckopucTHTH IUIaTGOpMe IPYIMITBEHHUX Meauja Kako OW ce
00pa3zoBame TO 00JbE MPUIIATOIUIO OBOM, J0 ca/la HajcreunpuIHujeM
THITY YYCHUKA.

Kwyune peuu: npymrsenn meauju, UKT, Web 2.0, Het renepa-
uja, oopazoBame.

Mira Vidakovic, Ph.D.

The Faculty of Management in Sremski Karlovci, University “Union — Nikola
Tesla” in Belgrade, The Republic of Serbia

Dario Vidakovic, M. A.

Faculty of Economy in Subotica, University of Novi Sad, The Republic of
Serbia

THE POTENTIAL OF SOCIAL MEDIA IN THE EDUCATION
OF THE NET GENERATION

Abstract: The last two decades of social development were char-
acterized, first and foremost, by a revolution in the development of infor-
mation-communication technology — ICT. This revolution resulted in
significant transformation of different aspects of social life, namely in re-
lation to social interaction and communication. Web 2.0 tools enabled in-
dividuals to choose who they want to communicate with according to their
communicational needs and interests, and spatial and temporal dimen-
sions of human interaction are becoming more and more insignificant. All
this led to the emergence of huge interactive social networks, which are
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not confined by traditional media limitations.

The most affected by these new aspects of social interactions are
the members of generations that grew up and those that are growing up in
this environment. Because of the influence of ICT on the Generation Y,
they are also commonly referred to as the eGeneration. Education science
uses the term Net Generation in order to emphasize the specific educa-
tional needs of these students.

This paper examines how the ICT revolution has influenced the
specific educational needs of the Net generation. The significance of the
role of social media, as a predominant Web 2.0 tool, in the everyday life
of a contemporary individual will also be discussed, as well as the specific
characteristics of Net generation members in education; and finally in
which ways different social media platforms can be implemented in edu-
cation, for it to be most efficiently and successfully adapted for this, the
most unique generation of students of all.

Key words: social media, ICT, Web 2.0, Net generation, education.

Ap Muayrun Bypuuxkosuh

Bucoka mkoma 3a BacmimTade CTpyKOBHHX CTyauja, AJjeKkcuHal], PemyOnnka
CpOuja

mdjurickovic@yahoo.com

KIBbM/KXEBHOCT 3A JEILY U MJUIAJIE
(IToeTuka 1 TYMa4ema)

Caorcemax: Y pany ce ykasyje Ha KibUTY ,,KEbHKEBHOCT 3a A€y 1
Milage — noeruka u tymMadewa’ (2013) Buonere JoBanosuh (1963) u
Nnujane Yytype (1972). Peu je, 3anmpaBo, 0 3ajeTHUYKOM HUCTPAKHBAY-
KOM OCTBapemy ABejy npodecopku ca DakynTeTa NeIaromkKux HayKa y
JaronmHu, Koje je HacTajo y OKBHpY Ipojekara ,,JInHaMuKa cTpyKTypa
CaBPEMEHOT CPIICKOT je3uKa™ u ,,/[pylTBeHe kpuse u caBpeMeHa Cpricka
KIbDKEBHOCT M KYJITypa: HallUOHAIHU, PETMOHAJIHU, €BPOIICKU M TJIO-
OanaM oKBHUP“. KIbHUTY caunmbaBajy TpH HACjHO-TEMATCKE U POOIeMCKe
LIeJIMHE, Y KOjUMa JIOMMHUPAjJy TEOPU]CKE, METOANYKE U JIMHTBUCTUYKE
MHTepHpeTanyje. BuiecTpyko KopucHa, 3HaIa4Ku yTeMeJbeHa U BPJIo
npenieiHa, oBa Kwura he 1o0po gohu cBUM NpoydaBaolMa U HacTaB-
HULIMMa CPIICKE KEbMKEBHOCTH 3a eIy U MIIajie.

Kmwyune peuu: noetuka, CTull, je3UK, 3HaUCHE, TYMauCHE.
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Milutin Djurickovic, Ph.D.
Preschool Teachers’ Training College in Aleksinac, The Republic of Serbia

LITERATURE FOR CHILDREN AND YOUTH
(Poetics and interpretation)

Abstract: The paper deals with the book entitled “Literature for
Children and Youth — Poetics and Interpretations” (2013) written by Vio-
leta Jovanovic (1963) and Ilijana Cutura (1972). It is the result of a joint
research of the two authors, professors at the Faculty of Pedagogy in Jago-
dina, done within a project called “Social Crisis and Contemporary Ser-
bian Literature and Culture: National, Regional, European and Global
Context”. The book has three chapters, consisting of theoretical, method-
ological and linguistic interpretations. Largely beneficial, academically
founded and concise, this book is useful both for scholars and teachers of
Serbian literature for children and youth.

Key words: Poetics, style, language, meaning, interpretation.

Ap My3agep CapaueBuh

Mp Exnn Kopuhanun

JenapTtman 3a pauyHapcke Hayke, YHuBep3utTeT y HoBowm Ilazapy, Permybnuka
Cpbuja

muzafers@uninp.edu.rs

CEI'MEHTHA, XO/IMCTHYKA U
KOT'HUTUBHO-3ACHOBAHA INEPCOHAJIN3AILINJA
E-YYEIBA U HEKH NPEJVIO3AU
INPUMEHE Y HHKJIY3UBHOM OBPA3OBAIBY

Caoswcemax: Y 0BOM pafly Cy ONMHCaHa TPH THIIA ITIEPCOHATN3AIIH]e
e-yuera U HABEJCHH Cy KOHKPETHHU MPEI03U HBUXOBE MPUMEHE 3a I0-
Tpebe peanu3anyje HHKIY3UBHOT 00pa3oBama y npakcu. [lopen ommre
MMO3HATE TIEPCOHATN3AIIN]€ 3AaCHOBAHE HAa CAMOYIIPaBJhalby MPOLIECOM aK-
[ICHAT je CTaBJbEH HAa CETMEHTHY, XOJUCTHUYKY M KOTHUTHBHO-3aCHOBaHY
MIEPCOHAIN3AIN]Y OKPYKEHa 3a e-yUeHhe.

[{nsp UHKITY3H]j€ je IIKOJIa 0 MEPH JIeTeTa, OJTHOCHO 00pa30oBamke
KOj€ je YCMEPEHO Ha JeTe M HeroBe crierduyuae morpede. 3agaTak CBUX
KOjU YUYECTBY]Y Y HAaCTaBHOM IPOLIECY je MOJACTULIAEkEe COLUjaIHE UHTE-
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paknmje usmel)y nere cTBapameM IMOACTUIIAjHe cpeanHe. Kako je pady-
HapCcKa TEXHOJIOTHja CBE BHIIIC 3aCTYIIJbEHA Y HACTABHOM IIPOIIECY, y4e-
HUILIM ca MoceOHUM noTpedama ce cyouaBajy ca cBe Behum nzazoBuma y
MIPUCTYTY €JIEKPOHCKUM HAaCTaBHUM MaTepHjaiuMa. Beoma je BakHO na
KpeaTopy HAaCTaBHOT CajprKaja YKJbyde YUCHHKE ca MOCECOHUM moTpedama
y CBOje IIUJbHE KOPHCHUKE U Jia MPUJIArojie CBOje HACTAaBHE MaTepujalie
BUXOBUM TTOTpedama.

Jla Ou nHKITYy3Hja OuIa yCIeIIHO pealn30BaHa HEOMXO/IHA j€ JI0-
JnatHa o0yKa M MOJIpIIKAa CBUMA KOjU Cy YKJbYUYEHHU y HACTaBHU MPOILIEC,
MIPOMEHE METOJa, CTHJIa M HAUWHA y4eHa, ca aKIEHTOM Ha WHINBUIya-
JU3aIujy HACTaBe M MEPCOHAN3AIIN]Y OKPYKEHa 32 yUCHCE.

Kmwyune peuu: e-yueme, 00pa3oBHE TEXHOJIOTH]€, MHKITY3UBHO 00-
pa3oBame, IepcoHaIN3aINja e-yueha, HHINBUyIn3allija HaCTaBe.

Muzafer Saracevic, Ph.D.

Edin Koricanin, M.Sc.

Department of Computer Sciences, State University of Novi Pazar, The
Republic of Serbia

SEGMENTARY, HOLISTIC AND COGNITIVE-BASED
PERSONALIZATION OF
E-LEARNING AND SUGGESTIONS FOR ITS APPLICATION IN
INCLUSIVE EDUCATION

Abstract: This paper describes three different types of personal-
ization of e-learning and offers suggestions for their practical application
within the process of implementing inclusive education. In addition to the
well-known personalization based on process self-management, the em-
phasis is on the segmentary, holistic and cognitive-based personalization
of the e-learning environment.

The goal of inclusion is a school fit for children, i.e. education that
focuses on the child and its specific needs. The task of all those who par-
ticipate in the teaching process is to encourage social interaction between
children by creating a conducive environment. As computer technology is
increasingly present in the teaching process, students with special needs
are facing increasing challenges when it comes to accessing electronic
learning materials. It is very important that the creators of the teaching
content include students with special needs as their target beneficiaries
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and adapt their teaching materials to their needs.

A successfully implemented inclusion requires all those involved
in the teaching process to be provided with additional training and support.
It also asks for changes in methods, styles and ways of learning, with an
emphasis on the individualization of teaching and the personalization of
the learning environment.

Key words: electronic learning, education technology, inclusive ed-
ucation, personalization of e-learning, individualization of teaching.

Ap MaxmyTt Yennk

[p JoBanka /leHkoBa

dwnonomku ¢akyarer, Yausepsuter ,lore [emues”, Illtumn, PemyOnuka
Maxkenonuja

mahmut.celik@ugd.edu.mk

BJIMJAHUETO HA POJUTEJUTE BP3 OGPA30BAHUETO
KAJ JEIIATA

Caocemax: CeMejCTBOTO € OCHOBHA KJIETKA Ha OMIITECTBEHHOT
’KUBOT CO3/1a/ICHO BO TEKOT Ha HCTOPUCKUOT pa3Boj Ha onmtecTBoTto. Ce-
MEjCTBOTO € MHCTHUTYIIHja KOja O]l OMIITECTBOTO JOOWBA 3a/Ja4a J1a yde-
CTByBa BO BOCIIUTYBameTO HA MIIAJAMTE. 3apajd TOoa BO MHTEpPEC Ha
MJIagUuTEC, a CO TOA U HAa ONIITCCTBOTO, € TUC 3a/Ja4i TOA YyCIICIIHO A4a I'
M3BpIIyBa. MicToprCcKATE TUIIOBU Ha CEMEjCTBA CO3AaJeHU BO TEKOT Ha
Pa3BOjOT HAa YOBEIITBOTO KOJKY M Ja C€ PAa3jINYHH 3a€THUYKO UM € Toa
LITO CUTC UMAJIC €IHA BAKHA ONIITCCTBCHA yJIOora: HoJAurambe U BOCIIUTY -
Bab€ Ha Jerara.

Kwyune peuu: cemejcTBO, 00pa3oBaHne, BOCIIUTAHUE, JICIIA.
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JAp dparan Bykajnosuh

JV Llenrap 3a conmjanan pan bama Jlyka, Pemyonmka Cpricka

Jp bopka Bykajinosuh

HYBJI — HezaBucuu yausepsutet bama Jlyka, Pemryonmka Cpricka
borvuk@blic.net

CTUMVJIMCAIE ®PU3NYKE AKTUBHOCTHU 3A JJELIY
HPEAITKOJICKOI' Y3PACTA

Caoscemax: 3HadajemM puU3HUKe aKTUBHOCTH Jjere, Kaja je Iepuo
HajOp’Ker HeyPOIICUXUYKOT pa3Boja, YIIPaBo y paHOM NEpHUIY, a UCTOBpeE-
MEHO U pa3Boj QyHKIIM]ja, JETEPMUHUCAH j€ U IIWJb HaIlleT HCTPAKUBAHA.
YOUTHUKOM, TOCEOHO KOHCTPYHCAHUM 32 OBO UCTPAKHUBAHKE, aHATN3H-
paH je KBaHTUTET U JUjeJIOM KBAJIUTET (PU3NYKEe aKTUBHOCTH KOja ce CH-
CTEMaTCKU M3BOAM y MPEAIIKOJICKUM YCTAaHOBaMa, Kao M yKJbY4EHOCT
poauTesba y CTUMYITHCaky (U3UYKOT pa3Boja IbHXOBE JIjeIle.

VY3opkom je obyxBaheno 106 poautesba unja ajena moxahajy mpes-
IIKOJICKE YCTaHOBE, y TP pa3InuUTE y3pacHe rpy1e, y rpaay bama Jlyka.
Jlobujenu noxamy ykasyjy Ha HEIOBOJbHY, CUCTEMATCKHU BOheHy, QU3NUKY
AKTUBHOCT, KaK0 y MPEAIIKOJICKUM yCTaHOBaMa, TaKO U Ol CTpaHe pOau-
TeJha.

Kmyune pujeuu: pusmika akTHBHOCT, KBATUTET (PU3HIKE aKTHB-
HOCTH.

Dragan Vukajlovic, Ph.D.

Borka Vukajlovic, Ph.D.

Public Center for Social Welfare in Banja Luka, Independent University of Banja
Luka, Bosnia and Herzegovina

ENCOURAGING PHYSICAL ACTIVITY IN PRESCHOOL
CHILDREN

Abstract: The significance of physical activity in childhood, as the
period of fastest neuropsychological and functional development, deter-
mines the goal of our research. A questionnaire designed especially for
this research was used to analyze the quantity and partly the quality of
physical activities systematically performed in preschool institutions as
well as parental involvement in encouraging their children to be
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physically active.

The sample consisted of 106 parents whose children are in pre-
school institutions, in 3 different age groups, in the City of Banja Luka. In-
formation gathered indicates that neither the preschool institutions nor the
parents provide sufficient systematically led physical activities for chil-
dren.

Key words: physical activity, quality of physical activity.

Jp 3opan Mujuh

Bucoka mkoma CTpyKOBHUX CTyaHja 3a oOpa3oBame BacnuTada y Kukuuiy,
Penyonuka CpOuja

drzmijic@gmail.com

3opan Ilepuh, npod.

OcHoBHa mkona ,,bpaha Heauh*, Oceunna, Penyonuka Cpouja

Mmuian MapkoBuh, cTyaeHT

®dakynTeT criopTta U (PU3UYKOT BacluTama, beorpanu, Pemyommka Cpbuja

MOYETHU KOPAIIA MUHHU OJBOJKE 3A JEIY
OJ1 6 10 10 TOIMHA

Caoicemax: TokoM pa3Boja 0/100jKe yCTaJbeHO HAYTYHO MHIILHEHE
OuJI0 je Ja ce Jieria yCMepaBajy y yueHme eJleMeHara 0/100jKalike TeXHUKE
ca 10-12 roguna crapoctu. Tokom ekcrian3uje 0100jKe U 3HAYajHOT TIPO-
JIopa HayKe y CIIOPT YOIIIITE, J1a OU Ce MOCTUTA0 YCTIeX, O00jKAIIKU Tpe-
HEPH MOYEJIH Cy ca PaHUJOM cesieKIujom aere. OmnmiTe je mo3Haro aa je
CEH3UTHBHHU IEPUOJI pa3Boja aerera y nepuoay ox 6 ao 10 roguna, u na
ce y TOM NIEpHOYy y3 IIpaBUJIaH pajl, MOTOPUYKE CITOCOOHOCTH JIeTeTa o-
IOKy Ha BuIM HUBO. CBeTcKka oj0ojkalika denepaliyja nmpeno3Haia je
0Baj NMPOOJIEM U Kao OATrOBOP je HacTajla MUHU 01100jKa. [lepunucana cy
npaBuiia, 00JeUHLEH j€ pajJl Ha MOJbY ydeHa eJieMeHaTa TeXHHUKE OJ-
OojKaIllke Urpe M paj Ha pa3Bojy 0a3MYHUX MOTOPUYKHX CIIOCOOHOCTH.
[{nsb OBOT pajia je mpuKa3 OCHOBHUX eJieMeHaTa MUHU 0J100jKe: OCHOBHHU
CTaB U KpETame Yy CTaBy, [1aJ0BU, 0101jamkEe JIONTE MIPCTUMa, OJ0Hjame
JIOTITE MOJJIaKTUIIaMa, cMed U cepBHUC. To ce MOCTH)KE MPUMEHOM pPa3Ho-
BPCHUX BE&XOM mpritaroheHnx mUXOBOM y3pacTy U MHTEPECOBaY, Kpo3
urpy u 3abaBy, nomryjyhu ocHOBHE AUJIaKTUYKE MPUHIUINE: O] JeTHO-
CTaBHOT IIpeMa CII0KEHOM, OJI JIAKIILIET TpeMa TeKeM, O]l ITO3HATOT IIpeMa
Hero3HatoM. Kpo3 TpeHa)kHM Ipoliec U TaKMUYEHE JIelle BPIIN CE YyTH-
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11aj Ha FBPUXOBE KOTHUTUBHE M KOHATUBHE 0COOMHE TMYHOCTH. Ha Bacru-
Ta4rMa, yYuTeJbUMa, mpodecopuma, TpeHepruMa Kao KpeaTopuma Ioje/iu-
HAaYHUX TPEHUHIA, JecTe J1a y3 pa3HOBPCHE KOMOMHAIIM]je Be>KOU HarlpaBe
CIIOj YU€Ha U yCBajama eJIeMeHaTa TEXHUKE U Pa3BOja MOTOPUIKHUX CIIO-
coOHOCTH, T€ Taj mpoLec NpeacTaBe kao urpy. He cme ce 3anemaput mo-
3UTUBHU YTHIA] CIIEHU(UYHUX BEKOM MHUHU OJ00jKE Ha MOCTYypaJHU
cTaryc Tella, Te MPEBEHTUBHU W KOPEKTUBHU yTHUIIA] HA Pa3BOj Tella
TyXa.
Kmwyune peuu: nena, MUHHM 0/100jKa, OCHOBHU €JIEMEHTH.

Zoran Mijic, Ph.D.

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia
Zoran Peric, B.A.

Faculty of Sports and Physical Education, Belgrade, The Republic of Serbia
Milan Markovic, student

Elementary School “Braca Nedic”, Osecina, The Republic of Serbia

INTRODUCING MINI-VOLLEYBALL TO CHILDREN
AGED 6 TO 10

Abstract: The development of volleyball brought with it the sci-
entific opinion that children should start learning the volleyball technique
when they are 1012 years old. When science entered volleyball and sport
in general, in order to be more successful, volleyball coaches started with
an earlier selection of children. It is well known that the sensitive period
of children’s development is from 6 to 10 years, and during this period,
with proper practice, motor skills of a child will be raised to a higher level.
World Volleyball Federation has recognized this and their response to this
fact was the creation of mini-volleyball. They defined the rules and uni-
fied the practical work in the field of teaching elements of technique and
the work on the development of basic motor skills. The aim of this paper
is to present the basic elements of mini-volleyball: basic stance and mov-
ing instance, falls, overhand pass, underarm pass, spike and service. This
is achieved by using different exercises tailored to children’s needs and in-
terests, performed through fun and games, and according to basic didac-
tic principles — progressing from the simple to complex, from easier to
more difficult, from the known to the unknown. Through the training
process and competition, the impact on children’s cognitive and conative

55



Yemepma mehynapoona HayyHOCMpy4Ha KoHpepeHyuja Memoouuku oanu 2015.

personality traits is achieved. It is the educators’, teachers’, professors’,
coaches’ job, as creators of individual trainings, to create a blend of learn-
ing and adopting technique elements and development of motor skills and
present them as a game with various combinations of exercises. Further-
more, we should not ignore the positive influence of specific exercises of
mini-volleyball on the child’s postural status, as well as their preventive
and corrective influence on the development of body and mind.
Key words: children, mini-volleyball, basic elements.

Ap Munanka Ma/skoBuh

Mapmujana Ily/ba, cTyneHnr

Tatjana Mpummuh, ctyneHT

Bucoka mkona cTpyKOBHUX CTyaHja 3a oOpa3zoBame Bacmutada y Kukuamw,
Penyonuka CpOuja

maljkovic_m@hotmail.com

HO30PHUIITE CEHKH Y ®YHKIIUNJN TIOACTUIIABA
PA3BOJA IEYJEI' TOBOPA

Caorcemax. Tlo3opHIITe CEHKHU C€ jaBJba y JIeUjeM BpPTHNY Kao
nocebaH oOJMK MO30pHUIlIHE YMETHOCTH. OHO je BeoMa MPUBJIAYHO U
MHTEPECAHTHO JIEIU, a IIPU TOME, JIAaKO r'a je OpraHu30BaTH 300T jeTHO-
CTaBHOCTH TEXHHMYKUX peuiewma. Edekar koju OHO MMa Ha Jeny jecrte
BHUIIECTPYK, 3aTO IITO MPEJACTAaBJbA CIOj BU3YCIHUX, AyJAUTHBHUX H
MOTOPHHX JIO)KHBJbaja Y CHHKPETHYKOM H3pa3y JAE4YjuX TOBOPHHUX
Moryhnoctu.

Pan xoju mpencraBibaMoO je pe3ysiTaT Ca3Hama O IMPAKTHIHO]
MIPUMEHH MO30PHUIITA CEHKH Off CTPAaHE BaCIIUTa4ya TOKOM aKTUBHOCTH Ha
pa3Bojy Jedjer roBopa, Kao M3y3eTHO BaXKHOI' CETMEHTa HeroBe mpode-
CHOHAJHE AeflaTHOCTH. McTpaxuBameM CMO HAcTOjaIu J1a gohemMo 10
rojlaTaka Ja JId BaclUTa4d TOKOM pean3alije je3HYKNX aKTHBHOCTH ca
JICLIOM KOPHUCTE IMMO30PHUILITE CEHKH, Y KOjOj MEPH U Ca KOJUM LUJbeM. Y
WCIIUTHBAKY Cy MIPUMEHCHE IECKPUIITHBHA METO/Ia U TEXHUKA aHKETH-
pama. AHanmm3upano je 250 Bacrintada Ha Teputopuju Permyonuke Cpouje.
HNaxo je y oaroBopuma BacnuTada yCTaHOBJbEHA pa3jiuKa y IMOIIIEeRy
OpraHmu3alyje aKTHBHOCTHA IPUMEHOM IT030PHIITA CEHKH, UCKa3aHa je u
3ajeTHUYKA CIIPEMHOCT /1a OBAaKBE aKTHBHOCTH JIella BOJIE U Ja UX OHE
JI0aTHO MOTHBHIIY 3a camMocCTajaH cTBapajayku pajn. CTaTUCTHYKU
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3HaYajHa pa3jiiKa yodeHa je y Opojy BacmuTada KOjH PEIOBHO KOPHUCTE
MO30PHIITE CCHKH Y CBOM pajy, ajd M MOMIeAy MEeCTa U yJiore aerera
TOKOM CaMor Ipolieca paja.

Kwyune peuu: BacnuTad, nere, npakca, TOBOPHU pas3Boj, M030-
PHIIITE CCHKH.

Milanka Maljkovic, Ph.D.

Marijana Pulja, student

Tatjana Mrsic, student

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

USING THE THEATRE OF SHADOWS TO SUPPORT
CHILDREN’S SPEECH DEVELOPMENT

Abstract: The theatre of shadows exists in kindergartens as a spe-
cific form of theatre art. It is very interesting and appealing to children.
Moreover, it is very easy to organize since it uses simple technical solu-
tions. The effect it has on children is manifold since it represents a com-
bination of visual, auditory and motor experiences in the syncretic
expression of children’s speaking skills.

The article we present is a result of findings about the practical ap-
plication of the theatre of shadows by kindergarten teachers during activ-
ities aimed at developing children’s speech which is an exceptionally
important aspect of their professional engagement. Our research was con-
ducted in order to find out whether teachers use the theatre of shadows
during the linguistic activities with children, to what extent and with what
purpose. Descriptive method and the technique of questionnaire were used
in the research, and 250 teachers from the Republic of Serbia participated
in the research. Even though the teachers’ responses differed when it came
to the organization of activities with the theatre of shadows, they also
showed their shared conclusion that children like these kinds of activities
and that they further motivate them for individual creative effort. A sta-
tistically significant difference was noted in the number of kindergarten
teachers who regularly use the theatre of shadows, as well as in the posi-
tion and the role the child is given in these activities.

Key words: kindergarten teacher, child, practical activities, speech
development, theatre of shadows.
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JAp /busbana Jb. Byiaarosuh

®dakynTeT 3a Merje U KOMyHUKaIvje, YauBep3urer ,,CuHruayaym*’, beorpaz,
Penybnuka CpOuja

bulatovic@famns.edu.rs

Jp I'opan bynaroBuh

®daxynTeT 3a MeHanMeHT, Cpemcku Kaprnosuu, YHUBEP3UTET ,, YHHOH — Hukona
Tecna“, beorpan, Pemyonuka Cpouja

Ap O/ba ApcenujeBuh

@DakynTeT 3a MOCIOBHE U MpaBHE CTyAWje, YHUBEP3UTET ,,YHHOH — Hukoma
Tecna“, beorpan, Penmyonuka Cpouja

MOJIEJIOBAIBE KYPUKYJIIYMA ITPEJIMETA
MVYJITHUMEJINJCKA
IINCMEHOCT 3A CPEJIHE IIKOJIE

Caosrcemarx: MynTuMeIMjcKa MTICMEHOCT TOIPUHOCH pa3yMeBamby
yJIore MeJiija y ApYyIITBY U CTULAKY CYIITUHCKUX BELITHHA pa3yMeBamba
KOj€ Cy HEeOIXoHe rpahannuma 1eMOKpaTCKUX APYLITaBa, KOjU HACTOje J1a
YYECTBY]Y Ml IOIIPUHOCE jaBHO] /1e0aTH | J1a je CYIITUHCKHU pa3zymejy. Kpos
HacTaBy MYJTHMEIN]CKE MUCMEHOCTH YUEHULIM CTUYY BEIITHUHY aHAJIM-
3Upamba U KPUTHYKOT ,,uuTama’ (MyJITH)MEIHNjCKe TTOpyKe U pa3Bujajy
CBECT O TOME KaKO peYd ¥ HApaTHBH, CIIMKA U 3ByK MOTY J1a C€ KOPHUCTE Y
IIPOMOLIMJHU IEMOKPATCKMX HJeja U IMJbeBa. Ha OCHOBY CTEUEHMX 3Hama
YYEHUK je y CTamy Jia BpIIU 0Aa0bup YNHCHULIA, 3aKJbYUyje U KPUTUUKU
BpEIHY]je MEINjCKHU TEKCT, J]a CTBapa HOBU MEJINjCKH TEKCT, JIa ra TUIacupa
y MeIujuMa, Ja Ha Taj Ha4yuH Oy/e akTUBaH y JPYLUTBEHUM IpolecHma,
anu ¥ J1a Oyae OpaHa MeJIMjCKOj MaHUITYJIAIMj1 KapaKTepUCTUYHO] 3a Me-
JINjCKH TTIOCPEAOBAHO JIPYIITBO.

Kwyune peuu: Menujcka NUCMEHOCT, MYJITUMEIN]CKA MUCMEHOCT,
KYPHUKYIIYM, KPUTHYKO MUIJbEHE.
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The Faculty of Media and Communications, University “Singidunum”, Belgrade,
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The Faculty of Management in Sremski Karlovci, University “Union — Nikola
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Olja Arsenijevic, Ph.D.

The Faculty of Business Studies and Law in Sremski Karlovci, University
“Union — Nikola Tesla” in Belgrade, The Republic of Serbia

MODELING THE CURRICULUM FOR THE HIGH SCHOOL
SUBJECT “MULTIMEDIA LITERACY”

Abstract: Multimedia literacy contributes to understanding the role
of media in a society and to acquiring essential understanding skills that
are necessary for the citizens of democratic societies who seek to partic-
ipate and contribute to public debate and truly understand it. A course on
media literacy offers students an opportunity to acquire skills necessary for
analyzing and critical “reading® of (multi) media messages and to develop
an awareness of how words and narratives, images and sounds can be used
in the promotion of democratic ideas and goals. With this knowledge the
student is able to select facts, to make conclusions and critically evaluate
a media text, to create a new media text, to place it the media, and thus be
active in social processes, but also to stop media manipulation, typical for
societies inundated by the media.

Key words: media literacy, multimedia literacy, curriculum, criti-
cal thinking.
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Faculty of Education, University “St. Kliment Ohridski”, Bitola, The Republic
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THE COMPETENCES OF CLASS TEACHERS IN THE
REALIZATION OF MUSIC AND PHYSICAL ACTIVITIES

Abstract: The school subjects of music and physical health educa-
tion hold an important place in the process of primary education. Only
primitive people and children have maintained their ability to sponta-
neously express their mood by moving to a rhythm. The child comes into
contact with music from the earliest days of his life, which allows a num-
ber of other activities and, as such, serves different didactic methodolog-
ical procedures.

Because of their importance for the psycho-physical development
of the child, their creative potential and socialization, both subjects are
studied throughout primary school. Their main features are planned, or-
ganized processes which follow the norms of the program documents, the
Law on Primary Education, and the didactic-methodological requirements
which determine the theoretical foundation of their practical realization.
When it comes to achieving the high-set goals of these two subjects, and
elementary education in general, the largest part of responsibility falls
onto the teachers and their competences. Through the process of teach-
ing, the teacher needs to achieve all the goals and objectives set by the
curriculum.

These school subjects have their specific contents, but their prac-
tical concepts in some parts allow for an integrated action in the realiza-
tion of the set objectives and tasks. Teaching programs for the school
subjects of musical education and physical education on the Pedagogical
Faculty in Skopje fully comply with the official programs of the Ministry
of Education and Science. The implementation of the planned activities
according to the programs and plans of musical and physical education
enables proper cognitive, sensory, motor, intellectual, psychomotor, emo-
tional, and social development of the young child’s personality.

Key words: education, music, physical, rhythm, tempo, dynamics,
creativity, theory, practice.
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Mp Harama baarojesunh

Bucoxka cTpykoBHa 1ikosa 3a Tekctud, Jleckosail, Penyoinuka Cpouja
apericnikolic@gmail.com

JEIIA U CTAPU 3AHATU - BOTATCTBO HALIE
TPAIULIUJE U KYJITYPHE BAIITUHE

Caorcemax: CTBapameM HOBUX JIPYIITBEHUX OJTHOCA, jauameM Ha-
[IMOHAJHOT UCHTUTETa U BpahameM mpema MpOoIUIUM BPEIHOCTUMA y
IIPBOj MOJIOBUHU 19-0r Beka 3aroyena je 6pura o ,,cTapuHaMa’, Koje 1aHac
Ha3MBaMoO KyJATYpHOM OamrTnHOM. ManoOpojHH )KUBU HOCHOLIM HAIlle Tpa-
IHIHAjE U KYJITYpE, jeCy CTapu 3aHaTH OJ KOjUX HEKH U JaHaC MOCTOje.
OBaj pax TeMeJbH Ce Ha UJIEJU J1a Ce KOJ Jielie Milal)er mIKOJICKOT y3pacTa
MO/ICTaKHE W pa3BHje KpeaTUBHOCT, ocehaj 3a JIerno W yHUKATHO, alld U
poOyIN JKeJba 3a HCTPAKUBABGEM M YUCHHEM CTAapHX 3aHaTa, Kao IITO je
TKambe TPAJAUIIMOHATIHU M YMETHUYKH 3aHAT, KOjU UMa HEPaCKHUIUBY BE3y
ca mogHe0JbeM U3 KOTa IOTHYEMO, a JIE0 j€ M CBETCKE KyITypHE OamTuHe.

Kwyune peuu: neua, crapu 3aHaTH, KyJITypHa OallITHHA, TKAHE.

Aleksandra Peric-Nikolic, Ph.D.

Emilija Djikic-Jovanovic, Ph.D.

Natasa Blagojevic, M.Sc.

The College of Textile, Leskovac, The Republic of Serbia

CHILDREN AND OLD CRAFTS — RICHNESS OF OUR
TRADITION AND OUR CULTURAL HERITAGE

Abstract: With the creation of new social relations, the strength-
ening of our national identity and returning to past values which had
started in the first half of the 19th century came also an increased concern
for the antiquities that we now refer to as cultural heritage. A very few in
number, old crafts, some of which still live today, are live carriers of our
tradition and culture. This paper is based on the attempt to encourage the
development of children’s creativity, their sense of aesthetics and unique-
ness, but also to awaken their instinctive need for research and exploring,
and study old crafts. One of these crafts is weaving which is strongly tied
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to our place of origin and is also a part of the global cultural heritage.
Key words: children, old crafts, cultural heritage, weaving.

Marjan Malcev, Ph.D.

Faculty of Pedagogy ““St. Kliment Ohridski”, University “Ss Cyril & Methodius”,
Skopje, The Republic of Macedonia

mmalcev(@yahoo.com

PHYSICAL AND HEALTH EDUCATION — DEMOCRATIC
TEACHING

Abstract: The paper describes several aspects of the role and the
character of the teacher in the modern technology of teaching physical
and health education. The author also offers an overview of different views
of the role of the teacher in the educational process, and the cooperation
between the teacher and their students. Forms of behavior of both demo-
cratic and authoritarian teacher are described.

With the multiplication of the educative tasks and the importance
of physical and health education, grows the importance of the teacher.
Whether the tasks will be fulfilled in the classes of physical education de-
pends on the teacher but also on the working conditions. The teacher’s
success in PE classes will generate success in other classes as well, espe-
cially in younger elementary school pupils, because a healthy pupil, their
adequate growth and development guarantee success in all the fields of ed-
ucation. In the final part of the paper, the author presents the question-
naire used for self-evaluation of teachers.

Key words: teaching, technology, cooperation, democratic, self-
evaluation.
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JAp Muaanka MaskoBuh

Bucoka mikosia CTpyKOBHUX CTyAHja 3a oOpa3oBame BacnuTaya y KukuHau,
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Ap Mupjana MapxkoBuh

Bucoka mikona CTpyKOBHUX CTynMja 3a Opa3oBame BacmuTada y lllamy,
PenyOnuka Cpbuja

JESUYKE UI'PE Y ®YHKIUJU IIOJACTULHAIBA
I'OBOPHOI PA3BOJA JIETETA

Caoscemax: TOBOpHM pa3BOj U yCBajame JE3NUKHUX cajapikaja Jie-
TeTy je OJMCKO W 3aHUMJBUBO, jep My je oMOTYheHO J1a Kpo3 Urpy eKcIie-
PUMEHTHIILIE TJIaCOBUMA, peurMMa M peueHullaMa, Ja OTKpHBa HOBa U
M3HOCH CBoja pemera. C 063upoM Ha 3Ha4Yaj UTpe y JETUHCTBY, TOBOPHU
pa3Boj MocTaje MPUPOAHUjH, MPUBJIAYHUJH U JOOUja CMHCAO0 3a JeTe Y
OHO] MEpH y KOjO] My ce OTBapajy MoryhHocTH 3a urpy. [ oBopHe urpe
MpeACTaBJbajy OONMK paja Koju oMoryhasa ia ere pa3BHja cBOj TOBOP
cTBapajyhu jeswmuke TBOpEBHHE, M3MHILbajyhn HOBe peunm wiau mpe-
kpajajyhu nmocrtojehe, a na ce, npu Tome, 3abaBjba U pa3Becesbana. [[umb
HCTpaXKUBama y OBOM pajy je OMo Jia ce UCIUTA Ja JIU U y KOjOj MEepH Bac-
MMATAY¥ Kao MOJICTHIIA] JIedjer TOBOPHOT pa3Boja KOPUCTE je3UUKE UTPE.
[Toxymranu cMO ¥ Ja UCTPAKHUMO KOje Je3UUKe UTPe BaCIIUTa4u Hajuerihe
OpraHu3yjy TOKOM aKTMBHOCTH, a 3aTHM, U Ha IITa y MOMJIeay pa3Boja
roBOpa CTaBJhajy IMocebaH akieHar. Y HCIUTHBABY Cy NPUMEHEHE
JICCKPUIITUBHA METO/Ia M TeXHWKA aHKeTHpamwa. AHanmuzupaHo je 211
Bacruraya Ha Tepuropuju Pernyonuke Cpouje. Mako je y onroBopuma Bac-
MATadYa yCTAaHOBJhEHA pa3liMKa y TOIIeAy opraHuzanuje u mu3bopa
JE3WYKHX Urapa, uCKa3aHa je 1 3ajeJHUYKa CIPEMHOCT J1a C€ OBaj BUJ UT'Pe
OpraHm3yje CBaKOJHEBHO Yy paay ca jaenoM. CTaTUCTUYKH 3HadajHa pas-
JMKA YOUCHA j€ Y HaYMHYy OpraHW30Bamka CaMor TOKa aKTUBHOCTH, Kao H
y IorJiely MecTa U yJore JIeTeTa TOKOM Ipolieca paaa. Pesynraru oxpab-
PYJjY ¥ yKa3yjy Ha BUCOKY 3aCTyIIJb€HOCT je3UUKHX Urapa, He caMo Ha jac-
JIEHOM W CTapHjeM IPEAIIKOICKOM Y3pacTy, HETO M y pajly BacluTada ca
JIEIIOM y TIPUIPEMHOM IMPEANIKOICKOM MpoTrpaMy MPUINKOM YCBajama
MHCaHE PeYHu.

Kwyune peuu: nere, roBOpHH pa3Boj, BACIIATAY, JE3HUKE UTPE.
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LINGUISTIC GAMES USED TO ENCOURAGE SPEECH AND
LANGUAGE DEVELOPMENT

Abstract: Speech development and linguistic knowledge acquisi-
tion become appealing and interesting for children when they are given the
opportunity to experiment with phonemes, words and sentences through
play, to discover new solutions and suggest their own. Since play is the
most important activity in childhood, the more opportunities to play a
child is given, the more natural, more appealing and more meaningful
speech development becomes. Linguistic games are playtime activities
which enable children to develop their speech by creating linguistic for-
mations, making up new words or modifying the existing ones, and have
fun and enjoy themselves at the same time. The goal of our research was
to examine whether preschool teachers use linguistic games to encourage
speech and language development and to what extent. We have tried to
find out which linguistic games teachers organize most often, and what as-
pects of speech development are accentuated in these activities. In our re-
search, which involved 211 preschool teachers from the Republic of
Serbia, we used the descriptive method and the survey technique. Even
though the teachers’ answers showed differences in the choice of linguis-
tic games and their organization, they also suggested a shared readiness to
organize this form of activity with children on a daily basis. A statistically
relevant difference was noted in the way of organizing the very activities,
as well as in the role and position the child is given in these activities. Re-
search findings are encouraging and show that linguistic games are very
much present not only in nurseries and older kindergarten groups but also
in prep-school, when children start acquiring written language.

Key words: child, speech development, preschool teacher, linguis-
tic games.
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Bucoka mikona CTpyKOBHHUX CTY[IMja 3a BacIIUTa4Ye U IMOCIOBHE HHPOpMaTH4Iape
— Cupmujym, Cpemcka Mutposuria, Permyonuka Cpouja
vs.marta.dedaj@gmail.com

JIAPOBHUTA JIEIIA ¥ TIPEJIIIKOJICKOJ
YCTAHOBH — IOJAPIIIKA U PA3BOJ

Caoicemax: 11usp OBOT pajia je 1a ce yTBPAH yjora CTPyYHOT TUMA
3a MHKIJIY3UBHO OOpa3oBame Yy paHO] MIACHTU(DUKALUJU JTapOBUTOCTH.
HcrpaxkuBame je CIpOBEICHO Ha y30PKY O]l CeJlaM CTPYYHUX THMOBA 3a
MHKITy3UBHO 00pa30Bame U3 MPEIIIKOICKUX ycranoBa y Hosom Cany u
Bbeorpany. Ilonazehu on cneunduunocT npobieMaruke y CKiIaay ca
MPEIMETOM, IIUJbEM M 3aJalliMa UCTPaKMBamba, Kao M y CKJIaay C IMo-
CTaBJLEHUM XMIIOTE3aMa, y paay je MpUMemheHa TeXHHUKA CKaJupama U
ckana JlukeproBor Tuna. Pesynraru uctpaxupama ykasyjy Ha cienehe:
CTPYYHH THMOBH 32 MHKIIY3UBHO 00pa30Bame BAXKHH Cy PECYPCH U TIPy-
’Kajy CaBeTOAaBHY M IpaKTHYHY nomoh BacmuTadunma, poauTeJbUMa H
Jenn. MoxeMo 3aKJby4YHMTH J1a KOMIUIEKCHOCT pajia y KapaKTepUCTUIHOM
MO/IPYYjy HHKITY3UBHOT 00Opa3oBama HaMmehe morpely 3a MpoIrmupruBameM
3HaWka 0 CTPYKTYPH JAPOBUTOCTH U WACHTH(PHUKOBAKHY JapOBUTE JEIIC.

Kmwyune peuu: napoBUTOCT, MAEHTH(UKALIM]jAa JapOBUTE Jele,
CTPYYHH THM 32 UHKJIY3UBHO 00pa30Bambe, MPEAIIKOICKA YCTaHOBA.

Marta Dedaj, Ph.D.

Tanja Panic, Ph.D.

Preschool Teachers’ Training and Business Informatics College — Sirmium,
Sremska Mitrovica, The Republic of Serbia

GIFTED CHILDREN IN THE PRESCHOOL
INSTITUTION — SUPPORT AND DEVELOPMENT

Abstract: This paper aims to determine the role of the expert in-
clusive education team in the early detection of giftedness. The research
was done on the sample of seven expert teams for inclusive education
from different preschool institutions in Novi Sad and Belgrade. Starting
from the uniqueness of this issue, in accordance with the subject and the
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goals of the research and in accordance with the hypotheses set, the au-
thors applied the technique of scaling and the Likert scale. The results of
the research show the following: expert teams for inclusive education are
an important resource and they provide consultative and practical help to
the teachers, parents and children. We can conclude that the complexity of
working in the specific field of inclusive education brings up the need for
expanding the knowledge on the very structure of giftedness and identi-
fying gifted children.

Key words: giftedness, identifying gifted children, expert team for
inclusive education, preschool institution.
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THE ROLE OF SOCIAL INTERACTION IN THE COGNITIVE
DEVELOPMENT OF PRE-SCHOOL CHILDREN

Abstract: The continuous process of human recognition has been
explained by different schools of psychology. Among them, social con-
structivism emphasizes the importance of social environment, culture and
social interaction with others, in this process. This study aims to highlight
the role of using effective techniques and strategies that allow the possi-
bility to learn with the help and interaction with others in the pre-school
age. The knowledge and application of the scaffolding technique within
the Zone of Proximal Development helps accelerate the cognitive devel-
opment of the child, making the learning process more dynamic and the
child more active. The idea of dialog is very important and every child
should feel as an integral part of social interaction. The efficient use of
these techniques shows an optimization of the child’s achievement. The
process of transforming spontaneous concepts into scientific ones and
their understanding is facilitated and accelerated. It is important for the
help to be offered in an individual way, when and where needed. Also, it
is required that the educators and teachers be trained for the successful
use of these psychological mechanisms.
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Key words: social interaction, scaffolding, the Zone of Proximal
Development, acceleration.
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CIIOPTCKMU ITPOI'PAM NPEALIKOJICKE YCTAHOBE
»/JIAHE“Y OCEYUHHA

Caowcemax: 1loTpeba 3a KpeTambeM U UTPOM, je[Ha j& O]l HajBax-
HHjUX, aKO HE M HajBa)KHHU]ja moTpeda nere. HaxkamocT, kpeTame u urpe y
CBaKOJIHEBHOM JKHMBOTY JIEII€ CBE je Mame. PomuTesbu ey ayrToMmoouinma
JIOBO3€ M 0/1BO3€ y BpTUh MM Ha c1000IHE aKTHBHOCTH, OTPAaHUYCH UM
J€ IpOCTOp 3a UTPY U KpeTame y THEBHO] COOM, a MHOTO BpEMEHA IIPOBOJIE
menajyhu TeneBusnjy u urpajyhu urpuie. M3 Tux pasnora pU3HIKO BEX-
Oame y MPEIIIKOICKOM M ITKOJICKOM y3pacTy Ba)KaH je YMHHJIAIL TPABHII-
HOT pacTa M pa3Boja Jele.

OpranuzoBaHuM (pU3NYKUM aKTUBHOCTHUMA MOJCTUYE CE€ HE CaMo
MOTOPHUYKH, Beh B TICHXOJIOIIKN U COIIUjaJTHU Pa3BOj JICIIE.

Jenan o HauMHa NMPOMOBHCaWka 3PaBOl U AKTUBHOT XHUBOTa U
CIIOpTa jeCTe OPraHU30BaK-E CIIOPTCKOT IIporpaMa y BpTuhuma, Kojuma je
[IWJb TIOJCTUIIATH KOMIUIETAaH U MHTETPUCAH PACT U Pa3Boj JIe1ie, 3aJ0BO-
JbUTH TOTpeOy 3a UTPOM U KPETamEM, YCBOJUTH HABUKY BexkOamwa, CTBO-
PUTH MO3UTHBAH CTaB O CIIOPTY U MOCTABUTU TE€MEJbE 3a JaJbHU pa3Boj
AHTPOTIONIOIIKHAX KapaKTePHUCTHKA.

VY oBOM pajy NpeICTaBbEH j€ CIIOPTCKH MPOIrpaM MPEIIIKOJICKE
ycTaHoBe ,,Jlane* y Oceunnu.

Kwyune peuu: cioprcku nporpam, Bptuh, pu3ndko Bexxdame, Mo-
TOPHUYKH Pa3Boj.
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SPORTS PROGRAM OF THE PRESCHOOL INSTITUTION
“LANE” FROM OSECINA

Abstract: The need to move and play is one of the most important
ones, and maybe the most important children’s need. Unfortunately, in
modern-day life, children move and play less and less. Parents take their
children to and from kindergarten in their cars, children’s space for play-
ing and moving is limited to their living rooms, and they spend more and
more time watching TV and playing computer games. This is why phys-
ical exercises at preschool and school age are an important factor of proper
growth and development of children.

Organized physical activities sustain not only motor but also the
psychological and social development of children.

One of the ways to promote sport and an active, healthy life is to
organize a sports program in kindergartens aimed at supporting complete
and integrated growth and development of children, satisfying their need
to play and move, enabling the acquisition of the habit of exercising, cre-
ating a positive attitude towards sports and building a foundation for fur-
ther development of children’s anthropological characteristics.

In this article, the authors present the sports program of the preschool in-
stitution “Lane” from Osecina.

Key words: sports program, kindergarten, physical exercise, motor
development.
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JAp Tamapa I'pyjuh

Burcoka mikoia cTpyKOBHHUX CTyZdHja 3a oOpa3zoBame Bacputadya y Kuxkuuaw,
Penybnuka CpOuja

tamaragrujic77@gmail.com

Josan JoBanoBuh, macrtep

Texunuka mkona, Kukunna, Permyonuka Cpouja

®PA3ZEMU JE3UUKOT U3PA3A HACUJbA U
HETOJIEPAHIIAJE
Y JOMAROJ MYBJIULUCTULH

Caocemax: Y pany ce camiefiaBajy TUIIMYHU U o1oMaheHH je3UUKn
KOHCTPYKTH KOjH, CBOjOM IIPHUPOJIOM U €KCITPECUBHOIIINY, WITyCTPY]y je3UK
HETPIICJbUBOCTH, HACHJbA U HETOJICPAHIIH]E Y €ICKTPOHCKHUM U IITaMIIa-
HUM H3JakbuMa JHEBHUX W HEJEJbHMX JIMCTOBAa M MarasumHa. O6paha ce
MaX\ka Ha yroTpedy onpeheHuX BpCTa peur U KOJIOKaIrja, paurdiamy]y
ce W J1aje ce 00jeKTUBaH MpuKa3 300T yera IMOCTOjyu TEHICHIIM]a ropacTta
OBaKBHUX u3pasa y nomaheM HoBHHapcTBY. OBa MojaBa UTEKaKO yTUYE Ha
pa3BOj CPIICKOT KELM)KEBHOT je3WKa, jep ce MoTpeOOM 3a CeH3allMoHal-
HoIThy ¥ TIOpPACTOM THUPAXKa, Je3UK 3aIpaBo MPeTBapa y HHCTPYMEHT OBaK-
BOT' MO/JIeJIa TTOHAIIaka.

Vka3zyje ce Ha YMIbCHUIY J1a MJIagud Kao KOH3YMEHTH TaKBeE
IITaMIIe, y CBOj je3WYKH U3pa3 CIIOHTAHO yCBajajy OBaKBE HEIIOITyCTHBE
KOHCTPYKIIM]j€ U TUME C€ CTEIEeH PU3UKa OJ HACHUJIHOT MOHAIlIakha YMHO-
rome nosehasa. bynyhu na je myOnunucTiuka TOMUHaHTHA KOMIIOHEHTA y
KpeHpamy jaBHOT MIbCHA, CCTMCHTHOM aHAJIM30M U yIOTPEOHOM BpE/-
HOCTH ca MOPQOJIOUIKOT, JEKCUYKOT, CUHTAKCUYKOT U CEMaHTHYKOT
acriekta onpeheHux u3pasa, HaCTOjU ce NMMPUKA3ATH YTHIIA] TAKBE JISKCUKE
Ha roBop miahe nmomymnaruje.

Kwyune peuu: cpricku je3uk, ppaszeonoruja, myOoaIuucTuKa, ToBop
MPXKHEE, MITAJIH.
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PHRASEMES OF LINGUISTIC VIOLENCE AND
INTOLERANCE IN SERBIAN PUBLICATIONS

Abstract: In this paper, the authors analyze the typical and widely
accepted linguistic constructs which, in their nature and expressivity, il-
lustrate the language of narrow-mindedness, violence and intolerance in
electronic and printed issues of daily and weekly newspapers and maga-
zines. The focus is on the usage of certain types of words and colloca-
tions, and the authors analyze and offer an objective representation of the
reasons why there exists a growing tendency of using such expressions in
Serbian journalism. This tendency is extensively affecting the develop-
ment of Serbian literary language, because the need for sensationalism
and increased circulation transforms the language into an instrument of
this model of behavior.

The authors point to the fact that young consumers of such publi-
cations spontaneously infiltrate such inadmissible constructions in their
own linguistic expression and thus the level of risk of violent behavior is
largely increased. Since printed media are a dominant component of the
creating of public opinion, the authors use the segment analysis of certain
expressions from the morphological, lexical, syntactic and semantic aspect
and their service value to describe the influence such lexis has on the
speech of younger population.

Key words: Serbian language, phraseology, printed media, hate
speech, the young.
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METO/IMYKA YITYTCTBA 3A ®YJIBAJICKHA TPEHUHT
JIELIE Y3PACTA O]1 6 1O 10 TOJWUHA

Caoicemax: @yndan je HeCTao ca yluIla, MapKkoBa, IMIKOJICKUX JIBO-
pumta u nojbana. dyndancku caBe3 CpoOuje, y capaamby ca OCHOBHUM
IIKOJIaMa, OpraHu3yje OpojHe akuuje Kako Ou MOHOBO (yaday nmpudiu-
s)kno Hajmiahuma. TIpBU yTHUCII TOKOM OpPraHW30BaHOT BeXKOama U WT-
pama dyadana y mkoiau, omiydyjyhu cy y onpenesbemy AeTeTa Ja ca
OJlyIIIEBJbEH-EM HACTaBH J1a ce OaBU CIIOPTOM Ha JIyxe crasze. 13 Tux pas-
JI0Ta TPEHHUHT OJ1 MPBOT MOMEHTa Tpeba aa Oyne 3adaBaH.

dyndai je cmokeHa urpa, ma 3ajiatak yuuresba HajMiiahux urpaua,
HUj€ jelHOCTaBaH: Tpeba Jla UX Hayuyd OCHOBama (yadasicke urpe, a npu
TOME HE MOXE /1a UCKOPUCTH paHUje cTeyeHa (ynadasicka 3Hama CBOJUX
y4eHHUKa. [ TaBHA yjora ydnTesba jecTe /1a yUeHHKa CTaBU y CUTyaIlHje
KOje OJIr0Bapajy OCHOBHUM TeMaMa urpe. tberos Hamop ce ornena y Tpa-
ramy 3a oAroBapajyhoM MeToauKoM Kako OM y4eHUK, Majo 10 MaJio, yc-
BOjUO UTPY. Y TOM IIUJbY CE€ MPHUCTYyIIAa CEpUju MUHH-UTapa pyndana y
KOjUMa ce OCHOBHE cHuTyaluje (yadancke Urpe nojasibyjy y ynpourheHoj
dbopmu. Takmuyeme ca apyruma Tpeda Ja Harliamasa y)KUBambe y UTPU
JIOTITOM KOja C€ KOTPJba M CKade, Y YCIOCTaBJbarby KOHTPOJIE HAJT JIONTOM,
y 3a0aBH, y IpyKebYy ca rpyIloM Bpiimaka. OBako opraHu3oBaHa, CUCTe-
MaTcka oOyKa mpencTaBiba (pakTop MpUrpeMe 3a KACHUjU TPEHUHT.

Kwyune peuu: meronuka, pyndan, TpeHUHT, ae1ia.

Voja Milosavljevic, Ph.D.

Dragan Perisic, Ph.D.

College for Football Coaching and Sport Management, Football Academy,
Belgrade, The Republic of Serbia

METHODOLOGICAL GUIDELINES FOR FOOTBALL
COACHING FOR CHILDREN AGED 6 TO 10

Abstract: In recent years, football has disappeared from our streets,
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parks, school yards and fields. Football Association of Serbia, in cooper-
ation with elementary school, organizes numerous actions aimed at bring-
ing football closer to the youngest. A child’s decision to enthusiastically
continue pursuing sports very much depends on the child’s first impres-
sions during an organized practice and playing football in school. This is
the reason why training needs to be amusing from the very first moment.

Football is a complex game, and the task before a coach of
youngest players is not simple: he needs to teach them the basics of the
game without being able to rely on the previously acquired knowledge of
his students in the process. Football coach’s central mission is to put a
child in situations which are similar to the basic themes of the game. His
effort reflects itself in searching for a suitable methodology which would
help a student gradually acquire the game itself. In striving to achieve this
goal, the coach uses a series of mini-games of football in which the basic
situations of a football game appear in a simplified form. Competing with
other children needs to accentuate the enjoyment in playing with a ball
which rolls and bounces, in bringing the ball under control, in the fun and
socializing with a group of peers which accompany this process. Organ-
ized in this way, a systematic teaching is actually a form of preparation for
later training.

Key words: methodology, football, training, children.

JAp Kpucrujan Pucrtuh

®dakynTeT 3a MOCIOBHO HHAYCTPHjCKM MeHaMeHT, beorpan, Peryonuka Cpouja
kristijanristic.fpim@yahoo.com

Ap Kapko Puctuh

YHuBep3uTeT 3a NOCI0BHE cTynuje, bama Jlyka, Penyonuka Cpricka

YIIPAB/BAIBE 3HAIBEM Y IIEJAT'OIIKO-BACIIUTAYKOM
MEHAIIMEHTY: OAPKUBOCT KOMIIETEHIINJA

Caocemax: PazymeBame MporpaMa MEHalIMEHTa 3Hamwba MoJIa3H O]l
MoJieJIe 3Hamka, Ca CTAHOBHINTA €MTUCTEMOJIOTH]€ Ha eKCTUTHITUTHO | TIpe-
hyTHO (TaMT) — UMIUTUIIMTHO 3HAKE, a Ca CTAHOBUIIITA OHTOJIOTHjEC Ha
WHJIMBUAYAJIHO U KOJIEKTUBHO 3HAE. ,,3HAMO BHUIIE HETrO IITO MOXKEMO
Jla Ka)KeMO*“; OHO IITO YOBEK MOJKE Jla U3pa3H caMo je BpPX LIEJOKYITHOT
3Hama KOje YOBEK moceayje. EXCIUTMIIMTHO 3HalkhE JECTE OHO 3HAKE KOje
00jeKTUBHO ITOCTOj1; MOXKE J]a ce Konu(uKyje U 1a ce (opMaIHO U3pas3u;
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JIOKYMEHTOBAHO j€ ¥ jeJHOCTaBHO 3a TpaHcdep; Iesm ce u MPEeHOCH Ce.
TamuT (mpehyTHO) 3HamkE jeCTe OHO 3HAKE KOj€ YOBEK HOCH y CE0H, IheMy
je Beoma Teniko npuhu; Temko ra je popmMaan3zoBaTH U IEIUTHU C Apyruma.
WNHoBauyje u KpeaTUBHU MPOLIECH 3aCHUBAJy C€ UIIaK HA TalUT 3HambYy.
Crora, MEHalIMEHT 3Hamba yCMepaBa TeXKbY Ha IpeTBapame npehyTHOT U
MMIUTMIUTHOT Y EKCIUIMIMTHO 3Hame, KOje BaCIHUTadyka CTPYKTypa y
MearoIIKOM MEHAIMEHTY HajOOJbe MePCOHANN3Y]e Y METOAHIIN IPYIITBA
3HamA.

Kmyune peuu: eKCIUIMIMTHA 3HaWba, TAlUT 3HaWHa, MEHALIMEHT
3Hama, TpaHcdep 3Hama, TUCTPUOYLIHMja 3HAKA, aJIOKAIlHja 3Hama, Te1a-
TOILIIKK MEHAIIMEHT, BaCIIUTauKe CTPYKTYypeE.

Kristijan Ristic, Ph.D.

Faculty of Management in Business and Industry, Belgrade, The Republic of
Serbia

Z.arko Ristic, Ph.D.

Faculty of Business, Banja Luka, The Republic of Srpska

KNOWLEDGE MANAGEMENT IN PEDAGOGICAL
MANAGEMENT: COMPETENCES SUSTAINABILITY

Abstract: Understanding the program of Knowledge Management
is based on dividing knowledge, epistemologically, to explicit and silent
(tacit) — implicit knowledge, and ontologically to individual and collective
knowledge. “We know more than we can say”’; what a man can express is
only the top of the overall knowledge they possess. Explicit knowledge is
the knowledge that objectively exists; it can be coded and formally ex-
pressed; it is documented and easy to transfer; it is shared and transferred.
Unvoiced (tacit) knowledge is the knowledge that a man carries inside
and it is very difficult to approach; it is difficult to formalize and share
with others. Still, innovation and creative processes are based on tacit
knowledge. Therefore, knowledge management focuses on the tendency
to convert tacit and implicit to explicit knowledge. Kindergarten teach-
ers’ structure best personalizes that in pedagogical management through
methodology of knowledge society.

Key words: explicit knowledge, tacit knowledge, knowledge man-
agement, knowledge transfer, knowledge distribution, the allocation of
knowledge, pedagogical management, educator structures.
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Faculty of Educational Sciences, University “Goce Delcev” Stip, The Republic
of Macedonia

snezana.mirascieva@ugd.edu.mk

APPLYING NEW TECHNIQUES AND TECHNOLOGIES IN
KINDERGARTENS FROM THE PERSPECTIVE OF
PRESCHOOL TEACHERS

Abstract: This paper discussed two issues: the use of new tech-
niques and technologies in the kindergarten and the ability of the pre-
school teacher to apply the modern ICT. Namely, we are living in a world
where changes are happening very fast and in which various communi-
cation technologies are taking an increasingly significant place in our
everyday lives.

How important the use of information technologies and resources
placed on internet is can be seen from the fact that the United Nations in
2003 placed the development of these technologies
and internet in one of the eight development goals for improving the liv-
ing standards of all people on the planet.

Those having access to information and being able to use the ad-
vantages of information technology can progress and grow much faster.
This applies to whole societies, parts of societies and individuals. The ed-
ucation system is a part of the society, and literacy of future citizens is
one of its most important tasks.

The tumultuous development of the new information-communica-
tion technologies did not bypass the preschool education. However, the
specific qualities of the preschool educational system define a specific
way of implementing information technologies. The children of this cat-
egory are in a delicate phase of their development that requires attention
during the introduction of new things because, on the other hand, despite
their progressivity they can have a negative influence and can be abused.
Therefore, the implementation of the information-communication tech-
nologies needs to be realized through their application and integration of
the educators in the educational work in terms of positive influence in all
the areas of the children’s development, boosting the quality of all seg-
ments of the educational work and development of the child’s media cul-
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ture. It still requires a preschool teacher who will be able to apply the mod-
ern ICT.

Key words: preschool education, information-communication tech-
nologies, child’s development, educational work.

JAp Jbusbana CtaHkoB

Mp Mupa JoBanoBuh
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PenyOnuka Cpbuja
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HOBE3NBAIBE TEOPUJE U ITPAKCE — TEMEJb BYAYREI'
OBPA30OBAIbA CTPYKOBHHUX BACIITMTAYA

Caoicemax: annmjamao odbpazoBame Oynyhux Bacnurada Tpeda
Jla 00yXBaTH CTULake (PYHKIIMOHATIHUX 3Hakha, BEIITHHA U KOMIICTEHIH]a,
koje he BacmuTauy OMTH NOTpeOHM 3a pajJ Yy BACHUTHO-OOPA30BHO]
npakcu. Y TokKy ctyauja Oynyhu Bacnurauu nmajy MmoryhHoCT 1a ce Kpo3
IIPAKTUYHO-UCKYCTBEHO YU€H-€, HEIIOCPEIHO YINO3Ha]y ca MOCTyNIUMa
pelaBama 3a1araka u3 oapeheHnx HacTaBHUX npenMera, MoryhHoctuma
MpUMEHe 3Hama U3 TUX IpeaMeTa y MpakCH , aHAJHW30M CilydajeBa U3
IIpaKkce U CJl. U J1a ce 1To Oosbe npurnpemMe 3a Oyayhu camoctanHu mpo-
¢decuonanuu pan. Baxno je ko Oynyhux Bacniurava, Beh y Toky cryauja,
OCBECTHUTH 3HAYaj CIIOKUBOTHOT 00pa30Bamka M yCaBpIllaBama. Y paay ce
TEOPH]CKHU pazMarpa oOpazoBame Oyayhux BacriuTada, oqHOC u3mel)y teo-
puje u mnpakce, a nocedHa ce naxma nocsehyje KBanurery oopa3zoBama
AyTopu M3HOCe NpuKa3 oOpa3oBama Oyayhmx BacmurTada Ha Bucokoj
LIKOJIM CTPYKOBHMX CTyzMja 3a Bacniutade y Illamiy, ¢ noceOHMM 0CBpTOM
Ha CTYJIMjCKe ITporpame y KOjuMa CTYJICHTH /10j1a3€ Y KOHTAKT C BACITUTHO-
00pa3oBHOM mpakcoM. HarmamaBa ce oBe3aHOCT TEOpHje U MpaKce, Te
BA)KHOCT HKUXOBOI' [IO3HaBawa paau IITO KBAJIUTETHUjer Oynyher teo-
PHJCKOT ¥ MPAKTUYHOT JIeJI0OBak-a Ha MOAPYY]jy BacluTama U 00pa3oBama.

Kwyune peuu: oOpa3zoBame BacnuTada, IMOBE3UBABLE TEOPH)E U
Ipakce.
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CONNECTING THEORY AND PRACTICE - THE
FOUNDATION OF FUTURE EDUCATION OF PRESCHOOL
TEACHERS

Abstract: The initial training of future teachers should include the
acquisition of functional knowledge, skills and competences that the ed-
ucators will need in their professional practice. Practical, experiential
learning in college gives the future teachers an opportunity to get directly
acquainted with the procedures for solving tasks from certain school sub-
jects, opportunities to apply knowledge from those subjects in practice, to
analyze case studies, etc. and to better prepare for their future independ-
ent professional work. It is important that as early as during their studies
they become aware of the importance of lifelong education and training.
This paper is a theoretical discussion of future teachers’ education, it an-
alyzes the relation between theory and practice, and special attention is
paid to the quality of education. The authors describe the education of fu-
ture teachers at the Preschool Teachers’ Training College in Sabac, with
special emphasis on the curricula which offer students the opportunity to
come in contact with educational practice. It emphasizes the connection
between theory and practice and the importance of knowing them both in
order to perform better in future theoretical and practical work in the field
of education.

Key words: education of teachers, linking theory and practice.
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COUIO ca nomom yuenuka ,,Munan Ilerposuh”, HoBu Can, Perryonuka Cpbuja

AHTI'A’KOBAIE MYJITUMEJAUJE HA CBUM HUBONMA
HACTABE Y I1J/bY ITIOBO/bITAIbBA TEXHUYKE KVJIITYPE
EAYKATOPA U EAYKOBAHUX

Caowcemarx: OBaj pag ce 0aBU MPUKA30M KBaJIUTETHE MYJITHME-
JIMjCKE KOMYHHKalMje u3Mel)y enykaTtopa v e1yKOBaHHX, YIIOTpeOoM ca-
BpeMeHe TexHoiyiorvje. Pam ce 3acHMBa Ha HETOCPEIHOM HCKYCTBY
HACTaBHHKA, Ka0 AyKaTopa M yUYeHHKa, €IyKOBaHHX, Tj. 0C00a Koje ycaBp-
11aBajy CBOja 3Hama. [IpeHoc HacTaBHUX jeIMHHIIA U TPAAUBA, Tj. UH-
dhopmanmja moTpeOHNUX 3a MPOIINPEHE YICHHYKOT 3Haka, MOAUTHYT j¢ Ha
BuIM HUBO. CaBpeMeHH MenHju oMoryhaBajy mo0OoJsbliamhe TEXHUYKE
KyJnType. Y pany cy IpuKa3aHu pe3yiTaTH IPUMEHE porpaMa 3a npeHoc
nH(popMalrja MpUMEHUBH HA CBUM HUBOMMA 00pa30Bama, O]l OCHOBHE
IITKOJIE JI0 BUCOKOT 0Opa3oBama. OBO je HAPOYHTO OUTHO IMPUITUKOM TIpe-
HOIIICHha HACTABHOT TPAJMBAa U HACTABHUX JEAUHHIIA OHUM YUYCHUIIUMA
KOjH, U3 OWJIO KOT pasyiora, 0oJIeCTH, TTOBpe/Ia, TelIeCHe HeMOTyhHOCTH,
yIaJbeHOCTU MeCTa CTaHOBama, HUCY y MOTYNHOCTH J1a PEJOBHO MoOXa-
hajy nacray.

Kmyune peuu: npesenTanuja, moprai, BeO cajT, JINHK, aCHCTUBHE
TEXHOJIOTH]je, MYJTHUME/IH]a.
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USING MULTIMEDIA AT ALL LEVELS OF EDUCATION IN
ORDER TO IMPROVE TECHNICAL CULTURE OF
EDUCATORS AND EDUCATED

Abstract: This paper aims to present quality multimedia commu-
nication between the educators and the educated established through the
use of modern technology. The paper is based on direct experience of a
teacher as an educator and students as the educated. The transfer of lessons
and contents, i.e. information needed to expand the students’ knowledge
is now taken to the next level. Modern media allow the improvement of
technical culture. The results of using programs for transferring informa-
tion applicable on all education levels are represented in the paper. This
is especially important for the process of transferring contents and teach-
ing units to students who are not able to attend classes regularly due to an
illness, injury, physical disability or remote place of residence.

Key words: presentation, portal, web site, link, assistive technol-
ogy, multimedia.
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PECULIARITIES OF IDEAS OF A GOOD TEACHER OF
SCHOOLCHILDREN WITH DIFFERENT LEVELS OF
ACADEMIC MOTIVATION

Abstract: Special attention is paid to the problem of academic mo-
tivation both in Russian and foreign pedagogical psychology. Importance
of this decision is defined by the fact that academic motivation represents
a decisive efficiency factor of the educational process. The provisions of
activity theory of psychological content, functions, mechanism of forma-
tion and functioning of motives are the methodological basis of studying
this issue.

We assume that the important factor connected with motivation of
schoolchildren is the personality of a teacher, and his/her professional and
personal qualities. In the education system, the question of how an inter-
est of schoolchildren in the teacher or his/her discipline is formed is al-
ways urgent. If the personality of a teacher is interesting and likable, he
can also create an interest in the discipline. However, if the discipline is
in itself interesting to the pupil, but the teacher causes negative emotions,
the motivation of schoolchildren starts to decrease. Ideas of a good teacher
of teenagers with different level of academic motivation became the scope
of our research. The mini-composition “My idea of a good teacher” and
the test for determining the level of academic motivation of M.IL.
Lukyanova “Studying methodology of academic motivation of upper-
form pupils” served as our methodical tools.

Key words: Peculiarities of ideas, schoolchildren, teacher, motiva-
tion, level of academic motivation.
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Ap Musopan CrenaHoB

3opa PagomupoBuh, ctyneHt

Bucoka mkomna CTPYKOBHHUX CTy,Z[Hja 3a 06pa30BaH)e BacnyuTavda y KI/IKI/IH,Z[I/I,
PenyOnuka Cpouja

stepanovmilorad@yahoo.com

NPUMEP NHKJIY3UBHOI' YK/bYUNBAIBHA JIELIE
CA CMETIbAMA Y PA3BOJY Y ITPOLECE
CIHHEHCKO-JTYTKAPCKOI' OBJINKOBAIBA

Caoicemax: Pag pa3marpa HEeKe o]l UCKyCTaBa BaclUTaya-Mpak-
TUYapa MPUIIMKOM CIIEHCKO-JTyTKapCKOT OOJIMKOBambha, Ka0 U HEroBy Me-
TOACKY ¥ WHKIY3WBHY TpUMeHY. AyTOpW HarjamaBajy 3Hayaj
MHTEPAUCUUIUTMHAPHE MTOBE3aHOCTH M 00jeAUIEHOCTH OBUX Ipolieca
KpO3 T3B. YMETHUYKH U3pa3 Jielie.

MoryhHocTu ¥ 3Ha4aj CIEHCKO-JIUKOBHOT, JIyTKapCKO-TOBOPHOT
(apamckor) o6IMKOBamka WITyCTPOBaHU Cy Ha MPUMEpY JIBa UTPOKa3a, Koje
Cy 3ajeHO peaji30BaJIM BaCUTay U Jena. Y o0a cilydaja CIeHCKa JTyTKa
j€ Ha3HaueHa Kao creru@uIaH CTUMYJIATOP aKTUBHOCTH JICTIE, OJT ITOYET-
HOT TIpoIleca OCMUIILJbaBamba U OOIMKOBamka /10 CIICHCKE aHUMAlIHje U TIpe-
3EHTaIyje.

[TocebHy BpeHOCT UTpOKa3a YUHHU YIPABO JIMKOBHO-OOJIMKOBHU
paz Ha BuU3yenu3anuju (MOCTYIUH Y U3paau JyTaka U OCIMKaBamy Je-
KOpa) Kao ¥ y MHKIIY3UBHOM YKJbYyUHBaIYy JIElle ca CMETHhama y pa3Bojy
y CBe Te Ipolece.

Kmyune peuu: MHTEpAUCHUINIMHAPHOCT, OOJIMKOBaE, CIIEHCKA
JTYyTKa, OCIIMKABaHKE, MHKITY3UBHOCT.

Milorad Stepanov, Ph.D.
Zora Radomirovic
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

AN EXAMPLE OF INCLUSION OF MENTALLY
CHALLENGED CHILDREN INTO THE PROCESSES OF
STAGE PUPPETEERING

Abstract: The study deals with the inclusive application of the
methods of stage puppeteering while taking into consideration some of
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the experiences of educators-practitioners. The authors emphasize the im-
portance of the interdisciplinary integration of these processes through
the so called artistic expression of children.

The possibilities and the importance of stage and visual-art, pup-
pet-talking (dramatic) processes are showed on two theatrical pieces, re-
alized by the teacher and the children together. In both cases, the puppet
represents a specific stimulator of children's activity — from the process of
planning to animation.

Visual-artistic work on visualization (making the puppets and il-
lustrating the scene), as well as including the mentally challenged chil-
dren in all those processes, gives this theatrical piece a special value.

Key words: interdisciplinary, forming processes, puppet, illustrat-
ing, inclusion.

Gezim Dibra, Ph.D.

Faculty of Educational Sciences, University of Shkodra “Luigj Gurakuqi”,
Albania

gdsh53@yaho.com

TEACHER COMPETENCES AND THEIR HARMONIZATION
IN THE SCHOOL CURRICULUM

Abstract: Teaching requires a complex mastery, abilities and be-
havior of teachers. Some claim that teaching is based on the teachers’
knowing how to plan and develop learning, and on their knowledge about
the content to be taught to students. Others believe that teachers should
also possess some skills that are actually a part of their nature, they are in-
born and cannot be obtained. There's also the opinion that only recogni-
tion and scientific competence are important in the work of teachers,
which somehow diminishes the role and value of psycho-pedagogical
preparation of the teacher. Others who support this idea go further and
state that every new teacher imitates his own teachers and thus walks the
way of professional qualification. Authors treat teachers’ competence,
abilities and specific coherent actions realized by teachers which promote
learning and help students achieve it. We have observed these teachers’
competences not only in terms of performance or results of the learning
process, but also from several other aspects such as the manner of each-
ers’ thinking and decision making; classroom management time; time and
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discipline; the manner of organizing; monitoring of opportunities and
progress of students. The article tries to demonstrate the necessity of the
formation of these competences in higher education of teachers.

Key words: abilities, curriculum, competence, skills, teacher.

JAp Becna Mapjanosuh
EtHorpadckn mysej y beorpany, Penyonuka Cpouja
vesna.marjanovic@etnografskimuzej.rs

VJIOTA MY3EJA Y BACOKOM ¥ BULIIEM OBEPA3OBAILY:
KYJITYPHU OBPA3AIL U INTAT®OPMA 3A PA3YMEBAIGE
LJIPYTOCTH®

Caorcemax: Y OBOM pajy ce pa3Marpa yjaora caBpeMeHe My3ejcKe
JIETTATHOCTH y CBAaKOJHEBHOM KUBOTY M 00pa30oBamy. YIIPKOC YHHCHUIIH
na cy jour yBek y Cpouju my3eju ciado moceheHu u 1a Hemajy HeKy Behy
yJory y o0pa3oBHUM IpOrpaMruMa BUCOKOIIKOJICKUX HHCTUTYIIM]a, TTOKa-
3yje ce moTpeda 3a BPCTOM ,,JIOIYHCKE TIPUMEEHE eayKalrje’ Koja ce
MOXe JOOHWTH y My3ejuMa, OUJIo Ja Cy TeMETCKU WM KOMIUICKCHH I10
canpxkajy. CaBpemMeHa My3e0JIoTHja TEXKHU Ka MOBE3UBamby 00pa3oBama U
KYJIType y CTBapamy IITO MPUCTYNauYHUjUX MpOrpaMa HaMEeHhEeHUX, KaKo
aKaJIEeMCKO] TTyOJIUIIN, TaKO M JCIU MPEIIITKOJICKOT U MIKOJICKOT y3pacTa.
[Tocnenmwux ronuHa ce nporpamMu (pokycupajy y cMepy Ka pe3ymeBamy
KYJITYpHOT JTUBEP3HUTETA U OHOT JIeJia KyJIType IIITO CBaKy 3ajeIHUILY YNHH
Pa3IMYUTOM Yy OJJHOCY Ha Apyre. Tome TONpHUHOCH U KOHBEHIIUja O HeMa-
TEepUjaIHOM KyJITypHOM Haciiel)y cTBapajyhu HOBy MHCHOHApCKy YJIOTY
My3eja y o0pa3oBamy. My3eju Ha eKCIUTMIIUTaH HauuH omoryhaBajy cTBa-
pame CIIMKa 0 CBOjOj U IPYTHM KyJITypama, allid y3 OCTaBJbamkbe MPOCTOpa
Pa3Bojy KpUTHUKE MHUCIIH KOJI Mitaaux. OcuM Tora, mpoMeHa pocropa 3a
yueme (y My3ejy) JOTPUHOCH KBAJUTETy pasyMeBama oapehene mpoobie-
Matuke. Ce yenrhe cTyeHTH 1071a3e y My3€j, HE Kao MTOCETHOIH SKCIIO-
3unrja, Beh ynpaBo kao KOH3yMEHTH MOHylheHor ,Hu3a 3aBece® — na
npersenajy CTyJInjcKke 30upKe, apXUBCKUA U BU3YEITHH MaTepHjasl O KyJ-
TypHOM HacJiel)y, y3 KoHcyNITaluje ¢ KocTocoM 3a oapeheny oomact (Tpu-
mepu: Etnorpadcku mysej y beorpany, My3sej Bojsonune y HoBom Cany).

Kwyune peuu: mysej, obpazoBame, KyITypHU JTUBEP3UTET, HEMA-
TepHujaTHO Hacnehe, CTYACHTH, CTYyIHjCKe 30MpKe, EKCIIO3UIIH]e.
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Vesna Marjanovic, Ph.D.
Ethnographic Museum, Belgrade, The Republic of Serbia

THE ROLE OF MUSEUM IN TERTIARY
EDUCATION - CULTURAL PATTERN AND A PLATFORM
FOR UNDERSTANDING THE "OTHERNESS"

Abstract: In this article, the author analyzes the role of the
contemporary museum in everyday life and education. Despite the fact
that in Serbia museums are still not found attractive by visitors and have
no significant role in the higher institutions’ curricula, there is a need for
a kind of ,,additional applied education* which students can receive in
museums, both thematic and complex. Modern museology strives to
connect education and culture in creating more appealing programs
intended for both the academic public and preschool and school children.
In the last couple of years, museum programs have been directed towards
understanding the cultural diversity and the part of culture which makes
its community unique. This is further assisted by the convention for the
safeguarding intangible cultural heritage which gives museums a new,
missionary role in education. Museums explicitly enable creation of im-
ages of a nation's own and the cultures of others, but they also allow the
space for the development of critical thinking of the young. Furthermore,
the change in the learning space (learning now takes place in a museum)
contributes to the quality of understanding certain issues. Students come
to the museum more and more often not as visitors, but as consumers of
the material offered ,,behind the curtain®“ — to observe the study colle-
ctions, archives, visual material on the cultural heritage with consulting a
curator about a specific field of interest (examples: Ethnographic Museum
in Belgrade, The Museum of Vojvodina in Novi Sad).

Key words: museum, education, cultural diversity, intangible
heritage, displays.
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Faculty of Organization Sciences and Informatics, University of Zagreb,
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Ardiana Sula Sacred
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ACHIEVEMENTS AND CHALLENGES IN MEETING THE
DIGITAL COMPETENCES

Abstract: One of the challenges of the today’s education systems
is the implementation of the new ICT standards into teaching and learn-
ing with the goal of teaching the new generations the needed digital skills.
The teaching pedagogy based on competences expressed through the use
of knowledge, skills, values and attitudes has started to get some attention
in Albania in the last ten years. Especially, in the framework of the Euro-
pean integration, Albanian education system started to look for effective
European teaching pedagogies and European school models. The unifi-
cation of education systems can be achieved by implementing the same
curricular standards. The new pre-university curricula have started to be
implemented in 2014 and are based on the new standards. The new cur-
ricular framework includes the digital skills that students should learn in
order to enter the new digital work place such as: communication and ex-
pression; critical thinking; lifelong learning; innovation and digital citi-
zenship. In achieving these objectives, teachers should introduce digital
competences into teaching and should be able to foster new digital skills
into students’ learning process. In this paper, the authors will present the
achievements and some of the challenges in meeting the new digital com-
petences based on the evaluation of the students’ learning based on the
implemented ICT standards.

Key words: pre-university education, competence, digital compe-
tence, curricular framework.

84



Komnemenyuje éacnumaua 3a opywmeo 3uaroa Krouea pezumea

Anna Kykyliar, Ph.D.

Anastasia Kolenova, M.Sc.

Southern Federal University, Academy of Psychology and Pedagogy, Rostov on
Don, Russia
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READINESS FOR SCHOOL OF CHILDREN OF PRIMARY
SCHOOL AGE DEPENDING ON THE STYLE OF PARENTING

Abstract: Enrollment into a school and the first months of school-
ing ask from a first-grade pupil to adapt to the new conditions. Observa-
tions of physiologists, psychologists and pedagogues show that among
the junior schoolboys there are children for whom due to their individual
peculiarities it is difficult to adapt to the new conditions and they do not
always cope with rather high-level requirements specified by the school
curricula. In this regard, we believe it is of great urgency to study the in-
fluence of parental educational styles on the child’s ability to perceive,
understand, remember and use knowledge. Whereby, we researched the
influence of child-parent relations on a child’s preparation for school.

The goal of this research was to disclose interrelation of parental
educational style with the level of the child’s preparedness for school. The
respondents were first-grade pupils of Rostov-on-Don non-state educa-
tional establishment, secondary school “Az Buki Vedi” in a quantity of
60 children (among them there were 28 girls and 32 boys) and their par-
ents in a quantity of 60 people (among them there were 45 women and 15
men from 28 to 43 years old).

The empirical researches of the levels of the children's prepared-
ness for school were carried out with the help of methodology for chil-
dren's diagnostics at entering the school (by Doschitsina Z.V.) and of
methodology for specifying school anxiety (by Temml R., Dorki M.,
Amen V.). Methodology by Varg A.V., Stolin V.V. was used for specifica-
tion of parental educational style in the families (parent-child relations).

Key words: child’s readiness for school, parent-child relationships.
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JAp Tamapa I'pyjuh

Ana KoBaueBuh, 6euesiop

Bucoka mikona cTpyKOBHHX CTyauja 3a oOpa3oBame Bacputada y Kukuamgu,
Penyonuka Cpouja

tamaragrujic77@gmail.com

MNPOMEHA KOHLEINTA YACOIIMCA 3A JELLY Y CKJIAY
CA MEJMJCKAM MMOTPEBAMA CABPEMEHOT JIPYIIITBA

Caoicemax: Pang xoMmapaTUBHO IMOCMaTpa 4acoIKce 3a JIely Ha-
KajJa ¥ JaHac, y Kojuma je rpadguuka quMmeH3uja (miryctpannja) OuTan
€CTETCKH M CMHCAOHH €JIEMEHT Y JIUCTY. AHAIU3HUPAjy CE YaCOIHCH 3a
JIelly KOju MPUIANajy Pa3IudyUTHUM KIbHKEBHUM eroxama: ,,lomy06* u
,,HeBeH", mpunaaajy nepuoay poMaHTU3Ma, 10K ,, I lomutukuH 3a6aBHAK
Mpunaaa caBpeMeHoM J00y. YKa3yje ce Ha HeKe O/ HauMHa KOj€ Mpupe-
huBaun oBHX yacomuca KOPUCTE J1a HapaBe Be3y n3mel)y miycrpanuje u
MECHUYKOT TEKCTAa, T€ U3BOJM 3aKJbyUaK O HEKUM TPAJUIIMOHATIHUM H ca-
BPEMEHUM WHTEPMEIMjalTHUM TeHICHIIMjaMa Y YaCOTTMCHMA 3a JCITy.

VY pany ce moka3syje KakBa cy Ouiia Jedja HHTepecoBamba U TeMa-
THKa TEKCTOBA y YacoIlMCUMa 3a Jielly Hekana u gaHac. Kommnapanujom
rpahe mokazahe ce kakaB je KOHIIENT o/ieJbaka KPEUPAHUX 3a JIeILy, C 00-
3UPOM Ha TO J1a )KUBUMO Yy BPEMEHY TEXHOJIOIIKE PEBOJIYLIH]E; aHATU30M
he ce mpeacTaBUTH NOJIOXKA] AeTETa y 3a0aBHOj IMTEpaTypH, yTBpAUhe ce
KaKo j€ M Y KOJIMKOj MEpU NMpOMeHa KOMYHHUKAaI1]j€ U KYJITYyPOJIOIIKUX ac-
pekara yTulajia Ha BacuTame HajMiaahux yuTanaia.

Kwyune peyu: yaconucu 3a ey, AeTe, KOMyHHKaIlM]a, BACTIUTAE.

Tamara Grujic, Ph.D.
Ana Kovacevic, B.A.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE CHANGING CONCEPT OF CHILDREN’S MAGAZINES
FOLLOWING THE MEDIA NEEDS OF THE
MODERN SOCIETY

Abstract: This paper offers a comparative analysis of children’s
magazines in the past and today. In all these magazines, the graphic di-
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mension (illustration) is an important esthetic and meaningful element of
the magazine. The authors analyze children’s magazines which belong to
different literary epochs: “Golub” and “Neven”, which belong to the Ro-
manticism period, and “Politikin zabavnik™ which belongs to the modern
era. The authors single out some of the ways in which the authors of these
magazines build a connection between the illustration and the poetic text,
and draw the conclusion about some traditional and contemporary inter-
media tendencies in children’s magazines.

The authors show what were once children’s interests and the
themes of the children’s magazines texts and what they are like today. By
comparing the material, they explain what the concept of segments created
for children is, given the fact that we live in the era of technical revolu-
tion. Furthermore, in their analysis, they will represent the position of the
child in fun literature, and determine how much the change in communi-
cation and cultural aspects has affected the upbringing of the youngest
readers.

Key words: children’s magazines, child, communication, upbringing.

Ap Cuexana Jlaaudopouh

Mp Cpoucaasa IlaBiaoB

Bucoka 1ikojia CTpyKOBHUX CTyAHja 3a oOpa3oBame Bacnurada y KukuuHau,
Penyonuka Cpouja

snezanal62@gmail.com

INPUMEHA OIVIEJA Y JEYJEM BPTHURY Y OBJIACTHU
YIIO3HABAIBA OKOJIMHE

Caocemar: AyTtopke ce 0aBe 3HaYajeM MPUMEHE OIVie/ia y JIedjeM
BpTuhy, y ob1acTu yro3HaBama OKOJIMHE, y [IUJbY CTULIAmka eJIeMEHTap-
HUX [TI0jMOBa U3 00JIACTH MPUPOTHUX HayKa. KoHCTpyHcame 3Hama o pH-
POy, HajyCIICIIHU]E je aKO C€ Kao METO/la pajia MPUMEH Y]y JeTHOCTaBHU
orJyieI MPUMEPEHHU y3pacTy MPeAIIKoICKor neTera. Ha oBoM y3pacty
nete Tpebda 1a yCBOjU 3Hama O Ba3AyXy, BOAU U 3eMJbHUINTY. [Iprumena or-
Jieia He cMe aa Oyze cama cebu sk, [lpu peanusamnuju caapikaja o mpu-
poau, myTeM OrJie/ia, 3a10BOJhaBaMO JIETETOBY 3HATHIKEIbY U MPUPOIHY
moTpedy 3a UCTPAKUBAKHEM, MTOACTHIYNH FETOBE MICAOHE aKTHBHOCTH.
Takohe, oBakBUM aKTUBHOCTHUMA, MOTPEOHO j€ MOJCTUIIATH U pa3BUjaTH
KpEaTUBHO M3pa)KaBambe Y JTUKOBHOM, MY3UYKOM U CLIEHCKOM TOAPYY]Y,
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Ka0 U €KOJIOLIKY CBECT.
Kmyune peuu: ornenu, yno3HaBame OKOJMHE, KOHCTPYKIIHja
3HaWba, IPUPOJIHE HAyKe, IPEAIIKOJICKO JIETE.

Snezana Ladicorbic, Ph.D.
Srbislava Pavlov, M.Sc.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

USING EXPERIMENTS IN KINDERGARTEN WITHIN THE
ENVIRONMENTAL STUDIES METHODOLOGY

Abstract: The authors of the paper study the significance of using
experiments in kindergarten, within the environmental studies methodol-
ogy, and with the aim of acquiring basic scientific knowledge. Construct-
ing knowledge about nature is most successful when the teaching method
is the use of simple experiments suitable to the age of preschoolers. At
this age, the child should acquire knowledge about air, water and soil. The
use of experiments should not be an end in itself. When teaching contents
on nature, experiments enable us to satisfy the child’s curiosity and their
natural urge to explore, by encouraging their thinking activities. Further-
more, through this kind of activities, we should encourage children to cre-
atively express themselves through arts, music and on the scene, as well
as raise their ecological awareness.

Key words: experiments, environmental studies, constructing
knowledge, sciences, preschool child.
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Jp Baacra Cyyesuh

Bucoxka mikonia CTpyKOBHUX CTyauja 3a oOpa3oBame BacnuTadya y Kpyuiesiy,
Penry6nmuka Cpbwuja

METOANYKE CMEPHHUIE BACITMTAYA Y EKOJIOIIIKOM
OBPA3OBABY JENE IPEAIHIKOJICKOI Y3PACTA

Caorcemax: CaBpeMEHH TPEHIOBU BaCIIUTHO-0OPA30BHOT Ipolieca
MpUIajy TaJIeKo Behu 3Ha4Yaj €KOJIOIIKOM TOTJIey Ha CBET U IpY»Kajy Behe
MoryhHoCTH 3a ekoJomIKy enykanujy. Hacrojame na ce pa3Buje eKoJIomKa
KYJITypa ¥ €KOJIOIIKA CBECT JIeLIe MPEIIITKOIICKOT Y3pacTa y IIUJbY 3allTHTE
CBOj€ OKOJIMHE, OJIBHja CE€ KPO3 Pa3IMIUTE CaApkaje U MOT'yNHOCTH Koje
Mpy»Xa eKOJOIIKO 00pa3oBame M EKOJOIIKO Bacmurame. Jla Ou mpen-
IITKOJICKA yCTaHOBA OWJIa y CTamy Jia KOJI JACIe pPa3Brje KOMIIETEHIIH]E T0-
TpeOHE 32 OCTBAPHUBALE POMEHA, HEOITXOAHO j€ MO3HABAKE U YBa)KABAHE
onpehennx MeTonnuKKX myTeBa Koju he moMohu yCrenHoOM OCTBapUBabY
pa3BOjHUX IIMJBEBA W 3aJlaTaka y MOAPYYjy Ca3HAJHOT pa3Boja U MO3HA-
Bama CcajJpikaja cCaMUX E€KOJIONIKKX MmojMoBa. [Ipecynna ynora BacnuTada
j€ a Ha UHIUPEKTAaH HAYWH, METOJIMYKH UCIIPABHUM CMEPOM MOydaBa
JIeIy ¥ IIOMOTHE MM Jia CTEKHY YBHUJI y TIPOIIEC Ca3Hamba IITO YKIbYdyje U
€KOJIOIIKO Ca3HAKE M CKOJIOIIKY CBECT.

Kmwyune peuu: exonolika KyJiTypa, €KOJIOIIKa CBECT, 00pa30oBame,
BaCIHUTAaE, EKOJIONIKO Ca3HAmeE.

Andjelka Bulatovic, Ph.D.

Preschool Teachers’ Training College in Novi Sad, The Republic of Serbia
Vlasta Sucevic, Ph.D.

Preschool Teachers’ Training College in Krusevac, The Republic of Serbia

METHODICAL GUIDELINES FOR TEACHERS IN
ENVIRONMENTAL EDUCATION OF PRESCHOOL CHILDREN

Abstract: Contemporary trends in the educational process attach
far more importance to the ecological worldview and provide greater op-
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portunities for environmental education. The effort to develop ecological
culture and environmental awareness of preschool children in order to
protect the environment, takes place through a variety of amenities and
features provided by environmental education. In order for a kindergarten
to be able to develop competence in children necessary to achieve change,
it is necessary to know and respect certain methodological pathways that
will facilitate a successful achievement of development goals and objec-
tives in the field of cognitive development and knowledge of the ecolog-
ical concepts themselves. The crucial role of the teacher is to indirectly,
methodically correctly teach children and help them gain insight in the
process of acquiring knowledge which also includes ecological knowl-
edge and environmental awareness.

Key words: environmental culture, environmental consciousness,
education, environmental awareness.
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COMMUNICATING IN THE MOTHER TONGUE AS ONE OF
THE CORE COMPETENCES OF EDUCATION. ALBANIAN
CASE STUDY

Abstract: Competency-based teaching has become a necessity in
lifelong learning. The authors emphasize competences related to commu-
nication and expression in their native language, based on their experi-
ences as teachers in an Albanian school. Coping with this competence
begins in the early stages of language obtaining and accompanies the in-
dividual throughout life. At the core curriculum (K1-5) and at all basic
education (K1-K9), this competence is based on the following compo-
nents: listening, speaking, reading, and writing. We have to refer to the
two terms brought into linguistics by N. Chomsky: Competence and per-
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formance, competence being “the speaker-hearer’s knowledge of his lan-
guage” and performance “the actual use of language in concrete situa-
tions” (1965: 4). Communication competence in the mother tongue is the
one inseparably linked to the performance of this knowledge language,
which finds its expression in the use of language in different contexts and
passing from knowledge to the formation of skills. The authors analyzed
how communication competences are expressed and how they develop
from one level to the next, in the Albanian language and in elementary
education, where the child should be able to write using a growing num-
ber of words, as well as to understand and communicate in standard lan-
guage, as well as a dialect, recognizing and respecting the linguistic
diversity.

Key words: competence, communication in the mother tongue,
curriculum.

JAp Heb6ojma M. /Ienuh

®daxynrer uHbGOpMAMOHUX TexHONOTHja, Anda yHuUBep3uTer, beorpan,
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METOAOHIKHU ACITEKTH YTUIHAJA THO®OPMATHUYKE
NNCMEHOCTU POAUTEJ/bA HA IIOHAITABE JIEIIE HA
HNHTEPHETY

Caswcemak: Y OBOM UCTPaKMBAUYKOM paay UCTPAXKEH j€ YTUIla] UH-
(hopMaTHUKe MMCMEHOCTH POJIMTEIba Ha MTOHAIIAke Jelle Tpu paay Ha VH-
TEpHETY, U JIOKa3aHO Ja HHU3aK HUBO HH(POPMATUYKE MHUCMEHOCTH
ponuTesba HETaTUBHO yTHYE HA KOJIMYMHY BPEMEHA M BPCTY aKTUBHOCTH
neue Ha MHTepHeTy. Pesynraru ucTpakuBamwa oKasyjy J1a Aera poBoe
MHoro Behu Opoj caru y3 MIHTEepHET y 0AHOCY Ha ofpaciie, 0 CBUM Yy3-
pacHuM Kareropujama. Oapacinu koju kopucte UHTepHET U Koju O Tpe-
6ano na Oymy Mozen 3a IOHAlllake Jele, HU CaMU HHUCY CBECHU
ONacHOCTH Koje BpeOajy Ha HTepHeTy, onTepehenu cutyarijom )KuBoTa
y He0e30eJHOM OKpPYXKEHY, HE MPeay3UMajy U yONIITe HE NPUMEBY]Y
Mepe 3amTure aere Ha MiHTepHery.

Kmwyune peuu: nudopmarnuka nucMeHocT, MIHTepHET, 3amTuTa
Jietie, MPeBeHIINja HaCUba.
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Nebojsa M. Denic, Ph.D.
Faculty of Information Technology, Alfa University, Belgrade, The Republic of
Serbia

METHODOLOGICALASPECTS OF THE IMPACT OF
PARENTS’ INFORMATION LITERACY ON THE CHILDREN’S
CONDUCT ON THE INTERNET

Abstract: In this meticulous research, we studied the effect of com-
puter literacy of parents on the behavior of children when surfing the In-
ternet, and found that a low level of computer literacy of parents has a
negative impact on the amount of time and type of activities of the chil-
dren on the Internet. The research results show that children spend many
more hours on the Internet than adults, in all age categories. Adults who
use the Internet and should be a model for their children’s behavior are
often not aware of the dangers that lurk on the Internet, burdened by the
situation of living in an unsafe environment; they do not take and do not
implement measures to protect their children on the Internet.

Key words: computer literacy, internet, child protection, preven-
tion of violence.

Elena Krishchenko, Ph.D.
Southern Federal University, Russia
krichenko@bk.ru

THE FEATURES OF IMAGES OF A UNIVERSITY PROFESSOR
AMONG FIRST-YEAR STUDENTS

Abstract: This article is devoted to the analysis of first-year stu-
dents’ image of a university professor. Various aspects of the formation of
the image of a university professor among first-year students at different
grade levels are looked at. The authors also describe how the image of a
professor of first-year students changes with the experience of taking the
first examination session.

Key words: first-year students, views, personal characteristics of
the teacher.
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Faculty of Pedagogy, University of Maribor, The Republic of Slovenia
milena.grmek@um.si

PRESCHOOL TEACHERS' NOTION OF LEARNING

Abstract: At the Faculty of Pedagogy of the University of Maribor,
we offer a second-level study program entitled Early learning and teach-
ing. It engages students who have completed their first-level studies at the
program Preschool education and other similar programs. The candidates
who graduate from this program can find employment as kindergarten
teachers, kindergarten pedagogues, kindergarten principals and in other
positions within the area of preschool education. Since the students of this
program are the ones who can significantly contribute to the professional
work of teachers, i.e. affect the children's learning process, we have con-
ducted an empirical research to check their aspirations towards process-
oriented notion of learning from the point of view of learning regulation,
notion of knowledge, notion of learning, notion of ability, and tolerance
to insecurity. Within the research we focused on the differences between
the chosen indicators of process-oriented notion of learning, and the dif-
ferences among preschool teachers stemming from their work experience.
The results of processing data gathered by the chosen grading scale show
the dominant above-average process-orientation of preschool teachers. It
is firstly reflected in their readiness for lifelong learning, active shaping
of their knowledge, their striving towards learning self-regulation, and
lastly in their collaborative learning and tolerance to insecurity. Work ex-
perience does not significantly affect the issues researched.

Key words: preschool teachers, notion of learning, Slovenia.
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EKOJIOTUJA, BAIITUTA )KUBOTHE CPEJUHE U
OJP’KNBHU PA3BOJ Y BACIIMTHUM U OBPA3OBHUM
IINJbEBUMA HACTABE HA CBUM HUBOUMA
YK/bYUYYJYRHU U JOKUBOTHO YYUEIBE

Caowcemax.: EKoOJIONIKO BaclUTame U 0Opa3oBambe Ha eJIeMEeHTap-
HOM HUBOY, MOJIpa3yMeBa CyrepHCame JETHOT CHEeHU(DUIHOT HAYMHA
KYJIType XKHUBJbECHA, Yy cajliejcTBy ca mpupoaom. OOpa3oBHU Tpolec y
€KOJIOTHjH 3aXTeBa U CBEOOYXBAaTHOCT U KOHKPETH3AIIN]y HACTABHUX CalIp-
’Kaja y Be3U ca MO3HaBamkEeM MPHUPOJIC U IpyinTBa. HacTtaBHU caapkaju y
€KOJIOTH]H, TI0 HAIIIUM UCTPaXKHUBambUMa, ePUKACHH CY, KaJla Ce OTHOCE Ha
Hajy’)ke OKpyxkemwe. [IpupomHe, ApylmITBEeHE W TEXHUYKE HAyKe, 1ajy
MYJATHIUCITUTUTMHAPHOCT U HHTEPAUCITUTUTMHAPHOCT €KOJIOTHjH, KOja Ce Y
JlaJbeM Kypcy MPOIIMpPYje HA W3yUaBamk€ 3aIITHTE OKOJIUHE U OIP>KUBH
pa3Boj. 3amTUTa OKOJIMHE CE HAjIIPe OJHOCH Ha 3alITUTY Ba3ayXa, 3aTUM
Ha 3aITUTY BOJC U, Ha KPajy, Ha 3aIlITUTY 3€MJBHIIITA, PECIICKTUBHO O]T Y3-
pacTa u nipeaucno3uiuje yaeHuka. OIeKCHOWITHN HACTaBHU CalpkKaj ce
IJIaHUpa YOUU M Ha CAMOM 4acy, OJTHOCHO Ha EKOJIONIKUM aKIhjama, y ca-
paJmy ca eKOJIONIKKUM JIPYIITBUMA U ycTaHOBaMa. Besa u3mel)y mokpera
ropaHa M peajn3aTopa HaCTaBe €KOJIOTHje ToBepeHa je AKTUBY HacCTaB-
HUKa MPUPOHUX Hayka. HacTaBHU caapikaju OAP)KUBOT pa3Boja M3yda-
Bajy ce MPEKO TeMe O4YyBama MPUPOJHHUX pecypca, a y capalamu ca
HAaCTaBHUKOM TEXHUYKOT 00pa3oBama, WIM CIUYHOT CajapiKaja, eBEHTY-
a;Ho Ha Jacy reorpaduje. [Imanupame ekooIKe HacTaBe, ca caapikajuma
3aIITHTE KUBOTHE CPEMHE KOMOMHOBAHO j€ Ca HACTAaBHUM CaJip)KajuMa
ounonoruje, pusnke, xemuje u reorpaduje. 3aTo ce Kypc eKoJIOoruja yBoau
ca yIo3HaBamEeM HajyKer OKpYXKera, HacTaBJba Ce Cca JICTaJbHUM IIPO-
y4aBambEM JKHBOTA Y IITUPEM OKPYKEHY, I1a CBE JI0 U3y4YaBama CKOJIOTH]e
peruona, mto je y ciaydajy All Bojsogune, nonuna peka lynaB—Tuca—
Kpu—Mopumi. [{uss oBakBe €KOIOIIKE €IyKallhje jecTe o0yJaBarmbe 3a KO-
pUCHE KOMYHHUKAIMje ca OKOJMHOM, a IMJb OBOTA paja je UCTHUIIAE
HajBa)XHUJUX €JIEeMEHATa MOJICPHOT €KOJIOIIKOT HAYMHA Pa3MHUIILIbAkha O
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00pa3oBamy U KyJITypH KHBOTA.
Kwyune peuu: exonoruja, 3alITHTa KHUBOTHE CPEIUHE, OIPKUBH
pa3Boj, oOpa3zoBame, KyITypa.

Tibor J. Halasi, Ph.D.
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Department of Chemistry, Biochemistry and Environmental Protection, Faculty
of Sciences, University of Novi Sad, The Republic of Serbia

ECOLOGY, ENVIRONMENTAL PROTECTION AND
SUSTAINABLE DEVELOPMENT IN THE EDUCATIONAL
GOAL OF TEACHING AT ALL LEVELS, INCLUDING
LIFELONG LEARNING

Abstract: Ecological education at the elementary level implies sug-
gesting a specific way of living culture, in conjunction with nature. The
educational process in ecology requires inclusiveness and concretization
of educational content regarding nature and society. The curriculum of
ecology, according to our research, is effective only when it relates to the
immediate environment. Natural, social and technical sciences provide
multidisciplinary and interdisciplinary approach to ecology, which further
expands on the study of environmental protection and sustainable devel-
opment. Protecting the environment is primarily related to the protection
of air, then the protection of water and soil protection, with respect to the
age and predispositions of students. Flexible course content is planned be-
fore and during the class and also in the environmental actions, in coop-
eration with environmental associations and institutions. The cooperation
of young scouts and ecology teachers is organized by the science teach-
ers association. Sustainable development is studied through themes of the
conservation of natural resources, and in cooperation with the teacher of
technical education, or trough related contents, possibly during geogra-
phy classes. The planning of environmental classes which comprise en-
vironmental protection education is combined with the educational
contents of biology, physics, chemistry and geography. This is the reason
why an ecology course begins with learning about the immediate envi-
ronment, continues with a detailed study of life in the wider surroundings
and then expands to the ecology of the region. In the case of Autonomous
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Province of Vojvodina, this region is the valley of the river Danube-Tisa-
Cris—Mures. The aim of this environmental education course is to teach
the students how to purposefully communicate with the environment, and
the aim of this paper is to highlight the most important elements of mod-
ern ecological ways of thinking about education and the culture of life.

Key words: ecology, environmental protection, sustainable devel-
opment, education, culture.
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Department of psychology, Moscow psychology-social University, Russia
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Polina Kozintseva, M.Sc.

Department of psychology, Moscow psychology-social University, Russia

THE SPECIFICITY AND PSYCHOSOCIAL CONTEXT OF THE
COGNITIVE DEVELOPMENT OF YOUNG PRESCHOOLERS

Abstract: Discussing the specificity of phenomenology of cogni-
tive development of young preschoolers is associated with the influence
of psychosocial factors (physical, sexual, environmental, educational, and
linguistic). The authors found a forward role of physical and sexual fac-
tors; determined the contribution of each of them to the cognitive devel-
opment of preschool children; and found out that there exists an internal
contradiction and the split of cognitive development in young preschool
age. Key words: preschool children, cognitive development, psychosocial
factors.
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KPEATUBHOCT CTYIAEHATA ®AKYJITETA 3A
CIIENJAJIHY EAYKAIINJY U PEXABUWJINTALINJY

Caosrcemax: OOpa30BHU CTaHJAPAM MOApPA3yMEBajy KpPEaTUBHOCT
HaCTaBHKa TOKOM HaCTaBHOT IPOIIECa, Ka0 U MOJICTULIAkhe KPEaTUBHOT M3~
pakaBama yueHuka. CIrienujajiHi eyKaTop, KOju je KpeaTUBaH, KOJl y4e-
HUKa pa3BHja CaMOIIOy3/1amke, OTBOPEHOCT 3a HOBE HJeje, MUPHO pellla-
Bame KOH(IMKaTa, CMHCa0 3a XyMOp, pelllaBamkbe U pa3yMeBambe 3aaTaka
Ha BUIIE pa3IMYUTUX HaunHa. KpeaTuBHO HCIIOJbaBambe HE NOIpa3yMeBa
IIPUMEHY F'OTOBHX 3Hama, CTOr'a C€ KpeaTUBHOCT He yuH, Beh ce nmoacTuye
u pa3Byja. [logcTuiaj kpeaTMBHOT MOTEHIIM]jalla yYeHUKa HajOoJbe ce pea-
JIU3yje TOKOM HacTaBHOT Tiporieca. Lluip ucrpakuBama jecte j1a ce yT-
BpJIM KPEaTUBHOCT Oyayhux crelnujadHuX eaykaropa. Y3opak uyuHe 33
crynenta 3aBpuiHe ronguHe PACIIEP-a, ctymujckor mporpama Crie-
nMjajiHa eayKalja U pexabunuraiuja ocoda ca Temkohama y MeHTam-
HOM pa3Bojy. CTyAeHTH Cy Ha Kpajy OCMOI cemecTpa peuiaBaiau Tect
kpeatuBHOCTH. JloOWjeHn pe3ynTaTu nokasyjy aa 48,5 % crynenara wc-
1oJbaBa KPeaTuBHOCT, 10K 51,5 % muxX HeMa KpeaTuBHM noTeHnujant. Te-
CTUpamEM OJIHOCA U3Mel)y KpeaTUBHOCTH U yclexa TOKOM CTyAupama,
JIoO0MjeHe BPETHOCTH HHCY Ce ToKa3aJie CTaTUCTUIKH 3HauajHe (t=0,326,
df=31, p=0,747). IlpakTuHe UMIUTHKAIIH]€ NU3BEICHOT UCTPAXKUBaKha YKa-
3yjy Ha YHHCHUILY J1a j€ HEOIIXO/IHO Jia C€ TOKOM CTYJHpama BUILIE HHCH-
CTHpa Ha CTYJEHTCKO] KPEaTUBHOCTH M OpUrMHaiHOCTH Oyayhu na camo
KpeaTHBaH eyKaTop MOXKe J1a OJICTUYE U MOAPKU KPeaTUBHOCT KO/ yue-
HHUKA.

Kwyune peuu: xpearunocrt, ctyneHT GACIIEP-a.
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CREATIVITY OF STUDENTS OF FACULTY OF SPECIAL
EDUCATION AND REHABILITATION

Abstract: Educational standards imply creativity of teachers dur-
ing the educational process as well as stimulation of creative expression
of pupils. A creative special educator can help their students develop self-
confidence, openness for new ideas, peaceful conflict resolution, sense of
humor, and ability to resolve and understand tasks in several different
ways. Creativity expression doesn’t mean application of ready-made
knowledge. Therefore, creativity cannot belearned but is supported and
developed. Creative potential of pupils is best stimulated during the edu-
cational process. The main aim of this research is to determine the cre-
ativity of future special educators. The sample consisted of 33 students of
final year of FASPER, the study program of Special education and reha-
bilitation of persons with difficulties in mental development. At the end of
eighth semester, students were given the Test of creativity. The results that
we got show that 48,5% of students express creativity, while 51,5% of
them don’t have the creative potential. By testing the relation between
creativity and academic success, we got the results that were not statisti-
cally significant (t=0, df=31, p=0,747). Practical implications of this re-
search imply that we ought to pay more attention to students’ creativity
and originality because only a creative educator can encourage and sup-
port creativity in their pupils.

Key words: creativity, student of FASPER.
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PEDAGOGICAL AMBITION AS A PROFESSIONAL
COMPETENCE OF A PRESCHOOL TEACHER

Abstract: Pedagogical ambition is the desire of the preschool
teacher to gain recognition as a professional and become a significant per-
son for the children and their parents, as well as for their colleagues. Ped-
agogical ambition is manifested and realized in career advancement and
professional goals that the preschool teacher sets and wants to achieve.
Pedagogical ambition can be seen as the professional competence of pre-
school teachers, but rather as the motivational component of the profes-
sional competence.

Professional competence is the ability to effectively perform pro-
fessional activities. Each of these activities must comply with the re-
quirements of the position. The activities should be based on professional
education and a positive attitude towards teaching. The preschool teacher
should have professionally significant attitudes and personal qualities,
professional knowledge, abilities and skills. The preschool teacher must
be competent in the following professional areas: educational, educa-
tional-methodical; socio-pedagogical.

Ambition — the desire for professional recognition and significance
— guides the preschool teacher on their professional development and pro-
fessional success: communication and interaction of the preschool teacher
with children, their parents, colleagues; the improvement of techniques
and methods of working with children, of education and training of chil-
dren; the development of self-reflection.

Key words: preschool teacher, pedagogical ambition, professional
competence, motivation.
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NPOPECUOHAJIHE KOMIIETEHIHUJE YYUTEJ/bA N
BACIIMTAYA 3A UHKJIY3UBHO OBPA3OBAIGE

Caorcemax: Ilpoecnonaine KOMIIETEHIIM]€ yUUTEIba U BaCIIUTaua
MMajy BEJIMKH 3Havaj 3a JPYIITBO y KOME Ce HaJa3uMo, a KOje BOJAU HH-
KIJIy3UBHO] MOMUTHIM. OCHOBY YYHTEJ/HCKHX M BACITUTAUYKUX KOMIICTCH-
[Mja YMHU CHMHTE3a MHOTMX KOMIIOHEHATa: ICUXOJOIIKA, Ie1aromka,
METOIMYKa, KOMyHUKAIHjcKa, WHpopMaTnyka. EBPOTICKH KOHIIETIT TIPO-
CBETHHUX PaJHUKa, JaHAC CE 3aCHMBA Ha HOBOM ACIIEKTY KOMIIETCHIIN]a U
BHCOKOM npodecrnonanuzmy. CaBpemeHne oOpa3oBHE TEHACHIM]E Y CBETY
yCMepeHe Cy Ka MHKITY3UBHOM YUYe€HY, jep je OCHOBHH 3ajJaTak o0pa3o-
Bama 3a XXI Bek cTBapame HOBOT APYIITBA, IPYIITBA Y KOME Cy CBH je-
HaKy M UMajy MCTa mpasa Ha yuyewe. OOpa3oBame IMpeacTaBba OCHOBY
HarpeTKa, Te 300r Tora 3eMJbe EY ycMmepaBajy naxmy Ka TajbuM ITUJbe-
BHMa 0Opa30BHE MOJIUTHUKE. Y HOBOM HHKIY3MBHOM JAPYIITBY peneuHu-
caHa je yiora BaclMTadya M y4yuTesba y TOIVIeAy KomIereHuuja. Pan
npuKasyje peaepuHuCaH MPUCTYIT TPO(HECHOHATHUM KOMITETeHIIHjaMa
BaCIIMTa4a U yYUTEJba YCMEPEHUX HA HOBY MHKITY3UBHY KIIUMY.

Kwyune peuu: yunresp, Bacnurad, NpodecrnoHaanzam, KOMIIETECH-
1I1je, eBPOIICKH KOHIIENT 00pa30Bamka, MHKIY3UBHO JPYIITBO.
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TEACHERS' PROFESSIONAL COMPETENCIS FOR
INCLUSIVE EDUCATION

Abstract: Teachers’ professional competences are of great impor-
tance when it comes to the society we live in and that leads to inclusive
politics. The base of teachers’ competencies is a synthesis of many dif-
ferent components: psychological, pedagogical, methodological, com-
municative, and informational. Nowadays, the concept of European
educational workers is based on the new aspect of competence and a high
level of professionalism. Modern educational tendencies are inclusion-di-
rected because the main educational task for the 21st century is creating
a new society where everyone is equal and has the same rights to educa-
tion. Education represents the base of progress and therefore the EU coun-
tries direct their attention to further goals of their educational politics. In
the new inclusive society, the teachers' role is redefined in terms of their
competence. This paper shows a redefined approach to teachers' profes-
sional competences that is inclusion-directed.

Key words: teacher, professionalism, competences, European ed-
ucational concept, inclusive society.
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MODERN CONCEPTIONS OF THE ROLE OF TEACHERS IN
COMPETENCY-BASED TEACHING

Abstract: Educational reforms recently undertaken in Albania in-
tended to include all components of the curriculum, including the teach-
ing profession. Today the teacher is required to be effective and to possess
professional competence, a necessary requirement to establish not only
the achievement of students, but also to enhance one’s own professional
development. The new approach in education affects the role, nature and
importance of required competences for teaching and increases the need
to professionalize teaching. New concepts of learning give students re-
sponsibility in the learning process and teachers are required to use this ap-
proach and new roles in working with them. The design of teaching
situations based on professional competences and instruction of groups
of students in learning activities, assessment of learning, adapting of teach-
ing methods to the specific needs of students, management of classroom
work, collaboration with the school team, with parents and other partners,
are activities that require teachers to use a wide range of competences in
various professional situations. The paper has as its object of study actual
characteristics and roles of teachers in the teaching with competences
based on contemporary achievements, national official documentation,
and perceptions of education specialists, teachers and students.

Key words: education, competence, teaching, teacher.
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THE ROLE OF THE TEACHER IN THE DEVELOPMENT OF
EMOTIONALLY-VALUABLE SPHERE OF THE CHILD

Abstract: The article deals with the preparation of teachers for ac-
tivities related to the modernization of the education system in preschool
educational institution. In the focus of the author’s attention is the devel-
opment of teacher strategies and technology group and individual work
with children aimed at strengthening self-regulation of emotional states,
relaxation techniques intended to control their feelings, visualization tech-
niques, and such. Particular attention is paid to the structure of develop-
ing the children's classes, forms of psychological voice settings, helping
to launch the natural mechanisms of self-regulation of the child. The ar-
ticle emphasizes the possession of psychological and pedagogical tech-
nologies needed for working with different groups of children, such as
gifted children, children in difficult life situations, migrant children, or-
phans, children with special educational needs (autism, ADHD, etc.), chil-
dren with behavior deviations, etc.

The article offers a variety of methods which are used in the prepa-
ration of teachers and aim at the ability to recognize emotions in others and
to express different emotions. These are psycho and relaxation exercises,
mini-lectures, methods of development of critical thinking, project work
in groups, and others.

Key words: self-regulation, psychological and pedagogical tech-
nologies, groups of children, teachers’ training, emotions.
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Ap Aymko Cumuh

Ap Becesun bynunh

Bucoxka crpykoBHa mikosa 3a Bacnutaude u TpeHepe y Cyborunu, PemyOnuka
Cpbuja

dusko-simic@hotmail.com

JAp Una KaGok

JpymTBo HacTaBHWKA (pu3mdKkor Bacutama Hosor Can, Pemybnuka Cpouja

YTULHAJ TPEHUHI'A MUHHU-BACKETA HA CIIOCOBHOCTHA
N PE3YJITATE KOOPANMHALIMJE JEITE
NPEAIIKOJICKOI Y3PACTA

Caoicemax: IcTpaxkuBame je CIpoBeICHO Ha y30pKy o1 60 ucru-
tanuka y lllamiy, y3pacra 6 roguna. [{uss ucTpakuBama je 1a ce yTBpau
YTHUIIQ] TPEHUHTAa MUHHU-0AaCKEeTa U TECTOBA 3a TIPOIIEHY KOOPAUHAIIH]E HC-
nutaduka. [Ipobiiem uctpaknBama je OMO Ja C€ UCITUTA KOJIUKHU j& YTH-
11aj TPEHUHIa MUHHU-0ackeTa Ha MIOCTUTHYTE pe3yiTaTe KOOpAUHAIIH]E.

Kmwyune peuu: TpeHUHT, MUHH-0ACKET, YTHIIA], MOP(DOIOIIKE -
MEH3H]€, KOOpAWHAIIN]a, TIPEIIIKOJICKH y3pPacT.

Dusko Simic, Ph.D.

Veselin Buncic, Ph.D.

College for Preschool Teachers and Trainers, Subotica, The Republic of Serbia
Ida Kabok, Ph.D.

Association of teachers of Physical Education from Novi Sad, The Republic of
Serbia

THE INFLUENCE OF MINI-BASKETBALL ON THE ABILITIES
AND RESULTS OF PRESCHOOL CHILDREN’S
COORDINATION

Abstract: This research was done on the sample of 60 respondents
from Sabac, aged 6. The research goal was to determine the influence of
trainings of mini-basketball on different tests for the assessment of the co-
ordination of respondents. The main research problem was to analyze what
is the overall affect of the trainings of mini-basketball on the coordina-
tion results achieved.
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Key words: training, mini-basketball, influence, morphological di-
mensions, coordination, preschool age.

Jp Bojucaasa I'pouh

Bucoxka mkona cTpyKOBHUX CTyAHja 32 MEHAIMEHT M IMOCJIOBHE KOMYHHUKAIH]a,
Cpemcku Kapnosiu, Perryonmka CpOuja

vojislava.grbic@gmail.com

Jp IHerpuja Josnuuh

EBponcku ynuepsuret, bpuko auctpukt; bocna u Xepuerosuna, ETHorpad-
cku naCcTuTYT CAHY, Beorpan, Pemryommka Cpbuja

NMHOBATHUBHUA OBJIMIIU UHANBU/IYAJIHE 1
TUMCKE HACTABE

Caowcemax: HoBa, cmenuja peniema U OpUjeHTAILN]y Y OpraHu3a-
IMjU ¥ U3BOhemy HaAcTaBe, Koja Cy MPHONMIKHHU]A, TOCTYITHH]jA U TIPHU-
MEHJbMBH]ja Y PA3IMYUTHM YCJIOBUMA U PA3TUYUTHM IIKOJIama, UMajy LWJb
Jla ce Ha To O00JbM U MOJEPHU30BAHU]JU HAYMH MPE3EHTY]Y CcaapKajH,
00JMLM U METOZE BACIMTHO-O00Pa30BHOI pajia, Kako OM ce peaan3oBalia
IITO KBAJIUTETHHja HacTaBa. MacoOBHO yBOleme HAayUHO-TEXHOJIOIIKUX
MHOBAIIMja y CHCTEM IIKOJICKE HACTaBe JTOBEJIO j€ JI0 YIUIAIIEHOCTH Off Be-
JIMKOT OZICTYIalha U UCKOPAKa O] yTEMEJbEHUX TPaJAUIMOHATHUX MOZea
obOpasoBama. [IpucyTan je crpax o1 MHOBaIHja, jep je cripoBoheme HHO-
Ballfja YBEK PU3UYHO, TIOIITO HUCMO y TTOTIYHOCTH CUTYPHH Y pe3yyTare
eKCIIEpUMEHTaIHEe HacTaBe, ajli CMO CUTYPHH Jia IPUMEHOM HOBHUX TeX-
HOJIOLIKHUX TOCTUTHYha 0TBapamMo HOBE MOTYNHOCTH, y pacloHy OJ1 Kja-
CHYHE HACTaBEe Ka PaJIMKaJIHOj CAMOKPEATUBHOCTH U CAMOOJITOBOPHOCTH.
N3mewmeHa HacTaBa ca KOMIJYTEPCKUM M €JIEKTPOHCKUM MoMaraiuMma,
YHOCH paIMKajJIHe MPOMEHE Y LEJOKYITHO] OpTaHU3allju U n3Bohemy Ha-
craBe. Moryhu Henocranu yBohemem MHOBalMja y WHIUBHIYyaIHO] Ha-
CTaBM MOIY JIOBECTH 0 HHJIMBUJyaJiU3Ma KOJ IOjeAuHana U MOTy
YCKPAaTUTH COLMjaTN3alH]y JTUYHOCTH U KOMYHHKALH]Yy y JPYIITBEHUM
OJTHOCHMA.

HoBa TexHonoruja 3axreBa yBoh)eme HOBUX METOJa HACTABHOT
pana, Koje 3aXTeBajy (prIeKCHOMIHOCT MHUIIJBEHA, IIPIE U3 yUCHUKA U Ha-
CTaBHHKA KPEAaTUBHOCT W YKJIamkajy PUTHIHOCT TPAIUIIMOHAIIHE HACTaBe
KOja UX je CIyTaBaja y OCTBapemy IIUIbEBA.
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Kmwyune peuu: HacTaBa, Hayq9HO-TEXHOJIOIIKA PEBOIYIIH]a, THMCKA
HacTaBa, IIyeHTHOCT, eJIECKTPOHCKA IToMarara.

Vojislava Grbic, Ph.D.

College of Applied Studies in Management and Business Communication, Srem-
ski Karlovci, The Republic of Serbia

Petrija Jovicic, Ph.D.

European University, Brcko Disctrict, Bosnia and Herzegovina, Institute of
Etnography SANU; Belgrade, The Republic of Serbia

INNOVATIVE FORMS OF INDIVIDUAL AND TEAM
LEARNING

Abstract: Newer, bolder solutions and orientation in organizing
and conducting the teaching process which are closer, more available and
more easily applied in different conditions and different schools aim to
present the contents, forms and methods of the educational work in a way
that 1s as good and as modernized as possible and to raise the level of the
quality of the teaching process. The teachers are well aware of the imple-
mentation of the scientific-technical innovations into the school educa-
tion system, but are still afraid of the significant digressions and moving
away from the established traditional models of education. There is fear
of innovation, since when implementing innovations we can never fully
rely on the results of experimental teaching, but we are sure that by ap-
plying new technological achievements we open up new possibilities rang-
ing from classical teaching to radical self-creativeness and self-
responsibility.

Modified teaching process with the computer and electronic aids

brings radical changes in the overall organization and realization of the
teaching process. Potential downsides of introducing innovations in indi-
vidual teaching can lead to individualization of a student and deprive
him/her of socialization and communication within relationships.
New technology demands new teaching methods to be introduced, and
these methods demand flexibility of thinking, they bring out creativity in
both pupils and teachers and dismiss the rigidity of the traditional teach-
ing methods which had restricted them in achieving their goals.

Key words: teaching process, scientific-technical revolution, team
learning, fluency, electronic teaching aids.
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Ap Jacmuna Touxkuh-hesem

Jparana Illenaa

Ceama hexuh

[Tegaromku dakynrer, YauBep3uteT y buxahy, bocna nu Xepuerosuna
jasminaim@yahoo.de

MYJITHUMEANJAJTHA YHYUOHUIIA, MYITUMEJINJAJIHA
HACTABA U ITIOYYABAIBE HA JJAJbUHY KAO EJIEMEHTH
CABPEMEHOI OBPA30OBAIbA U YCABPIIIABAIBA
HACTABHHUKA

Caoicemax: Y okBHpPY 00pa3oBama 3a HACTAaBHUKE Ha OJICjeI[MMa:
Bocanckor je3nka u KiMKEeBHOCTH, EHINIECKOT je3nKa M KEbHKEBHOCTH,
Maremaruke u nHpopmaruke, bemadkor je3nka U KBHKEBHOCTH U Pa3z-
penHe HacTaBe, CTYICHTH ce TOKOM cryauja Ha [lenaromkom ¢akynrery
cycpehy ca pa3nmuauTUM HaCTaBHUM CPEICTBUMA, KaKO TPaIUIIMOHATHAM
Kao IITO ¢y Tabja, rpad)0CKON WK TUTAKATH, TAKO U CABPEMEHUM Kao IITO
cy ,,0ena Tabna“, KoMmjyTep, MPOjeKTOp U UHTEpaKTUBHA Tabima. Y Ha-
CTaBU CE€ OBa CPEJICTBA MOTY BHUIIESCTPYKO MPUMHUjCHUTH. tbrxoBa yro-
Tpeba je moBe3aHa ca CaBPEMEHHMM HacTaBHUM MeTojama. He camo y
HactaBu /(unaktuke 1 MeTtoanke, HEro U y HacTaBU Ha OCTAJIUM IIpeJ-
METHUMa CTYJICHTH NPAKTHIHO MPUM]jEHY]y pa3IMdnTa HacTaBHA CPEJi-
craBa. VMcTpakuBame O TTO3HABAKY M MPHUMjEHH HACTAaBHHUX CPE/CTaBa,
YKJbYUyjyhul 1 MyITUMEIUjallHy YIYHOHHILY, 00yXxBaTtuiio je 60 cryneHra
3. 1 4. ronHe HaBEJCHUX OJICjeKa. Y aHKETHU Cy CTYACHTH JIaJIM CBOJ€ CTa-
BOBE O: MTO3HABaky HACTABHHUX CPEJICTaBa, MYJITUME/IHjaTHO] HACTABU H
Moy4aBamy Ha JaJbUHY. AHKETa je Orjia MoBoJ 3a OJIpyKaBarbe PaJIMOHUIIE
0 MYJTHMEIN]jATHO] HACTABHU W MOyYaBamy Ha JaJbUHY, Jep C€ MOKa3ajio
Jla Cy CTY/IGHTH BeoMa Majio mH(popMucanu o MoryhHocTHMa Te BpCTe Ha-
CTaBe U akTUBHE yroTpede MHTepHeTa 3a npenaBama 10 IMO3UBY Ha J1a-
JpUHY, HOp. myTeM Ckajma. Y pany Cy NMpUKa3aHU Pe3ysiTaTd aHKeTe,
JMCKYCHje aHKETEe M KpaTak Nperie] paJuoHHMIIC.

Kwyune peuu: MmyntuMmenujanHa HacTaBa, IOydaBamke HA JaJbUHY,
MMO3HABaHkE¢ HACTABHUX CPE/ICTaBA.
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Jasmina Tockic-Celes, Ph.D.

Dragana Senda

Selma Cehic

Faculty of Pedagogy, University of Bihac, Bosnia i Herzegovina

MULTIMEDIA CLASSROOM, MULTIMEDIA TEACHING AND
DISTANCE LEARNING AS ELEMENTS OF MODERN
EDUCATION AND TRAINING OF TEACHERS

Abstract. During the studies at the Faculty of Education, as a part
of education for teachers in the departments of Bosnian language and lit-
erature, English language and literature, Mathematics and computer sci-
ence, German language and literature and Class teaching, students meet
with various teaching aids: blackboard, overhead projector and posters as
the traditional ones, and “white board”, computer, projector and interac-
tive board as modern. These tools can be used several times during the
classes. Their use has been associated with modern teaching methods. Stu-
dents practically apply these different teaching tools not only in the class-
room of Didactics and Methodology, but they continue to use them in
other classes as well. This research included 60 students of 3rd and 4th
year of the departments mentioned. The main task was to find out how
much students know about teaching aids and how they are applied, in-
cluding the multimedia classroom. In the survey, the students offered their
views on: knowledge about the teaching tools, multimedia teaching and
distance learning. The survey led to the organizing of a workshop about
multimedia teaching and distance learning. It has shown that students are
very poorly informed about the possibilities of this kind of teaching and
active usage of the Internet, such as calling guest speakers to visit from a
distance in a synchronous classroom, e.g. via Skype. This paper presents
the results of the survey, the survey discussion and the summary of the
workshop.

Key words: multimedia teaching, distance learning, knowledge
about the teaching tools.
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Ap Muiuua Imuroposuh

Mp Harama byxa

dakynTeT 3a crienujaaHy eayKamujy u pexadmimranujy y beorpany, Yausepsu-
TeT y beorpanmy, Permryonmka Cpouja
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NMHXUBUTOPHA KOHTPOJIA KAO YNHHUJIALL
INOCTUI'HY'RA YYEHUKA
Y OBJIACTU MATEMATHUKE

Caorcemar: 11nsb OBOT pajia je 1a ce yTBpAU OJHOC u3Mel)y HuBoa

pa3Boja MHXHOUTOPHE KOHTPOJIC U MOCTUTHYha y 001acTH MaremMaTuke
KOJT Jierie Mital)er MIKOJICKOT y3pacTa.
V3opkom je o0yxBaheno 115-opo aenie TunuuHe nomnynaiuje, ydaeHuka 11
u III pa3pena ocHoBHe miKoJIe. 3a MPOLIEHY MHXUOUTOPHE KOHTPOJIE KO-
pumihena je JloapunoBa Bep3uja Ctpyn Tecta. MepeHu cy Bpeme IIo-
TpeOHO 3a ToBpIIaBamke 3a7aTka u Opoj rpemaka. [locturayha uz odnactu
MaTeMaTHKe JepruHUCcaHa Cy Ha OCHOBY OBJIaJJaHOCTH OIIITUM O0Opa30B-
HUM CTaHAapIuMa 1 IPUMEHOM JieJia YITUTHUKA 32 HACTAaBHUYKY ITPOIICHY
Telkoha y ydemy.

CrarucTUYKOM aHAJIM30M T0JIaTaka yTBpheHa je 3HaYajHa Kopesa-
uuja (p<0,000) uzmehy BpemeHna pemiaBama CTpyIl TECTa U CBUX MPOIIE-
HBCHUX 00JIaCTH MAaTeMaTHYKUX BEIITHHA. [[pUMEHOM My/ITHBapHjaHTHE
aHaJM3e KOBapHjaHCEe, y3 KOHTPOIY yTHUIIaja MHTEIHUTCHIIU]E U y3pacTa,
yTBpHEHO je aa je MHXUOUTOpHA KOHTpOJIa 3Ha4ajaH YMHUJIAI YKYITHUX
nocturayha y odnactu maremaruke (p=0,001). YcTtaHOBIBEHO je U 11a je
BpeMe pemaBama CTpyI TecTa CTaTUCTUYKU 3HaYajHO MOBE3aHO ca Ha-
CTaBHUYKOM ITPOIIEHOM MPUCYCTBA TenIkoha y yuemy y JOMEHY MaTreMa-
tuke (p<0,000).

Moske ce 3aKJbYUHUTH Jla MHXUOUTOPHA KOHTPOJIA, HE3aBUCHO Off
WHTCJIMTCHIIN]€ W y3pacTa, UMa 3HadajaH yTHUId] HAa MOTCHUHjal 3a
yCBajame MaTEeMaTUYKHUX 3HaHa U BEIITHHA.

Kwyune peuu: naxubutopna kontpoina, CTpyn TecT, MaTeMaTHKa,
mutalhi TITKOJICKHU y3pacT.
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Faculty of Special Education and Rehabilitation, University of Belgrade, The
Republic of Serbia

INHIBITORY CONTROL AS A FACTOR OF MATHEMATICS
ACHIEVEMENT

Abstract: The aim of this research is to determine the relationship
between the developmental level of inhibitory control and achievements
in mathematics in young school-aged children. The sample consisted of
115 children with typical intellectual abilities, attending 2nd and 3rd grade
of primary school. We used the Dodrill’s version of the Stroop test for the
assessment of inhibitory control, measuring the completion time and the
number of mistakes. Achievements in mathematics were based on mastery
level of general educational standards and scores from the part of the
Teacher Questionnaire for Learning Difficulties Assessment.

Analysis of the results revealed the existence of a statistically sig-
nificant correlation (p<0,000) between time to complete the Stroop test
and all assessed areas of mathematical skills. Controlling for the effect of
intelligence and age, multivariate analysis of covariance revealed that in-
hibitory control is a significant factor of total achievement in mathemat-
ics (p=0,001). Apart from that, it was determined that time to complete the
Stroop test is significantly related with the teacher’s assessment of the
presence of learning difficulties (p<0,000).

We can conclude that inhibitory control, independently of intelligence and
age, has a significant effect on the learning potential in the domain of
mathematics.

Key words: inhibitory control, Stroop test, mathematics, young
school-aged children.
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JAp Anka Byaarosuh
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YTHULHAJ OBPA3OBAIBA HA TTOCJIOBHY CITIOCOBHOCT

Caorcemax: Ilporiec MonepHu3anuje ¥ MPUMEHE TEXHOJIOIIKUX
MHOBalIMja JI0BOJIE Y HEMOCPEAHY Be3y MelyzaBucHOCTH HUBO (opma-
HOT 00pa3oBama, CTereH MPoGeCUOHAITHE CIIeIHjaIH3aije U 00ydYeHO-
CTH 3a 00aBJbamk-¢ BUIIIE MTOCIOBA Y TOKY paJHE Kapujepe, IITO MOCTaje
MMIIepaTHB HOBOT HayMHa IocjoBama. [Ipouec npodecrnonannor oodpa-
30Bamka, 0CIOCO0JbaBaka 32 jeqHy npodecHjy, Mopa OUTH 3aMEH-CH, U TO
y cucteMy o0pa3oBama, y CHCTEM TEXHOJIOMIKOT 00pa3oBama, 0CIoCo0-
JbaBama 3a MPUXBATAakEe TEXHOJIIONIKMUX IMPOMEHA, 32 CTBapaJiauyKo IMOHa-
Iake y OJJTHOCY Ha HOBOHACTAJIE PaJHE M )KUBOTHE OKOJTHOCTH.
OpujeHTanyja Ha MPOU3BO/IbY, OTHOCHO CTBApakh-e HOBE BPETHOCTH, jECTe
SCEeHIIMjaJTHU YCIIOB 3a IyT Ka 700y 3Hama. be3 mpou3Bomke HeMa HU MHO-
BaTUBHOCTH, ITI00ATHE KOHKPETHOCTH, T1a POU3BOIHO OPHjEHTHUCAHE Op-
raHusanyje OWBajy YCIEIIHO YrylIeHe WM TNPHCHUIJbEHE Ja ce
MIPEOPHjeHTHUIIIC Ha TPrOBUHY. [ TaBHU mpoOieM Koju Tpeba peraBatu
IyTEeM yIpaBJbama 3HAKHEM jeCTe, JTaKile, OKUBJbABAKE MPOU3BOIILE,
CTBapame aMOHMjeHTa 3a YCIICIIHY MPOU3BOAY, MTOJICTUIIAbE KPEaTHBHE
MHOBAalIMj€e, NN00aTHe KOHKYPEHTHOCTH U M3BO3HE CIIOCOOHOCTH (pUpMe.

Kwyune peuu: MmonepHuzanuja, crielidjamsanuja, npodecuja, HHO-
BaTUBHOCT, INI00AJTHA KOHKYPEHTHOCT.
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THE EFFECT OF EDUCATION ON WORKING CAPACITY

Abstract: Further development and application of technological in-
novations have brought into close relationship of interdependence the
level of formal education and the degree of specialization and professional
ability to perform multiple tasks in the course of one’s professional ca-
reer which is becoming an imperative in the new ways of conducting busi-
ness.

The process of professional education, training for a single pro-
fession, needs to be replaced by the system of technological education,
training for accepting technological changes, for creative behavior in the
new working and living conditions.

Orientation to production or creation of new values is an essential
condition for entering the knowledge era. Without production there can be
no innovation, global competitiveness which is the reason why produc-
tion-oriented organizations often get eliminated or forced to switch to trad-
ing. The main problem to be solved through knowledge management is
therefore a revival of production, creation of an environment for success-
ful production, encouragement of creative innovation, global competi-
tiveness and export potential of the company.

Key words: modernization, specialization, profession, innovation,
global competitiveness.

Ap Muiauuna MutpoBuh

JAp Kpucruaka OBecHu

dunozodcku pakynret, Yausepsuret y beorpany, Peryonuka Cpouja
mimitrovic@open.telekom.rs

MVYJITUMOAAJHOCT U BUIIECTPYKE
IMNCMEHOCTHU - HOBU KOHTEKCT 3A YYEIbE

Caswcemax: Y pany ce 1onasu off YNHEHUIIE, 1a Ha Haly JUTUTa-
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T3alnjy OKpyXKema, popMaiHo oOpa3oBame pearyje pa3BHjameM Ipo-
rpama MeJ1jCKOT U IUTUTATHOT OMUCMeaBamba. OBaKBU IMTPOTPaMU OIH-
CMemaBamke OOMYHO CBOJIE Ha OBJIaJIaBalkbe HU30M BemTHHA. Hamum
MIPUJIOTOM MPOOJIEeMaTH3yjeMO TakBy Ipakcy y oOpaszoBamy. Tpamuimo-
HaJIHO MOMMAak€ MUCMEHOCTH Kao HU3a CIEeU(PUUYHUX BELITHHA OCHO-
PEHO je KpajeM JBaJeceTor BeKa Hajla3uMa €THOTPaCKUX MpoydaBama
MICMEHOCTH. Y paay pa3MarpaMo oOpa3oBHE MMIUIMKAIMje HOBUX Ha-
naza o mucMeHocTH: (1) o yuecTBOBamy y pa3InyuTUM Mpakcama mucMe-
HOCTHM Kao HauMHYy pa3BHUjarba MUCMEHOCTH WHAMBUAYE; (2) O MyNTH-
MOJIATHOM YUY€y Kao MOJIa3UIITY HOBOT KYPHKYIIyMa pa3BHjama MMcMe-
HOoCTH; (3) 0 Mewmamwy MPUPOAE MUCMEHOCTH U HacTajalby HOBUX BPCTA
MUCMEHOCTH JUTUTAIN3AIN]OM OKpYX)emwa; (4) o Moryhoj mocpeHuuIKoj
yJ103u 00pa30BHE MHCTUTYLIM]E Y pa3BHUjalby MUCMEHOCTH MHIUBUIYE U
HOBHX IpaKca MMCMEHOCTH y APYLITBY. Y pajy ce 3akjbydyje Ja HOBa ca-
3HaWka O MUCMEHOCTH, 3aXTE€Bajy pa3BHjambe KypUKYIyMa BUIIECTPYKE
MMUCMEHOCTH, KOju he OWTH OCETIhUBH Ha HOBE HAYMHE MPE3EHTOBAKA HH-
(dhopMalija 1 HOBE HAYMHE Ca3HaBamba U yueHha y KOHTEKCTY HOBUX ITHC-
MEHOCTH.

Kmyune peuu: MyATHMOIAIHOCT, BHUIIECTPYKE IHUCMEHOCTH,
KOHTEKCT, y4€H€, MMPaKca MUCMEHOCTH.

Milica Mitrovic, Ph.D.

Kristinka Ovesni, Ph.D.

Faculty of Philosophy in Belgrade, University of Belgrade, The Republic of
Serbia

MULTIMODALITY AND MULTILITERACIES — ANEW
CONTEXT FOR LEARNING

Abstract: The main idea of this paper is that the system of formal
education is responding to the rapid and global digitalization by develop-
ing study programs for media and digital literacy. These programs usu-
ally reduce the obtaining of literacy to mastering a set of skills. In this
paper, we question such an educational practice. In the last decades of the
20th century, ethnographic studies of literacy have proven wrong the tra-
ditional understanding of literacy as a series of specific skills. In this paper,
we analyze the educational implications of new findings about literacy: (1)
participation in different literacy practices as a new method of literacy de-
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velopment; (2) multimodal learning as a base for a new curriculum of lit-
eracy development; (3) essential changes in literacy and unfolding of new
literacy classes caused by global digitalization; (4) a possible role of ed-
ucational institutions as mediators in the processes of literacy develop-
ment (at an individual level) and unfolding of new literacy practices (at an
overall level). In conclusion, we underlined that new findings about liter-
acy ask for the creation of multiliteracies development curricula which
will respond to new modes of presentation and new ways of acquiring
knowledge and learning in the context of new multiliteracies.

Key words: multimodality, multiliteracies, context, learning, liter-
acy practices.
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CABPEMEHMU OBbJIMIUA JJEYHNJEI' CTBAPAJIALIITBA —
ETHOMY3HUKOJIOIKA U ETHOKOPEOJIOIIKA
BAJIOPU3ALINJA

Caocemax: Vrpa, Kao cacTaBHU WO J[je4Hjer >KUBOTa, po3MaTpaHa
j€ ¥ mpoyuaBaHa ca pa3IMYUTHX acpeKara, Kako y MPOILIOCTH, TaKO U
naHac. HayyHe nmucnuIuimHe Kao IITO Cy IeIaroruja, ICUXoiaoryuja, aHT-
popoJioryja, €THOJIOTHja U €THOKOPEOJIOTHja, Y OPOJHUM HAyYHUM CTY-
JMjaMa M pacrpaBama 6aBuiie ¢y ce (PeHOMEHOM UTpe KOJ Jijelle.

ITon caBpeMeHUM JjeuHrjuM €THOMY3UKOJOUIKHUM U €THOKOPEO-
JIOIIKUM CTBapajallTBOM y Cely W rpajy, mojpa3syMmjeBaMo oHe OOJIuKe
1jecaMa M urapa Koje Jjera npeHoce yCMeHUM IIyTeM, CPOHTAHO usmely
ceOe, ¢ jeHe TeHepaIlje Ha JIpyTy, 0e3 mocpecTBa oapaciuX. Jljera urpe
Bapupajy, ony3umajyhu um unu nonajyhu oapehene pujedu u aujenoBe,
MHUjerwajyhu npaBuia WM HaMjeHy MOJ yTHULAjeM MEIUjCKUX U TEeXHO-
JIOIKKX TTPOMjeHa CaBpEMEHOT JPYIITBA.

Y oBoM pany roBopuhe ce o caBpeMEeHHUM JjeunjuM urpama 3abu-
JbEKEHUM Ha npocrtopy bocHe u Xepuerosune, y rpagosuma bpuko u
bama Jlyka, kao u y cennma koja ux okpyxyjy. Heke ox urapa u3 gjeunjer
peneproapa Hoce HazuBe Kuun, knai, kiou; Tom u [lepu o cy dynda-
nepu; Y cujeHuu nnoxa naamama; Con makapoH comOpepo; Hokomnaze (cia-
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nmonen); wur, mum, muinka; My name is; Jluct, kameH, OyHap, Makasze u
[Tunk mantepu, Tom u [lepu.

Kmwyune peuu: eTHOMY3UKOJIOIIKA U €THOKOPEOJIOIIKA BaIOpH3a-
1I1ja, [jedrje CTBapaJIalllTBO, CABPEMEHE JIjeuHje urpe.

Dragica Panic Kasanski, Ph.D.
Ivana Rosic, M.A.
Academy of Fine Arts, University of Banja Luka, The Republika of Srpska

MODERN FORMS OF CHILDREN'S
CREATIVITY - ETHNOMUSICOLOGICAL AND
ETHNOCHOREOLOGICAL VALORIZATION

Abstract: Children’s dances, as an integral part of a child's life,
have benn observed and studied from different aspects, in the past and
today. Numerous scientific disciplines deal with the phenomenon of chil-
dren's dances: pedagogy, psychology, anthropology, ethnology and eth-
nochoreology.

Under contemporary children's ethnomusicological and ethno-
choreological creativity both in rural and urban areas, we mean those types
of songs and dances that children transmit orally. Dances are transmitted
spontaneously among children, from one generation to the next, without
the intermediation of adults. Children modify the dances, subtract from
them or add to them certain words and parts, change the rules or purpose
under the influence of media and technological changes of modern soci-
ety.

This paper presents modern children’s dances recorded in Bosnia
and Herzegovina, in the towns of Brcko and Banja Luka, as well as in the
villages that surround them. Some of the dances from the children's reper-
toire are called: Klic, klac, kloc; Tom i Dzeri to su fudbaleri; U sijenci
pod palmama; Son makaron sombrero; Cokolade (sladoled); Sic, mic, mi-
cika; My name is; List, kamen, bunar, makaze and Pink panteri, Tom i
Dzeri.

Key words: ethnomusicological and ethnochoreological valoriza-
tion, children's creativity, modern children’s dances.

115



Yemepma mehynapoona HayyHOCMpy4Ha KoHpepeHyuja Memoouuku oanu 2015.

JAp He6ojma M. /Ienuh
®dakynrer nHQOPMAIIMOHUX TEXHONIOTHja, AJiha YHBep3uret, beorpan, P. Cpouja
denicnebojsa@gmail.com

MECTO 4 YJIOTA HACTABHUKA
Y 3AIOTUTU JELE ITPH YIIOTPEBU UHTEPHETA

Caorcemax: HajHOBUjU pe3yaTaTH HCTPaKMBamba y BACIHUTHO-
00pa30BHUM yCTaHOBaMa HEJIBOCMHMCIICHO yKa3yjy Ja je mopaxanajyhe
cTrame MH(POpMAaTHUKE MTUCMEHOCTH MPOCBETHUX PaJHUKA MPOTOPIIHO-
HaJIHO YIOTpeOM HOBHX WH(OPMAIMOHHUX TEXHOJOTHja y HACTaBH,
AKTUBHOCTH y4YE€HHMKa Ha VIHTEpHETY ca aKIIEHTOM Ha ONIaCHOCTUMA U 3aM-
Kama Koje npete nenu Ha MHTepHeTy, 6e30enHocTy yueHuka Ha UHTep-
HETy, IPEBEHIIMj1 HacuJba Ha MHTepHeTY, mpaBuMa neue Ha MHTEepHETY,
npaBuianMa 6e30eqHor Kopuithewa MHTEpHETa Y OAHOCY Ha y3pacT UTA.
[{nspeBU OBOT MCTPAXKUBAYKOT pajia JUPEKTHO MPOUCTHIY W3 HAMpe
neduHICAHOT TPOo0JIeMa HCTPAXKUBAa, a y CBPXy NOTBphHBama mocra-
BJbEHMX HCTPaXUBAYKUX xunoresa. [lyremM aHKeTHUX YNUTHHKA, Ha
pernpe3eHTaTuBHOM Opojy BaCIUTHO-0Opa30BHUX yCTaHOBA, CIIPOBEACHA
cy oaroBapajyha ncrpaxuBama. Pe3ynraru cupoBeeHUX UCTpaKUBamba
noTBphyjy TeopeTcka ca3Hama KpO3 3aKJbyyak Ja j€ HEOIXOIHO
MMOCTOjarb€ CHUCTEMATCKOT IUIaHA eIyKalHuje HacTaBHOT 0co0Jba y
IIPUMEHHU CaBPEMEHUX 00Pa30BHUX TEXHOJIOTH]ja, Y HACTABHOM IIPOIIECY,
y ¢yHKIMju noboJblIaka U yHanpehuBamwa KBaJduTeTa HacTaBe, Bac-
MMATHO-00Pa30BHOT pajia 6e30eaH0j ynorpedbu MHTEpHETa 011 CTpaHe y4e-
HUKa U CaMoj 3aiuTuTe neue Ha VIHTepHeTy uTa.

Kwyune peuu: nupopMaTnyka MUCMEHOCT, IPOCBETHHU PATHUILIM.

Nebojsa M. Denic, Ph.D.
Faculty of Information Technology, Alfa University, Belgrade, The Republic of
Serbia

THE PLACE AND THE ROLE OF TEACHERS IN
PROTECTING CHILDREN WHEN USING THE INTERNET

Abstract: The latest results of research in educational institutions
clearly indicate that the distressing level of teachers’ computer literacy is
proportional to the use of new information technologies in teaching, stu-
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dents' activities on the internet with an emphasis on the dangers and pit-
falls that threaten the children on the internet, the security of students on
the internet, the prevention of violence the internet, the rights of children
on the internet, the rules of safe use of the Internet in relation to age, etc.
The objectives of this studious research work directly arise from a prede-
fined problem of research and aim to verify a set of research hypotheses
through survey questionnaires given to a representative number of edu-
cational institutions where the research was carried out. Research results
confirm the theoretical knowledge through the conclusion that there must
exist a systematic plan for training teachers in the use of modern educa-
tional technology in the teaching process; in order to improve the quality
of teaching, ensure safe use of the Internet by students and protection of
children on the Internet.
Key words: computer literacy, teachers.

Anna V. Vinevskaya. Ph.D.

Taganrog Institute of A.P. Chekhov (branch) "RSEU (RINH), Russia
annvinevskaya@hotmail.com

Surina A., student

Taganrog Institute of A.P. Chekhov (branch) “RSEU (RINH)”, Russia

FAMILY INFLUENCE ON THE SOCIALIZATION OF
PRESCHOOL CHILDREN

Abstract: Family is the main institution of education. Fundamen-
tals of the child’s personality are laid during the first years of a child's life
in the family. But family does not always act as a positive factor for edu-
cation; it can also have negative effects on a person's future.

In order to act as a positive experience for the child’s development, the
family must meet the very high requirements: the maximum effect for the
child to cope with the tasks that are assigned to the family; provide for
the child a positive role model, to create for each of its members an op-
portunity to develop as a person.

The family provides the child with all those rules that are needed to be-
come a person and personality.

Key words: family, family education, socialization.
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NHOBAIIMJE U OBYKA KA/IPOBA 3A IIOTPEBE ¥
BAHPEJHUM CUTYALIUJAMA

Cascemax: Y3pouu eko-nopemehaja cy pasHOBpPCHH, a BbUXOBE
MOCJIETUIIE TTOCTAjy Y3pOIM HOBUX ITpodiema. [Ipuponne u Bemrayke Ka-
TacTpoe npeacTaBibajy U3HEHAIHY HEMOTo/ly MJIM eKcTpeMaH Hecpehan
noralhaj Koju HAHOCH BEJIMKY IITETY, Kako JbyJACKUM Onhrma, Tako 1 Oub-
KaMa ¥ )kxuBoTHbaMa. O6e30eheme cucTeMa MeHalIMEHTa 3aIlITUTOM JKHU-
BOTHE cpeliMHe 1o 3axTeBuMa cepuje crannapaa MCO 14000, mykoTprian
je rmocao M 3axTeBa yBaxkaBame: cnenuduanocT npeayseha, cnenuduy-
HOCTH JIOKQJIUTETA, YBA)KaBahE 3aXTEBa CTaHIap/la U yBa)kKaBarmhe 3aKOH-
CKMX IIPOITHCca U TPaKU BUCOKY 00y4deHOCT KaapoBa. OBaj paj je jeaHo, 3a
CaBpeMEeHEe yCJIOBe )KHUBOTA, 3aral)ema u nerpagaiuje >KkUBOTHE CpEJIUHE,
aKTYyeJIHO, CJIOKEHO M KOMIUIEKCHO IoZpydje o0pa30oBama M BaCIIUTAHa
CTyJeHaTa, cilylianana, HAaCTaBHUKA U OCTAJIUX MPUITAJTHUKA Y CUCTEMY
IITKOJICTBA, €KO-0€30eTHOCTH, T HEMa TpaHHIle TOCMaTpama U UCTpa-
JKHBama eKo-TipobiieMaTuke. Y pajy je u3BpIIeHa CUcCTEeMaTHh3aluja u
Jiata cy o0jallmbemha OCHOBHUX IT0jMOBA, Mpolieca U YMHEHULA U BbUXOBO
00JTMKOBABE Y TUIAKTUUKO-METOIUYKH CUCTEM.

Kmwyune peuu: exo-nopemehaju, odyka kaapoBa, HHOBAIM]j€ Y pady,
€K0-0e30eTHOCT.
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Rade Biocanin, Ph.D.
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Mitar Lutovac, Ph.D.

Serbian Academy of Innovation Sciences, Belgrade, The Republic of Serbia

INNOVATIVE APPROACHES TO TRAINING PERSONNEL
FOR EMERGENCY SITUATIONS

Abstract: Causes of eco-disorders are varied, and their conse-
quences often cause new problems. Natural and man-made disasters are
sudden catastrophes or extreme unfortunate events that cause great harm
to human beings, plants and animals. Series of standards ISO 14000 de-
fines a set of requirements for ensuring a system of managing environ-
mental protection, but it is hard work to meet these demands and implies
recognition of the following: the specifics of the company, the specifics of
the locality, recognition of the standards’ demands and respecting legisla-
tion. As such, this process asks for highly skilled personnel.

This paper deals with a contemporary, complicated and complex
area of education, very important in these modern times which brought us
pollution and degradation of the environment since we need to educate
students, listeners, teachers and all the other members of the education
system on eco-safety, with no limits to observing and exploring eco-is-
sues. The paper offers systematization and explanations of basic concepts,
processes and facts and the ways to embed them all into a didactic-
methodological system.

Key words: eco-disorders, corporate training, innovation in work,
eco-safety.
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Southern Federal University, Academy of Psychology and Pedagogy, Rostov on
Don, Russia
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PROBLEMS OF ORGANIZING PSYCHO-PEDAGOGICAL
SUPPORT FOR GIFTED CHILDREN IN THE SPHERE
OF HUMANITARIAN KNOWLEDGE

Abstract: Modern school environment should be directed to the
support and development of all children, without exception, but especially
children gifted in a particular area. In order to do this, you need to create
an integrated system of psycho-pedagogical support for a creative per-
sonality, intellectual and research activity of gifted children, in this case
in the field of humanities.

Gifted child is a child who shows high intelligence and is inherent
in thinking outside the box, has a unique creative approach and a high mo-
tivation for work.

For children gifted in the humanitarian field, it is necessary to cre-
ate conditions for the development of their creative gift, literary, research
abilities, as the main purpose of the humanities — to help gifted students
in the development of their humanitarian thinking, comprehending a co-
herent picture of the world, identifying semantic dominant liberal educa-
tion.

The task of educators and psychologists working with these chil-
dren is to timely notice the child’s ability, to support his creative endeav-
ors, find a mentor for the development of a child’s need for creativity, and
create conditions for creative self-realization.

It is necessary to carry out educational activities in the context of
personal development to timely identify, train and develop children tal-
ented in humanities.

Key words: psychological and educational support, gifted children,
humanities.
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DEVELOPMENT OF THINKING ABOUT THEMSELVES BY
PARTICIPANTS OF GROUP EDUCATION

Abstract: This article presents the results of a study on the devel-
opment of thinking about themselves by the participants of the group ed-
ucation. The author believes that in the course of the interaction, the
subjects reveal their personality traits through the thinking about them-
selves. The assessment is one of the components of the thinking about
oneself. The aim of this study was to examine the dynamics of assess-
ments as a component of thinking about themselves by the participants of
the group education.

The study involved 54 people from 15 to 17 years old. Methods
used were: assessment program, group personality assessment. Mathe-
matical treatment was carried out using the program “SPSS 19.0”. The
participants’ assessments were measured at the beginning, in the middle
and at the end of the group education. These data show that from the first
to the third stages, the participants increased the assessment of their per-
sonal qualities as a result of the development of positive thinking about
oneself. Thus, the group education leads to changes in assessments where
the thinking about oneself takes place and that triggers the value-seman-
tic structure of the participants’ consciousness, creating conditions for the
positive thinking about oneself and a positive attitude.

Key words: group education, thinking about themselves, assess-
ment.

Ingrit Luani, Ph.D.

Faculty of Educational Sciences, University of Shkodra “Luigj Gurakuqi”,
Albania

ingritluani2013@gmail.com

HOW 18-YEARS-OLD TEENAGERS SELECT THEIR CLOSE
FRIENDS?

Abstract: Purpose: This study aims to help understand how 18-
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years-old adolescents select their close friends, considering their way of
conceiving a close friend, the formation of their concepts, the character-
istics of their close friends, the expectations from their close friends and
the understanding they already have a close friend.

Methodology: This study is qualitative and is conducted with 16
students of XIIs classes in the public middle school “Jordan Misja” of
Shkodra (Albania), in November (2014). This middle school has 8 paral-
lels of XIIs classes, and in each of them there was realized an educational
hour with the same thematic of this study and in the end of which we ran-
domly selected (optionally) 2 students/class (1 female; 1 male), who were
then interviewed individually. The interview containe 5 open questions,
where each of them represented a particular field: (1) the conception of a
close friend; (2) what has affected the way of conceiving the close friend;
(3) the essential characteristics of the close friend; (4) the expectations
from the close friend; (5) the concrete process of selecting the close friend.
In the end, the data were coded and analyzed, and the appropriate con-
clusions drew.

Conclusions: During the selection of the close friend, 18-years-old
teenagers pay more attention to confidence, open communication, under-
standing in different circumstances, their similarity in various aspects,
supporting and providing assistance when they need it and also to the time
factor which helps during the process of recognizing him/her and the pos-
sibility of having a sustainable relationship with him/her.

Key words: close friend, confidence, open communication, simi-
larity, help,

Maria Vyshkvyrkina, Ph.D.

Department of Psychology of the Academy of Psychology and Pedagogy, South-
ern Federal University, Rostov-on-Don, Russia
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SOCIAL AND COMMUNICATIVE COMPETENCES OF PUPILS
WITH DIFFERENT THINKING STYLES

Abstract: In this article, the author presents the results of the re-
search the purpose of which was studying of the peculiarities of social
and communicative competences of pupils with different thinking styles.
The research tasks included theoretical analysis of the references on the
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problem considered, identification of the dominating thinking styles of
pupils, as well as studying of the peculiarities of social and communica-
tive competences of pupils.

The issues devoted to development of social and communicative
competences of teenagers are considered in the researches of G.N. Arte-
myeva, B.G. Ananyev, A.N. Leontyev, B.R. Lomov, G.M. Andreev, G.
Widdowson, S.V. Znamenskaya, S.Z. Enikeeva, I.P. Kravchenko, I.V.
Kuzmenko, etc.

In the course of interpersonal interaction not only social and com-
municative competences, but also thinking style functions were studied.
J. Kagan, H. Witkin, and others were among the first who tried to solve
this problem within the framework of cognitive style, and C. Jung, L.N.
Sobchik, G.A. Berulava, and others — within the framework of the theory
of individuality. Many interesting data were obtained, characterizing in-
dividual singularity of human cognitive activity, however thinking style as
a problem in psychology began to be studied rather recently (R. Bramson
and A. Harrison, A.K. Belousova, M.A. Kholodnaya, etc.).

As aresult of our research, general and specific peculiarities of so-
cial and communicative competences of pupils with different thinking
styles were revealed.

Key words: pupils, senior teenagers, social and communicative
competences, thinking style.
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LITERATURE FOR CHILDREN: A TEACHING POINT,
OF REFERENCE IN THE ITALIAN LANGUAGE AND
CIVILIZATION

Abstract: The paper aims at showing how children's literature is
an essential instrument for the education and development of language
skills, literary and cultural skills, both for young children and for
teenagers.
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The topic of literature for children has been addressed since the
earliest times to the present days by various Italian writers. In their writ-
ings for children, authors proposed as educational examples the following:
moral integrity, respect for the family, love for the country, honesty, etc.
(Two of the major exponents of the genre in Italy are Edmondo De Ami-
cis and Carlo Collodi, with their works Cuore and Pinnocchio which were
translated into several other languages). The paper describes different ac-
tivities dedicated to children, from picture books to literary texts avail-
able through countless translations, or film adaptations. They are all united
by the same idea: to motivate people of all ages for the vast literary treas-
ure dedicated to young people and to emphasize the importance of books
in the spread of culture, as well as to develop the passion and the pleas-
ure of reading.

Therefore, the key promoters of reading are not only the school
and the library, but especially the family and parents in particular. They are
the central figures able to build and strengthen the bond between the child
and reading in early years.

Key words: children’s literature, language, civilization.
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TEACHERS’ AIDS ON CREATING CONTENT FOR
LEARNING USING URBAN ENVIRONMENTS. STUDY
CASE - THE TACCLE2 PROJECT

Abstract: The main aim of authors’ communication is to promote
engaging activities, methods and strategies of Urban Pedagogy, developed
under the umbrella of the second European project ,,Teachers’ Aids on
Creating Content for Learning Environments”. The Taccle2.eu wants to be
a powerful platform for civic attitude, to link students and staff in debate
about what schools and pupils/teachers can do to help transform their own
city into a learning city.

Thus, Taccle2 project offers to:

* Teachers: a box of web 2.0 / ICT tools to help community grow, to mo-
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tivate students to participate in local activities toward building a learning
/ smart city.
 Youngsters: to get involved as active citizens of the city, to participate in
the urban development.
+ Schools: to open up the minds and understanding of what a healthy city
means, in order to improve the quality of lives.
* Educational Stakeholders such as universities to teach pedagogy students
how to use such activities in the classrooms, and adult education institu-
tions to informally train other persons interested in raising learning cities.
One can find in the Taccle2 activities different ICT tools (audio,
photo, video sharing networking sites) related to all disciplines. In partic-
ular, the authors will introduce two activities describing the relation of
museums and performing and creative arts with technology.
Key words: technology and education, social media, TACCLE2,
urban pedagogy, learning cities.
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PARENTS AS PARTNERS IN THE EDUCATIONAL
ACTIVITIES WITH PRESCHOOL CHILDREN

Abstract: The distinct personality of the preschool child of our day
requires a special preoccupation of the educators aiming to realize inter-
esting educational and extra-curricular activities with high emotional and
informational content. One of the most efficient solutions was considered
to be the involvement of the parent, as an equal educational partner, in the
teaching and learning processes. In order to determine the cognitive, af-
fective, behavioral and social effects of this partnership, as well as the
problems that need solving, and the solutions that can be proven viable at
educational communication level we established the following objectives:
familiarization of parents with the quality of educational partner and the
exercising of this quality in multiple situations; identifying partnership’s
main aspects at preschool institution level.

Key question: What is the efficiency level of the educational part-
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nership in all types of activities and for all types of personality of pre-
school children?

Which steps were taken, what managerial strategies were adopted,
what didactic technologies and methodologies were employed, and what
their effect was on the quality of the educational process and preschool
children’s personalities will represent the contents of the present study.

Key words: educational partnership, partnership-based educational
strategies, performance, progress assessment.
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THE ROLE OF SCHOOL, FAMILY AND COMMUNITY
IN THE EDUCATION OF GIFTED CHILDREN

Abstract: In practice and in pedagogical theories are encountered
in different names of students who are distinguished by their peers for
high results in lessons and school activities. These remarkable students
occupy an important place in the life of the classroom. Among them stand
out gifted students. The right evaluation of intellectual, academic, social
and emotional properties helps not only to identify them, but especially in
developing o talent fostering of gifted children. The paper focuses on the
role of family, school and community in child development talent. The
impact of these factors on the development of children's talent will be an-
alyzed separately, but together focusing on the circumstances of the key
points of this cooperation that are as useful as they are important for child
development talent. Gifted children pose a challenge for society in general
and the family in particular school. Important in the paper is the analysis
and evaluation of the existing situation of the partnership and recommen-
dations for improvement of this cooperation.

Key words: gifted child, cooperation, school, family, community.
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PA3BUJAILE KOMIIETEHIIMJA BACITUTAYA
3A PAJI CA JAPOBUTOM JIELIOM

Caowcemarx: Tlpeno3HaBame M IMOACTHIAKE JTAPOBHTOT IOTEH-
yjajia jere, MoYeB O]l PaHOr y3pacTa, IpeAcTaB/ba Ba)KaH 3aJaTak
WHKJIY3UBHOT 00pa3oBamka. JeaH o/ OCHOBHUX IPEIyCIIOBa Cy KOMIIE-
TEHIIMje BacIlMTaya 3a paJ ca JapOBUTOM JCIIOM KOje€ Cy, IO pe3yaTaThuma
JIOCaJallbUX UCTPAKMBAKA, CIPOBEJICHUX HA Y30PKY BaclHTada CpeM-
CKOT' OKpyTa, HEIOBOJHHO Pa3BHjCHE.

Y 0BOM pajy IpHKa3aHO je HCTPaKUBamke 00aBJbEHO (POKyCrpyI-
HUM I/IHTCijYOM Cca WJIaHOBHUMaA THUMaA 3a IIOACTHIAKE KOTHUTUBHOT U
kpeatuBHOT pasBoja y I1VY ,Iluenumna® y Cpemckoj Murposunu. [{um
HCTPaKHUBama je J1a ce yTBpAe NpedepaObuiTH HAYMHHU 33 Pa3BHjambe KOM-
MeTeHIMja BacIiuTaya 3a paj ca JapoBUTOM nenoMm. [IpumeHna cucrema-
TCKOT TIOCMaTpama y Mperno3HaBamy JapOBUTOCTH, TUTAaHUPAKkE, Tporpa-
MHpamke U eBajyalyja paja ca JapOBUTOM JICIIOM U KPEUpame CTUMYJIa-
THUBHE CPEUHE 32 Pa3BOj M yU€H-E IPEIO3HATH Cy Ka0 KOMIIETCHITH]e KOje
J€ HEOITXOAHO pa3BHjaTH.

Pe3ynTatu mcrpakmBama ykazajdu Cy Ha moTpely MOKpeTama
MPOjeKTa 3a pa3BUjark-¢ HABEJICHUX KOMIIETCHIM]a Y OKBHPY KOjer Ou Ha-
cTtaBHUIIM Bucoke mikoiie 3a BacriuTade M MOCIOBHE HH(popMaTnyape —
Cupmujym y Cpemckoj MUTpPOBHIIH, peaTn30BaId Pa3IHIATEe OOTUKE
CTPYYHOT yCaBpIllaBama BaclUTa4a CPEMCKOT OKpyra: TPUOMHE, eayKa-
TUBHE PAAHOHUIIE U3 PA3TUIUTHX JOMEHA JTAPOBUTOCTH 10 TeOpUjH Xa-
yapnaa ['apnaepa, cynepBusnjcko npaheme paga cTpydYHHX aKTHBa, Kao U
MEHTOPCKH paJl y OKBHUPY MHIMBHUyaJM3alHje BaCIIUTHO-0OPa30BHOT
paza ca JapOBUTOM JICIIOM.

Kwyune peuu: KoMnieTeHIIMje BaCIIUTa4a, JAPOBUTH, MPOJEKTHE aK-
TUBHOCTH.
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Gordana Mijailovic, Ph.D.

Preschool Teachers’ Training and Business Informatics College — Sirmium,
Sremska Mitrovica, The Republic of Serbia

DEVELOPING COMPETENCES OF PRESCHOOL TEACHERS
FOR WORKING WITH GIFTED CHILDREN

Abstract: Early recognizing and encouraging the gifted potential of
children is an important task of inclusive education. One of its basic pre-
conditions are the competences of preschool teachers to work with gifted
children which are, according to the results of previous research conducted
on a sample of preschool teachers in the region of Srem, insufficiently de-
veloped.

This paper presents the research conducted by group interviews
with members of the team for encouragement of cognitive and creative
development in Preschool Institution “Pcelica” in Sremska Mitrovica. The
aim of the research was to determine the preferable ways to develop com-
petences of preschool teachers to work with gifted children. Systematic
observation in recognizing giftedness, planning, programming and eval-
uation of work with gifted children, as well as creating a stimulating en-
vironment for learning and development, are recognized as required
competences.

The research results indicated the need to initiate a project for de-
veloping these competences. Within this project, professors at Preschool
Teacher Training and Business Informatics College — Sirmium in Srem-
ska Mitrovica would organize different forms of professional training for
preschool teachers from the region of Srem, such as public lectures, edu-
cational workshops in different domains of giftedness according to
Howard Gardner’s theory, supervisory monitoring of the activities of pro-
fessional teams and mentoring the process of individualization of educa-
tional work with gifted children within the scope of project activities.

Key words: competences of preschool teachers, gifted children,
project activities.
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Gezim Dibra, Ph.D.

Edit Lezha, M.Sc.

Eranda Halluni, M.Sc.

Faculty of Educational Sciences, University of Shkodra “Luigj Gurakuqi”,
Albania

editlezha@gmail.com

THE DUAL ROLES OF EDUCATIONAL LEADERSHIP
IN RAISING TEACHERS’ COMPETENCES

Abstract: This study aims to give a general theoretical analysis of
the dual role of educational leadership for raising the level of teachers’
competences. Many dilemmas arose as the principal attempted to balance
these dual roles for educational leadership by blending the managerial re-
sponsibilities and the educational role behaviors. Educational leadership
includes two integrated roles, one being the managerial role and the other
the educational one. Educational standards and performance-based as-
sessment are based on educational leadership practices focused on teach-
ing and learning by sharing power, acting democratically, and encouraging
collaboration and participation; while at the same time providing clear
leadership and guaranteeing the efficiency of school management
processes.

Key words: educational leadership, teachers’ competences, princi-
pal.

Cama I'aruh, nedexrosior

Ap Mupjana Janynya-MuiaucaB/beBuh

JAp Aunexcanapa Bypuh-3npasxkosuh

dakynteT 3a cHeuujaliHy enyKaluujy W pexaOuiauraiujy, YHUBEP3UTET Yy
beorpany, Perryonuka Cpbuja

sanjagagic85@gmail.com

MMIIVMIMOUTHE TEOPHUJE TIPOCBETHHUX PAJTHUKA O
KPEATUBHOCTH

Casicemax: HacynpoT eKCIVTMIIMTHUAX TEOPHja KPEaTUBHOCTH, pa3-
BHMjEHUX O] CTpaHe eKcrepara Koju ce 6aBe 0BOM IpoOIEeMaTHKOM, CTOj€
onpelheHe UMIUTHITUTHE TEOPHje KOje CBAKO O] HacC MOxe /a pa3Buje. [1po-
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CBETHH PAJHUIIN, KOJH UMa]y IPECYIHY YJIOTY Y OJCTUIIAKY JAedje Kpea-
TUBHOCTH, NIPUMEHY]Y CBOj€ UMIUIMIUTHE TEOPUj€ Y CBAKOJHEBHUM IIe-
JIarOLIKUM cuTyarjama. bynyhu na mruxoBe UMIUTUIIUTHE TEOPHjE€ MOTY
Jla TIOJICTAaKHY WJIM HHXHOHPA]y KPEaTHBHO MUIIJBEHHE U MTOHAIIAKE yUe-
HUKa, CMaTpaMo Ja je MoceOHo caja, y Nepuoay IpOMOBHUCAkHA UHKIY-
3UBHOT 00pa30Bama y HaIll0j CPeINHU, OUTHO J1a C€ JOJaTHO OCBETIIN OBa
npoOnemaruka. L{nib paga je na npyxu yBUJ Y UMIUTHITUTHE TEOPH]e MPo-
CBETHHMX paJHUKa O KpeaTUBHOCTHU. lIpernenom enexkTpoHckux 6aza mo-
JlaTaka W3ABOJUJIM CMO pEJEBAaHTHE EMIIMPU]CKE Hajla3e U HU3BEIH
TEOPHjCKE M MPaKTUYHE MMIUTHKanuje. Ha ocHOBY mperena pesynrara
HCTpakKuBamba Moxe ce pehu aa cy cxBaTawma IMPOCBETHUX PAJHHUKA O
KpPEaTUBHOCTHU YECTO OCKYJHA U HETa4yHa, YIPKOC OATOBOPHOCTHU KOjy
MMajy y pa3BOjy KpeaTUBHOCTU y4yeHHKa. Mako ce y mojeIuHuM ucrpa-
JKHBambUMa UCTUYE BEJIMKA CIIMYHOCT ca (JOPMaJIHUM Hay4YHUM TeopHjama
0 KpEeaTUBHOCTH, YNHCHUIIA j€ JIa CYy UMIUITMIIUTHE T€OpHje TPOCBETHUX
pamHuKa HHKOH3UCTEeHTHE. [IpocBeTHH pagHuy (GOpMyIHITy pa3HOBPCHE
UMIUTAITUTHE TEOPHjE, KOj€ HUCY JOBOJHHO jacHE U oapelhene, ocinukaBajy
pacnpocTpambeHe CTePEeOTUIe O KPeaTUBHOCTH U MOYUBAjy Ha JIyroro-
TUIIKBUM TIpenpacynama u 3adiynama. Moxe ce 3aKkJbyquTH Ja je He-
OIIXOIHO CTPYYHO yCaBpIlaBaHk€ HACTABHUKA U HUXOBO YIIO3HABakE Ca
XOJIMCTUYKUM TeopHjama KpeaTUBHOCTH, KAKO OW MOIJIM Jla Ce€ aHTaxyjy
y Ipeno3HaBamky KPEaTUBHHUX MOTEHIIHjaja YUCHUKA, FbHXOBOM KOHTH-
HYHUPaAHOM M IUIAHCKOM Ipahemy U NOACTHLAKY Y Ty>KEM BPEMEHCKOM
Mepuoy.

Kwyune peuu: aMIIIMLIATHE TEOPHUj€, MHKIY3UBHO 00pa3oBame,
KPEaTUBHOCT, CTPYYHO yCaBpIIABAE.

Sanja Gagic, defectologist

Mirjana Japundza-Milisavljevic, Ph.D.

Aleksandra Djuric-Zdravkovic, Ph.D.

Faculty of Special Education and Rehabilitation, University of Belgrade, The
Republic of Serbia

TEACHERS’ IMPLICIT THEORIES ON CREATIVITY

Abstract: In contrast to explicit theories on creativity, developed by
experts who deal with this issue, there are also implicit theories that each
of us can develop. Teachers, who have a crucial role in encouraging chil-
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dren's creativity, apply their implicit theories in their everyday educational
experiences. Since teachers’ implicit theories can either stimulate or inhibit
students’ creative thinking and behavior, we believe that, especially nowa-
days, with the promotion of inclusive education in our community, it is es-
sential to further illuminate this issue. The aim of this paper is to provide
insight into teachers’ implicit theories of creativity. After reviewing the
existing electronic database, we have singled out relevant empirical find-
ings and their theoretical and practical implications. The results of our re-
search show that teachers’ perceptions of creativity are often meager and
inaccurate, despite the responsibilities they have in students' development.
Although some studies show that they are very similar to formal scientific
theories on creativity, the fact remains that teachers’ implicit theories are
inconsistent. Teachers formulate various implicit theories which are not
sufficiently clear or precise; they reflect widespread stereotypes about cre-
ativity and are based on their long-standing prejudice and misconceptions.
We can conclude that it is necessary to provide teachers with professional
development and introduce them to the holistic theories of creativity so
they can recognize the students’ creative potential, monitor it continuously
and systematically and encourage their students on a long-term basis.

Key words: implicit theories, inclusive education, creativity, pro-
fessional training.

Mp Anrena Mecapom )KuBkoB

Bucoka mikojia CTpyKOBHHUX CTyAHja 3a oOpa3oBame BacpuTada y Kukuuaw,
Penry6nmka Cpbuja

angelamesaros.zivkov(@gmail.com

PA3BOJ MOTOPHYKHUX CITOCOBHOCTH KOA AELE
HNPEALIKOJICKOI'
VY3PACTA KPO3 MY3HUUYKE ITOKPETHE UT'PE

Caoscemax: N3melhy urpe u paspoja noctoju mehycobHa ycios-
JbeHOCT. @U3NUKE, MOTOPHYKE, IICUXHYKE U COIIHjaTHE IPOMEHE, KOje Ce
MOTy 3ama3uTu y onpeheHoM nepuony pasBoja IeTeTa, HajHEOCPEeaHH]e
3aBUCE O] cajprKaja U HHTEH3UTETa Urpamba.

[IpoGnem ucTpaxuBama je yrBphuBame yTuiaja nporpaMupaHor
(bu3myKor Bex)Oama, Koje CaJipyKi My3HYKe TIOKPETHE UTPE, Ha pa3BOj MO-
TOPUYKHUX CPOCOOHOCTH KOJ JelLe HpeAIIKoJICKor y3pacrta. Ilpeamer

131



Yemepma mehynapoona HayyHOCMpy4Ha KoHpepeHyuja Memoouuku oanu 2015.

HUCTPpXXUBAFKA Cy MOTOPUYKE CITOCOOHOCTH: KOOPIWHAIM]ja, Op3uHa, TIpe-
IIU3HOCT, €KCIIJIO3MBHA CHAra, paBHOTE)a, PENETUTUBHA CHAra u arwui-
HOCT. Y30paK UCPUTaHUKA YHHE JIele y3pacTa o 5—6 roguHa, yKypHo 52
HCIIUTaHUKA MTO/IEJbEHUX Y €KCIIEPUMEHTAIHY U KOHTPOJIHY TpyIly. Y30pak
Bapujadiiy Cy TECTOBH 3a IIPOBEPY HABEAEHUX MOTOPUUKHUX CIOCOOHOCTHU:
TaIMHT PYKOM, CTajare MOMPEYHO Ha KIIYMHIM Ha jeHO] HO3U ca OTBO-
pEHUM OuYrMa, MOJUTOH HATpallKe, CKOK Y JaJb U3 MECTa, IU3amhe U HO-
LIeHEe, MOBIauYeHhe pykaMa y3 CTpPMY paBaH, KOTPJbame JIONTE HMCIOJ
crosuiie, rahame XOpU30HTAIHOT 1IWJba JIONTULIOM, YYHACTO TpUyame 4x5
M, IOAN3amke Tpyna. HakoH npuMene rmporpaMupaHor BexOama yTBphyjy
C€ pa3JIMKe y MOTOPHUYKHUM CIIOCOOHOCTHMMA U3Mely u yHyTap rpyna u
eexTu mporpama.

Kmyune peuu: npenmkoicku y3pacT, MOTOPUUKE CIIOCOOHOCTH,
MY3HUYKE [TOKPETHE UIpe.

Angela Mesaros Zivkov, M.Sc.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE DEVELOPMENT OF PRESCHOOLERS’ MOTOR
ABILITIES THROUGH MUSICAL GAMES

Abstract: Since play and development are mutually dependent, the
physical, motor, psychological and social changes which can be observed
in a certain period of a child’s development directly depend on the contents
and the intensity of playing.

The problem of this research was the determining of the affect of
programmed physical exercise which involves musical games on the de-
velopment of motor abilities of preschool children. The research subjects
are the following motor abilities: coordination, speed, precision, explo-
sive strength, balance, repetitive strength and agility. The research sample
consisted of 52 children aged 5-6, divided into two groups, the experi-
mental and the control group. The variable sample were the tests for as-
sessing the motor abilities mentioned: hand tapping, standing on one leg
on a low bench with one’s eyes open, backwards obstacle course, stand-
ing long jump, lifting and carrying, moving along a steep plain, rolling a
ball under a chair, shooting a horizontal target with a ball, shuttle run
4x5m, torso lifting. After the programmed exercise, the differences be-
tween the motor abilities between the two groups and within the groups
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themselves and the effects of the program were determined.
Key words: preschool age, motor abilities, musical games.

Mp Mupocaaa Kojuh

Bucoka mkosa cTpyKOBHHX CTy/AHja 3a oOpa3zoBarme Bacnurada y Kukunau, Pe-
nyosinka CpOuja

kojicmb@gmail.com

Cy3ana CrankoBuh, macrtep

[Mpenikosicka ycraHosa ,,Bykuiia Mutposuh* y JleckoBiy, Peryonuka CpOuja
Mapuna ApusanoBuh, 6euyesiop

[Ipenmkoncka ycranosa ,,Bykunia Murposuh® y JleckoBiy, Penmy6nuka Cpouja

TUMCKMU PAJl IOT'OIIEJA, IHKOBHOI IIEJATOTI'A 1
BACIIMTAYA Y IIOACTHHABY KOMYHUKAIIMOHUX
KOMIIETEHIINJA KO AELE INTPEAINKOJICKOI' Y3PACTA

Caorcemax: OBaj paj uMa 3a Wb Ja yKaKe Ha 3Ha4yaj U notpedy
TTO/ICTUIIAFba U Pa3BHjarba KOMyHUKAITMOHUX (BepOATHUX U HEBEPOATHUX )
KOMIIETEHI[M]a JAele MPeaIKOICKOT y3pacTa. Hemocpenna nuckycrsa ayTo-
PKH yKa3yjy Ha MOTYNHOCT OpraHM30Bama TUMCKOT paja y cacTaBy: JIO-
rOIIe]l, TUKOBHU TEeIaror M BaCIUTay y MPUMEHH CaBPEMEHOT METOIHMYKOT
MPUCTYIIA Y OPraHU30Baky JIMKOBHUX aKTUBHOCTH Y Pajly ca MPEeIIKOI-
ckom nietioM. [IpenuheHo je na yBomgau 1eo (MOTHMBAIIMOHA BepOaiHa aco-
[Mjanuja) akTUBHOCTHU peajin3yje BacluTad, IIaBHH JIeo (CTBapajavyka
aKIfja) opraHusyje JUKOBHH TIEJaror, a 3aBpIiHM J1co (BepOaTHu U He-
BepOalHu MCKa3) ocTBapyje joronen. HaBeaeno Hac ymyhyje Ha pas-
MHILJbAKE O pa3jIiKaMa U MOTYhHOCTHMa OBOT TIPUCTYyIAa y OJHOCY Ha
TpaAulIMOHAJIaH HAYMH peaju3aluje METOINKE JUKOBHOT BacIUTamba.
VKJbyuHBam-€ JIMKOBHOT TI€1arora v Jorormesia y peajms3anujy JUKOBHE aK-
THUBHOCTH JIONMPUHOCHU IIMPOKOM JIHjara3oHy MOTYNHOCTH KOPUCTH 3a
neiry. OBa Tpu CTpy4dmaka ce KOHCYJTY]y Ipe aKTUBHOCTH, TOKOM aKTHB-
HOCTH C€ JIOIYIbY]y U Jey]y CHHEpPIrUYHO, a HAKOH pealn30BaHe aKTHB-
HOCTH TIpaBe KPUTUYKH OCTBPT Ha YCMEPEHY aKTUBHOCT. TUMCKH paj y
HETIOCPEIHOj pealin3alliji YCMEPEHUX aKTUBHOCTH Y TIPE/IIIKOJICKO] yCTa-
HOBHU, IIPEICTaBJba HOBUHY KoOja ynyhyje Ha pa3MUIIIbambe O TEMU KOjoj ce
y IIpaKkCcH He MOKJIamka JI0OBOJbHO MaXkhe. A, CACBUM j€ peajlHO OBAaKBE aK-
TUBHOCTH OPraHU30BaTHU TOKOM IIKOJICKE TOAUHE, YUME OU Ce TOTPUHETO
KBaJIMTETY BaCIUTHO-00pa3oBHOr mpoiieca. [lopen oBUX CTpydHHX ca-
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palHWKa, y JTUKOBHE aKTUBHOCTH OW MOIJIM Ja C€ YKJby4e W JIpyTH ca-
paaauny. JJobpa oprannsanuja ca jaCHO IOCTaBJbEHUM IMJBEBUMA Jajia
Ou MO3UTHBHE €(IEeKTE y pa3BUjamby JI€YjUX CIOCOOHOCTH.

Kwyune peuu: KOMyHUKaTHBHE KOMIIETCHIIM]€, yCMEPEHE JINKOBHE
AKTUBHOCTH.

Miroslava Kojic, M.Sc.

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia
Suzana Stankovic, M.A.

Preschool Institution ,,Vukica Mitrovic*, Leskovac, The Republic of Serbia
Marina Arizanovic

Preschool Institution ,,Vukica Mitrovic®, Leskovac, The Republic of Serbia

TEAM WORK OF THE SPEECH THERAPIST, THE ART
PEDAGOGUE AND THE KINDERGARTEN TEACHER IN
ENCOURAGING THE COMMUNICATIVE COMPETENCES
OF PRESCHOOL CHILDREN

Abstract: This paper aims to emphasize the importance and the
need for encouraging and developing communication competences (both
verbal and non-verbal) of preschool children. Personal experiences of the
authors lead them to believe there is a possibility to organize a team of ex-
perts (speech therapist, art pedagogue and preschool teacher) which will
apply the contemporary methodological approach in realizing art activi-
ties with preschoolers. The idea is for the teacher to realize the introduc-
tory part of the class (motivational verbal association), the main part of the
class (creative action) would be realized by the art pedagogue, and the
final part (verbal and non-verbal children’s expression) should be realized
by the speech therapist. All this caused us to think through the differences
and possibilities of such an approach when compared to the traditional
ways of practical realizing of methodology of art education. Including the
art pedagogue and the speech therapist into the realization of an art activ-
ity opens up a whole range of new possibilities for children to benefit
from. The three experts consult each other before the activity, they com-
plement each other and work synergically during the activity, and after
the activity is realized, they critically observe the guided activity. The
team realizing of guided activities in a preschool institution is still a nov-
elty which calls for thinking about this topic which hasn’t been given
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much attention so far. On the other hand, it is quite easy to organize such
activities during a school year and thus improve the quality of the teach-
ing process. Other expert associates could be involved in such a process
besides the two mentioned here. Good organization with clearly defined
goals would have positive effects on the development of children’s over-
all abilities.

Key words: communicative competences, guided artistic activities.

Mp Aama Tprosan /leneunh
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KOMIIETEHIHUJE BACIIMTAYA 3A HEI'OBAIBE ®OJIKJIOPA
Y INPEJIIKOJICKOM Y3PACTY JEIE

Caoicemax: OBaj pajJ TeMEJbU C€ Ha YJI03U BacIUTa4ya y Mpero-
3HaBamy U MOACTHIAkY HEroBama (OJIKIOpa KOJI Ie1Ie IPEIIIKOJICKOT Y3~
pacta, mipykajyhu uM HCTOBpeMeHO cio0oay u3Bohema, MOAPIIKY U
MOJICTUIIA]. 3HAYajaH M3a30B 3a BacIUTaya je HeTOBame (PoIKIopa Koj
Jiele MPEeIIIKOJICKOT y3pacTa. My3UUyKo CTBapajallTBO KOJI IEIIE CE jaBJba
BpJIO paHO, aJlM CBOj BPXyHAIl IOCTHKE M3Mel)y yeTBpTe u mere roguHe,
Kaja je gete Beh oBIaano moTpeOHOM TEXHUKOM I1eBamha U jeTHOCTABHUM
MOKpETUMa, KOje MOXKe J1a KOMOMHYje Yy OKBUpY Urapa ca nesamem. OBaj
paa ykasyje Ha KOMIIETEeHIIM]e BacluTada, Kao U Ha HeKe METOAUYKE T0-
CTaBKe KOjUMa Ce€ y OKBUPY BaCITUTHO-00Pa30BaHOT paJia MPEIH3npajy 3a-
Jlaly U3 00JIaCTH MY3MUKOT BacluTama. Y pajay (ojkiopHe rpyme Jene
MPEIIIKOJIICKOT y3pacTa HEOIXOMHO je ayTeHTHYHE UTPE MOBE3UBATH Y
cruieToBe 0e3 Behux kopeorpadckux 3axBara. Cama HHTEpIIpETaIMja JIeIe
HOCH JIETIOTY U IIapM, KOJU C€ HUYHM, JI0 JIe4jUM, HE Aa HaJJOKHauTH. 13
THX pasjora je moTpeOHo 3Haiauku omgadbpaTu onpeher O6poj HapoTHUX
urapa pa3JIM4uTHX 110 CTPYKTYPH, CaIPKajy, OOIHIIMMA U TTOBE3aTH UX Y
uenuHy. Jlenora npu ka3uBamy HapOAHE Urpe Tpeba J1a ce CacTOju y CIIOH-
TaHOM H3BONEmY JIelle, lUXOBOT JIOKUBJbaja UTPE U JICUjer u3pasa.

Kwyune peuu: Ghonknop, HapoIHa UTPa, 3aald, MPEIITKOICKH y3-
pacr.
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Alma Trtovac Dedeic, M.Sc.
Teacher Education Faculty, University of Belgrade, The Republic of Serbia

PRESCHOOL TEACHER’S COMPETENCES FOR NURTURING
FOLKLORE IN PRESCHOOL EDUCATION

Abstract: This paper is based on the role of preschool teachers in
recognizing and encouraging the nurturing of folklore in preschool edu-
cation, by giving children the freedom of performance, supporting and
encouraging them. Nurturing folklore in preschool education is a consid-
erable challenge for educators. Musical creativity in children occurs very
early, but reaches its peak between the ages four and five, when the child
has already mastered the necessary singing technique and the simple
movements that can be combined within the dances accompanied by
singing. This paper indicates the competences of preschool teachers and
some methodological guidelines that define the tasks of musical education.
When working with a folklore group of preschool children authentic
dances should be linked into blends or combinations without making
major choreographic interventions. Children’s performance in itself is
beautiful and charming, which is a quality that must not be ruined. There-
fore, it is necessary to expertly select a number of folk dances different in
structure, content, forms and combine them into a whole. The beauty of
performing a folk dance should lay in the children’s spontaneity, their
unique expression and experiencing of the dance.

Key words: folklore, folk dance, tasks, preschool age.
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®daxynrer ApymITBEHWX 3HAHOCTA Ap Musenka bpxkwuha, bujakosuhn,
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Mp Mapuna 3y6an

DakynTeT MPUPOIOCIOBHO-MATEMATHIKNX U OATOJHUX 3HAHOCTH, CBEyUHIITUIITE
y Mocrapy, bocna u Xepuerosuna

OJHOC MOTUBAIIMJE U ITIOCTUTHYTOI' YCIIJEXA Y
MATEMATHUIA

Caorcemarx: OBUM pajioM K€U C€ YTBPAUTHU CTyllalk MOTHUBAIIH]E
KOJT yUCHHKA EKOHOMCKE IIIKOJIE 32 YUeH€ MaTeMaTHKe, Kao U yTjeraj Mo-
THBallMj€ Ha MOCTUTHYTHU yCIjeX U3 MaTeMaTHke. Y paay Cy KOpUIITEHE
MeTo/1a TEOPHUjCKE aHaIM3€e, a IPU 00paau nmojgaTaka CTaTUCTHUYKU PO-
rpam SPSS. V ucrpaxuamy je cygjenoBao 151 yuenuk Cpeame mkoe
n3 YnTinyka, EKOHOMCKOT yCMjepera. YUESHHUIH Cy OWIH MOIUjeJbeHH Y
TPU CKYNHHE: YYEHHUIM C MOTHBAIIMjOM HMCIIOJA MpPOCjeKa, YUYECHULH
MpOCjedHe MOTHBAIMje M CKYITMHA C MOTHBAIIMjOM W3HAJ MpOCjeKa 3a
ydeme Matemarruke. OBa 1ozjesna je HarpaBJbeHa Ha OCHOBY YIIUTHHKA 32
MoTuBalyjy. CBM UCIIUTAaHUIIU Cy pjelIaBajy TeCT U3 maremaTtuke. Pe-
3yJITaTH UCTPaKUBAMa TIOKA3yjy Ja MOCTOjU CTAaTUCTUYKY 3HA4YajHA pa3-
nuka uiMmehy umHUIUjamHOT M (UHATHOT Mjepema. XH-KBaapaT TeCT
MoKasyje Ja MOCTOjU CTaTUCTUYKH 3HauajHa pa3iuka usMely ncnuranmka
y Opojy pHjenieHnX 3a1aTaka i MOTHBAIIH]e 32 yUCHe MaTeMaTHKe. Yde-
HULIM KOjU Cy MOTHMBHPAHHU y pjelIaBamy 3aJaTaka U3 MaTeMaruke, Mo-
CTHXKY U O0Jbe pe3ynrare. PjemaBame 3a1aTaka u CTylalkh MOTUBALIM]E HE
OBHCE O CITOJTY UCIIHTaHUKA.

Kwyune pujeyu: MoTuBaIyja, ycrjex U3 MaTeMaTUKe, yICHHIIH.
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RELATION BETWEEN MOTIVATION AND ACADEMIC
SUCCESS ACHIEVED IN MATHEMATICS

Abstract: This paper seeks to determine the degree of motivation
of Economic high-school students for studying mathematics, as well as
this motivation’s effect on success they achieve in mathematics. The au-
thors used the method of theoretic analysis in writing this paper, and the
SPSS statistic program in data processing. A hundred and fifty-one (151)
students of High-school in Citluk, of economic orientation, took part in
this research. The students were divided into three groups: students whose
motivation for studying mathematics was below average, the average
group and the ones whose motivation was above average. This division
was made according to a motivation questionnaire. All the examinees were
given a mathematics test. The results of the research show a statistically
significant difference between the initial and the final measurements. Hi-
square test shows that there is a statistically important difference between
examinees in the number of tasks solved and their motivation for study-
ing mathematics. Students who are motivated towards success in solving
mathematics tasks achieve better results. Tasks solving and the degree of
motivation do not depend on the students’ gender.

Key words: motivation, success in mathematics, students.
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CIHHPEMHOCT HA IPOMEHE KAO ®AKTOP 3A/10BO/bCTBA
IHOCJIOM YYUUTE/bA U HACTABHUKA

Caosicemax.: CipeMHOCT Ha MpoMmeHe, (IekcnOuiIHa yroTpebda
3Hama U KPEaTUBHOCT, IPECTaBIha]y Haj3HAYajHU]€ KOMIIETCHIIHN]C JbYIU
y CaBpeMEHHM OpraHu3alijama, y Kojuma yIrpaBJbehe IpoMeHaMa 1 3Ha-
bEM TIOCTajy IPUOPUTETHE JIPYIITBEHE CTpaTerHje. 3a10BOJHCTBO MTOCIOM
jemaH je oj1 3HaYajHUX MoKa3aTreshba MOTHUBAIIH]E 3aIIOCIICHUX U Y BE3H je ca
BUXOBOM edukacHomhy u epexkTuBHOIINY.

V uctpaxkuBamwy NpUKa3aHOM Y OBOM paidy, cipoBereHoM Ha 350
y4YuTEIJba M HACTABHUKA Y 0CaM OCHOBHMX IIKOJIa HA TEPUTOPHjU OMILITHHE
Jlo3nuna, Ik je OMo Ja ce yTBPAM JAa JIM CIIPEMHOCT Ha MPOMEHE, HC-
nuraHa ynutHukoM (I pyouh-Hemuh, 2005) nonpuHocu pasinkaMa y UH-
TPUH3UYKOM U EKCTPUH3UUYKOM 3aJI0BOJBCTBY MOCJIOM, yTBpheHor
ynutHukoM MSQ. IToctynkom ¢dakTopcke aHanuse, 1epuHrUcaHa Cy TpU
(akTOpa CIIpeMHOCTH Ha IIPOMEHE: Tparame 3a HOBUM PEIIeHUMa, O/Ip-
’KaBarbe cTaTyca qyo U OTIIOp ITpeMa MOHOTOHH]U.

Pesynraru ykasyjyHa TO Ja yYUTE€/bM U HACTaBHHUIU, KOJH CY
CIIPEMHU J1a Tparajy 3a HOBUM peliemuMa, uMajy Behu cTerneH u uH-
TPUH3UYKOT U €KCTPUH3UYKOT 3310BOJBCTBA nociaoM. OTnop npema mo-
HOTOHHUJH JONPUHOCH BHUIIEM CTEIEHY MHTPUH3UYKOIL, a moTpeba 3a
OJIpKaBabEM CTATyCa IITO BUIIIEM CTETIEHY EKCTPUH3UYKOT 33J0BOJHCTBA
MOCJIOM.

Jlobujene pesynratu Tpeda y3eTH y 003up y IJIaHUpaAy CTpare-
ryja ynpasjbamba U HMIUIEMEHTALM]U MO/IeJIa MOTUBHCAHKA 3aIOCIEHUX Y
IIKOJIH.

Kmyyne peuu: cipeMHOCT Ha MPOMEHE, OCHOBHA IIIKOJA, 3a/0-
BOJBCTBO ITOCJIOM, YIIPABJbAE.
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READINESS FOR CHANGE AS A FACTOR OF TEACHERS’
JOB SATISFACTION

Abstract: Readiness for change and flexible use of knowledge and
creativity are the most important competences of people in modern or-
ganizations, where change and knowledge management represent the most
important social strategies. Job satisfaction is one of the key indicators of
employee motivation and it is related to their efficiency and effectiveness.
The aim of the research presented in this paper, conducted on the sample
of 350 teachers in eight primary schools in the municipality of Loznica,
was to determine whether their readiness for change, examined by the
questionnaire (Grubi¢-Nesic, 2005) contributes to the differences in their
intrinsic and extrinsic job satisfaction, as defined by MSQ. Three factors
of readiness for change were defined by factor analysis: search for new so-
lutions, maintaining status quo and resisting monotony.

The results indicate that teachers who are willing to search for new
solutions have higher levels of intrinsic and extrinsic job satisfaction. Re-
sistance to monotony contributes to a higher level of intrinsic satisfaction,
whereas the need to maintain status quo contributes to a higher level of ex-
trinsic job satisfaction.

The results obtained should be taken into account in management
strategy planning and implementation of different models of motivating
school teachers.

Key words: readiness for change, primary school, job satisfaction,
management.
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PAJ CA JAPOBUTHUM YYEHUILIUMA
Y IIOYETHOJ HACTABU MATEMATHKE

Caoicemax: Y4UeHNIN TIOKa3yjy cnenuduIHe CIIOCOOHOCTH 3a Ma-
TEMaTHUKy Ha OpojHE HaYMHE U Ha Pa3IMYUTHM CTYII-EBUMA pa3Boja. Yuu-
TEJb je Taj KOJU je Y MOpajiHOj 00aBe3H J1a UJICHTU(PHUKYje HaJapeHOCT
YYeHHUKA 32 MaTeMAaTHUKy W Jia je Ha aJieKBaTaH HAaYWH JaJbe MOACTUYE U
pasBuja. Pax ca mapoBUTHM y4eHHIMMA je IO MHOTO YeMy crenuuya,
MOYEB OJ1 UACHTU(UKALIM]e TAPOBUTHX YUEHHUKA, I1a MPEKO MJIaHUPakha U
opraHu3anyje paja ca JapoBUTUM yUYECHHIIMMA, CBE 10 pealn3aluje mia-
HupaHor. J{a 6u ce ycrenrHo opran3oBao paj ca JapoOBUTUM YUCHHUIIIMA
Y OCHOBHO] IIIKOJIM, HEOIIXO/IHO j€ IT03HABaTH MHIUBU IyaIHE OCOOMHE Ja-
POBUTHX YUYE€HHUKA, KA0 U HAYMH UCIIOJbaBamha TUX ocoOnHa. OcobuHe na-
POBUTHX C€ MEHajy y OJHOCY Ha y3pacT. Te pasnuke ce youyaBajy y
MOHAIIaky, HHTEPECOBaY, HanpeaoBawy. 1eHTH(UKOBakbEe U OpraHu-
30Bamk-€ pajia ca JapoOBUTHUM YUCHHIIUMA Y TIOYE€THOj HACTABH MaTEMaTHKe
je TeXaK ¥ OATrOBOPaH MOCao.

VYV npBoM jeny paja ykasyje ce Ha 1mojaM U BPCTE€ JapOBUTOCTH,
Kao ¥ Ha HEeKe KapaKTePUCTHUKE JApPOBUTHUX yUYEHUKA M Ha MOTYhHOCTH
MOJICTUIAFa JAPOBUTOCTH YUYCHHKA Y ITOUYETHOj HACTAaBU MaTEeMaTHKe. Y
noceOHOM Jieily pajia yKa3aHo je Ha HeKe MOryhHOCTH U HaYMHE paja ca
JIApOBUTHM YUYEHHUIIMMA Yy ITOYETHO] HACTABH MaTeMaTHKe.

VY npyrom aeny paja U3HETH Cy pPe3yiTaTH CIIPOBEIACHOT UCTpa-
JKHBama Koje je 00aBJbeHO Ha y30pKy o 106 yuurTesba U KOjJUM Cy UCIH-
TaHa MUIIJbEHA YUUTEIha 0 MOTyhHOCTHMa HIEHTH(PHKOBama TaAPOBUTUX
YYCHHKA Yy [TOYETHO] HACTaBU MaTeMaTuke, Kao U 0 MoryhHOcTHMa opra-
HU30Bamka paja ca lbUMa y OKBUPY PEIOBHE M U3BaH PEJIOBHE HACTABE.

Kwyune peuu: napoBHUTOCT, TOYETHA HACTaBa MaTEeMaTHKE, Japo-
BHUTH yYCHHIIH.
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WORKING WITH TALENTED STUDENTS
IN THE EARLY TEACHING OF MATHEMATICS

Abstract: When it comes to mathematics, pupils show their specific
skills in various ways and at different levels of development. The teacher
is the one who is morally responsible to identify the pupils talented for
mathematics and to work effectively on encouraging and developing this
talent. All the phases of the work with talented pupils are rather specific,
starting from the identification of talented pupils, the planning and or-
ganization of the work with talented pupils, and the realization of every-
thing planned. In order to successfully organize work with talented pupils
in primary schools, the teacher needs to know the individual characteris-
tics of talented pupils, as well as the manner in which they express those
characteristics. The characteristics of talented pupils differ according to
their age. The differences are manifested in their behavior, interests, and
progress. Identification of the talented pupils and the organization of work
with them in the early teaching of mathematics is a difficult and respon-
sible task.

The first part of this paper refers to the term and type of talent, as

well as some characteristics of talented pupils and the possibility of en-
couraging the pupils’ talent in the early teaching of mathematics. A sepa-
rate part of the paper points out some of the possibilities and ways of
working with talented pupils in the early teaching of mathematics.
The second part of the paper refers to the results of the survey conducted
on the sample of 106 teachers, asked to state their opinions regarding the
possibilities of identifying talented pupils in the early teaching of mathe-
matics, as well as the possibilities for further working with them within the
regular and extracurricular activities.

Key words: talent, early teaching of mathematics, talented pupils.

142



Komnemenyuje sacnumava 3a Opywmeo 3narea Kmuea pezumea
Arlinda Hallunovi Ymeri, M.Sc.

Psychologist at Psychiatric Hospital in Shkodér, Lgj: Skenderbeg, Shkoder,
Albania

arlindahallunovi@live.com

THE ROLE OF LEADERSHIP STYLES IN
THEACHERS MOTIVATION

Abstract: Aspects that have the ability to create satisfaction or dis-
satisfaction at work are internal factors, which include recognition/eval-
uation, professional development and responsibilities, and external factors,
which include wages, working conditions, school management and policy
school. Teachers who feel comfortable with the school community are
more likely to display social responsibility featuring multi-discipline, au-
tonomy and the will to implement forms and values set. In moments when
teachers have control over their environment they are likely to be satisfied,
and just when taking pleasure from work, they are also more productive.
When working environment meets their needs, as a change coming
through initiatives directors, teachers take as an indicator of support from
the principals and this increases the job satisfaction, which also affects
the productivity growth at work. This study aims to analyze the role of
school leadership and policies taken to develop competencies in manage-
ment level to motivate teachers in the workplace.

Key words: teacher, motivation, leadership style, school policy.
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KOMITETEHIIUJE BACTIUTAYA U JINKOBHOT MEJIATOTA Y
NMOJACTULAKY JUKOBHOT U3PA3A U BEPBAJTHOT
MCKA3A KOJI JELE MPEJIIIKOJCKOT Y3PACTA

Casicemax: Aytopke ce y paay poKycupajy Ha YBOJHU U 3aBPIIHU
JIe0 YCMEPEHEHUX JINKOBHUX aKTUBHOCTH. OHE M3HOCe 3Hauyaj BepOasiHe

143



Yemepma mehynapoona HayyHOCMpy4Ha KoHpepeHyuja Memoouuku oanu 2015.

acoryjanuje Kao MOACTHIIaja MOTUBAIIHMje JCle Ha aKIHjy — JUKOBHHU
n3pas3. Anu, HariallaBajy v 3Hayaj 3aBpIIHOT JieJia JUKOBHE aKTUBHOCTHU
y KOjOj JIe1ia aHalIu31Upajy CBOje JTUKOBHE pajioBe. Y OBOM Jeiy jaena 0o-
rare peyHUK, KOJ HUX Ce MOACTUYY TOJIEpaHIMja U JaBamke MOJPIIKE
BpIIbAIIMA, jadyajy c€ KOMIIETEHIIM]e Y jJaABHOM HACTYMy, pa3BUjajy ca-
MOIIOIITOBAKE U CAaMONOY3/1ai-e, IPUXBATajy Ce apI'YMEHTOBAHE KPUTHKE
1 pa3BHjajy BepOasHe criocoOHoCcTH. [ToceOHOCT 3aBpIIHOT /1e1a OJTHOCH
ce Ha MoryhHOCT Aa JieTe, aHanu3upajyhu paj Bacrurayy U JMKOBHOM IIe-
Jlarory, U3Hocu uHGopMalrje Koje Mory OMTH CUTHAJ J1a AeTe UMa HeTH-
nuyHe Tpo0seMe U J1a je KOJl JIeTeTa pa3Boj MoUYeo J1a CTarHupa WiH Jia
Hazanyje. MckycHu BacmuTad U JUKOBHU IENaror y fe4yjeM BepOalHOM
MCKa3y, KOjH OACTYyIIa Of JIETETOBE yOOMUYajeHe CHHTAKCE U CEMaHTHKE,
MOTY peJIaTHBHO JIAKO J1a TIPETIO3Ha]y MpoOJIeM JIeTeTa U Ja UHTEPBEHUIITY.

b pana je noacTuIamke JUKOBHOT U3pasa JIele MyTeM BepoaiHe
acolyjanuje u pa3BHjamke BEpOAITHOT MCKa3a Ha OCHOBY COIICTBEHOT
JIedjer JIMKOBHOT n3pa3a. CaBpeMeHH KOHTEKCT BpTrha rmoapasymeBa moJ-
CTHUIIalb€ pa3Boja JETeTa Yy CKaJAy ca HEeroBUM OHOJIOIIKHUM IOTEH-
HMjaJnMa, a yIpaBo Cy JIMKOBHHU M3pa3 U BEpOAIHU MCKa3 y Kay3aJTHOM
OITHOCY. AyTOpKe, MMOTKperbyjyhn cBoja HCKyCTBa y akKTUBHOCTHUMA JIH-
KOBHOT BaCIUTAama, Halla3e yIOPHUIITE y HAYYHOM KOPIYCY pelieBaHTHHUX
HUCTPaKUBamka O MOBE3aHOCTH OBHUX JIEJIOBA JIMKOBHE aKTUBHOCTHU Y lie-
muny (Kojuh, 2013). JIukoBHa 1 je3WYKa CHHTAKCTA y PaBHU Cy (DYKHITH]jE
pa3Boja Jerie.

Kmwyune peuu: BepOanHu nckas, TUKOBHU U3pa3.

Miroslava Kojic M.Sc.

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia
Spomenka Djurovic
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COMPETENCES OF A PRESCHOOL TEACHER AND ART
PEDAGOGUE IN SUPPORTING ARTISTIC EXPRESSION AND
VERBAL UTTERANCES IN PRESCHOOL CHILDREN

Abstract: In this article, the authors focus on the introductory and
final part of guided art activities in kindergarten. They state the signifi-
cance of verbal association as an encouragement which motivates chil-
dren to act, i.e. to express themselves artistically. However, they also

144



Komnemenyuje éacnumaua 3a opywmeo 3uaroa Krouea pezumea

emphasize the importance of the final part of a guided art activity in which
children analyze their works. During this part, the children enrich their
vocabulary, tolerance and support for their peers are developed, their com-
petences for public performance are strengthened, they develop self-re-
spect and self-assurance, they learn to accept conclusive critique and they
develop their verbal skills. The final part of a guided art activity is espe-
cially important because it provides the child with an opportunity to ex-
plain their art work to their teacher and art pedagogue and give
information which can signal that the child is experiencing atypical prob-
lems or that their development started to stagnate or regress. If a child’s
verbal expression differs from their usual syntax and semantics, an expe-
rienced teacher and art pedagogue can with relative ease recognize the
child’s problem and intervene.

This article aims to support artistic expression in children by using
verbal association and to develop their verbal expression based on their
own artistic expression. The modern-day context of the kindergarten im-
plies the encouraging of the development of the child in accordance with
their biological potential, and artistic and verbal expression relate in a pre-
cisely causal way. The authors are experienced educators and they find
support for their professional experience in the theoretical corpus of rel-
evant researches into the integration of these two parts of art activity into
a whole. Artistic and linguistic syntax are positioned in the level of the
function of child’s development.

Key words: verbal expression, artistic expression.
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BPOJAJIMLIE 3A PA3BOJ PUTMA KO/l IELIE
NPEAIIKOJICKOI Y3PACTA

Caocemax: AyTtopke y paay ykasyjy Ha 3Hauaj Opojanuia y Bac-
MMUTHO-00Pa30BHOM CMUCITY, Ka0 MOMYJIAPHOT OOJIMKa MpedpojaBama y
JIeY4jUM UTrpama, KOju MMa 3aJlaTak Ja Ha HajyCICITHU]H HAaYUH OJIpEeau
OHOT YYECHHUKa y UrpH Koju he umaru oxapeheHo 3amyxkeme y HaCTaBKYy.
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[lusb aKTUBHOCTH je J1a PUTMHUYKA CTUMYJAIHWja y BUIY H3BOhema
Opojanuiia, MOACTAKHE JICIy HA KPEaTUBHU MY3WYKH M3pa3 U IPH TOME
nMa pernakcupajyhe aejcTso.

V yBogHOoM nieny Opojanuiie ce cBeoOyxBaTHUje Ae(UHUIITY KaO
OMHJbCHE JIeUje UTPE KOje Ce OpraHmu3yjy Kao yBOJ y OCTalie urpe, a Ko-
pHUCTEe ce 3a pa3BUjamke pPUTMA U HETOBaKE€ BaCHUTHHUX ocoOuHa. [Ipakca
rmokasyje Ja Jera Bojie Opojaiulie u Ja UX ca BETUKUM HHTEPECOBAHEM
u3Boze. To ce MoceOHO OHOCH Ha y3pacT O TPH JI0 TIET TOAUHA, a Pajo
MX KOPUCTE U CTAPHjH, Ma U IIKOJIaPIIH.

AyTopKe y paay Ha mpuMepHuMa peau30BaHuX Opojanuia, mo-
TBphyjy penakcupajyhy GyHKIHjy OBE€ aKTUBHOCTH KOja, TIPU TOM, pas3-
BMja ¥ OOraTu roBop, KpeaTMBHO MUIJbEH-E, MOJACTUYYNH MO3UTUBHUM
JI€jCTBOM IIEIIOKYTTHH BaCIIMTHO-00PA30BHU Pa3BOj MPEAIIKOICKOT JeTeTa.
C o63upom Ha TO Ja Jera pajsio u3Boje Opojanuiie, 300r HarameHe pyuT-
MHYHOCTH, FbUXOBU TEKCTOBU TOBOpE Oall 0 OHOME IITO Jiella HajBUIIIS
BOJIE: )KUBOTHH-aMa, 11Behy, CyHILy, 3Be3/1aMa, 0 CBEMY OHOM IITO j€ JIeIH
OMHCKO.

Kmwyune peuu: 6pojanuie, puram, 1edje Urpe, NpeamKkoICKu y3-
pacr.

Alma Trtovac Dedeic, M.Sc.

Teacher Education Faculty, University of Belgrade, The Republic of Serbia
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COUNTING RYHMES FOR RHYTHM DEVELOPMENT
IN PRESCHOOL CHILDREN

Abstract: The authors of the paper point out the importance of
counting rhymes in education, as a popular form of counting in children's
games, used as the most effective way to determine the tasks which each
of participants of the game will have. The aim of the activity is to use the
rhythmic stimulation of the counting rhyme to encourage children to cre-
ative musical expression and thereby has a relaxing effect. In the intro-
ductory part of this paper, counting rhymes are broadly defined as the
favorite children’s games organized as an introduction to other games, and
are used to develop rhythm and nurture the educational qualities. Practice
shows that kids love nursery rhymes and they perform them with great
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interest. This particularly applies to children aged three to five, and even
older pupils are happy to use them.

The authors of the paper use examples of counting rhymes to con-
firm the relaxing effect of this activity which in addition to that develops
and enriched children’s speech, creative thinking, and has a positive effect
on the overall educational development of the preschool child. Given that
children enjoy reciting counting rhymes, due to their appealing rhythm,
their texts talk about exactly the things children love most: animals, flow-
ers, sun, stars, and everything else familiar to children.

Key words: counting rhymes, rhythm, children's games, preschool
age.

Mp CaaBuna Jlumutpujesuh

Jowm 3a geny u omsanuny ,,Iletap Pagosanosuh®, Yxune, Penyonuka Cpouja
dimitrijevicg73open.telekom.rs

Mp Jbyouna Aunuuh

OcHoBHa mkona ,,Cnobogan Cexynuh®, Yxuue, Penyonuka Cpouja

Mp bojana JlyroBan

®daxynreT 3a MeHaMeHT, Xepuer Hosu, Perryonmka [{paa ['opa

BOJIECTU U MOPBUJIUTET CTAHOBHHUIITBA KAO
HNOCIEAUIA HE3HAIBA U 3ATABEHOCTHU
ZAKNBOTHE CPE/IUHE

Caocemar: Heromy3umame Mepa 3alliTUTE Ha PaJy U CKOJOIIKH
HEeMap JMPEKTHO y3pOKyjy moBehaHy 0o0JieCT U MOPOUIUTET CTaHOB-
Humtea. [Tomamu o Tome Hamehy uMIIepaTuB Moxy3UMamkba KOHKPETHUX
Mepa eKko-0e30eTHOCTH, KOje Cy YIpaBoO U CaapKaj APYIITBEHE OJrOBOP-
HOCTHU cy0jekara JpyLITBa U OJIPKUBOT pa3Boja. OBe Mepe Mopajy Outu
ncToBpeMeHe U Mel)yCOOHO ce MpOKMMaTH y 3allITHTH Ha paay Uy 3a-
IITUTH XUBOTHE CPEJMHE, Y3 OUyBamke 37paBjba U KBAJIUTETA KHUBOTA.
BacnutHO-00pa30oBHE yCTaHOBE Y TOME MMa]y IIPEBACXOAHY YJIOTY H 3Ha-
4aj, TOCEeOHO Ha T0JbY €KO-00pa3oBama M jadyama CBECTH MIIAUX.

Kwyune peuu: 3amTura )UBOTHE CpelMHE, 3araljuBaun, MOpOH-
JIUTET, €K0-0€30€THOCT, OJIPYKUBU Pa3BOj, APYIITBEHA OJTOBOPHOCT.
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DISEASES AND MORBIDITY OF A NATION
AS A CONSEQUENCE OF IGNORANCE
AND ENVIRONMENTAL POLLUTION

Abstract: The disregard of occupational safety and environmental
negligence directly cause the increased illness and morbidity of the pop-
ulation. Statistic data which confirm these facts impose an imperative to
undertake concrete eco-security measures, which are the basic social re-
sponsibilities of society members and sustainable development. These
measures must be simultaneous and mutually permeated in occupational
health maintenance and environmental protection, alongside health and
life quality preservation. Educational institutions have the primary role
and importance in these strivings, particularly in the field of eco-education
and raising young people’s awareness of these issues.

Key words: environmental protection, pollutants, morbidity, eco-
security, sustainable development, social responsibility.

Mp Harama byxa

JAp Muiauna I'muroposuh

dakynTeT 3a crienujaiHy eayKamnujy u pexadbmmmranujy y beorpany, Yausepsu-
tet y beorpany, Permybnuka CpOuja

natasabuha@fasper.bg.ac.rs

BEPBAJIHA PAJHA MEMOPHUJA KAO YNHHUJIALL
MNOCTUI'HYRA YYEHUKA VY OBJIACTU MATEMATHUKE

Caorcemarx: Llnsb oBOT pana je ga ce yrBpau oaHoc usMely kama-
nuTeTa BepOasiHe pajJiHe MEMOpH]je U MocTUruyha y o0iactu MaremMaTuke
KOJ jierie Mital)er MIKOJICKOT y3pacTa.

V3opkom je o0yxBaheno 115-opo nele TunuyHe nomnynamnuje, yue-
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nuka Il u III pa3pena ocHoBHe 1IKOJIE. 3a MPOIEHY BepOaHe pajiHE Me-
MOpHje KopulllNeHu Cy 3aJaly pacrlioHa pevr U paciioHa udapa yHazan.
ITocturnyha u3 o6mactu Maremaruke JepuHUCaHa Cy Ha OCHOBY OBJIa1a-
HOCTH OMIITHM OOPa30BHHUM CTaHAApIMMa 32 MaTEMaTHUKy U MPUMEHOM
Jena YIUTHHKA 32 HACTAaBHUYKY TIPOIICHY TeIIKoha y ydemy, CaqYubEeHOT
n3 12 ajTeMa Koju ce oLewYy]jy Ha cKayu JIMKkepToBOT THIA.

Amnanu3oMm pesynrara yTBpheHa je CTaTUCTUUYKH 3HayajHa Kopesia-
nuja (p<0,000) n3mely BepOaHEe pajHEe MEMOPH]E B CBUX MPOIICHCHUX
007aCTH MaTeMaTUYKUX BeTuHA. [[pyMeHOM MyaTHBAapHjaHTHE aHATIU3E
KOBapHjaHce, Y3 KOHTPOJIY YTHIaja HHTEIUTSHITN]E U y3pacTa, YTBpheHo
je na je BepOayiHa pajiHa MEMOpHja 3Ha4YajaH YMHUJIAL] YKYTTHUX TTOCTHUT-
Hyha y oOmactu marematuke (p=0,041), ka0 1 y CBUM UCIUTAaHUM OOJIa-
cruma nojeauHadHo. OCUM Tora, YCTAHOBJBCHO j€ Jla Cy TTOCTUTHYha Ha
3amanyma BepOajHe pajgHe MEMOPH]je CTATUCTUYKH 3HAUYajHO TIOBE3aHa ca
HAaCTaBHUYKOM TIPOIIEHOM MpHCcycTBa Temkoha y yuewy (p=0,003).

Moske ce 3aKJbYYUTH J1a WHAUBHIYATHE PA3JIUKE Y KalmaluTeTy
BepOalHE pajlHE MEMOpHje, HE3aBUCHO OJI MHTCIIMICHIMje U y3pacTa,
MMajy 3HayajaH yTULa] Ha MOTEHIIMjaJl 33 yCBajalhbe MaTEMaTHUYKUX 3HAHA
Y BEIITHUHA.

Kwyune peuu: BepOaHa pagHa MeMOpHja, MaTeMaThuka, Miiahu
IIIKOJICKH y3pacT, MaTeMaTHYKU CTaHIap/Iu.

Natasa Buha, M.Sc.

Milica Gligorovic, Ph.D.

Faculty of Special Education and Rehabilitation, University of Belgrade, The
Republic of Serbia

VERBAL WORKING MEMORY AS A FACTOR
OF MATHEMATICS ACHIEVEMENT

Abstract: The aim of this research is to determine the relationship
between verbal working memory capacity and achievement in the area of
mathematics in young school-aged children.

The sample consisted of 115 children with typical intellectual abil-
ities, attending 2nd and 3rd grade of primary school. For the assessment
of verbal working memory we used the word span and backward digit
span tasks. Achievements in mathematics were based on mastery level of
general educational standards and scores from the part of the Teacher
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Questionnaire for Learning Difficulties Assessment, consisting of 12 items
rated on the Likert type of scale.

Analysis of the results revealed the existence of a statistically sig-
nificant correlation (p<0,000) between verbal working memory and all
the assessed areas of mathematical skills. Controlling for the effect of in-
telligence and age, multivariate analysis of covariance revealed that ver-
bal working memory is a significant factor of total achievement in
mathematics (p=0,041), as well as of all the assessed individual areas.
Apart from that, it was determined that achievements in the verbal work-
ing memory tasks were significantly related with the teacher’s assessment
of the presence of learning difficulties (p=0,003).

We can conclude that individual differences in the capacity of verbal
working memory, independently of intelligence and age, have a significant
impact on the learning potential in the domain of mathematics.

Key words: verbal working memory, mathematics, young school-
aged children.

Mp Bajsiepuja Beuen-®ynaa

Ap Munaaun Kaanauh

Ap Paposan Baaagucas/besuh

Bucoka mikosna CTpyKOBHUX CTyAHja 32 MEHAIMEHT M MOCIIOBHE KOMYyHUKAIIH]je
y Cpemckum Kapnosumma, Perryormmka CpOuja

valerijave58@gmail.com

YCBAJAILE BEHITUHA KOMYHUKATUBHOCTHU U
TUMCKOI' PAJA CITPOBOBEILEM MEBYHAPOJHOTI'
ITPOI'PAMA EKO-HIKOJIE

Caorcemax: Mehynaponuu nporpam Exo-mikosne mpencraBiba Be-
JUKY U3a30B 32 YCTAHOBY W TOjeIMHIE YKJbYUCHE Y caM IIporpam W/Hiin
MPOJEKTE KOJU MPOU3MIIA3E U3 Ibera. TeKHUINTE CBUX aKTUBHOCTH j€ Ha 00-
pasoBamy 3a OAPKUBU pa3Boj. CBe aKTUBHOCTH Cy yCMEpEHE Ha yde-
HUKE/CTYy/ICHTE, aJli TOTOBO je/THAKO M Ha npenaBade. Majio aKTHBHOCTH
y Iporpamy, a moce0HO y IPOjeKTHMa, MOXKE CE PealIn30BaTH CAMOCTAITHO,
a Cy TUMCKH paJ 1 100pa KOMyHHKaIlMja IpeayciaoB ycnemHoctu. [usb
pana je mpeacTaBibamke HOBOT Mojiesia 00pa3oBama 3a OJIP>KUBH Pa3Boj,
yIpaBJbamka MPOjEeKTUMA, Ka0 M HEKUX OcHeduTa Koje oH mnpyxa. Mcky-
CTBO HAIIWX CTYyJICHATa U Tpe/iaBavya, MOTBPIUIIO je KaKO paj Ha 3ajel-
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HUYKOM IMJBY Y OKBHPY IIpOjeKara modoJblraBa KOMyHUKanjy Mehy cBum
ydyecHunuMa. CBe akTUBHOCTH, IPOMEHE U PE3YNITATH Y CIIPOBOhewmy npo-
rpama u mpojekara, u3jia3e U3 yCTaHOBE M Hajla3e CBOje MECTO U Yy JIO-
KaJIHO] 3a]eHUIIH.

Kwyune peuu: ynpabipame npojekruma, Exo-11kosa, olp>KUBU
pa3Boj, KOMyHHUKaI1ja, JOKajIHa 3ajeTHHIIA.

Valerija Vecei-Funda, M.Sc.

Miladin Kalinic, Ph.D.

Radovan Vladisavljevic, Ph.D.

College of Applied Studies in Management and Business Communica-
tion, Sremski Karlovci, The Republic of Serbia

ADOPTION OF COMMUNICATION AND TEAMWORK
SKILLS BY IMPLEMENTATION
OF THE INTERNATIONAL ECO-SCHOOLS PROGRAM

Abstract: International Eco-Schools program is a major challenge
for institutions and individuals involved in the program and/or projects
that derive from it. The focus of all activities is on education for sustain-
able development. All activities are aimed at pupils / students, but almost
equally to the lecturers. Few activities in the program, especially in proj-
ects, can be implemented independently so teamwork and good commu-
nication is a prerequisite for success. The aim of the paper is to present a
new model of education for sustainable development, project manage-
ment, as well as some of the benefits it provides. The experience of our
students and lecturers confirmed that work on a common goal within a
project improves communication among all the participants. All activi-
ties, changes and results in the implementation of programs and projects
come out of the institution and find their place in the local community.

Key words: project management, eco-school, sustainable develop-
ment, communication, community.
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I'opnana Poranosuh, macrep

Bucoxka mkona CTpyKOBHUX CTyAHja 3a 0Opa3oBame BacnuTada y Kukunmy,
Penybnuka CpOuja

gordana.roganovic02 1 @gmail.com

YUYEILE U ITIPUMEHA TPAAUIINOHAJTHUX
HAPOJHUX UTAPA

Caorcemax: Aytop(ka) y CBOM paay HUCTHYE 3HA4Yaj yUCHa U MpPH-
MEHE TpaJAUIIMOHATHUX HAPOIHHUX UTapa y BaCIIUTHO-OOPAa30BHOM pay.
HcrakHyTH Cy MeIaromky TPEHI0BU Y CBETY Ka CUCTEMAaTHU30Bamky U pa3-
BOjJy CTPYYHHUX Mporpama yCMEpeHHUX Ka IPUMEHU UTPEe y CKIIOIY PEe10B-
HAX WIM U300pHUX AKTUBHOCTU JEle y OKBUPY IPENIIKOJICKUX H
ITKOJICKMX HAaCTaBHUX mporpama. Kpo3 kparak HCTOPHU)jCKU TIPEIyIe] car-
Je/laBajy ce TeHJCHIM]e Ka YKIbYyUHBamky HAPOJAHUX/TPATUIIMOHATHUX
urapa y HacTaBHH IPOIEC KPO3 JOCATANIHEE CUCTEME TTPEAIIKOICKOT H
OCHOBHOIIKOJICKOT 00pa3oBama Ha HaieM noipydjy. Kako ce Ha Bucoxkoj
IIKOJIM CTPYKOBHHMX CTy/IMja 3a oOpa3oBame BacnuTadya y Kukuumm, ox
mkosicke 2006/2007. rogune, peanusyje crienupruyaH U jJeIUHCTBEH CTY-
JIIHjCKH mporpamM Ha npoctopy Penyonuke Cpbuje, mox HazuBoMm Ctpy-
KOBHM BacCIIMTad 3a TPAJAUIMOHAIHE UIPE, ayTOpKa >KEJU Ja MUCTAKHE
030MJBPHOCT, 3Ha4aj, IOTEHIMjajl U TIEPCIIEKTUBY IPUMEHE CTPYYHUX CaJIp-
’kajay pany ca Hajmitahuma. Cymupajyhu mocamamima HCKyCTBa U pajl Ha
ycaBplIaBamby OBOI CMepa y OKBUPY aKpEeIHTOBAHOI CTYJIMjCKOT IpO-
rpama, cariiefiaBajy ce BEeIITHHE, Ca3Hama U MOTEHIN]jaJl CTyJIeHaTa OBOT
cMepa, BbUXOB CTaTyC U MOTYhHOCTH y IPUMEHHU CTEYCHUX BEIITHHA Y
MPaKCH U pajly ca JIeOM IIPEAIIKOJICKOT, OCHOBHOIIIKOJICKOT M CTapujer
Jiledjer y3pacTa.

Kwyune peuu: CTpyKoBHHM BaciTay 3a TPaJAUIIMOHAIIHE UTPE, aMa-
TepU3aM U CLeHa, (OJIKIOp, TPAAUIIOHATHA U HAPOJHA Urpa, IPUMEHA
TpaJWIMOHAIHUX WUTapa, MpUMeHa 3Hamba, KOMIIETEHIIH]E.
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Gordana Roganovic, M. A.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

LEARNING AND APPLICATION OF TRADITIONAL
FOLK DANCES

Abstract: In her paper, the author emphasizes the significance of
learning and applying traditional folk dances in education. She focuses
on pedagogical trends existing worldwide which strive towards system-
atization and development of the study programs aimed as applying dance
within the teaching process or extracurricular activities of children in pre-
school institutions or elementary schools. Thorugh a brief historical
overview, the author describes the tendencies to implementing folk/tradi-
tional dances into the teaching process through the existing systems of
preschool or elementary school education in our country. As a teacher in
Preschool Teachers’ Training College in Kikinda, and at the Department
of Preschool Teacher of Traditional Dance, the author wishes to empha-
size the seriousness, significance, potential and perspective of expert
knowledge and skills in working with the youngest pupils. By summing
up the previously gathered experience and contribution to improving this
department within the accreditted curriculum, the author analyzes the
skills, knowledge and the potential of students of this department, their
status and opportunities to apply the acquired skills and knowledge in
practice and working with preschool and elementary school children.

Key words: Preschool teacher of traditional dance, amateurism and
scene, folklore, traditional and folk dances, application of traditional
dances, application of knowldge, competences.
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Jonida Lesha, M.Sc.

Ardita Kopliku
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Faculty of Educational Sciences, University of Shkodra “Luigj Gurakuqi”,
Albania

THE IMPACT OF COMMUNICATION COMPETENCES
AND EXPRESSION IN LEARNING
OUTCOMES IN HIGHER EDUCATION

Abstract: Education is the development of a human personality as
well as an investment in human capital. In order for students to develop
their personality, learn and actively participate in a society, it is important
to understand the messages and express themselves appropriately through
language, symbols, signs, codes and artistic forms. To become effective
communicators, students get helped to independently use critical and cre-
ative tools and possibilities of communication and expression. It is very
important that at the end of the study process students can communicate
and express themselves through language, symbols, signs and codes;
speak, listen, read and write fluently and in academic terms in their mother
tongue and in (at least) one foreign language; engage in and contribute to
respectful and productive dialogue; give and receive information in a con-
structive and creative way; respect the general rules of communication /
interaction and at the same time are creative; use ICT and media effec-
tively as an important means of information, communication and interac-
tion. The good communication competency should enhance students'
written and oral communication skills. Students can examine and show
their competence through the use of different types of communication ap-
propriate in professional and academic settings. Students can assess what
communication is appropriate for certain audiences and ethical issues that
arise from communicating with others. Students also should be able to ef-
fectively communicate through oral and written communication methods.

Key words: impact, competence, communication, learning out-
comes, higher education.
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Marnanena UBkosuh, mactep
Yuauresscku (axyntet, YHUBep3UTeT y beorpany, Penmyonuka Cpouja
magdalenaivkovic@gmail.com

CTABOBHU YYEHUKA YETBPTOI' PASPEJIA
OCHOBHE IIKOJIE IPEMA YNUTABY

Caocemax: Yutame uMa BaXXHO MECTO Y JKHMBOTY CBaKOT
nojenuHna. OHO je He camMoO M3BOpP 3aJ0BOJbCTBA, Beh um omoryhasa
MOjeMHITY Ja 3aKOpadd y CBET 3Hama, Jia pa3yMe CBET OKO cebe U ycIo-
CTaBH KOMYHHUKAIIH]y ca THM CBETOM. 3aTO j€ Ba)KHO IPATUTHU OJHOC JICIIC
Y MIIQIUX TIpeMa 4YnTamy. TUM 1mpe IITOo je TpaH3UIlMja, Koja je mpoy3po-
KOBaJia BEJIUKY JAPYIITBEHY M €KOHOMCKY KpH3y, CACBUM ITOPEMETHIIA CH-
CTEM BPEOHOCTH M YIrpo3Wia IOJIOXKaj KIHUre. Y3 TO, HOBU HAUYWHH
ca3Hama Koje omoryhaBajy caBpeMEHHU ME1j1 CBE BUIIIE O/IBJIAYE MMAXKIbY
y4deHnka o1l kiure. CTora cMo OUTYYHIIH JIa CIIPOBEIEMO €MITHPH]jCKO
HCTPaXHBAKE KOJUM OMCMO HCIIMTAIHM CTAaBOBE YUYEHHKA YETBPTOT pas-
peaa OCHOBHE IIKOJIe pema yuTamy. McrpaxuBameM je oOyxBahen 161
YYEHUK YETBPTOT pa3pesa U3 NMeT OCHOBHUX IKoJa: yetupu y beorpaxy
u jende y Kpymesity. Jlobujenu pe3yararu nokasyjy ga CaBpeMEHH Me-
I1ju ¥ OypHE IpYILITBEHE MPOMEHE HUCY OMTHO yTHUIAJIM HA OJHOC y4e-
HUKa IIpeMa K131, Te J1a BehrHa y9eHHKa YeTBPTUX pa3peaa 1 1ajbe nMa
MO3UTHUBHE CTABOBE O YNUTAMY.

Kmyune peuu: untame, y4eHHIM YETBPTOI pas3pena, CTaBOBH,
JIPYIITBEHE IPOMEHE, CABPEMEHH MEIH]H.

Magdalena Ivkovic, M.A.
Teacher Education Faculty, University of Belgrade, The Republic of Serbia

ATTITUDES OF FOURTH GRADERS TOWARDS READING

Abstract: Reading holds an important place in the life of every in-
dividual. It is not only a source of pleasure, but also allows the individual
to step into the world of knowledge, to understand the world around them
and establish communication with that world. Therefore, it is important to
monitor the attitudes of children and young people towards reading, es-
pecially after the transition which has caused great social and economic
crisis and has completely disrupted the system of values and threatened the
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position of the book in our society. Moreover, new ways of gaining knowl-
edge, enabled by the modern media, are increasingly distracting pupils
from books. Therefore, we decided to conduct an empirical research which
would examine the attitudes of the fourth graders towards reading. The
survey involved 161 fourth graders from five elementary schools, four
from Belgrade and one from Krusevac. In this paper we will present the
results. In short, they show that modern media and major social changes
have not significantly impacted the pupils' attitudes towards books, and
that the majority of fourth graders continue to have positive attitudes about
reading.

Key words: reading, fourth-grade pupils, attitudes, social changes,
new media.

Desara Agaj, M.Sc.
Faculty of Social Sciences, Albanian University, Tirana, Albania
desara_agaj@live.it

THE RELATIONSHIP BETWEEN INTERNET ADDICTION
AND LONELINESS IN ADOLESCENTS, CASE OF ALBANIA

Abstract: Background: Nowadays most youngsters spend a con-
siderable amount of time in online communication. Very often this can
lead to an addiction to it. This is a new phenomenon in our country, but it
is rapidly spreading. Internet Addiction is mainly related to social aspects
of the Web, especially among adolescents, who predominantly use the In-
ternet for interpersonal communication. The empirical link between poor
social skills and Internet Addiction is well documented; especially the re-
lationship between Internet addiction and loneliness has been discussed in
several studies in the world.

Aim of the study: This study aimed to give an overview of the lit-
erature about the internet addiction and loneliness in adolescents, to give
an overview of how this phenomenon is seen in the world, specifically in
the developed countries, to examine the level of internet addiction of the
adolescents in our country and specifically to examine the relationship
between internet addiction and loneliness in adolescents.

Methods: The sample of the study consisted of 120 adolescents,
aged 15-18, in the city of Tirana. The data was collected through the ap-
plication of the “Internet Addiction Scale”, by Kimberly Young, which

156



Komnemenyuje éacnumaua 3a opywmeo 3uaroa Krouea pezumea

was composed of 20 question items, and the total score determined one’s
state of addiction. Also, the author used the “UCLA Loneliness Scale”, a
20-item scale designed to measure one’s subjective feelings of loneliness
as well as feelings of social isolation. The data obtained was analyzed
with SPSS program. This study is a part of a doctoral thesis.

Key words: adolescents, internet addiction, loneliness.

Pagmuiia XomaHoB, mactep
[Ipemikoiicka ycrtaHosa ,,JIparosbyd Yauuku*, Kukunma, Penyonuka Cpouja
radmilahomanov@yahoo.com

EKOJIOIIKA EAYKAIINJA Y NPEAIIKOJICKOJ
YCTAHOBU - MOAEJ ABOCTPYKOI' ITIPUCTYVYIIA

Caoicemarx: Exonomnika egykamuja Jele U OJpaciux jeIHa je o
HajBOXHHUJUX TeMa 3a OJPKUBH pa3Boj cBakor npymTsa. [locTeneHum
CXBaTamkEeM HEHOT 3Hayaja M pa3BUjab€M EKOJIOIIKE CBECTH y HalleM
JIPYIITBY, JOJIA3U O MPOMEHa Y 00pa30BHUM WHCTUTYIHMjamMa KOje CBE
BHIIIC TTAXKIbY IMOKJIakajy SKOJIOIIKOM BacuTamy U 00pa3oBamy. C 003u-
POM Ha TO J1a HEe TOCTOjH ypeheH cucTeM eKoJIoNIKor o0pa3oBama Koju Ou
JIOKyMEHTOBAaHO U 00aBe3yjyhe o0yxBaTHO 00pa30oBame O MPEIIIKOIIC-
KOT JI0 YHUBEP3HUTETCKOT, OHO C€ YITIABHOM CIIPOBOIH MPeMa JINIHUM adu-
HUTETUMA T0jeIMHAla U UHCTUTYLHja. [IpuMep nIBOCTpyKOr mpucTymna
€KOJIOIITKOM BacIUTamy M 00pa3oBamy, MPEACTaB/ba MOJIEI U J1aje mpe-
IJIe]I peaTM30BaHOT HAYMHA aHTa)KOBakha PECypca MPEIIIKOJICKE YCTAHOBE
y IMJbY BacIUTamka U 00pa3oBama 3a 3alITUTY )KUBOTHE CPEIMHE U OJIp-
JKHBU pa3Boj. 3Ha4aj OBE TEMeE OIJie/ia ce€ y OTPeOr pa3MeHe NCKyCTaBa
y yHanpehuBamwy BaciuTHO-00pa30BHE MpaKce y 00JacCTH €KOJIOTH]E U
pa3BHjama KOJIOMIKMX BACIUTHO-00pa30BHUX Mojiena Koju he nonpuHo-
CHUTH OJIP)KMBOM Pa3BOjy JIPYIITBA.

Kwyune peuu: exonoruja, eaykanuja, MoJIes, TBOCTPYKHA IPUCTYII.
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Radmila Homanov, M.A.
Preschool Institution ,,Dragoljub Udicki®, Kikinda, The Republic of Serbia

ENVIRONMENTAL EDUCATION IN PRESCHOOL
INSTITUTION - DUAL APPROACH MODEL

Abstract: Environmental education of children and adults is one
of the most important topics for sustainable development of any society.
Gradual understanding of its importance and the raising of environmen-
tal awareness in our society has brought changes in educational institu-
tions since now more attention is given to environmental education. Since
there is no organized system of environmental education that would doc-
ument and regulate it on all education levels, from preschool to university,
it is mainly conducted according to personal preferences of individuals
and institutions. The example of dual approach to environmental educa-
tion represents a model and gives an overview of the existing ways to uti-
lize the kindergartens’ resources in order to educate children for
environmental protection and sustainable development. The importance of
this topic is reflected in the need for the exchange of different experiences
in improving the educational practice in the field of ecology and environ-
mental development and the need for the development of new environ-
mental education models that will contribute to the sustainable
development of society.

Key words: ecology, education, model, dual approach.

Edit Lezha, M.Sc.

Faculty of Educational Sciences, University of Shkodra “Luigj Gurakuqi”,
Albania

editlezha@gmail.com

THE ROLE OF ORGANIZATIONAL CLIMATE FACTORS IN
TEACHERS’ PROFESSIONAL DEVELOPMENT

Abstract: Many studies on school effectiveness emphasize the im-
portance of organizational climate in which effective teaching and learn-
ing occur. Several factors have a crucial role in defining a successful
school climate but four organizational climate factors were chosen for this
study; organizational structure, collegial support, student relationships and
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principal role. The aim of this research was to explore how teachers per-
ceive their school climate in terms of their professional development. A
qualitative research design was carried out to collect data with a group of
12 teachers who were selected based on their participation in extra cur-
riculum courses for professional development offered by the faculty of
Educational Sciences at University of Shkodra. Also, this paper attempted
to offer some kind of an alternative for assessing the school climate in
order to review teacher’s training plan for professional development.

Key words: organizational climate, teacher, professional develop-
ment, training plan.

JAparuna CrankoBuh, mactep
WNatepnanmonanan yauepsutet, Hosu Ilazap, Penyonuka Cpouja
dragicastankovic85@gmail.com

BACIIMTAY U POAUTE/bU HAJAPEHOI' JIETETA

Caoswcemax: Y pazy ce mojia3u Of aHAJIN3€ MT0jMOBa U CTaBOBA O
HaJapeHoj nenr. Harmamasa ce BaKHOCT yJIOre pOJIUTeJha U BaCIUTada y
MOAPIIIK pa3Boja, Kao W BacMUTamy HajaapeHe aere. [lonasHa ocHoBa
panxa jecte MpeTHnoCcTaBKa Jia je 3a pa3Boj HAJIAPCHOCTH BAXKHUJH aKTUBAH
aHTXMaH POJUTEsha Y BACIIUTAY JCIE, HErO ’BbUXOB CTEIICH 00pa3oBamba
WJTA €KOHOMCKH CTaTyC.

AyTopKa y paay HaBOIW IpHUMEpE T00pe Mpakce mporpama paja
BacIHUTa4a ca HaJapeHOM JICIIOM y MPEJIIKOJICKO] YCTaHOBH, ca Moceo-
HUM OCBPTOM Ha IIMJbEBE, 3aJIaTKe, caJpiKaje U eBallyalldjy mporpama y
OJTHOCY Ha JIETe U POIUTEIbE.

Kwyune peuu: Bactiutad, ponuTesbu, HAJAPEHO JICTE.

Dragica Stankovic, M. A.
International University, Novi Pazar, The Republic of Serbia

PRESCHOOL TEACHER AND PARENTS OF A GIFTED CHILD

Abstract: This paper starts from the analysis of concepts and atti-
tudes about gifted children. The importance of the role of the parents and
educators in supporting the development and education of a gifted child
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is stressed. The starting point of this paper is the assumption that for the
development of talent active involvement of parents in the education of
children is more important than their level of education or their economic
status. The author of the paper refers to several examples of good practice
of working with gifted children in preschool with a special emphasis on
the goals, tasks, content and evaluation of the program in relation to the
child and parents.
Key words: teacher, parents, gifted child.

Maprapera bamaparun, macrep

LenTap 3a ponre crynuje, ALIUMCH, Yausepsuter y HoBom Cany
OcHoBHa 11koa ,,JoBan JoBanosuh 3maj*, Cyboruiia, Penyonuka Cpouja
margareta.basaragin@gmail.com

HNHTEPKYJITYPAJTHOCT OCHOBHOIIKOJICKE
OBPA3OBHE ITPAKCE - ITPUMEP HIKOJICKMX ITPUPE/IBAN

Caoicemax.: O6mmIM N3BOhema qBOje3NIHE HACTABE HUCY J0 caja
JleTaJbHUj€ UCTPAXKUBAHU Ca CTAHOBHUINTA M3rpaljuBama pogHe, je3nyuke
U KyJITypHE Meljy3aBUCHOCTH TOKOM (pOpMHpama WHACHTUTETAa yUCHUKA
1 ydyeHn1a. JIok MyITHKyITypai3aM ahupMHIIE KyJITypPHH ILTypaTi3aM
Y IIpaBa ¥ 3aJp>KaBambe KyITYPHUX CIIEHU(PUIHOCTH, MHTEPKYITYPATHOCT
MO/Ip’KaBa OTBOPEHOCT KyITypa, MelhycoOHu nujanor u npoxumame (Ko-
koBuh, 2011). @®eMUHUCTUYKH OPUCTYIl UHTEPKYITYPATHOCTH YKIbYUY]j€
MIPUHITUII JE€THAKOCTU U yBa)kKaBamba CBAKOT WJlaHa APYIITBA KA0 MOPATHO
jennaxor npyruma. (Kaprar, Ogpu, 2011).

use pana je na ce yTBAU Kako caapikaj U OOJIMK OCHOBHOIIKOJI-
CKUX MpUpendu Kao BpcTe 00pa3oBHE Mpakce, yTuue Ha GopMupame Kyi-
TypPHHUX, POJHUX U €THUYKHUX UJCHTUTETA YUYEHUKA U YUEHHULIA, Y CMUCITY
pa3BHjamba WHTEPKYITypaliHOCTU. Kopmyc uumHe aBa BHAEO 3amuca
HIKOJICKE Mpupeade MOBOAOM JaHa IIKOJIE jelHE BOje3UYHE OCHOBHE
mkosie y CyOoTHIM, ca HAaCTaBOM Ha CPIICKOM B Mal)apCKOM je3HKYy.

V ucrpaxxkupamy KopucTuia ce ntuckypce ananusa (Casuh, 1993) n
(hbeMUHUCTHYKN MeTOJ aHanmu3e caapkaja (Pemnxaps, JlaBuaman, 1996).
Amnanuszupana ce: 3aCTyNJbeHOCT YUCHHUKA U YYCHHUIA U3 BUILIUX U HUKUX
o/ieJbEeHba Ha CPIICKOM B Mah)apCKOM je3UKY, BPCTa U CaJprKa]j MPOrpamMcKe
Tauke, Ty>KHHA Tpajame Mpuiora, peakiuyja myonuke. [Toce6Ho ce 3yua-
Bajia yrnorpeba poaHO OCET/BUBOT je3uKa y oOpahamy JUPEKTOPKE IIKOJIE.
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V nojequHUM eJIeMEHTHMA aHaJn3e IMOCTOjU TeHACHIIHM]a pa3Boja
WHTEPKYJITYPHOT JIHjayiora, JOK y IPYTUM CErMEHTUMA TaKBe TEHICIIN]C
HEeMma.

Kwyune peuu: MaeHTHTET, HHTEPKYITYPAITHOCT, IBOj€3NYHA OC-
HOBHA IIIKOJIa, POJTHO OCETJBHB je3UK, IIKOJICKA TpUpenoa.

Margareta Basaragin, M.A.

University of Novi Sad, ACIMSI, Center for gender studies, The Republic of
Serbia

Elementary School ,,Jovan Jovanovic Zmaj* Subotica, Novi Sad, The Republic
of Serbia

INTERCULTURALITY IN PRIMARY SCHOOL - THE
EXAMPLE OF SCHOOL CELEBRATIONS

Abstract: So far, the forms of bilingual education haven’t been re-
searched in detail from the point of the forming of gender, linguistic and
cultural interdependence during the process of identity formation in pupils.
While multiculturalism promotes cultural pluralism and rights and the
maintaining of cultural specificities, interculturality supports openness of
cultures, dialogue and interaction (Kokovic, 2011). The feminist approach
to interculturality also involves the principle of equality and respect for
every society member as morally equal to others. (Kartag, Audrey, 2011).

The aim of this paper is to determine how content and form of el-
ementary school celebrations as a form of educational practice affect the
formation of cultural, gender and ethnic identity of pupils in terms of de-
veloping interculturality. The corpus consists of two videos of a school
day celebration organized in one bilingual elementary school in Subotica
with Serbian and Hungarian as teaching languages.

In this research, I use discourse analysis (Savic, 1993) and the fem-
inist method of content analysis (Reinharz, Davidman, 1996). I analyze the
number of male and female participants from higher and lower grades
taught in Serbian and Hungarian, the type and content of program num-
bers and their duration, and the audience reactions. I pay special attention
to the use of gender sensitive language in the speech delivered by the
school principal.

In some elements of the analysis there is a tendency towards the
development of intercultural dialogue, while in other segments such a ten-
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dency does not exist.
Key words: identity, interculturality, bilingual primary school, gen-
der sensitive language, school celebration.

Cuasua I'maauh, macrep

Mwuiomr BacuibeBuh, macrep

Bucoxka mkosa cTpykoBHHX CTyaHja 3a oOpa3oBame Bacnintada, Hoeu Can, Pe-
my6nuka CpOuja

silviagladic@yahoo.com

BACIIMTAYA U TPOCTOPHO-IIVIACTHYHO OBJIMKOBAIBE

Caosicemax: TIpocTOpHO-IIIACTUYHO OOJIUKOBAK-E j€ TUKOBHO IMO-
pydje koje ce HemTo pehe crupoBOaM y MPEAIIKOICKUM JINKOBHUM aKTH-
BHOCTHMA. BHCOKa mIKoia CTPYKOBHHX CTY/IMja 32 00pa30oBamke BaCIIUTaua
y HoBom Cany, y capaamu ca [Ipeamikonckom yctaHoBoMm ,,PagocHo ne-
tukbcTBO M3 HoBor Caza, opranuzoBana je ceMuHap (Iporpam CTpy4HOr
ycaBplllaBamka BacluTadya) U3 OB 00acTh. YUYECHUIIM CEMUHApa OWJH Cy
BacIUTa4Yu (FlbUX OCAMHAECTOPO) U jeJlaH CTPYUYHHU capaJHUK U3 JIMKOBHE
ob6nactu. CemuHap je 00yxBarao YeTUPHU MPAKTUYHE BEKOE MPOCTOPHO-
MJIACTUYHOT OOJIMKOBama a CBe BexkOe Omite cy ¢oKycupaHe Ha IJIMHY H
TUTIC Kao Bajapcke MaTepujalie (Bajame, OTUCKUBAE IPUPOIHUX U Be-
IITAYKUX MaTepujaja u JIMBewe y Turcy). Behuna Bacnuraua ynos3Hara je
ca TIIMHOM Kao BajapCKUM MaTe€pHjaJioM, ajlll BEJIMKHA OpOj BHX (M3y3H-
Majyhu jeTHOT MCKYCHOT BacIiuTa4ya U CTPYYHOT CapaJHUKA) UMa]y Majio
MpeJ3Hamke O TUICY Kao Marepujaiy. Takohe, Ha OCHOBY CIIpOBEICHHUX
aHKeTa, MOXe C€ 3aKJbYYUTH J1a C€ JIMKOBHE aKTHBHOCTH W3 MOJApYyYja
Bajama PETKO OpraHu3yjy (camMo jeTHOM WIIH JBa MyTa TOJAUIIHE).

VY pany cy npukazaHe NpakTUYHEe BexOe MpOCTOPHO-IIACTUYHOT
OOJIMKOBaba Kao W PE3yNTaTH CHPOBEICHUX aHKETa O IMPOCTOPHO-
IJIACTUYHOM OOJIMKOBamY, TEOPUJU U UCTOPHUjU BajapCcTBa KAO JIUKOBHE
JUCIUIUIMHE, OPTaHU30Bay JTUKOBHUX aKTUBHOCTHU y MPEAIIKOICKAM
ycTaHOBaMa, Kao M Hajuellh¥M TeXHHKaMa U MaTepujajiuMa u3 o0jacTu
MPOCTOPHO-TIJIACTUYHOT OOIMKOBAMA.

Kmwyune peuu: Bacutauu, TMKOBHE aKTUBHOCTH, Bajame, TJIMHA.
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Silvia Gladic, M. A.
Milos Vasiljevic, M.A.
Preschool Teachers’ Training College in Novi Sad, The Republic of Serbia

PRESCHOOL TEACHERS AND SPATIAL-PLASTIC
MODELLING

Abstract: Spatial-plastic modeling is a visual arts form seldom
practiced in preschool art activities. Preschool Teacher Training College
from Novi Sad organized a seminar (a program of professional develop-
ment for teachers) on this topic together with the preschool institution
“Happy Childhood” from Novi Sad, with 18 teachers and one expert as-
sociate in the arts field participating. The seminar consisted of four prac-
tical exercises of spatial-plastic modeling, all of which were focused on
clay and plaster as sculpting material (sculpting, printing of natural and ar-
tificial materials and casting in plaster). Most of the educators participat-
ing were familiar with clay, but a large number of them (with the exception
of one experienced educator and the expert associate) had little knowl-
edge about plaster as material. Also, surveys show that sculpting is rarely
part of fine arts activities in kindergarten (it is done only once or twice a
year).

The paper presents practical exercises of spatial-plastic modeling
and the results of the surveys done on the topics of spatial-plastic model-
ing, theory and history of sculpting as an art discipline, organization of arts
activities in preschools, as well as the most common techniques and ma-
terials used in spatial-plastic modeling.

Key words: preschool teachers, art, sculpting, clay.

Mapuja LliBujeTunh, mactep
OcHoBHa 1IKOMIA ,,6. 0kTOoOap* Kukuumaa, Perryommka Cpowuja
maja.flower@yahoo.com

IMPOPECHUOHAJIHE YJIOT'E U CAPAIbA BACIITMTAYA "
JE®EKTOJIOT'A Y HHKJY3UBHOM CUCTEMY
NPEAIIKOJICKOI' BACIIMTAIbA U OBPA3OBAIBA

Casicemax.: HKITy3UBHO 00pa3oBame, Kao Jeo mupe drnozoduje
JIPYIITBEHE WHKITy3Hje oco0a ca Temkohama y pa3Bojy, IOCICIBUX To-
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nuHa je y cBe Behoj Mepu MpUCYTHO Yy HaIioj 3eMJbu. Ha HUBOY mpe-
IITKOJICKOT BaCIIUTamka U 00pa3oBama OHO MojApa3yMeBa, u3Mely ocraior,
YKJbYUHBam€ JIelle ca Temkohama y pa3Bojy y peZloBHE BaCIIUTHE TpyTe U
FbUXOBO YYECTBOBAKE Y AKTUBHOCTUMA 32j€THO ca BPIIHhAlliMa TUITHYHOT
pa3Boja.

3aKOHCKa peryjaTuBa U CUCTEMCKE MPOMEHE y KOHIIEIIIU]H Bac-
MMATHO-00PA30BHOT paJjia Ha pAaHOM y3pacTy NTOCTaBJbajy MPEJl CTPYUHhaKe
3aXTeB 3a pelnepuHHCame MPO(YECHOHATHUX YIIOTa M NMPEUCTTUTUBAE
KOMIIETEHIINja U MPECTaBIbajy U3a30B 32 CBAKOIHEBHU paja. Y IUJbY OII-
THMaJTHEe CTUMYJAIHje pa3Boja U CollMjau3alje aere ca Temkohama y
pa3Bojy y OKBUPY pEIOBHE BaCIIUTHE TpyIie, MOoTpeOHa je cBeoOyXBaTHA
npoiieHa notpeda u MoryhHOCTH OBe Jele, Ka0 U KOHTUHYHUpaHH, Te-
MEJHHO CTPYKTYPHCAH M IPOTpaMHUpaH pajl Ha MOCTAaBJLEHUM Pa3BOjHUM
Y BaCIUTHUM [IUJHEBUMA.

3HauajaH GakTop yCIEIHOCTH NHKITY3UBHE BACTUTHO-00pPa30BHE
Mpakce Ha PaHOM Y3pacTy MPEeACTaB/ba TUMCKH, HHTEPAUCIUIIIMNHAPHA
MIPUCTYT CBUM acIieKTHMa OBOT Ipolieca. Y CBETIIy HaBEIACHOT, Capamba
BacMHTaua, Kao CTPy4Yrhaka 3a BaCIIUTHO-OOPA30BHU paj HAa paHOM y3pa-
CTy, ¥ Ae()EKTOIIOTa, KOjH TIOCEY]y CIEeIHjaIn30BaHa 3HAa M BEIITHHE
3a paj ca JenoMm ca Tenrkohama y pasBojy, mpeiacTaBiba BaKaH YUHUJIALL Y
IJIaHUPAY, peaU3alMj| U eBalyallijy paja ca OBOM IOMYJIAIIN]OM JICLIE.

Kwyune peuu: mpeanIkoIcKo BacIUTamkbe, HHKITY3Hja, YJIore, ca-
paama.

Marija Cvijetic, M.A.
Elementary School ,,October 6th* Kikinda, The Republic of Serbia

PROFESSIONAL ROLES AND COOPERATION OF TEACHERS
AND SPECIAL EDUCATION TEACHERS IN AN INCLUSIVE
SYSTEM OF PRESCHOOL EDUCATION

Abstract: In recent years, inclusive education, as part of a wider
philosophy of social inclusion of people with disabilities, has been in-
creasingly present in our country. At the preschool education level it in-
cludes, among other things, inclusion of children with disabilities in
regular educational groups and their participation in activities with their
typically developed peers.

Legislation and systemic changes in the concept of educational
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work at an early age put before the experts a request for redefining their
professional roles and reviewing their competences and challenging their
daily work. In order to stimulate optimal development and socialization of
children with disabilities within regular educational groups, a compre-
hensive assessment of the needs and abilities of these children, as well as
continuous, thoroughly structured and programmed work on the set deve-
lopmental and educational goals is required.

Team-based, interdisciplinary approach to all aspects of this
process represents a significant factor which determines the success of in-
clusive educational practices at an early age. In light of the above, the co-
operation of teachers, as experts in the educational work at an early age,
and special education teachers who possess specialized knowledge and
skills for working with children with disabilities, is an important factor in
the planning, implementation and evaluation of the work with this popu-
lation of children.

Key words: preschool education, inclusion, roles, cooperation.

Lidia Lacaj, M.Sc.

International Relations Office, University of Shkodra “Luigj Gurakugqi”,
Albania
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COMPETENCES OF COMMUNICATING IN FOREIGN
LANGUAGES

Abstract: Communication in foreign languages broadly shares the
main skill dimensions as communication in the mother tongue: it is based
on the ability to understand, express and interpret concepts, thoughts, feel-
ings, facts and opinions in both oral and written form (listening, speaking,
reading and writing) in an appropriate range of societal and cultural con-
texts (in education and training, work, home and leisure) according to
one’s wants or needs. There are many practical reasons why people can
benefit from learning another language. Since language both shapes and
reflects culture and human experience, learning another language opens a
door to understanding the people who speak that language and the culture
in which they live, in ways that cannot be replicated by any other means.
Employment is increasingly global in nature, and those who speak more
than one language may have greater opportunities than those who do not.
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Communication in foreign languages also calls for skills such as media-
tion and intercultural understanding. Starting from this analysis, this study
aims to analyze the communicative competence and what it means to un-
derstand a foreign language. Studying other cultures gives people a deeper
appreciation for their home culture and the values that affect their inter-
actions with others.

Key words: communication, competences, intercultural under-
standing, foreign languages.

Basentuna HBexuh, mactep

Y ,,Cynuokperu®, Bnagumupiu, Penyonmka Cpouja
vanja.mladja@gmail.com

Tujana Ilemnh, mactep

VYuusepsutet y HoBom Cany, ALIUMCH, Llentap 3a poane cryauje, PemyOnuka
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HNPEACTABE O MAJIIA Y JEYJUM IIECMUIIAMA
C IOCEBHUM OCBPTOM HA 8. MAPT

Caoscemax: VIneonoruja MaTepuHCTBA BEKOBUMA C€ KOHCTPYHILE
y3 ToMoh pa3IuYUTUX cCHCTeMa BPETHOCTH, MOpasia U HopMu. Pazmmuanrta
JIpYLLITBA Cy Ha pa3jIMyuTe HAYMHE HJIealn30Bajla MATEpPUHCTBO, a JEHO
OJ1 CpeJICTaBa CBAKaKO jeCy U MPEACTaBE O MajIy y J€4YjUM MEeCMHIlaMa.
Jledje mecmuIie ca Kojuma Jiera MpeamKoICKOT y3pacTa JaHac JI0a3e y
JIOJINP, KPEeUpajy Kol lbUX IIPEICTABE O CBETY, APYLITBY, MOpaJy, yjlorama.
IIpencraBe o )kxeHama HajjaCHHje ce MOTY carjie/laTi Kpo3 Jiedje MeCMHUIIe
KOj€ Jella y4e U PenpoiyKyjy IMOBOJOM 8. MapTa.

[{usb pana je carmenaTu mpeicTaBe O KeHama y J€4jUM IeCMHU-
11amMa, ca OCBPTOM Ha Jieyje npupende y Bpruhy noBoaHom 8. mapra. Mako
Jiera rnecmuiie rnocsehene Mamama TOKOM 0Opa30BHO-BAaCIMUTHOI pajaa
4yjy, WIyCTpyjy ¥ y4e BHUILIE ITyTa TOKOM IOJMHE, TIOBOAOM MpHUpeade 3a
8. MapT, yue uX HalaMeT U CIIylIajy cKopo cBa jaena. Kopmyc ucrpaxu-
Bama YMHE MecMHUIle ca npupende oapxkane y Ilpeamikonckoj ycraHoBU
,,CyHIIOKpeTH* y Bmagumuprninma. Pesynratu rokasyjy ia cy yJiore »eHa
y MecMHULlamMa y NOTIIYHOCTH TpaJAuIlMOHAIHE, T€ J1a Y MOTIIYHOCTH MO~
prkaBajy narpujapxajiHe ApyLITBEHE oOpaclie.

Kwyune peuu: nena, nedrje necMulle, BaCIUTaBbE, JKEHE.
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ACIMSI, Center for gender studies, University of Novi Sad, The Republic of
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DIFFERENT REPRESENTATIONS OF MOTHER IN
CHILDREN’S SONGS WITH SPECIAL
REFERENCE TO MARCH 8TH

Abstract: For centuries, the ideology of motherhood has been con-
structed by different systems of values, morals and norms. Different so-
cieties have idolized motherhood in different ways, and one of the tools
to achieve this are the different notions of mother existing in children’s
songs. Children’s songs create a child's notions of the world, society,
morality, and roles. The images of women in songs can best be analyzed
through analysis of the songs that children usually learn and recite on In-
ternational women'’s day.

This article aims to study the different representations of women
in children’s songs, especially those performed in kindergartens for
Women’s day. Songs about mother are often listened to, illustrated and
learned by children several times per year in the kindergarten, but the
events organized to celebrate Women’s Day are the occasions in which
almost all the children get to learn and hear these songs. The corpus of
this research consists of children’s songs performed at a children’s play or-
ganized and performed in the kindergarten “Sunflowers” in Vladimirci.
The results show that the roles of women in these songs are purely tradi-
tional, and fully support patriarchal social patterns.

Key words: children, children’s songs, education, women.
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Miran Muhic, ML.A.
Faculty of Pedagogy, University of Maribor, The Republic of Slovenia
miran.muhic@um.si

EXPECTED, DESIRED AND ACTUAL COMPETENCES OF
EARLY CHILDHOOD EDUCATION OF STUDENTS IN THE
FIELD OF PRESCHOOL SPORTS

Abstract: This paper presents a study in which we wanted to de-
termine what importance students attribute to teacher competences in the
field of sports, what their desired competencies are and how they assess
the actual competences in this field obtained during their studies. In this
study we employed a causal-nonexperimental method. The sample of a
specific population consisted of 73 students of the old study program and
39 students of a Bologna study program entitled Pre-school Education.
The measuring instrument was a questionnaire containing 40 specific
competences in the field of sport in kindergartens. For the calculation of
statistically significant differences between the average score of compe-
tences of students we used the t-test for independent samples. The research
results show that students of the old program attach greater importance to
teacher competences in the field of sports. The difference found when
compared with students of the new program is statistically significant
(p=0.030). Students of the old program have also expected to gain more
competence in this field during their studies, and here the difference in
comparison with the students of the new program is also statistically sig-
nificant (p=0.001). The assessment of actual competences in sport they
have acquired during their studies does not differ between students of both
programs (p=0.174).

Key words: preschool period, kindergarten, sports, motor devel-
opment, kindergarten teacher’s competences.
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Caahana Mapuh, macrtep
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sladjana.elt@gmail.com

HOBU ITPABLIA YIIOTPEBE UKT Y KOHTUHYUPAHOM
NPOPECHUOHAJIHOM PA3BOJY HACTABHHUKA (KIIP)

Caoxcemax: Tlopen npyxama MOryhHOCTH 3a JIHjaJioT, TEXHOJIOTHja
je mocTaja cacTaBHHM J€o yuewa U HacTase. MHpopmanmone u KoMyHH-
karone texnonoruje (MKT), kao Meaujym 3a HacTaBy 1 ipoecuoHaITHA
pa3Boj, 1MocTajy cBe Buile npusHare. OBaj paa ce pokycupa Ha HOBUM
npaBuuma y kopunichesy KT 3a moTpebe HacTaBHUKA y KOHTUHYHpa-
HOM mpodecronannoM pa3pojy (KIIP). Iuss je na mHpOpMHIIIEMO Ha-
CTaBHHMKE O HOBUM MOTYNHOCTHMA U J1a KX OXpaOpUMO Ja KOPUCTE THITIOBE
BeO 3aCHOBAHOT OKpYXK€Ha Yy CTHULakhy 3Halkha U BEIITHHA HAa HUXOBOM
myTy npodecruoHamHor pa3Boja. Carienane cy pa3jinduTe BPCTE BUPTY-
SJTHOT OKPY’)KeHa 32 KOHTHHYHPAHO yUYCH-C¢: OHJIMHE KOH(]epeHIuje, Be-
OuHapu, BeOKAacTH, IMOJKACTH, JAPYIITBEHE Mpexe, OJIOroBH, OHIIAjH
TPOJAUMEH3UOHAIHO CHHXPOHO OKpYXeme no3Hato u kao MUVE (Multi-
User Virtual Environment), oTBOpeHH OHJIajH 00pa30BHU U3BOPH U MaTe-
pHjaiy, Ka0 1 MaCOBHHM OTBOpPEHHU OHJIajH KypceBu (MOOCs).

Kwyune peuu: nururaiine KOMIETEHIIN]j€, MHOBAIIH]e, KOHTUHYH-
panu npodecuonanmau paszsoj (KIIP), BUpTyenHO OKpyX)eHme 3a yueHe
(BJIE).

Sladjana Maric, ML.A.
Faculty of Philosophy in Novi Sad, University of Novi Sad, The Republic of
Serbia

NEW DIRECTIONS OF THE USE OF ICT IN TEACHERS’
CONTINUING PROFESSIONAL DEVELOPMENT (CPD)

Abstract: In addition to providing opportunities for dialogue, tech-
nology has become an integral part of learning and teaching. Information
and Communication Technology (ICT) as a medium for teaching and pro-
fessional development is becoming more and more acknowledged. This
paper focuses on the new directions in using ICT for the purposes of teach-
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ers’ Continuing Professional Development (CPD). The aim is to inform
teachers about the new possibilities and encourage them to use the differ-
ent types of web-based environment in acquiring knowledge and skills on
their path of professional development. Therefore, we shall examine dif-
ferent types of virtual environments for continuous learning applicable in
CPD: online conferences, webinars, webcasts, podcasts, social networks,
blogs, online three-dimensional synchronous environment also known as
Multi-User Virtual Environment (MUVE), Open Online Educational Re-
sources and Materials, and MOOCs (Massive Online Open Courses).

Key words: continuous professional development (CPD), digital
competences, VLE (Virtual Learning Environment).

Julia Tushnova, M.Sc.

Federal Autonomous Institution of Higher Professional Education “Southern
Federal University”, Academy of Psychology and Education, Russia
trubulya@yandex.ru

CHARACTERISTICS OF REPRESENTATION OF
“EDUCATION” CATEGORY IN THE SYSTEM OF MEANINGS
OF BACHELORS OF PSYCHOLOGICAL AND PEDAGOGICAL

EDUCATION

Abstract: The education sphere acts as a formative factor of col-
lege-age (Feldstein, D.I., 1999; Klimov, E.A., 1996). The development of
psychological and pedagogical direction places specific demands on the
personality of the student. In relation to this, it is interesting to analyze
the representation of the category of “education” in the minds of students
which is reasonable to carry out through the study of the subject layer of
consciousness. The meanings embodied in the objects of material and spir-
itual culture, traditions, rules of conduct and, above all, language, com-
prise the subject layer of consciousness. According to A.N. Leontiev
(1979), socially developed modes of operation with reality and in reality
are fixed in the meaning. Associative experiment serves in this case as an
appropriate method for studying the representation of the “education” cat-
egory. We used the form of free association experiment. The study in-
volved 47 undergraduates of psychological and pedagogical direction
(mean age = 20.5). With the participation of 3 experts, there were selected
27 stimulus words related to education, followed by the verification of
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the coherence degree of expert opinions (+2=54,672; p=0,000). The study
results showed that “education” is more represented in the abstract no-
tions; it is dominated by themed characteristics, and conceptual-descrip-
tive characteristics.

Key words: world image, subject layer of world image, meaning,
associative experiment.

Senada Duli, M.Sc.
Albanian University, Tirana, Albania
nada_duli@hotmail.com

PROFFESIONAL BURNOUT AND PROACTIVE COPING OF
SPECIAL EDUCATION PROFFESIONALS

Abstract: This study investigates the relationship between Proac-
tive coping and Professional burnout, according to Maslach’s Theory on
Burnout. Data are analyzed to examine statistically significant correla-
tions between Proactive Coping Subscales and Professional Burnout lev-
els in special education professionals working with disabled children.
Working with disabled children is really challenging. Literature provides
information about the correlation between proactive coping and burnout.
Proactive coping consists of attempts to build general resources that fa-
cilitate challenging goals attainment and promote personal growth. The
processes people use to anticipate the stressors, and act continually to pre-
vent them, can be seen as a proactive behavior. The proactive behavior
may eliminate a great amount of stress, before it happens. Skills of proac-
tive behavior include planning, setting goals, organizing and mental sim-
ulation. This is a correlational study. The main aim of this study is to
examine significant correlations between proactive coping and profes-
sional burnout.

The hypothesis of this study is: “High levels of proactive coping
correlate with low levels of professional burnout”. The author used
Maslach’s Burnout Inventory to measure the burnout levels and PCI
Proactive Coping Inventory to measure proactive coping strategies used
by special education professionals. It was found that there exist strong
correlations among proactive coping subscales.

Special education professionals integrate proactive coping strate-
gies as they work with disabled children. This study is an initiative to con-
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sider burnout from a new perspective and an important baseline for strat-
egy building within special education services.
Key words: burnout, proactive coping.

Cranuncaasa Mapuh Jypumun, mactep
dunozodceku pakynret, Yuupepsuret y Hopom Cany, Penyonuka CpOuja
stashamaric@gmail.com

YCTAHOBE 3A NPEIIIKOJICKO BACIIUTAILE U
OBPA3OBAIBLE JIEIE KAO IMPEJYCJIOB 3A PA3BOJ
OJIP’KMBOT JIPYIIITBA!

Caorcemarx: TokoM mocieamux JELEHUja, y OKBUPY YCTaHOBA 3a
MIPEIIKOICKO BacUTamke U 00pa3oBame Jele, CBE je aKTyeJHuja TeMa-
THKa BE3aHa 3a €KOJIOIIKE MpolieMe W HBUXOBO pazpemiaBame. Mely
OpojHHM cTpaTerujama kKoje ce 6aBe OBOM IPOOIEMATHKOM BaYKHO MECTO
npunajga oopa3oBamy U BaCIHUTaY, YHJH j€ Wb PEIlIaBambe EKOJIOIIKUX
npooiiemMa, pa3BHjarbe €KOJIONIKE KYIType W u3rpaljuBare OIpKHUBOT
npywtea. KBanureT pana yctaHoBa, koje ce 0aBe BaCIUTambeM U 00pa3o-
Bam€ MPEIIKOJICKE JeIle, 3aBUCH O]1 IBa KJby4Ha (pakTopa — KypuKyIyMa
M BaclyTavya — KOjH IO MPHUHIHIY MOBpPATHE CIIpere, yTUYy jelaH Ha
apyru. IlpenycioB KBaJIMTETHOTI, aleKBAaTHOT U OJPIKUBOT pajaa jeIHe
TaKBe yCTaHOBe jecte Ao00ap KypukymnyM. To, mehyTum, He uMIUIpa
HYXHO 1a he 106ap, BaJbaHO TEOPU]CKH YTEMEJbEH KyPHUKYIyM IaTH TaKBe
pesyarare U y npakcu. CBaka, na u ,,HajooJba“ TeOpHja, y IPAKCHU ITOCTAHE
OHAKBa KaKBOM j€ BaCIIMTa4 YYUHH, OJHOCHO KaKO j€ OH pa3yMe, Meplu-
MMpa, a 3aTUM Ha OCHOBY TOTa MOIH(HUKYj€ U MPUMEHHU Y CBOM pay, IITO
J€ CBAaKaKo yCJIOBJbEHO, MPE CBEra, leroBUM JIMYHUM KOHIENIKjaMa U
komneTreHuujama. Crora cMo y paay aHald3upaId 3Hadj o0e OBE KOMIIO-
HEHTE N0jeIMHAYHO, a 3aTUM U y CUHEpPryju HBUXOBUX yTHIIaja Ha IpO-
JyKT BAaCHUTHO-OOPA30BHOI MpOLIECa U M3rpajlby U OCHAXKHUBAHE
OJIPKUBOT JIPYIIITBA.

Kwyune peuu: KypuKyiryM, BaCIUTa4, €KOJIOIIKO BACITUTAE U 00-
pa3zoBam-e, UMIUTMIUTHA [1€1aroruja, OAp>KMUBO JPYILITBO.

! Pajn je HAacTa0 Kao pe3ynraT UCTPaXKHBamba Y OKBHPY NpojekTa ,,KBaaurer 0o6pazoBHOT
cucrema Cpbuje y eBporckoj nepcrekrusu’ (KOCCEP) (6p. 179010), xoju ¢punancupa
MuHHUCTapCTBO 32 HAyKy M TEXHOJIOIIKU pa3Boja Pemyonuke Cpouje.
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Stanisalava Maric Jurisin, M. A.
Faculty of Philosophy in Novi Sad, University of Novi Sad, The Republic of
Serbia

PRESCHOOL INSTITUTIONS AS A PREREQUISITE FOR THE
DEVELOPMENT OF A SUSTAINABLE SOCIETY

Abstract: Over the past decades, the topics related to environmen-
tal problems and their solving have been more and more present in pre-
school institutions. Among numerous strategies for dealing with these
issues, a significant place belongs to education aimed at solving environ-
mental problems, developing environmental culture, and building a sus-
tainable society. The quality of work of preschool institutions depends on
two key factors, the curriculum and preschool teachers, which influence
each other by the principle of feedback loop. A good curriculum is a pre-
requisite for high-quality, appropriate, sustainable work of such institu-
tions. However, this does not necessarily imply that a good, valid, and
theoretically founded curriculum will give such results in practice. Any
theory, even the 'best' one, in practice takes the form which a teacher gives
to it, in accordance with how they understand and perceive it. Based on
such perceptions, the preschool teachers modify the theories and apply
them in their work in various ways, which again are conditioned by their
personal concepts and competences. Therefore, we analyzed the impor-
tance of those two components first individually, and then in synergy of
their impacts both on the product of the educational process, and the de-
velopment and strengthening of a sustainable society.

Key words: curriculum, preschool teacher, environmental educa-
tion, implicit pedagogy, sustainable society.
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Miran Muhic, M.A.

Urska Sovic, B.Sc.

Faculty of Pedagogy, University of Maribor, The Republic of Slovenia
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FOLK DANCES AS A MEANS TO DEVELOP
COORDINATION AND
BALANCE IN THE PRESCHOOL PERIOD

Abstract: This paper presents a study in which we wanted to de-
termine how the exercise of folk dances impacts the development of co-
ordination and balance in the preschool period. We used a causal
-experimental method of research. Data was collected using quantitative
techniques (motor tests, which presumably explain the balance and coor-
dination skills) on a sample of 120 children aged 4-6 years. Using the
quantitative method of data processing based on the results, we found that
exercising folk dances has a positive impact on the development of coor-
dination and balance in the preschool period. For children who are in-
volved in the training of folk dances, we also found that there are no
statistically significant differences between the sexes when it comes to
the impact that the practicing of folk dances has on the development of co-
ordination and balance. The effect of exercising folk dances on the de-
velopment of coordination and balance in the preschool period is
independent of the age of child.

Key words: children, folk dances, coordination, balance.

Bujané Topalli, M.Sc.
Faculty of Educational Sciences, University “Luigj Gurakuqi”, Albania
bujane.topalli@yahoo.com

SCHOOL, SOCIAL MEDIA AND PUPILS’ BENEFITS

Abstract: New media offer potential to support learning in ways
that are not restricted by time and place (Contreras-Castillo et al. 2006;
Hrastinski 2006). Social media also have the potential to support learning
in new ways, but many educators have created a lot of speculation on how
the social media can be used to support learning. Examples of suggested
benefits, reviewed by (Maloney, 2007, p. 26), promote “critical thinking
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in learners” (Bugeja, 2006), offer educators a forum for “easy networking
and positive networking with pupils” (Lemeul, 2006) and will “radically
change the educational system ... to better motivate pupils” (Ziegler,
2007). This study is a qualitative one, based on literature review and semi-
structured interview with children (12—15 years old) and teachers that
work with this group of children. It aims to explore if children and teach-
ers in Albania use social networks for study questions. The 10 interviews
study helps exploring how children and teachers perceive using social
media to support studies and the perceived benefits and limitations. Some
of the questions of the semi-structured interview with children were: How
do you use these media to support your studies? What are the benefits of
using these media to support your studies? What are the limitations of
using these media to support your studies?, etc. In conclusion, we argue
that teaching strategy plays a key role in supporting pupils to use social
media not only for coordination and information but also for collaborative
learning, when appropriate. The teachers will play significant roles in sup-
porting learners in using social media to support short questions and an-
swers and especially in collaborative learning such as working on group
projects.

Key words: online education, social media, teacher and student per-
ception.

JAparana Crojangunosuh Pynmanun, macrep

Agexcanaap Pakuh, macrep

I'abpujena Umepuh, macrep

[Ipenmkoncka ycranosa ,,Onra Jouunh — Pura®, KpasseBo, Pemmyonuka Cpouja
gabrijelakv@hotmail.com

KOMOETEHIIAJA BACIIUTAYA 3A PAJl CA JAPOBUTOM
JIELIOM Y CAPAJIIbU CA POJIUTE/BUMA

Caorcemax: KomriereHigje cy cmocoOHOCTH KOjUMa C€ yCIHEIIHO,
nmpema oznpeheHom crannapay, o6aBspa oapeleHu mocao uim pagHu 3a1a-
Tak. BacnuTau mcnospaBa JMYHE, COLIMjalIHE, Pa3BOjHE, aKIMOHE U
CTpy4HE KomIeTeHuuje. butu noGap Bacnuray, y HajUIupeM CMHUCITY T€
peuu, 3Hauu OBJIAJIAaTH MEeJarolKuM KOMIIETEHIIMjaMa KOje UMajy JuBe-
p3udUKaMOHy yJIOTY y HOJPIILM pa3Bojy AapoBute aeue. Jlere, nako je
miale, 3a BacmuTaya npeAcTaBba JUYHOCT Ca CBUM CBOJUM CIlelU(pHU-
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YHHUM pPa3BOjHUM IOTEHIIMjaJIMMa KOjU Cy BPEIHH yBakaBarba, Ia ce y
CKJIaJy ca TUM U moHama. YecTo 4yjeMo mpuye o JAey U3y3eTHUX CIO-
COOHOCTH KOjJy MHOTH Ha3MBajy HaTIPOCEYHUM, BAHCEPH)CKUM, T'€HH]jall-
numa. Kako BacriuTayu 171e1ajy Ha TakBy JI€Iy U Ja JIU CXBaTajy HUXOBE
npase MoryhHoctu? Y HEmocpeaHoM pajy ca JapOBUTOM MPEIIIKOICKOM
Je1ioM Hajuenrhe ce u3/Baja KOMIETECHIMja U3 pela Pa3BOjHUX KOMIIe-
TEHIIMja — BpeAHOBame nocturayha nerera. laposuty aemy Tpeba mpe-
MO3HATH Kao MOKPETauKy CHary Halller JpyIITBa U Tpeba uM oMoryhutu
Pa3BOj CKJIOHOCTH Y3 MYHO YBa)KaBambe HUXOBUX MUHTEIEKTYaJHUX IO-
TEHIMjaJia, Tj. JAPOBUTO] IS OMOTYNUTH IEJIOKYIIaH pa3Boj.

AyTopu pajzia ykasyjy Ha TO J1a je 3a yCIellaH paj ca JapOBUTOM
JICLIOM TIPEAIIKOJICKOT y3pacTa HajBa)KHH]E MTOBE3aTH CBE HaBEICHE KOM-
MIeTEHIIN]e, jep ce Ha TaKaB Ha4MH oMoryhasa JIeTeTy Jia JI0J1a3u 10 HOBUX
uJeja u3 pa3IuuuTHX U3BOPA, J1a 10Ja3HU JO OPUTHMHATHUX pellema U 3a-
y3MMa HOBE IIepCIIEKTUBE y JUYHOM pa3MHIIbaky. Bacnutay Mopa Outu
€yKOBaH 3a pajl ca JapOBUTOM JIELIOM Ja Ou OMO KOMIETEHTaH 3a ycC-
MeIIHO UJIeHTU(PUKOBAKE TapOBUTOT JIETETa U Ja MO3Haje KapaKTepHu-
CTUKE Pa3JIUYUTHUX THUIIOBA JapOBUTOCTH. KOHCTPYKTHBHOM KOMYHH-
KaIlljoM OCTBapyje ce y3ajaMHO 3aJI0BOJbCTBO U pa3yMeBamb€ JeIe U Bac-
nutada. Hamehe ce capaama CBUX OHUX KOJU YUECTBY]Y y BaCIUTamY Je-
TeTa, a TO je Mpe CBera capajma BacuTadya u poauTesba. Harmacak y T1oj
capaamu Tpeda 1a Oyae odocTpana HHOOPMHUCAHOCT O moTpedama Japo-
BUTOT JIeTeTa Kako OM ce Ta capamba yCMEpHIIa Ha AeTETOBE IMOTEHIIM]jale.

Kmwyune peuu: xomneTeHuuje, 1apoBUTO JETe, BaCIUTay, MOTEH-
[IMjaJTi, KOMyHHUKaIIHja.

Dragana Stojadinovic Rudnjanin, M. A.

Aleksandar Rakic, M.A.

Garbijela Cmerize, M.A.

Preschool Institution “Olga Jovicic — Rita”, Kraljevo, The Republic of Serbia

COMPETENCE OF EDUCATORS FOR WORKING WITH
GIFTED CHILDREN IN COLLABORATION WITH PARENTS

Abstract: Competences are abilities which enable a successful per-
forming of a specific job or a task according to a certain standard. A pre-
school teacher exhibits personal, social, developmental, action and
professional competences. Being a good educator in the broadest sense of
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the word, means to master the pedagogical competences that serve to di-
versify in supporting the development of gifted children. Although young,
the child is for the teacher a person with all its specific developmental po-
tentials that are worthy of respect, and the teacher acts in line with the
aforementioned. We often hear stories about children of exceptional abil-
ity that many refer to as above average, extraordinary, or genius. But how
do educators see such children and do they realize their true capabilities?
When a teacher is directly working with gifted preschoolers, usually the
most prominent competence belongs to the group of developmental com-
petences — the one of evaluating the child’s achievements. Gifted children
should be recognized as the driving force of our society and be enabled to
develop their preferences with full respect for their intellectual potential,
i.e. they need to be enabled overall development.

The authors of this paper suggest that successful work with gifted
preschool children asks for linking all the competences mentioned be-
cause in this way the child is allowed to come up with new ideas from
various sources, to come up with original solutions and take up new per-
spectives in personal reflection. The teacher must be trained to work with
gifted children in order to be competent to successfully identify a gifted
child and know the characteristics of the different types of giftedness.
Constructive communication enables mutual satisfaction and understand-
ing of children and teachers. Working with gifted children demands co-
operation of all those involved in the upbringing of the child, primarily the
cooperation of teachers and parents. The emphasis in this cooperation
should be on mutual awareness of the needs of the gifted child in order for
this cooperation to focus on the child's potential.

Key words: competences, gifted child, teacher, potentials, com-
munication.
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HACTABHUK - JIMAEP

Caoicemarx: BynyhHOCT HaIer IpymTBa 3aBUCH O KBAJIUTETa 00-
pasoBamsa Halle jiere. Y TaKBOM JIPYIITBY HACTaBHUK j€ IICHTPAIHA JTNY-
HOCT y BaCITUTHO-00Pa30BHOM IPOIIECY U CTBapamy MOJCTUIIAjHE KITUME
3a yueme. OOpazoBame y 21. BeKy 0] HACTABHHUKA OYEKYj€ Jla MIOCTAaHE
TP, HEKO KO HEMPEKUTHO HUCTPaXyje U MPUMEHY]j€ HHOBAIM]E paau
CTBapama HOBHX 3Hama. HacTaBHUK-TMaep capalyyje, kpeupa, TOmpHHOCH
HaIpe10Bamky Npo(hEeCHOHAITHUX 3HAMa, KAKO y CBOjOj IIKOJIU, TAKO U IJI0-
0anHo. 3axBasbyjyhu HaCTAaBHUKY-JIHEPY, IITKOJIE TTOCTAjy OTBOPEHE, pa3-
BHjajy C€, CaMH HAaCTaBHUIIM TOCTajy KpeaTopu COICTBEHE Ipakce, a
YVYEHHUIIU M0CTajy pOoHaa3aun, JUASPH, jadd U Behu o caMUX HACTaB-
Huka. /la 6u y cBemy ToMe OWJIM YCTICIIHU, HACTABHUIIA CBOJUM KOMIIE-
TeHIMjama Tpeba J1a OITOBOpEe M3a30BMMa KOj€ CABPEMEHO APYIITBO TIpe]]
bUX MTOCTABJIbA.

Kwyune peuu: HaCTaBHUK, JTUAECP, MEHAIEP, KOMIICTCHITH]C.

Jasmina Stojkovic, Specialist

Snezana Milojkovic, M. A.

Jasmina Misic

Elementary School ,,Ivo Lola Ribar*, Veliko Gradiste, The Republic of Serbia

TEACHER - LEADER

Abstract: The future of our society depends on the quality of edu-
cation of our children. In that society, the teacher is the central figure and
the one who is responsible for creating a stimulating environment for
learning. When it comes to the education in the 21st century, the teacher
is the one who is expected to become a leader, someone who is constantly
researching and applying innovation in order to create new knowledge. A
teacher-leader collaborates, creates and contributes to the advancement of
professional knowledge, both in his school and globally. Thanks to that
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kind of teachers, schools become more open and developed, and the teach-
ers themselves become creators of their own practice while the students
become inventors and leaders, even stronger and better than the teachers
themselves. In order to achieve this, teachers should be provided with
competences that will help them to respond to the challenges that modern
society places before them.

Key words: teacher, leader, manager, competences.
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YMPEXABAIBE BACITUTHO-OBPA3OBHHUX
NHCTUTYHUJA KAO ITPEAYCJIOB Y OCTBAPUBABY
HEJTOBUTOI PA3BOJA JELE

Caocemax: CaBpeMeHa MPEJIIKOJICKa YCTAaHOBA Kao CpearHa 3a
dhopmupame ocehaja npuxBaheHOCTH U CUTYPHOCTH KOJ JIETeTa, CTULIAkha
MO3UTHUBHOT UCKYCTBa, KA0 M UJICHTUTETA M CaMOIIOIITOBama — UMa 3a-
JlaTak Jga aenu 00e30eu MOBOJbHY JIPYIITBEHY U MaTepHjalIHy CPEAUHY
y OCTBapuBamy OBHUX IujbeBa. EdukacHOCT nenoBama MpeAIIKOICKe
ycra"HoBe moryha je, ako ce, mopej 3HayajHe capajiibe ca MOPOAUIHOM
CPEIMHOM, YMPEXHU Ca OCTAJIUM WHCTUTYyIHjaMa JOKaJIHE 3ajeIHUIIC.
Tana, Ha Taj HAUMH, UHCTUTYIIMOHAJIHO BaClUTame U 00pa3oBame mpe-
IIKOJICKE JAele, Jo0uja ApymTBeHy Gopmy U Kapaktep. Y paay he outu
JIaT IpuMep 100pe Tpakce y BUAY pHKasa MpojexTa ,,MiraaumuH u Mia-
IUHUH poheHman®, Koju je peaym30BaH y opranuzanuju Bucoke mikomne
CTPYKOBHHX CTyaHja 3a Bacriutaue y [llamiy, a y capaamu ca [Ipenmikon-
CKOM ycTaHOBoM ,,Hame gere u Kannemnapujom 3a miaje, myTeM paauo-
HUIIA, OJHOCHO KPO3 LIEHTPE MHTEepEeCcoBama KojuMa cy ooyxBaheHe cBe
METOJUYKE OOIACTH.

Kwyune peuu: Tlpeamkoncka ycTaHOBa, JJOKAJIHA 3ajeqHULIA, Ca-
palma, IpojeKar, paJMoOHUIIE.
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NETWORKING EDUCATIONAL INSTITUTIONS
AS A PREREQUISITE FOR ACHIEVING THE
COMPREHENSIVE DEVELOPMENT OF CHILDREN

Abstract: Modern preschool institution, as the environment for cre-
ating in a child the feeling of being accepted and safe, the environment for
gaining positive experience, identity and self-respect — has a duty to pro-
vide children with a favorable social and material setting for achieving
these goals. The efficiency of the functioning of a preschool institution is
possible if there is a significant cooperation with the family environment
as well as if it is networked with other institutions of the community. Then,
in that way, institutionalized education of preschool children receives a
social form and character. This paper will give an example of good prac-
tice through the presentation of the project “Mladisa’s and Mladina’s
Birthday”, which was organized by the Preschool teachers’ training col-
lege in Sabac, in cooperation with the preschool institution “Our child”
and the local Youth Office, through workshops, i.e. activity centers which
covered all methodical areas of preschool education.

Key words: preschool institution, local community, collaboration,
project, workshops.
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tatjanajstankovic@gmail.com

KOMIIETEHIHUAJE BACIIMTAYA 3A ITIOAPHIKY PA3ZBOJY
INOTEHIHUJAJIHO JAPOBUTE JELE

Caowcemax.: 1lnsb oBOT paja je aHanuza nmpodeCHuoHaTHUX KOMIIE-
TEHIIMja BaCIUTaya 3a paj ca MOTEHIHjaTHO JAPOBUTOM JEIOM Yy TpeI-
IIKOJICKOj ycTaHoBH. [lolazHa ocHOBa paja je mpeTIocTaBKa Jga BUIIH
HUBO Npo(eCHOHATHUX KOMIIETeHIIMja BaCIUTada 3a pajg ca JapoOBUTOM
JICLIOM JIOTIPUHOCH YCITCIIHHU]eM COILMjaTHOM (PYHKIIMOHUCABKY Jele y
BPIIHAYKO] TPYIIH.
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OBaj paja mpeTake uejy HHOBAaTUBHOT pajia BacluTava ca Japo-
BHUTOM JieiioM. C THM y Be3U ayTOpKa Hy/Id CMEPHHIIC 3a YHaIpeheme paia
BacMMTayua 3a MOJPIIKY pa3BOjy MOTEHLUUJAITHO JapOBHUTE JIELE y CaBpe-
MEHO] MPEIIIKOJICKO] YCTaHOBH.

Kwyune peuu: Bactintad, KOMIETEHIIH] €, TOTCHIIA]AJTHO TAPOBUTO
Jiere.
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COMPETENCES OF TEACHERS FOR SUPPORTING THE
DEVELOPMENT OF POTENTIALLY GIFTED CHILDREN

Abstract: The aim of this paper is to analyze the professional com-
petences of teachers for working with potentially gifted children in a pre-
school institution. The starting premise of this paper is the assumption
that a higher level of professional competence of teachers for working
with gifted children contributes to the successful social functioning of
these children in their peer group. This paper proposes to preschool teach-
ers an innovative idea for working with gifted children. In this regard, the
author offers guidelines for improving the work of teachers to support the
development of potentially gifted children in a modern preschool institu-
tion.

Key words: teacher, competence, potentially gifted child.
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KOMIIETEHIIMJE HACTABHUKA 3A CABPEMEHY
HACTABY

Caorcemax: IHTeH3UBaH Hay4YHH U TEXHOJIOIIKHU Pa3Boj, pesia3ak
y HHQOPMATHYKO JPYIITBO U €KCIIaH3Mja HOBUX Ca3Hama y CBUM cdepama
JpyILITBa, HAMETHYJIM Cy HOBE 3axTeBe y c(epu oOpa3oBama. Jenan on
IbUX CE OJJHOCH Ha MPOMEHE y CTPYYHOM OCHOCO0JhaBalkhy HACTABHHUKA
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Koje Tpeba fa Oyie ycMepeHo Ha JIpYIITBO 3Hama, jep Ha CTULAKE U pa3-
BOj KOMIIETCHIMja MJIaJANX U FHXOBO YCHENIHO WHIWBHUAYAJIHO M CO-
[HjaJIHO (PyHKITMOHUCAKE Y HajBehoj MepH yTHUUE IIKOJIOBAE.

V3umajyhu y 003up npoMemeHy ylIory HaCTaBHUKA U F-ETOBOT 11e-
JIOKYTTHOT OJTHOCA M CTHJIA PaJia, y pady Cy MPe3eHTOBAaHU CaBPEMEHHU I10-
IJIeM HA YJIOTY M HAaYMH Pa/ia HACTAaBHHKA Y IIKOJIU. Y CaBPEMEHO] IIKOJIU
YYEHUK C€ JOBOJH Y MO3UIIH]Yy CyOjeKTa U paBHOIPABHOT HACTABHUKOBOT
napTtHepa. To 3HauM J1a y4eHUK J00Hja UCTY YJIOTy KOjy UMa U HaCTaBHUK
y 00pa3oBHO-BaCIUTHOM Tiporiecy. OJ CTUjIa M HaYWHA pajia HaCTaBHUKA
y BEJIMKO] MEPH 3aBHUCH M yCIIeX YUYCHHUKA. YCIENIHW HaCTaBHUIIM, Ha-
CTAaBHHIIM KOjU YBa)KaBajy yUCHHKE M FbMXOBO MUIIbEH-E, OpraHn3oBahe
HACTaBHU PaJ] TaKo J1a ¥ YYCHUIIM U OH CaM TEKEe MCTOM IUJIbY.

On caMor HacTaBHUKA, FbEeTOBOT CTPYYHOT KBaJIUTETA, HbeTOBOT
CTWJIAa paja, y MHOTOME 3aBHCH /1a i1 he ce JOCTUTHYTH HUBO I1E€aroll-
KOT 3Hama aJIeKBaTHO CIPOBECTH y Mpakcu. Llusp pana je 1a mokaxe Ko-
JIMKO HACTABHUIM Y OCHOBHHUM IIKOJIaMa MTOCEYjy U aJIEeKBATHO KOPUCTE
CBOje KOMIIETEHIMje y Mpolecy o0pa3oBama, OMHOCHO KOJIUKO Cy Ha-
CTaBHUIIM CIIPEMHH M CLIOCOOHM J1a OPTaHU3yjy CaBPEMEHY HACTaBy.
Pan npencrasiba aHanu3y pe3ynrara, 1T0OUjeHUX HCTPaKUBAHEM, KOJTUKO
HACTaBHUIIM OCHOBHHMX IIIKOJIA II03HA]Yy ¥ IPUMEHY]Y OCHOBHE IOCTYJIaTe
CaBpeMeHE HaCTaBe.

Kwyune peyu: caBpeMeHa HacTaBa, HHOBATUBHE METOJE, KOMIIe-
TEHLM]j€ HaCTaBHHKA.

Ljubica Pavlovic, M.A.
Elementary School “Stojan Novakovic”, Sabac, The Republic of Serbia

COMPETENCES OF TEACHERS FOR MODERN-DAY
EDUCATION

Abstract: The intensive scientific and technological development,
the transition to the information society and the expansion of new knowl-
edge in all spheres of the society has imposed new requirements in the
field of education. One of them is related to the changes in the training of
teachers, which should be directed to the knowledge society, since the ac-
quisition and development of young people’s competences and their suc-
cessful individual and social functioning is principally affected by
education. Taking into account the changing role of the teacher and his
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whole attitude and work style, the paper presents modern views on the
role and work of the teacher in the school. In a modern school, the student
is in the position of the subject and the teacher's equal partner. This means
that the student is given an equal role as the teacher in the education
process. The style and mode of teachers’ work largely affects the success
of their students. Successful teachers, teachers who respect their students
and their opinions, will organize teaching activities in such a way that they
and their students strive towards the same goal.

Whether the achieved level of pedagogical knowledge will be ad-
equately implemented in practice largely depends on the teacher, his pro-
fessional qualities, and his style of work. The aim of this paper is to show
what competences primary school teachers possess and how appropriately
they use them in the educational process, and how many teachers are will-
ing and able to organize modern teaching.

The paper presents an analysis of the results gathered in the re-
search on how much elementary school teachers know about the basic
principles of modern teaching and how they apply these principles.

Key words: modern teaching, innovative methods, teacher compe-
tence.

Tujauna Ilemuh, macrep,

Yausepsuter y HoBom Cany, ALIUMCH, Llenrap 3a ponue cryauje, Perryonuka
CpOuja

tijana.peshic@gmail.com

Basentuna HBexuh, mactep

1Y ,,Cynuokperu®, Bnagumupiu, Penyonmka Cpouja

HPTAHU ®UNJIMOBHU KAO PE®JIEKCHUJA
IHATPUJAPXAJIHOI' APYIITBEHOI' OBPACIHA

Caosicemax: Uptann ¢unmMoBu cy BakaH (akTop 3a Kpeupame
Jedje KyiaType. Beoma cy mpucyTHU y BaCMTHO-OOPa30BHOM pajy, Kao
JKeJba JIeTe y CII00OTHIUM aKTHBHOCTHMA, aJIM M Kao JI€0 AUJAKTUIKOT
cpencTBa Koje he uxX yBeCcTH y CBET 00pa30BHHX cajip)kaja (MaTeMaTHIKu
I10jMOBH, Pa3BOj TOBOPA, CBET OKO HAC, TUKOBHE aKTUBHOCTH...), IIITO J1aj€
OpojHe MoryhHOCTH BacmUTa4MMa Ja IMyTeM IPTaHOT (QuiaMa yTHdy Ha
pa3Boj aevje nuuHOCTH. KoMmereHnuje Bacnurada 3a MEJIUjCKy MHUCMe-
HOCT HEOIIXOJHE Cy Kako OM ce Koj Jelle pa3sBHO KPUTHYKH HAYMH
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ImocMaTpama MacMeuja.

[{nsb oBOT paja je Ja Ha MpUMepy aHaJIU3UPaHUX LPTAHUX Qui-
MOBa, YKa)KEMO Ha 3Hayaj KOMIIETEHIIMje BacluTaya 3a MEIHjCKy ITUCMe-
HOCT U3 yria pogHocTu. IIpeamer uctpakupama pajaa je MpuKa3uBambe
CTEpEeOoTUNa U BPEIHOCTH Y AyTOMETPaXHUM LIPTAaHUM (pUIMOBHMMA ca
aHTponomop(pHuM aukoBUMa HacTaauM y 20. u 21. Beky. Pe3ynraru no-
Ka3yjy Ja OBH LpTaHU (UIMOBH IIPEHOCE NIAaTpHjapXajlHe APYIITBEHE 00-
pacie, IITO ce oJpa)kaBa Ha pOAHY couujanu3auujy geue. Mnak,
npuMeheH je 1 U3BecTaH NOMaK y KOPHUCT POJIHE OCETJHUBOCTHU, KOJU YKa-
3yje Ha ca3peBame 3Hadaja 1MmojMa pPOJHOCTH U POJIHE OCETJHUBOCTH Y
JIPYILLTBY.

Kwyune peuu: nena, meauju, upraiu (UIMOBH, BACTIUTAE, PO/I.

Tijana Pesic, ML.A.

ACIMSI, Center for gender studies, University of Novi Sad, The Republic of
Serbia

Valentina Djekic, M.A.

Preschool Institution “Suncokreti”, Vladimirci, The Republic of Serbia

CARTOONS AS A REFLECTION OF PATRIARCHAL
SOCIAL FORMS

Abstract: Cartoons are an important factor in the creation of chil-
dren’s culture. Cartoons are present in the educational work, as the usual
choice of children in their free time, but also as a didactic resource that in-
troduces them into the world of education (mathematical concepts, lan-
guage development, the world around us, arts activities...). As such,
cartoons provide the teacher with a number of opportunities to affect a
child’s personality. The teachers’ competence in media literacy is essen-
tial for helping the children develop the ability to critically observe mass
media.

This paper aims to use cartoons as an example through which we
can point to the significance of the teachers’ competences in media liter-
acy from the aspect of gender. The authors researched the representations
of stereotypes and values in cartoons with anthropomorphic characters
created in the 20th and 21st century. The results of the research show that
these cartoons reflect patriarchal social patterns, which affects the gender
socialization of children. However, there can also be noted a certain shift
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in favor of gender sensitivity, which indicates the maturing of the signif-
icance of the concept of gender and gender sensitivity in society.
Key words: children, media, cartoons, education, gender.

Tarjana MuxajJjos, mactep

MuHHCTapCcTBO NMPOCBETE, HAyKe M TEXHOJOMIKOT pa3Boja, IlIkoncka ynpasa y
3pemannny, Penyonuka Cpouja

mihajlov.tatjana@gmail.com

CIIOJbAIIIBE BPE/THOBAIBE YHYTAP
HOBE OBPA3OBHE ITAPAJIUI'ME

Caoicemax: CyouaBajyhu ce ca n3a30BUMa KOjU Cy IPOUCTEKIIN U3
mpoleca eBpOICKUX MHTErpaiuja, y oKkBUpy MehyHapomHor mpojexra
[Ipaheme kBanmuTeTa paja 1MIKoIa MO MOKpoBUTE/LCTBOM Brane Kpasbe-
BrHE XOJaHIMje U Y3 IOAPIIKY CTpy4mhaka u3 MHcnekropara oopa3zoBama
MuHnucTapcTBa 00pa3oBama, KylIType u Hayke KpasbeBune Xonanauje u
Axanemuje mel)yHapoaHOT Yipykemha 00pa30BHUX HHCIIEKTOpaTa 3eMajba
EBpomne (SICI Inspectors Academy — The Standing International Confer-
ence of Inspectorates), Penybiuka Cpbuja je 3aKkOHOM 0 OCHOBaMa CH-
crema oOpasoBama W Bacnutamwa (Cn. erachux PC, 6p. 72/09) y
00pa30BHU CHUCTEM yHEJIa HOBHUHE C IIMJBEM OCTBapEHa KBAJIUTETHOT, ITpa-
BEJIHOT U e(hMKacCHOT 0OPa30BHOT CUCTEMA, a KOjH TIpe/iBuha Mepe Koje ce
OJIHOCe Ha yHampeheme KBanuTeTa HacTaBe, pajga HAaCTaBHUKA U YIIPaB-
Jbarba IIKOJIOM, YBOol)erha HOBHX MEXaHH3aMa Capabe ca pOauTebuMa U
Y4YeHUIIMMa, Kao 1 yHanpehemwe Ha30pa Haa QyHKIIMOHUCAKEM CHCTEMAa
y nemuad. [Ipema oBoMm 3akoHy, BpeIHOBamkE KBAIIMTETA pajla YCTAaHOBA
IIpe/iCTaBJba MPOICHY KBAIUTETA paja u IMopa3yMeBa JIBa 00JIMKa Bpe-
HOBamba, a BPIIU CE Ha JIBAa HAYMHA: KPO3 CAMOBPEIHOBAHE U CIIOJHAILIHE
BpPEIHOBAE.

[ToTpeba 3a crioJballIlbUM BPEIHOBAK-EM HACTANIA j€ U3 CBECTH O
norpedu crajaHOr yHanpehuBamwa 0O0pa30BHO-BACIIUTHOT IMpOlLieca,
npahema u carsneaBama JaCHE CJIMKE O IITKOJIH.

Kwyune peuu: KBamuTeT paja yCTaHOBA, BPETHOBAHE, CITOJBAIITHE
BpPEIHOBAHE.
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Tatjana Mihajlov, M.A.

Ministry of Education, Science and Technological Development, School
Administration Office in Zrenjanin, The Republic of Serbia
mihajlov.tatjana@gmail.com

EXTERNAL EVALUATION WITHIN THE NEW EDUCATION
PARADIGM

Abstract: Facing the challenges that have risen from the process of
the European integrations, within the international project Monitoring the
quality of work in schools under the auspices of the Government of the
Kingdom of the Netherlands and with the support of the experts from the
Inspectorate of education of the Ministry of education, culture and sci-
ence of the Kingdom of the Netherlands and the Academy of the Interna-
tional Association of educational inspectorate of the countries of Europe
(SICI Inspectors Academy — the Standing International Conference of In-
spectorates), the Republic of Serbia has entered new items into the edu-
cational system by the Law on the Foundations of Education System
(“Official Gazette of the Republic of Serbia”, no.72/09), with the aim of
accomplishing the high quality, fair and efficient educational system
which envisages the measures that relate to the improvement of the qual-
ity of teaching, of the teachers’ work and school management, of the in-
troduction of a new mechanism of cooperation with parents and pupils, as
well as the improvement of the supervision under the system functioning
on the whole. According to the law, the evaluation of the quality of work
of the institutions presents the estimation of the work quality and implies
two forms of evaluation, i.e. it is done in two ways: through self-evalua-
tion and external evaluation.

The need for external evaluation has arisen from the need for con-
stant improvement of educational-pedagogical process, monitoring and
envisaging a clear image of the school.

Key words: quality of the work of institutions, evaluation, external
evaluation.
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Aparan Kuypcku, 6euesiop

Karapuna /Iparun

Haponuu mysej, Kukunna, Perryonuka CpOuja
dkiurski@yahoo.com

MYVY3EJCKA IIEJAT'OI'NJA

Caorcemax: My3ejcka efaroruja je 06JacT My3€e0JIorije Koja uMa
3a7aTak jga nmpomoswuine Haciiehe, nadopmuiie u enykyje. OnmTu b
pana je mpe3eHTOBamkE TE/IaroIIKe CIYKOe HHCTUTYLIH]E My3€ja, lheHUX
3a/1aTaka, akTUBHOCTH M MporpamMa HaMEeHEHUX MPEIIIKOJICKO] MoIyia-
nuju. CrienuduaHN IUJb pajia je ay0Jba aHAIN3a MTOTEHIINjalla My3€jCKe
re1aroryje Ha mpuMepy J00pe mpakce neaaromnike ciry»koe Hapoanor my-
3eja y Kuknnmau. [lenaromka cioyx6a Haponnor myseja y Kukuann oc-
MHIIJbABa M peaju3yje eIyKaTUBHE Iporpame 3a eIy pa3IuduTHX
y3pacra u capahyyje ca Bpruhuma u mrkojiama. Panx nmpukasyje u anaauzupa
IIMPOKY JIere3y aKTUBHOCTH M MaHH(ecTalnja perneproapa neaaroike
ciyx0e, kao mTo cy MamyTdecT — TBOTHEBHH (PEeCTHBAI KOJU C€ CACTOJH
13 BEJIMKOT Opoja M3J10KO0U 3a Jelly, paJuoOHMIIa, KBU30Ba, IPAMCKUX U
MY3WYKHX Tadaka; MPeKo paJuoHHIIA U IIOCceTa U3JI0K0aMa — Ha CTaIHOj
nocTtaBy My3eja U Ha TTOBPEMEHUM H3JI0)k0amMa OpraHu3yjy ce eayKa-
THBHE, KPEaTUBHE M MCTPAXKMBAUKE PATUOHUIIC Ha ofpeheHy TeMmy; cBe
710 JISTH-UX M 3UMCKHX KaMITOBa KOjH C€ O/Ip)KaBajy 3a BpeMe pacirycra y
IUJBY TIOITyJIapu3allije cTapux, 3a00paBibeHUX Urapa (JIETHU KaMIl) U
CTaJIHE TIOCTaBKe (3MMCKHU KaMmm). Pajg moTom npukasyje Tpu mporpama
HaMEH-EHUX MpeAIKoamMa: Mys3ej Kao yYHOHHIIA — IPOTpaM paJHoHHUIIa
KOj€ Cy CBOJUM CaJIpKajeM y KOpeJlallijH ca BaCIUTHO-00pa30BHUM O0J1a-
cruMa U TeMaMa, KukuH 3a0aBHHM mporpaM — 00ojaHKa HaMeHheHa Mpe/l-
IIKOJICKO] TOIYyJIAIIMjH Yy OKBUPY KOje ce Ha 3a0aBaH HAa4MH pa3BHjajy
MOTOPHKAa U KOTHUTHBHE CIIOCOOHOCTH M My3ejcka morpara — JIeTeK-
THUBCKa paJlOHHUIIA HAa CTAJIHO] TTOCTABIM y KOJO] JICla, Y YJIO3H JICTCK-
THBa, OTKPUBajy eKcrioHare u yde. CBakM OJ NMpUKa3aHUX IporpamMa u
aKTUBHOCTH METOJMYKK oMoryhyjy na aena uctpaxyjy Haciehe u yue
KpO3 HTDY.

Kwyune peuu: nacnelhe, enykanmja, 3a0aBa, HCTpaKUBambe, My3€].
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National Museum in Kikinda (Pedagogical Department), The Republic of
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MUSEUM PEDAGOGY

Abstract: Museum Pedagogy is the field of museology whose tasks
are to promote heritage, to inform and to educate. The overall aim of this
paper is presenting the pedagogical department of the museum, its tasks,
activities and programs dedicated to pre-school population. The specific
objective of this paper is a deeper analysis of the museum pedagogy’s po-
tential in the case of good practice of the pedagogical department of the
National Museum of Kikinda. Department of Education of the National
Museum in Kikinda develops and implements educational programs for
children of different ages and cooperates with kindergartens and schools.
The work presents and analyzes a wide range of activities and events of
the pedagogical department, such as Mamutfest — a two-day festival,
which consists of a large number of exhibitions for children, workshops,
quizzes, drama and musical performances; workshops and visits to exhi-
bitions — educational, creative and research workshops are organized as
additions to the permanent exhibition and the temporary ones; and also
summer and winter camps that are held during the school holidays in order
to popularize the old, forgotten games (summer camp) and the permanent
exhibition (winter camp). The paper further presents three programs aimed
at working with preschool kids: Museum as a classroom — a program of
workshops that correlate with educational areas and topics by their con-
tent, Kika's entertainment program — a coloring book designed for pre-
school population for developing motor skills and cognitive abilities in a
fun way and Museum search — Detective workshop on permanent display
in which children, in the role of a detective, discover artifacts and learn.
Each of the featured programs and activities methodically allows children
to explore the heritage and learn through play.

Key words: heritage, education, fun, exploring, museum.
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Bucoka mrkona cTpyKOBHHX CTyauja 3a oOpa3oBame Bacmutada y Kukuamgu,
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KOMIIETEHIHUJE HHKJIY3UBHOI' BACIIUTAYA Y
OBPA3OBAIBY U BACIITMTABY JIEIIE CA TEHIKORAMA ¥V
PA3BOJY

Casicemarx.: OCHOBHH ITWJb pajia je Ja c€ MPUKaXKy KOMIICTCHIIN]E
WHKJIY3UBHOT BacIlTa4ya y CBETIIy CaBPEMEHHUX TeAaromKkux Tokosa. Ca-
BPEMEHH CHCTEM MPEJILIKOJICKOT BaCIUTamka U 00pa3oBama MoJpa3ymeBa
MPUXBaTake 0COOCHOCTH JIETETa U NpuUiarohaBame BpTrha 1e4juM uHTe-
pecoBamUMa U CITIOCOOHOCTUMA. Y TOM KOHTEKCTY YJIOora ¥ KOMIIETEHIIN]E
WHKJTy3UBHOT BacluTaya cy BeoMa BUJbHBe. IHKITy3UBHU BacnuTay Io-
cMarpa v TIOKyMEHTYj€ pa3Boj JIeIie ¥ IIPU TOME yodaBa pa3iukKe y lHXO-
BOM HampeaoBamy oOapemTaBajhv 4jgaHOBE HWHKIY3UBHOT THUMa O
epexruma MOII-a. Takohe, oTkpuBa KOjU CTHJI NOAy4YaBama JETETY
HajBUIIIE OATroBapa ycMepanajyhu ra Ha TpyIHU, HHAUBUTyaTHATHU, A
pan y mapy. OcTBapyje capaamy ca MOpOAUIIOM, KOja ce TIpe CBera 3a-
CHMBA Ha MOBEpEHY U MOJPUIIU POAUTE/BUMA Yy BaCHUTamy U 00paso-
Bamy nene. VHKIy3UBHH BaclHUTa4d CEH3WOWIIMIILY IOPOAHIE Iele
OIMIITE TOITyJIaIKje U TUME JOTPUHOCE Cy30Hujamy mpeapacyaa mnmpeMa
Jlelld ca Telikohama y pas3Bojy.

Kwyune peuu: nena, Bacnurad, MHKIIY3UBHH THM.

Jelena Ananic, B.A.

Tamara Al-Saadi, B.A.

Aleksandra Malinovic, B.A.

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

TEACHERS’ COMPETENCES FOR INCLUSIVE EDUCATION

Abstract: The main aim of this paper is to describe the teachers’
competences for inclusion in the light of contemporary pedagogical prac-
tices. The contemporary system of preschool education implies the ac-
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ceptance of the uniqueness of a child and the adjusting of the kindergarten
to the child’s needs and competences. In this context, the role and the com-
petences of the inclusive educator are clearly visible. The inclusive edu-
cator observes and documents the development of each child, keeps a
record on the differences in their improvement, and informs the members
of the IEP team about the effects of the IEP. Also, he/she discovers which
teaching style best suits the child, directing the child towards group, in-
dividual or pair work. Furthermore, the educator establishes cooperation
with families which is, above all, based on trust and support to the parents
in educating their children. Inclusive educators reason with the families of
children of the general population, thus helping to eliminate prejudices
directed towards children with developmental delays and disorders.
Key words: children, educator, inclusive education task team.

Cgetiiana [Ipoomak, 6euesiop
OcHoBHa mikona ,,bpanko Pannuesuh®, HoBu beorpan, Penyonuka Cpouja
cecadrobnjak@gmail.com

APAMA Y HHTEPIIPETALIUJU KIbUKEBHUX U
NMMIVIEMEHTAIINJU BACIITMTHUX CAAPKAJA

Caoxcemax: Y pany ce pa3marpajy MOryhHOCTH UMILJIEMEHTaIje
JPpaMCKOT MPUCTYTIA MIPU TyMayelhy KEHBHKEBHOI CTBapaiallTBa y peaoB-
HOj HacTaBU. MOTHB 32 HACTaHAK MMPOjEKTa je MojadaHO YUCHHYKO WUHTE-
pecoBame 3a JpaMy U HBEHO IMPOydaBamke, Al U OTEKAHE YUYEHUUKE
MOTYNHOCTH 3a CaMOCTaJIHy aHAIN3y KibIKeBHUX jena. [Ipernpeka y Bugy
CBE cUpOMallHHjer (OHa peyuu, BpJIO YECTO j€ MPUCYTHA y KOMYHUKa-
uuju. Maeja je HCKOPUCTUTH CLIEHY U MO30pUILITE KAa0 BEYUTH UHTEpE-
CaHTHU NIPOCTOP KAaKOo OM ce jacHUje BOAWIA YYEHMYKAa MHCA0 KpO3
WHTEpIPETaIjy KIbHKEBHUX JIeJ1a, aJTi U yKa3aTH Ha HAaYWH CJI000THH]jeT
u3paxkBamba MHUCIM U eMouuja. Moryhe je Ha pa3auyUTUM IOJbUMA Y
IIKOJIM KOPUCTUTHU Apamy U IiryMy. Kako Halll HIKOJICKM CUCTEM U JI03BO-
JhaBa, TMoJa3u ce oJ1 ApaMmcke cekiuje. Jpyra ¢aza je ummieMeHTammja
JIpaMCKHX ca/ipaja y HacTaBy M 4yac, Tako IITO ce yKJbyuy]y Beh 00ydyeHH
YUYEHULIU ca ceKiurje. Moxe ce HAaCTaBUTH Ca peasin3alijoM KopelaThB-
HUM TIPUCTYTIOM ca IPYTUM MPEaIMETHMa, Kao U ca pa3peaHUM 4YacOBUMa
y Buly GOopyM Tearpa 3a pellaBambe pasIMYUTUX NPOOIEMCKUX CUTya-
1yja. YUeHuIMMa je 0Baj BUJI KOMyHHUKAIM]€ JIAKO TPUOIMKUTH KpPO3 HOBE

190



Komnemenyuje éacnumaua 3a opywmeo 3uaroa Krouea pezumea

texnotoruje (Facebook, 6mor, naTEpHET, MamMeTHE TenaedoHe), YuMe ce
MOBE3Yjy CaJipKaju SHITICCKOT je3uKa M HH(POPMATHUKE ca HACTAaBOM KHbH-
sxkeBHOCTH. OBaKBOM UHTCPAUCHUIINIMHAPDHOM HACTaBOM J0OJIa3u CC A0
peanuzanuje caBpeMeHUX 3axTeBa HacTaBe. [Iperno3Hajy ce Bpuimauka
eAyKaluja, Kopejalnuja, HHKITy3Hja, IPOjeKTHa HacTaBa Kao OCTBapeHU
LIWJbEBU KOjU MTPBOOUTHO HUCY MOCTaBJHEHU Ka0 IPUOPUTETHH.

Kwyune peyu: npama, KEbHKEBHOCT, TEXHOJIOTH]a, HHTEPIIPETAIlHja.

Svetlana Drobnjak, B.A.
Elementary School “Branko Radicevic*, Novi Beograd, The Republic of Serbia

DRAMA IN THE INTERPRETATION OF LITERARY TEXTS
AND THE IMPLEMENTATION OF TEACHING CONTENTS

Abstract: The possibilities of the implementation of the dramatic
approach in the interpretation of literary works in the educational process
are analyzed in this paper. The motive for starting this project was the en-
larged students’ interest in drama and its study, but also the difficulties
that the students encountered when analyzing the literary works on their
own. Obstacles like limited choice of words can often be seen in the com-
munication. The author’s idea was to use the stage and the theatre as an
always interesting space for leading the students’ thinking through the
process of literary interpretation, but also point to a possible way to ex-
press one’s thoughts and emotions. Drama and acting can be used in
school in many different ways. As our school system will allow it, the first
step is a drama club. In the second phase, we implement drama into the
teaching contents in class with the help of the already trained students
from the club. This process can be continued through correlation with
other subjects, as well as within class meetings by organizing a theatre as
a stage for solving the problem situations. This type of communication
can be easily made familiar to students (through Facebook, blogs, inter-
net, smart phones) and in this way the teaching of English and Informa-
tion and Technology is connected with the teaching of Literature. With
such an interdisciplinary approach, the demands of modern education are
easily met. We can easily recognize peer education, correlation, inclusion,
and project classes as the goals achieved but goals which were not previ-
ously defined as priorities.

Key words: drama, literature, technology, interpretation.
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Evunimja Mepiu, 0edesnop

Bucoka 1ikona cTpyKOBHUX CTyaHja 3a 00pa3oBame BacnuTada Kuknuma, Pe-
nyosinka CpOuja

meremikal3@gmail.com

3HAYAJ OYUITVIEJHOCTHU Y YCBAJAIBY CAJAP/KAJA
CBETA KOJH HAC OKPYXYJE

Caoicemarx: OBaj pax ucTUYE 3HAYA] OYUTIICTHOCTH KOjy OU Bac-
MUTa4Yu Tpebalio 1a KOPUCTE Y CBOM paiy, Kako O CTHIamke 3Hama KOJI
Jiere OMiIo MITO JIaKIle, a MOHyheHe aKTUBHOCTH IITO MOJCTUIIAjHUjEe U
nHTepecanTHuje. [lopen TeopujcKor OKBUpa UCTPAXKUBamka, y pay je aar
Y METOIHMYKH IIPUCTYTI, KOJU MPEICTaBJba OTIENIe U IPUMEpe KOje BaCIIH-
Ta4l MOTY Jia peajn3yjy y CBOJUM BaCIUTHUM rpynama. OBo cy Npeasio3un
ayTopa, a O/ MAalITOBUTOCTH CBaKOT BacIHUTada 3aBUCH Kako he ocmuc-
JINTU CBaKW €KCIIEPUMEHT M KOj€ MaTepujajie he ycreTu ga npurpemMu.

Kwyune peuu: ouurineaHocT, oriiel, AeTe, BaCUTa4y, MOTUBAIH]a.

Emilija Merli, B.A.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE IMPORTANCE OF OBVIOUSNESS IN ACQUIRING
KNOWLEDGE ABOUT THE ENVIRONMENT

Abstract: The paper proves the importance of obviousness which
preschool teachers should use when working with children in order to
make their acquiring of knowledge easier and the planned activities more
challenging and appealing to children. Beside the theoretical framework,
the author also provides the methodological approach which consists of
experiments and examples which preschool teachers can use in their
groups. These are my suggestions, and the creativity of the teacher will de-
cide on the form of each experiment and the preparation of the materials
needed.

Key words: obviousness, experiment, child, teacher, motivation.
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Becna Ma3sumanuH, oeuesiop

Bucoka mkoma CTpyKOBHUX CTyaHja 3a oOpa3oBame Bacnurada y Kukmuiy,
Penryonuka CpOuja

vesna.mazinjanin@gmail.com

JOIMPUHOC MAPUJE MOHTECOPU Y PA3BOJY
METOAUKE YIIOBHABAIBA OKOJIMHE

Caorcemarx: OBUM pasioM MpUKa3aH je nornpuHoc Mapuje MoHTe-
COpH y pa3BOjy METOAWKE YIO3HaBamka OKOJWHE. McTHIame KIbydHOT
npoOnema, mo Mapuju MoHTecopH, jecTe 3Ha4ajHa BaCIIUTHO-0Opa30BHA
KOHIICIIIM]ja KOja je 3aCHOBaHa Ha jie4djoj npupoau. L{nsb Bacnurama u 00-
pasoBama, Mo Mapwuju MoHTecopH, jecTe J1a CBaKo JeTe y TOKy noxahama
BpTHha, y 0OJHOCY Ha ceOe, pa3BHja CBOj€ CIIOCOOHOCTH /10 MaKCUMyMa y
TEeMITy KOju HeMy HajBuIlIe ojroBapa. To 3axreBa ycioBe yuemwa rae he
cBako jere 3a cebe Hahu oaroBapajyhu mpubop, marepujaii, TEXHUKY
yuema.

Mertone koje Mapuja MoHTecOpr KOPUCTH y CBOM paiy Cy Mpo-
OJeMcKa, OTKpHUBaJKa y3 yCMepaBambe BacliuTaua. Y pajay je mpuka3ad Me-
TOJIMYKH MIPUCTYT KPO3 OPraHW30BaHE aKTUBHOCTH Ca JICIIOM Y PEIOBHUM
Bpruhuma. ¥ mnpusiory cy ¢otorpaduje U3 aKTUBHOCTH y PEIOBHUM
BpruhuMma no merogama Mapuje MoHTecopu, kao u dororpaduje u3
BpTHha Koju pajzie no metoau Mapuje MoHTecopu.

Kao najBaxHuju 3akJbyyak, Mapuja MoHTecOpHu UCTUYE 1A je eTe
aKTHUBaH YUYECHUK y OJTHOCY Ha U300p mpodiiemMa, y OJHOCY Ha u300p Me-
TOJZla, Y OJTHOCY Ha BpeaHOBama. 1o 06e30ehyje ycnex, momaxe y pas-
BHjalky CIOCOOHOCTH CaMOCTATHOT y4€Ha U pa3BHja )KeJby 32 YUCHEM.

Kwyune peuu: Mapuja Montecopu, nere, MoHTecopu amOUjEHT,
MonTtecopu meTtozie, MOHTECOpH MaTepujast, BacIIUTad.
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Vesna Mazinjanin, B.A.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

MARIA MONTESSORI’S CONTRIBUTION TO THE
DEVELOPMENT OF THE ENVIRONMENTAL STUDIES
METHODOLOGY

Abstract: This paper aims to describe Maria Montessori’s contri-
bution to the development of the environmental studies methodology. The
key notion, according to Montessori, is children’s nature, which is the
basis of her educational concept. The aim of upbringing and education is
for every child in the kindergarten to develop their abilities to the fullest
extent, at their own pace. This requires such learning conditions in which
every child finds tools, materials and learning techniques which suit them
best.

Montessori methods are based on problem solving, and guided dis-
covery. In order to illustrate the given methodological concept, this paper
offers examples of organized activities for children in traditional kinder-
gartens. In the appendix, there are photographs of the activities from tra-
ditional kindergartens, as well as those which follow Montessori methods.
Finally, Montessori points out that the child should actively participate in
the choice of the study problem, the method and the evaluation of the
learning process. This ensures success and helps develop independent
learning and the thirst for knowledge.

Key words: Maria Montessori, child, Montessori environment,
Montessori methods, Montessori materials, educator.

Becna MajcropoBuh, TUIJIOMUPAHN CTPYKOBHHU BACTIUTAY
[Ipenmkoncka ycranosa ,,/Iparosby0 Ynuuku, Kukunna, Pemyonuka CpOuja
nemanjamajstorovic88(@gmail.com

NNPUIIEMA JJEIIE CA TEHLIKORAMA Y PA3BOJY 3A
MMOJIABAK Y HIKOJY Y OKBUPY PEJOBHOI' BPTURA

Caoscemax: Ilpunpema fele 3a moJjiazak y IIKOJY j€ BPJIO KOM-
IIJIEKCaH Mpoliec KaJla TOBOPUMO O JielH omniurte nonynanuje. [Ipunpema
JIelle ca CMeTHhaMa y pa3Bojy, 10 MUIIJBEHY U Ha OCHOBY UCKYCTBa ayTo-
pKe, MpeJ/icTaBba NOpe] KOMIUIEKCHOCTH M MPO(GECUOHAIIHA U3a30B 3a
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BacIHTAaue M CTPYYHU THUM. AyTOpKa ITOJIa31 O Te€3€ Ja Cy Jiela ca CMe-
THaMa y pa3Bojy M MOPE]] UCTE IMjarHo3e 3HA4ajHO Pa3InIUTa y MOTIIeTy
OHMO-TICHXO-COLIMjaTHOT cTaryca. 300r Tora 3aroBapa UIejy J1a O JCTETY,
KOje MMa Temkohe y pa3Bojy, BacnuTad Tpeba /1a uMa 1mro Buie HHpop-
Maluja O HETrOBUM CIIOCOOHOCTHMA, HAaBHKaMa, MHTEPECOBAmHUMa H
norpebama. [IpBu Kopak y mpunpeMH AeTera 3a ojazak y Bptuh je ocTBa-
puBame KOMyHHKaIMje (BepOane/ HeBepOaiiHe) y kKojoj he nere Bacmu-
Ta4ya JIO)KMBETH Kao OIMMCKY ocoOy Koja 3a/J10BOJhaBa HETOBE MOTpeodE.
AyTtopka he naru npumepe aere ca Temkohama y pas3Bojy, Koje je y3 moj-
pUIKY THMa, IpUIpeMaa 3a mojiazak y mkory. [lopen mpenpeka Ha koje
je HawIaswia y noaydaBamy Jele, TSKUIITE paja jeé YCMEepeHo Ka Mpo-
(hecroHaTHOM M3a30BY M XyMaHOCTH BaclMTaya 3a KOjer U Maju KOpaK y
HaIpeTKy JeTeTa MpeACcTaBiba 3Ha4ajaH ycnex. HANBUIyaTHI IPUCTYII
JIeIU Of1 CTPaHE CTPYyUHaka HHKIY3UBHOT THMa U OPTaHU30Bakh-¢ WH/IU-
BUAYQJIM30BaHOT BaCIUTHO-OOpa30BHOI mpoleca y BpTuhy cy, HakoH
yCITOCTaBJbakha KOMYHHUKAIIHje ca AeTeToM, cienehn kopak y npurnpeMu
Jierie 3a Moja3ak y MIKoJy. Y OBOM paiy Mmpumpema 3a mkoiy ouhe doky-
CHpaHa Ha acIeKT MOJpIIKE BacIUTaya JCH y3 npuiarohaBame oOIMKa
¥ METOJIa paja.

Kwyune peyu: BacmuTHO-00pa30BHA MTOJPIIKA, ITPE/IIIKOJICKA JIe1a,
BaCIHTAaY.

Vesna Majstorovic
Preschool Institution ,,Dragoljub Udicki®, Kikinda, The Republic of Serbia

PREPARING CHILDREN WITH DEVELOPMENTAL
DIFFICULTIES FOR SCHOOL

Abstract: Preparing children for school is a very complex process
if we think about general population of children. As an experienced
preschool teacher, the author believes that preparing children with deve-
lopmental difficulties for school is not only a complex process, but also a
professional challenge for kindergarten teachers and their teams. The
author relies on the fact that although children with developmental diffi-
culties may have the same diagnosis, they are all very much different when
it comes to their bio-psycho-social status. The author thinks that kinder-
garten teachers should have as much information as possible about these
children’s abilities, interests and needs. The first step in preparing
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children with developmental difficulties for kindergarten is to establish
(verbal or non-verbal) communication with them since in this way the
teacher can be accepted as a friendly person who meets all their needs.
The author will also give some examples of her and her team’s previous
work with children with developmental difficulties. Although she has
come across certain obstacles while teaching these children, she focuses
on her work and accepts it as a professional challenge and a way to express
her humanity as a kindergarten teacher. Even the smallest step in the
progress of these children represents a significant success. After estab-
lishing communication, the next step in preparing children with develop-
mental difficulties for school would be approaching each of these children
individually by the experts of inclusive team and providing them with
individualized education system in kindergartens. This article focuses on
preparing children for school mainly by supporting them through adjust-
ing the teaching process and methods.

Key words: teachers, educational support, preschool children,
preschool teacher.

Tepe3a Jlanaeka
[Ipenmkoncka ycranosa ,,Bepa I'ynyma“, ComOop, Pemyonuka CpOuja
landeka.tereza@gmail.com

NPUMEHA UI'PE Y METOJAHUIH YIIO3HABABA OKOJIMHE

Caowcemax: Urpa je oOCHOBHa akTHBHOCT Jerie. Jlere m3paxkana
cebe Kpo3 Urpy, yrnosHaje cede, cCBeT Oko cede u nmoMmohy me oapacra. 3a
oZlpaclie je urpa U3BOp ca3Hama O pa3Bojy aerera. OHa eTe BOAM Ka
HUCTPaKUBAYKUM aKTUBHOCTHUMA, IITO PE3YJITHPA PA3BOjeM ICIOKYITHUX
JIe4juX CIIOCOOHOCTH M JOMPUHOCU XapMOHUYHOM (DU3UYKOM Pa3zBojy,
jadamy 37paBJba, CKIATHOM WHTEJIEKTYaTHOM, MOPAJTHOM U COLIH]jaTHOM
pa3Bojy aerera. Mrpa mparu nere Kpo3 HBEeroBe pasBojHe ¢aze U TpaHc-
dhopmuiliie gete y 3penujy ocoly, Koja akTUBHO capal)yje u 1emyje y cBojoj
OKOJIMHH.

Onpaciu CUCTEMaTCKH yeMepaBajy urpy y oapeheHom npasity aa
OM yCMEpEeHO JIeJIOBAJIM Ha Pa3BOj EJOKYITHE Jedje TUYHOCTH. [leTe Tako
MpeBa3mwIa3h packopak u3mel)y COnCTBEHUX MOTYNHOCTH M CTBapHOCTH
KOjOM MOCTEIICHO OBJIAJIaBa.

[Tomrto je urpa OCHOBHA aKTUBHOCT Jele, BpTUh je MecTo TJe je
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urpa Boneha akrtuBHOCT. KopucHa je u nmpuMeHsprBa y 001acTH yIo3Ha-
Bamba OKoMHE. BacnuTau, kao 1ieHTpaHa JUYHOCT, UMa 3Ha4ajHy yJIOTY
y HAYMHY OpraHM30Bamka Urapa: opraHusyje NpocTop, MaTepujail i BpeMe
3a Urpy, MOMa)ke y OCTBapuBamby COILMjaTHUX KOHTakara, oMoryhaa
ycnex Jere, objaiimaBa MpaBuia UIpe, BOAU padyyHa O JOCTUTHYTOM
HUBOY I'pyne, MOACTUYE CAMOCTAIIHOCT U UHUIM]ATHBY.

Urpa je xao meron ¢uiekcnOmiHa U npriarobuBa. Ha mpen-
IIKOJICKOM Y3pacTy Jella HajBUIIE HUCTPAXyjy MyTeM HCTPAKUBAUKUX
urapa u akTuBHOCTH. Irpe MOTUBHIITY Jielly Ha yuenihe y akTHBHOCTHUMA,
MOJICTHYY PaJIO3HAIIOCT U MAXKIBY, T€ Cy MOTOHE 32 MOICTHIAKE ACUnjer
ca3Hama.

Kmyune peuu: nere, urpa, BpTuh, akTUBHOCT, HCTPAXKUBAHE.

Tereza Landeka
Preschool Institution “Vera Gucunja”, Sombor, The Republic of Serbia

USING GAMES IN THE ENVIROMENTAL
STUDIES METHODOLOGY

Abstract: Playing games is an intrinsic activity for children.
Through games, they express themselves, they get to know the world
around them and they grow up. For adults, games are a source of knowl-
edge about the child’s development. They lead the child towards explo-
rative activities which results in the complete development of the child’s
abilities, and contributes to a balanced physical development, health
reinforcement and a stable intellectual, moral and social development of
the child.

The activity of playing games takes the child through his or her
development stages and transforms them into more mature persons who
actively participate and work within the environment.

Adults systematically direct the child’s play in a certain direction
to actively influence the child’s personality formation. In this way, a child
gradually surpasses the gap between his or her abilities and the reality that
is to be mastered.

Being the basic children’s activity, play is the lead activity in
kindergartens. It is valuable and appropriate for children to get to know
their surroundings. Preschool teachers, as central figures, play a significant
role at organizing the playtime: they organize the space, material and time
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for playing, they help the children establish social contacts, and they en-
able children’s success. Furthermore, they explain the rules of the games,
take care of the level of achievement of the group, and incite autonomy
and initiative.

Play as a teaching method is flexible and adaptable. At preschool
age, children mostly explore through exploration games and activities.
These motivate children to participate in the activities, they stimulate
curiosity and attention and are, as such, suitable for activating children’s
learning.

Key words: child, play, activities, kindergartens, exploration.

Jesena lujauku, cTyneHT

Bucoka mkoma CTpyKOBHUX CTyaHja 3a oOpa3oBame BacnuTada y Kukuuiy,
Penyonuka CpOuja

sijacki.jelena@gmail.com

COIIMJAJTHO-EMOIIMOHAJIHE KOMIIETEHIIMJE JELIE CA
JAYHOBUM CUHIPOMOM Y OJHOCY HA BPCTY
HOJAPIIKE KOJOM CY OBYXBA'REHH

Caowcemax: Y paay ce UCTIMTY]y COIMjaTHE-€MOIIMOHAIIHE KOMIIE-
TEHIIMje TpOoje Nene koja uMmajy JlayHoB cuHapoM. JemHo neTe uae y pe-
noBHU BpTuh, ofHOCHO 0OyxBah€HO je MHKIY3UBHUM BAaCHUTAHEM U
oOpazoBameM. [[pyro nete je oOyxBaheHO paJHOM TepanujoM y JTHEBHOM
neHtpy. Tpehu ncrimranuk HUje oOyxBaheH HHUjeTHOM BPCTOM HHCTHUTY-
LMOHAIHE MojpIIKe, Beh ce o1 polema Halla3u y MOPOJUYHOM OKPYKEHY.
CBa Tpy UCIUTAHUKA KUBE y OMOJIONTKUM ITOPOIHIIaMa KOje UM TIPYIKa]y
aJIeKBaTHY MOAPIIKY Ha COLIMO-€MOIIMOHAITHOM IJIaHYy.

[Topen nocMaTpama MOHAIIAKA AL Y COLIMjaTHOM OKPYXKEHY, 3a
HCITUTHUBAKE COIIMO-EMOIMOHATHUX KOMIIETEHIIN]ja UCITUTAHUKA KOPH-
mheHe cy COLIMOMETPHjCKE aHaIUu3€ U MHTEPBjyU Ha KOje Cy OAroBapaliu
BaCIUTAYM KOjU MPY’Kajy NOAPILIKY OBOj AL y OKBUPY UHCTUTYIIH]a, a 32
JieTe Koje Huje o0yxBaheHO MHCTUTYIIMOHAIHOM MOAPIIKOM UHTEPBU]YH-
caHa je Majka.

[{myb OBOT MCTIMTHBAHA j€ [ CE YTBPIE COLIMjATHE KOMIIETEHITH)E JIeTIE ca
JlayHOBHM CHHIpOMOM y OITHOCY Ha BPCTY TIOZIPIIIKE KOja FIM CE TIpy»Ka.

Kmyune peuu: nena ca JlayHoBUM CUHIPOMOM, COIlMjau3alyja,
BaCMHTAYU, TIOPOIULIA.
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Jelena Sijacki, student
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

SOCIAL-EMOTIONAL COMPETENCES OF CHILDREN WITH
DOWN SYNDROME IN RELATION TO THE TYPE OF
SUPPORT THEY ARE INCLUDED IN

Abstract: This paper examines the social-emotional competences
of three children with Down syndrome. One child goes to a regular kinder-
garten, and is therefore covered by inclusive education. The second child
is covered by occupational therapy at a day center. The third respondent
is not covered by any institutional support, but has been living in a fam-
ily environment since birth. All of the respondents live in their biological
families that provide adequate socio-emotional support.

Besides observing the behavior of the children in their social set-
tings, the research results were obtained by using sociometric analysis and
interviews answered by the teachers who provide support to these chil-
dren in the institutions, and for the child who is not covered by institu-
tional support, the mother was interviewed.

The aim of this research was to determine the social competences
of children with Down syndrome in relation to the type of support they are
included in.

Key words: children with Down syndrome, socialization, teachers,
family.

Mapuja Munuh, crynest

Bucoka 1ikojia CTpyKOBHUX CTyAHja 3a oOpa3oBame Bacnurada y KukuHau,
Penryonmka Cpouja

minicmijic@gmail.com

YJIOT'A JIMYHOI ITIPATUOLA JELNE Y OPTAHU3AIINJN
NHKJIY3UBHOI' BACIIUTAIbA U OBPA3OBAIbA Y
NPEAIIKOJICKOJ YCTAHOBU

Caorcemax: Y cBOM pajly ayTopKa IOKyIlIaBa Ja yKa)xe Ha KOMIIe-
TEHIIH]€ JIMYHOT TIPATHOIIA JIEI€ Ca CMETHaM y Pa3BOjy Y OpraHU30BakbY
BAaCIUTHO-00pa3oBHOTr mpoueca y Bptuhy. [lopen nHenocpeane nmomohu
OMETEHO] JelH, JIMYHU MpaTUiIall Aele Tpeda /1a uMa MIHUPH YBU Y KOH-

199



Yemepma mehynapoona HayyHOCMpy4Ha KoHpepeHyuja Memoouuku oanu 2015.

TEKCT BpTuha, OTHOCHO Jia cariea [eJIOKYITHY OpTraHu3aIl|]y CJI000THUX
Y YCMEpPEHUX aKTHBHOCTH M J1a y CKJIaJly ca MoryhHocTrMma gerera omMmo-
ryhu meroBo noTiyHoO WM JEIUMUYHO YKJbYUHUBaHkE Yy BACIIUTHO-00pa-
30BHHM paJi. 3aJally JUYHOT MpaTHolla JETeTa Cy: OjadyaBarbe COLM]aTHUX
KOMIICTCHIIH]ja, MMOJCTHUIIAalk¢ KOTHUTUBHUX MOTCHIIN]jajla, MOJCTHIIAE
E€MOILIMOHAJIHOT pa3Boja KO JIeIle ca cMeThama y pasBojy. Capaama ca
BaCIIUTA4YEM, TIETArOIIKO-TICHXOJIOIIKOM CITYKOOM, IIOPOAMIIOM JIETIE U JIO-
KaJIHOM 3ajeHUIIOM, Takohe Cy MPHUOPUTETH JTUYHOT MpaTHOIa ACTETA.

[nsb pana je ga ce ykake Ha 3Hayaj OBOT JIMIIA Y pa3Bojy Ouo-
JIOIIKMX MTOTEHIIMjaja IeTeTa ca Tenkohama y pa3Bojy. AyTopka Kao KOM-
METCHTHE JIMYHE MpATHOIE Jelle, CMarpa BacluTade ca JOAaTHUM
o0ykama, Koje ce OJHOCE Ha Pa3BOjHY CMETHY JIeTeTa.

Kwyune peuu: nemna, KOMIETEHITH]€, TTOPOIUIIA.

Marija Minic
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE ROLE OF PERSONAL ASSISTANT IN THE
ORGANIZATION OF INCLUSIVE PRESCHOOL EDUCATION

Abstract: In her paper, the author tries to draw attention to the com-
petences of the personal assistant of children with disabilities in the or-
ganization of the educational process in kindergarten. In addition to direct
assistance to handicapped children, the personal assistant should have a
broader insight into the kindergarten context, i.e. to understand the over-
all organization of both free and guided activities and assess the child’s ca-
pabilities and enable his/her full or partial inclusion in the educational
work. The tasks of the child’s personal assistant include: strengthening
the child’s social skills, fostering their cognitive potential, encouraging
their emotional development, etc. The cooperation with educators, peda-
gogical and psychological services, family, children and the local com-
munity are also priorities for the child’s personal assistant.

This paper aims to highlight the role of personal assistant in the
development of the biological potential of children with disabilities. The
author finds that preschool teachers who have successfully completed sup-
plementary training related to developmental delays and disorders in chil-
dren are competent to be their personal assistants.

Key words: shildren, competences, family.
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Tujana bajky4uHn, cTyneHT

Bucoka mikosia CTpyKOBHUX CTyAHja 3a oOpa3oBame BacnuTaya y KukuHau,
Penryonuka CpOuja
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COIMJAJTHE KOMIIETEHIIMJE BACIINTAYA 3A PA/l CA
JEIIOM CA CMETHAMA Y PA3BOJY

Casicemax.: CaBpeMEHO APYILITBO U NHOBaTUBHU NPUCTYN Yy IIpEA-
IIKOJICKOM BacIUTamky U 00pa3oBamy npeaBuha 1eI0)KUBOTHO yUECHE 3a
BacnuTada. To mojipasyMeBa J1a ce BacluTay ycaBplilaBa U Ha MOJbY CTH-
[alkba COLMjaTHUX KOMIIETEHIMja 3a pajl ca JICIIOM Ca CMETHhaMa y pas-
BOjy. Pasimmuute BpcTe m kKareropwuje Ttemkoha y pasBojy, 3a Bacurade
MIPE/ICTaBIba]y BEIUKH TPO(PECUOHATHY U JbYJICKH N3a30B. Y TOM CMUCITY,
HEONXO/IHE CYy JI0/IaTHE elyKallrje y BUIy 00yKa, CTPyYHHX CKYIIOBa U CII.,
y IUJbY CTHIIaFha MOTPEOHUX COIMjaTHMX KOMIIETEHIMja BacluTada 3a
paj ca aeroM ca Temkohama y pa3pojy. OHo mTo je Takohe moTpedHo Kako
Ou pan ca nenoM ca noceOHuM norpedama OMO MPOAYKTHUBAH jecTe Ja
BaCIUTa4, OCUM Ha pa3BHjamy COLMjaTHUX BEIITHHA, paJ U HA eMIIa-
THjU, ¥ HA Pa3BHjalky €MIATH]CKOT OJTHOCA MPeMa TOj JCIH, Tl U lbUXO0-
BUM POAUTEIBUMA.

[{nsb oBOT paja jecte Ja yKake Ha KOMIIEKCHOCT BaCIIUTAYKOT IO~
suBa. [locToju morpeda 3a pepopMucameM HaCTaBHHUX IJIaHOBA BACIIH-
TAYKUX IIKOJA, Y YHjeM CPEIUIITY O ce HallljIe Me/1aromka U MeToInuKa
npakca ctyaeHara. OBu IUIaHOBU paja Ouin Ou KBaJMTETHA 6asa 3a 1ie-
JIO)KMBOTHO YUYCHE BaCIMTAaYa Y CTHUIAKY COLMjaTHUX KOMIIETEHIINja 3a
paj ca nerom ca temkohama y pa3Bojy.

Kwyune peuu: BacuTauu, J1ema mpeanIkoiICKorT y3pacrta, pedopma.

Tijana Bajkucin
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

SOCIAL COMPETENCES OF EDUCATORS FOR WORKING
WITH CHILDREN WITH DISABILITIES

Abstract: The modern-day society and the innovative approach to
preschool education require preschool teachers to accept the concept of
lifelong learning. That also implies improving their social competences
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for working with children with disabilities. Different types and categories
of difficulties in children’s development present a huge professional and
human challenge for every teacher. Therefore, it's necessary for them to
participate in various forms of education, such as trainings, round tables,
or conferences aimed at gaining the social competences needed for work-
ing with children with disabilities. Besides developing their social skills,
in order to work with children productively, preschool teachers also need
to develop an emphatic relation towards these children and their parents.
This paper aims to show how complex a preschool teacher’s profession is.

There is a need to reform the curricula and the system of educat-
ing preschool teachers and make them center around pedagogical and me-
thodical practice of students. The reformed curricula would then present
an excellent base for preschool teachers’ lifelong learning and acquiring
social competences for working with children with disabilities.

Key words: teachers, preschool children, reform.

JIuauja Januh, cTtyneHt

Mapuja Mujyu, cTyaeHt

Bucoka miKosia CTpyKOBHHUX CTyAHja 3a oOpa3oBame BacnuTaya y Kukuuau,
Penyonuka CpOuja

lidija.janic@hotmail.com

COIMJAJIHE 1 OBPA3OBHE KOMIIETEHIIUJE
BACIIMTAYA 3A PAJl CA HPEJUHIKOJICKOM JEIIOM ¥
YCTAHOBAMA COIIMJAJIHE 3AILUTUTE 3A JEIY BE3

POIUTEJ/BCKOI' CTAPAILA

Caocicemax: BacnuTady y coLHMjaJlHUM YyCTaHOBamMa MpuIaaa
KJby4HAa yJIOTa y CTBapamy MO3UTHUBHE KJIMME y UHTEPIEPCOHATHUM OfI-
HOocuMa Mel)y ipeamKoickoM aerioM. Jlera nmumieHa poauTesbeKe Opure y
HajpaHHjeM TEPHUOY KMBOTA, KAKO TO IOKa3y]y CTyAHj€, YeCTO UMajy
nocieauIe y KacHUujeM KUBOTy. L{nib ayTopku paja jecte ga yKaxy Ha
MoryhHocTH yOnaskaBama MOCJIeIUIIa PaHOT JINIIIABamkha POIUTEIHCKE JbY-
6aBu. Y (pokyc THX MOTYNHOCTH CTaBJbajy BacluTa4ya y COIMjaTHUM yCTa-
HOBama. Bacniuray oBor npoduiia, cCaBpeMEeHUM METOANYKHM TIPUCTYTIOM,
Mojiy4yana Jielly cTBapajyhu melhy \buMa MoJCTHIIajHY COIUjaTHy KIIMMY.
[Topen comujanHo-00pa3oBHE MOAPIIKE BaCIUTAYa, JAela Ce MOACTUYY 1a
J1ajy TOAPIIKY jeAHU IPYTUMa, Y 3aBUCHOCTH O] y3pacTa U CHOCOOHOCTH.
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Ha oBakaB HaunH Mel)y Ae1ioM ce cTBapajy YBpPCTE COIHjaTHE BE3€ KOje UM
oJakIaBajy OopaBak y COIMjaTHO] YCTaHOBH, a Takohe ce mpurpemajy 3a
JlaJb¥ KUBOT. BacniuTau mpartu HampeaoBame JIele Y BACIUTHO-00pa3oB-
HOM ¥ COITMjaJTHOM acCIIeKTy, TaKO IITO JOKYMEHTYje F’bUXOB pa3BOj U UH-
TEPBEHHUIIIC KaJia 3ara3u CTarHaiujy Wik perpecujy y lbHXOBOM pa3Bojy.
V pa3zBujamy Je4juX COILUjaTHUX U 00pa30BHUX KOMIIETCHIIHU]a, BACIIH-
Ta4 KOHCYJITYj€ ¥ IMpeMa NoTpeOH YKIbydyje CTPYYHHU THM y paj ca AeIOM
JUIIEHOM POIUTEIHCKOT CTapama.
Kmyune peuu: nena 6e3 ponuTesbCKOT CTapama, BaCIIUTAYH.

Lidija Janic, student
Marija Mijuc, student
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

SOCIAL AND EDUCATIONAL COMPETENCES OF
TEACHERS WORKING WITH PRESCHOOL CHILDREN IN
SOCIAL INSTITUTIONS FOR CHILDREN DEPRIVED OF
PARENTAL CARE

Abstract: A teacher in institutions of social welfare has the key role
in creating a positive climate in interpersonal relations among preschool
children. Deprivation of parental care in early childhood often has its con-
sequences later in life, as indicated by studies. The aim of the authors of
this paper is to point to the possibilities of mitigating the effects of early
deprivation of parental love. One of the central figures that can do this is
the teacher educated for work in social institutions. An educator of this
profile teaches children by using contemporary methodological approach,
thus creating a supportive social climate. In addition to being provided
socio-educational support, children are also encouraged to support each
other to the extent allowed by their age and abilities. In this way, children
create strong social ties which make their stay in a social institution more
bearable, and serve as a preparation for future life. The teacher monitors
the educational and social aspects of the children’s progress by docu-
menting their development and intervening when stagnation or regression
is noticed. In trying to develop children's social and educational compe-
tences, the educator consults and possibly engages a professional team for
working with children deprived of parental care.

Key words: children deprived of parental care, educators.
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Bucoxka mkona CTpyKOBHHUX CTyauja 3a oOpaszoBame BacnuTada y Kukuanw,
Penyonuka CpOuja budalegenda93@gmail.com

OBPA3OBHE KOMIIETEHIHUJE BACIIUTAYA
Y 3IPABCTBEHUM YCTAHOBAMA

Caoicemax: Busnja caBpeMeHe neaarorvje uaeHTuduKyje Bacim-
Taya 3a pajl ca JIeLoM Y 3paBCTBEHUM yCTaHOBamMa Kao HE3a00MIa3HOT
YIaHa CTpy4yHOT TuMa. berosa ynora je Bua/puBa y O0JHUYKHM YCTaHO-
BaMa u amOyJsianTama. Y OBOM panay ayTtopke he ncrahu 3Hagaj oopa3oB-
HUX KOMIIETEeHIIMja OBUX CTpYUYHaka y O0THUYKUM BpTuhuma. Pasmarpahe
MIPUMEHY U pealiu3alijy BaClUTHO-00Pa30BHUX IJIAHOBA 32 paJ ca JEIOM
KOja ce HaJla3e Ha JayKeM OOJTHUYKOM Jedery. OCHOBHU IUJb pajia je aa
Ce CMO3Ha 3Hauaj KOHTUHYUTETa BaCIUTHO-00Pa30BHOT pajia 3a Bpeme 0o-
paBka Jnemne y OONHWUYKHM ycTaHoBama. KoHIenuujom caBpeMeHOT
BpTHha, KOju (GyHKIIMOHUIIIE Y OKBHPY OOJIHHIIE, Cy30Hjajy ce 00pa3oBHE
Oapujepe Koje HapylllaBajy MHTEIPUTET AeTeTa. AyTOpKe Iojia3e of cTa-
HOBHIIITA J1a je eTe 300r 6oecTr yckpaheHo y moreay 1elOKyITHOT pas-
Boja. 300r TOTa je MPYIITBO YXKHO Jla My IIPY>KH aJeKBaTHY 00pa30BHY
MOAPIIKY O/ CTPAHE CTPYUHOT JIMI[a — BacCIUTada y 3JpaBCTBEHUM yCTa-
HOBama 3a BpeMme OopaBka y OOTHUIIH.

Kwyune peuu: nena, nogpiika, BpTHhH y OOJTHUYKUM yCTaHOBaMa.

Dragana Budimir, student
Josipa Jezdimirovic, student
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

EDUCATIONAL COMPETENCE OF TEACHERS
IN HEALTHCARE INSTITUTIONS

Abstract: The vision of contemporary pedagogy identifies the
teacher who works with children in healthcare institutions as an indis-
pensable member of the professional team. His or her role is evident in
hospitals and clinics. In this paper, the authors will highlight the impor-
tance of educational competence of these professionals in hospital nurs-
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eries. The authors will also examine the application and implementation
of educational plans for working with children admitted for extended hos-
pital treatment. The main objective of this work is to recognize the im-
portance of continuity of educational activities for children during their
stay in hospitals. The concept of the modern kindergarten, which operates
within the hospital, is used to suppress the educational barriers that impair
the integrity of the child. The authors claim that, due to an illness, a child
suffers in terms of overall development. Therefore, the society is required
to provide the child with adequate educational support given by a profes-
sional — an educator in healthcare facilities who will work with the child
during their stay in hospital.
Key words: children, support, hospital nurseries.

Tamapa Tonopos, cTyaeHT

Ama I'Bepo, cTyneHT

Bucoka mikosia CTpyKOBHHX CTyAHja 3a oOpa3zoBame Bacuurada y Kukunnw,
Penyonuka CpOuja

tamara.todorov91@gmail.com

KOMIIETEHIUJE INEJATI'OIIKOI' ACUCTEHTA Y PAY
CA JEHOM IPEJUIKOJICKOTI Y3PACTA

Caswcemax: Y OBOM pajly ayTOpKe OTBapajy 3HadyajHa MUTama y
BE3U Cca CTPYYHHUM KOMITETEHI[MjaMa CTPYKOBHHX BacluTavya — Ieaaromi-
KHMX acCUCTeHaTa. ¥ MPBOM JIely pajia OHE CE OCJIamajy Ha PEJIEBAaHTHY JIM-
TepaTypy, a y APyroM Jiejly U3HOCE MCKYCTBa O pajly OBOI CTpy4YHaka y
Bptuhy. ¥V cdepr BHXOBOT MHTEpECOBama j€ MHIAWBHUIAYATHU paj ca
JIeLIOM ca CMEeTHhama y pa3Bojy U U3 MapTrUHAJIHUX I'pyla, UHIUBUyaIu-
30BaHO OpPraHU30Balk-€ AKTUBHOCTH y BPTUNY U capaama MHKIY3UBHOT
tuMa. O capagmu ca IOPOAUIIOM TOBOPE KA0 NHTErPAIIHOM TUMCKOM pajy
Yy OKBHUPY MHKIIYy3UBHOI THMa.

{nss oBor pajna je aa y Hajsehoj moryhoj mepu pacBeTiin Komie-
TEHIH]€ e1yKOBaHUX IEIarolIK1uX acucTeHaTa Koju he HapeaHe roauHe
II0JaBUTH Ha TPXKUILTY paja Kao BUCOKOOOPA30BaHU CTpyumalu. Y 3a-
KJbYYKYy ayTOpPKE HaBOJE IIMPOK JMjana3oH KOMIIETEHIIM]ja OBUX CTPYyY-
HaKa U ckpehy nakipby CTpY4YHO] JABHOCTH HAa MOTYhHOCTH 3aolljbaBamba
NeJarolK1uX acUCTeHara y pajy ca JIelioM ca CMeTHaMa y pa3Bojy, U3 Mar-
PUHAIIHUX Tpyna, TUCPYHKIMOHATIHUX IMOPOJUIIA, CA XPOHUYHUM OoJe-
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CTHMa U JIPYTOM JEIOM KOja MMajy pa3IuduTe mpoodieme.
Kwyune peuu: MHIUBUyaTHE pajl, MPEAIIKOICKA /e, THMCKH
pan.

Tamara Todorov, student
Anja Gvero, student
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

COMPETENCES OF A PEDAGOGICAL ASSISTANT FOR
WORKING WITH PRESCHOOL CHILDREN

Abstract: In this paper, the authors raise significant questions re-
lated to the professional competences of vocational kindergarten teachers
- pedagogical assistants. In the first part of the text, they rely on referen-
tial literature, and in the second they elicit practical experiences of these
experts in kindergartens. The scope of their interest is individual work
with children with difficulties and those from marginal groups, as well as
personalized organizing of activities at the kindergarten, and the cooper-
ation between the members of the inclusive team. They speak of cooper-
ation with the family as of integral team work within the team for
implementing the inclusion program.

The aim of this paper is to clarify the competences of educated
pedagogical assistants as much as possible, and to serve as an announce-
ment of their entering the labor market as highly educated professionals
next year. As a conclusion, the authors list a wide range of competences
of these professionals, drawing the attention of the professional public to
the upcoming possibilities of hiring pedagogical assistants for working
with children with difficulties, children from marginal groups or dys-
functional families, children with chronic diseases and other children in
need.

Key words: individual work, preschool children, team work.
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LlenTap 3a HAyYHOUCTpaKUBAYKH paJi cTy/eHara, beorpan, Penyonuka Cpouja
cujicmilica (@yahoo.com

CTABOBHU BACIIUTAYA O UHOBAIIMJAMA Y
INPEAIIKOJJICKOJ YCTAHOBH

Caoscemax: VcTpaxkxuBame MPeCTaB/bEHO OBUM PaJOM UMAJo je
3a IUJb Jja IPOYYr KaKO BACIIMTA4YM CXBaTajy MHOBALMjE M J1a YTBPAH Aa
JIY BaCIUTa4Yu MIOMMa]y MHOBAIIM]j€ jeTHAKO OHOME KaKO ce OHE Jie(pUHHULITY
y MeJIaroIKoj TEOPHjH, T€ 1a HA OCHOBY EMIIMPH]CKUX IMOKa3aTesha yKaKe
Ha Hajuenihe NMpUMEeHUBAaHN THIT MHOBAIlM]ja, 3aBUCHO O] 00JIaCTH MpPH-
MeHe. Takolhe, UCTpakUBaWbEM je UCTPAXKEH MOTUB 3a MHOBaTHUBHO MOHA-
mame BacnurTaya. McTpakuBauku MHCTPYMEHT KOJH CMO KOPUCTHIIH j€
YOUTHHUK. JIeCKpUITUBHOM METOJIOM j€ OIMCAH aKTyejaH rnpoliem, uH-
TepIpeTUpaHu AOOHjeHH pe3yiTaTh M MU3BYYEHM 3akjbydlu. Hamumm
HCTPAXKMBAKHEM IT0KA3aJI0 CE J]a BACIIUTAYH MMa]y TIO3UTHUBAH CTaB IpeMa
WHOBaIMjaMa y BacCIIUTHO-00pa3oBHOM paay. MelhyTum, nmokazana cy ce
npeasuhama 1a cy BacnuTayu ci1abo ynyheHu y TeopHjcKe TOKOBE OBE
npobieMaTuke.

Kwyune peuu: nHOBanuje, NCXOAH, BPEAHOCT, IPOMEHA.

Milica Cujic
Teacher Education Faculty, University of Belgrade, The Republic of Serbia
Center for Students’ Scientific Research Work, Belgrade, Serbia

TEACHERS’ ATTITUDES TOWARDS INNOVATION IN
PRESCHOOL INSTITUTION

Abstract: Research described in this paper aimed at studying how
kindergarten teachers understand innovation and determining whether
they accept innovation in accordance with the way innovation is defined
in pedagogical theory. The author also tried to use the empirical indicators
to point to the most often applied form of innovation depending on the
area of application. Furthermore, the research was used to examine the
teachers’ motivation for innovative behavior. The research instrument used
was a questionnaire. The descriptive method was used to describe the
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problem at hand, the results gained were interpreted and the conclusions
drawn. Our research showed that preschool teachers have a positive atti-
tude towards innovation in educational work. On the other hand, it also
confirmed our presumption that teachers know little about the theoretical
developments within this field.

Key words: innovation, outcomes, value, change.

Jannbdopka CperenoBuh, CTpyKOBHH BaclMTa4 — CIIEHMjaJINCTA
Becna JoanoBuh, cTpykoBHM BacnuTay

[Ipemmkoncka ycranosa ,,J{parospyd Yaunku*, Kuknama, Perryonuka Cpouja
dacaema@gmail.com

MEJUJCKO OITMCMEILABAIBE JELE ITPEJINKOJICKOI
Y3PACTA KPO3 JEYJE EMUCHUJE

Casicemak: AyTopke y CBOM pajy MpeACTaBibajy JIeo caapkaja 10-
natHe aktuBHOCTH Ilpenmnikosncke ycranose ,,Jlparosby0 Yaunku“ 'y Ku-
KUHJIM, T0Jl Ha3uBoM ,Mamu koHdepancuje”. [{up peanmmn3oBaHe
aKTUBHOCTH OHO j€ YCTIOCTaBJbamke U pa3Boj capaame [1Y ca TeneBusujom,
KyJTYpHUM MHCTHUTYIIMjaMa rpajia, kKao U yBohewe HHOBaIMja y BaCIIUTHO-
00pa3oBHU paji, pa3Boj roBOpa, jaBHOT HACTyIIa U TOBOPHOT CTBapa-
JIallTBa, KOMYHHUKAIIMj€, KyJITYpHUX HaBUKa Jelle Ha PAHOM Yy3pacTy U
HUXOBa e1yKalyja.

Pe3ynTar koju je MOCTUTHYT peain3aliijoM IMIOMEHYTE aKTUBHOCTH
jecte Menujcko oOpa3oBame Ha crienu(uyad HaYMH, a TIPU TOM, CTBOPEH
je u Bptuh Kao orBopeH cucteM. Takohe, ocTBapeH je U UMb NIPUMEHE
MIPUTIPEMHO-TIPEIIIKOICKOT TIpoTrpaMa IMyTeM MpojeKTa — MEPMaHEHTHO
0CaBpEMEmaBamke BACTUTHO-O00PA30BHOT pajia ca MPEIIIKOJICKOM JICIIOM.

VY pazy je npeacTaB/beH caM MpOoLeC, HAYMH OpraHu3alrje U pea-
IU3aluje aKTUBHOCTH, Ka0 M HEHH MPOAYKTU, TAaUHH]E JIEO cepujasa
JIeYjUX eMHUCH]ja HACTAIUX KPO3 peanusalujy 1oAaTHEe aKTUBHOCTH.

Kwyune peuu: npeaIiKkoiIcKo AeTe, TEIEBU3HU]a, JIedja EeMUCH]a, pa3-
BHjal€ TOBOPHOTI CTBapaiallTBa.
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Daliborka Sretenovic, Specialist
Vesna Jovanovic
Preschool Institution ,,Dragoljub Udicki®, Kikinda, The Republic of Serbia

SPREADING MEDIA LITERACY IN KINDERGARTEN
THROUGH CHILDREN’S TV SHOWS

Abstract: This paper presents a review of a part of the contents of
an extracurricular activity of Kikinda’s preschool institution “Dragoljub
Udicki”. The activity was called ““Young show host” and its aim was to es-
tablish and develop cooperation of our preschool institution with the local
television station and the local cultural institutions, as well as to enrich
and innovate the educational work in the area of speech development,
public speaking and verbal creativity, communication, strengthen the cul-
tural habits of children at an early age and improve the quality of their ed-
ucation.

The result achieved by the realization of the activity mentioned
was media education done in a specific way, and creation of a nursery as
an open system. One of the goals of applying the preparatory preschool
programs through projects — permanent modernization of educational
work with preschool children, was also achieved.

The paper describes the process of this activity, its organization
and realization, as well as its direct product — a part of a series of chil-
dren’s TV shows created within this extracurricular activity.

Key words: preschool child, television, children’s shows, devel-
opment of verbal creativity.

Janujena Munnunh Tpedarnuku, Bacnuraq
[Mpemmkoiicka ycranosa ,,Pamoct®, CpboOpaH, Penmyonuka Cpouja
danijela.nadalj@gmail.com

JAEIIA Y HTHTEPAKIIUJU CA TITPUPOJOM

Casicemax: C 003upoM J1a TIpoIeC yuerma KoJ felie Tpeda na Oyae
XOJIUCTHUYKH, CTOTA HA TO YUCH-¢ Tpeda Ja pearyje IeTeToBo 11eo Teno. To
3HAYM J1a OHO YKJbYUyj€ CBE CBOj€ Ca3HajHE, EMOIIMOHAIHE, BOJHHE B CO-
[IMjaJTHE MTOTEHIIHjasie. Y CKJIaay ca TUM, KOHITUITHpala caM IporpamMcKe,
€KOJIOIIKE CaJapiKaje U HAuMH HUXOBE peaju3alije Tako J1a OHU Oymy
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yCMEpeHHU Ka JIETEeTy, Ja MOACTUYY KPEaTHBHOCT, J1a JTOMYyIITajy pas-
JUYNTa KyJITypHa MCKYCTBa, Jla C€ HE yCMepaBajy camMoO Ka ca3HajHO]
CTpaHU JIeTeTa, 1a pa3BHjajy CBECT O PAa3IMYUTHUM IPOIECUMa y BE3H ca
MPUPOJTHUM OKpykewmeM. OHHM Cy YCMEpEeHHU Ka pa3BHjamy JbyOaBU KO
Jierie mpema IpupoJin, youaBarmy CBOj€ HEITOCPEAHE OKOJIMHE, ITyTEM CEH-
3UOMIIM3alIMje CBUX YyJa 3a JIOKUBJbaje OKPYKEHa, KOONEPATUBHOCTU U
3ajeTHHYKHUM aKIFjaMa, KOMyHHKaTUBHOCTH, pa3BHjarby KOMIUIEKCHOT
MHUIIJbEHA, CTULAaby UCKYCTBa y pellaBamwy Ipodiiema, pa3Bojy Kpea-
TUBHOT MUIIUbEH-A, YUBPIINUBaKHY CAMOINOIITOBaKA. TO C€ OCTHKE aKo
Jlelly BpaTUMO IIPUPO/IM /1a J€ UCTPaKy]y U ocehajy cBuM uynuma. Onu he
Jj€ menaru, cilylaTHi, OKyCUTH, JOAUPHYTH, Y B0j ce kpeTaTH. Tako he ce
CTYNUTH Y UHTEPAKIM]y ca MPUPOIOM IJIABOM, CpPLIEM, pyKamMa, 1a 4aK u
cromakoM. OBaKBUM €yKaTHBHUM IPUCTYTIOM fena yde panehu. Taxo
CTe4yeHa 3Hama U BEIITUHE MMa]y TPajHOCT U YNOTPEOIBUBOCT U y JIpy-
UM >KMBOTHUM CHUTYyallljaMa u3BaH npupone. Pannonnyapckum paaom,
KOjH C€ CIPOBOJIN Y pealIM3allHjH capskaja, OACTHYE CE Pa3BOj CBUX CITO-
COOHOCTH CBaKoOI IeTeTa NOHA0C00.
Kwyune peuu: nere, ekoioruja, npupoja, CazHame.

Danijela Milicic Trebaticki
Preschool Institution “Radost Srbobran”, Srbobran, The Republic of Serbia

CHILDREN'S INTERACTION WITH NATURE

Abstract: Since the children’s learning process is supposed to be
holistic, a child’s whole body should react to learning, meaning that a child
should activate all its cognitive, emotional, voluntary and social poten-
tials. Accordingly, I designed programmed environmental activities and
suggested a way of their realization. These activities are directed towards
the child, they stimulate creativity and allow different cultural experiences.
These activities are not directed solely towards the child’s cognitive side,
but also towards developing their awareness of the different processes re-
lated to their natural environment. These activities aim to develop chil-
dren’s love for nature and help them become aware of their closest
environment through sensitization of all senses, cooperation and joint ac-
tions, communication, development of complex thinking, gaining experi-
ence in problem solving, development of creative thinking, strengthening
of self-esteem. This can be achieved by taking children back to nature,
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where they will be able to investigate and feel it with all their senses. They
will watch, listen, taste, and touch. In this way, they will interact with na-
ture with their heads, hearts, hands, and even their bellies. In an educa-
tional approach like this, children learn by doing. Knowledge and skills
acquired in this way are lasting and can be used in different life situations.
Workshops carried out during the realization of these contents encourage
development of all abilities of each child.
Key words: child, ecology, nature, cognition.
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YIIYTCTBO 3A CAPAJJTHUKE

CBu TekcToBH Tpeba na Oyny kymanu orrom Times New Roman, Be-
nuaurHa cioBa 12, mpopen 1,5. PagoBu Tpeda mpa Oymy oouma ox 10.000 mo
20.000 3nakoBa, ykJbyuyjyhu u pazmak usmMel)y 3Haka, caxeTak, pe3sume U Jin-
TEpaTypy.

TexcroBu Tpeba ma Oymy HamMCaHW Ha CPIICKOM HIIM EHIJIECKOM
je3uky. TekcToBHM MUCcaHM Ha CPIICKOM jE3HKY, €KaBCKUM HJIH UjeKaBCKUM Ha-
pedjem, Tpeba na Oyny nucanu hupummnomM. Pax moxe OMTH IITaMIaH U Jia-
THUHUYHUM TTUCMOM, aKo ayTop To 3axTeBa. CTpaHa MMeHa ayTopa Koja ce
CTIIOMUBbY Y TEKCTY Ha CIIPCKOM je3uKy Tpeba fa Oyay TpaHCKpHOOBaHa M MC-
nycaHa hupUIUIIOM, a IPUJIMKOM IPBOT TTOMeHa, Tpeba /1a Oyy HamucaHa y
3arpajiv OpUrMHajJIHUM je3ukoM U nucMoM. [Ipesnmena ayropa y 3arpanama,
MIPWJIMKOM XapBapACKOT HauWHa HaBolema, Takolhe Tpebda na Oyay HamucaHa
Ha je3WKy W MMMCMY Ha KOjuMa je M3BOpHHK. [lojeanHe peun u u3pasm Mory
OUTH, U3 HAYyYHO-CTPYUHHUX IOTpeda, MUCAaHU HAa OPUTMHAIHOM JE€3UKY U
nucmy. CBH IUTaTH HA CPIICKOM je3UKy Tpeba na Oymy mucaHu hupuIuiom.

Pan Tpeba na Oyne mcmpaBaH y moriieay IpaBoOMuUca, TpaMaTuke U
ctwia. TexkctoBu Tpeba aa Oyay HamucaHu y ckiany ¢ [lpasonucom cpnckoza

jezuxa Mutpa Ilemukana, Jopana Jepkosuha u Marta [Twxypune (Maruna
cprcka: Hou Can 1993). Pykonuc nonyhen 3a mrammy tpeba 1a uma clie-
nehe enemenTe: MMe U Mpe3uMe ayTopa, HAacJIOB pajia, CayKeTaK, KIbYJHE PedH,
TEKCT pajia, pe31Me Ha EHIVIECKOM Je3UKY (YKJbY4yjyhH U HaclIoB paja) U Ha-
YYHHU anapart (perociieloM KOjiM Cy OBJIC HABEICHH).

3arnaBibe:

1. 3Bame ayTopa, UMe U TIPEe3UME ayTopa, yCTaHOBA Y KOjOj j€ ayTop 3a-
MOCJIEH M KOHTAKT (€-aJpeca), Ha MOYETKY paja y JEeBOM OJIOKY

2. HacnoB pana — nuiie ce Ha CpeAMHH, BETUKUM clioBUMa (PoHT 14)
u 0omnom. TlogHACTIOBH ce MHITy HAa CPEAMHH, MAJIHM CIIOBUMA U OOJIJIOM H
HYMEPHUIITy C€ aparicKuM OpojeBUMa. YKOJIHMKO y TIOJHACIOBY MMa BHIIE I1e-
JIMHA, OHE Ce Takohe 03HauaBajy aparckum opojeBuma (amp. 1.1., 1.1.1., utm.).

Caxerak (HaunH nucama: CAXETAK:) (dout 10) 6u Tpebdaso na
CaJIp’KU MPEU3HO onpeljeHe Cro3HajHe W MHTEPIIPETaTUBHE IHMJbEBE paja,
CaXkeTo JepHUHUCAHE MOCTYIKE U MeToje U pe3yinrtare pana. Caxerak He



Tpeba ma Oyme myxu ox 1400 3HaKoBa ¢ pazmanmma (10 250 peun) u He OU
Tpebano na npemamu 10% mgyx)uHe TEKCTa paja.

[Tocne caxerka cnene kbyuHe peun (HauumH nucama: KIbYUHE
PEYMN:) (ponT 10). YV kIbyuHHUM peunma, Kojux He Ou Tpedaso na Oyme Buiie
0[1 ieceT, Tpeba yKa3aTH Ha IVIaBHE MPo0JieMe UCTPAKUBAbA.

W3Bopu ce mUTHpajy WM HABOJE y TEKCTY, Y OKPYIJIMM 3arpajaama,
Ha crieiehn HauuH: Tipe3ruMe ayTopa KEbUTe WIH pajia v TOIMHA U3/1amha — HIIP.
(PamoBanosuh, 1986); ako ce xenu ynmyTuTH Ha ofpel)eHy cTpaHUIy — HIP.
(PanmoBanoBuh, 1986: 58); ako uma BHIlIe ayTOopa ca UCTUM MPE3UMEHOM —
(MBuh, I1. 1998: 89) (UBuh, M. 1970: 45); ako ayTop MMa BHIIIE paoBa U3
ucte roguae — Hip. (byrapcku, 1996a) (byrapcku, 19966).

VY ¢ycHoTama majy ce camo KOMEHTapH ayTopa.

Jlureparypa (Oubnamorpaduja, ©3BOpH) HABOIU CE MO a30yYHOM pey Ha ciie-
nehn Hauny:

byrapcku, P. (1996a). Jesuyu. HoBu Can: Maruna cpricka.

byrapcku, P. (199606). ITucmo. HoBu Can: Maruna cpricka.

WBuh, M. (1970). ,,0 ynoTpedu r1aroickux BpeMeHa y 3aBUCHO] pEUCHUIIH:
MPE3EHT Y PEUCHUIIN ca BE3HUKOM Ja*“. 300pHUK 3a PUION02U]Y U TUHSEU-
cmuxky. XII1/1: 43-53.

Wswh, I1. (1998). IIpeeneo ucmopuje cpnckoxpmeamckoe jesuxa. llenoxymnHa
nena. VIII. Hoeu Can — Cpemcku Kapnosiu: M3naBauka kmuxapHuia 30-
pana Crojanoswuha.

Panoanosuh, M. (1986). Coyuonunesucmuxa. Hosu Can: KsmxeBHa 3ajen-
nuna Hosor Cana. /[HeBHUK.

TexcToBH nOCTYMHH On-line y monucy auTeparype ce HaBoJIe Ha clie-
nehn Hauny:

Momnorpadcke nydnukanuje: [Ipesume u ume ayropa, HacJIOB y Kyp-
3uBY (MTaJMKY), HHTEPHET aJpeca ¢ KOje je TeKCT Mpey3eT, TaTyM Tpey3u-
Marmba.

[Tpumep: Stephens, James. Irish Fairy Tales.
<http://www.surlalunefairytels.com/books/ireland/jamesstephens.html.> 2. 9.
2010.

[Tepuomnuna myOnukanuja: MiMe u mpe3umMe ayTopa, HACJIOB TEKCTa
MOJT HABOJIMMa, HACIIOB MIEPUOIUYHE ITyOJIUKAIMje Kyp3UBOM (HTAIHKOM),
Opoj 1 maTym myOnuKammje (caMo ako HHje caJp’kaHa y HHTEPHET aapecH),



UHTEPHET a/Ipeca, IaTyM Mpey3uMarba.

[Tpumep: Opaci¢, Zorana. ,,Odrastanje u multikulturalnim sredinama
u srpskoj knjizevnosti za decu 1 mlade. Detinjstvo
<http://www.komunikacija.org.rs/komunikacija/casopisi/Detinjstvo/ XXXV 4
/index_html?stdlang=ba rs>2.9. 2011.

VYpeaHuimrTBo 3aapkaBa MpaBo J1a nmpuiiarohasa paja OMIITAM TPABH-
arMa ypehuBama myOnuKanmje u cTaHaapanMa CpIiCcKoT je3nKa.

Ypeonuwmeo



INSTRUCTIONS FOR SUBMITTING A PAPER
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and literature.
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The text submitted for printing should consist of the following: name
and surname of the author, the paper title, abstract, key words, and text of the
paper, written and formatted in accordance with the guidelines given below.
Heading:

1. The author's affiliations, name and surname, the institution in which
the author works and an e-mail address, at the beginning of the paper, in the
left block

2. The title of the paper — written in the center, in uppercase (font size
14) and bold. Subtitles are written in the center, in lower case and bold and
are numbered by Arabic numbers. In case a subtitle has more than one section,
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