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Tema MehyHnaponHe HaydHO-CTpy4YHE KOHpEpEHIIN]e

KomnereHuuje Bacnuraya 3a IpylITBO 3HaKHa

Temarcka KOHKpeTH3aIuja:

[enaromnko-MeToaMYKe KOMIIETCHIIHjE BACTTMTAa4a — HOBE MapaurmMe
WuTepnepconanne KOMIETEHIHje BaCIUTa4a (JINJAEPCKE U OpraHU3aloHe
KOMIIETEHITHje BaCIIUTa4a, KOMYHHUKOJIOIIKE, TAMCKE U JIp.)

Komnerennyje BacuTaya 3a paj ca JI€LOM Yy JacJICHOM y3pacTy, y OOIHU-
YKUM U COILIMjaIHUM YCTaHOBaMa

KomnereHmuje BacnuTava 3a HeroBame KyJITYpe U TPAJAHIINje
Komnerennuje 3amocieHux CBUX HHMBOA OOpa3oBama y OIIITEM CMHU-
ciry (y ckiiagy ca MPOMEHOM TapagurMe 00pa3oBama, JUTHUTATH3AIN]OM
1 uH(}OpMaTH3aIMjoM JAPYIITBA, ITI00ATNU3AIjOM, OJPKUBUM Pa3BOjeM,
MHKITY31jOM, €KCIIaH3UjoM 00pa3oBama Ha JaJjbUHY, MUTambUMa MeIujCcKe
MUCMEHOCTH, jaBJbaleM HOBUX IICUXOJIOMIKMX YBHJA KA0O IITO CY: €MOIH-
OHAJIHA, COITMjajiHa, TyXOBHA UHTEIUTCHIIN]a U JIp.)

Opranuzaropu KoH(pepeHiuje:

Bucoka mixona cTpykoBHHUX cTyaMja 3a oOpa3oBame BacnuTada y Kukun-
1, Penyonuka Cpouja

®daxynteT 3a MeHaMeHT y CpemckuM KaproBiinma, YHUBEP3UTET ,, YHHOH
— Huxkona Tecna® y beorpany, Pery6nuka Cp6Ouja

[lenaromku UHCTUTYT ,,AHTOH YexoB*y Taranpory, Pycuja

DUIIOIOMIKK, UICTOPUJCKH U TeoJOKHU (pakynTeT, JlemapTmMan 3a MoaepHe
Je3MKe U KIMKEBHOCTH, 3arajHu yHuBep3uTeT y Temumsapy, PymyHnuja
@akynTeT 3a COIMOJIOTH]Y U ICUX0N0THjy, lenaprman Hayke o Bacuramy,
3anagHu yHuBep3uteT y TemuuBapy, Pymynuja

dunozodcku ¢akynret, Kareapa 3a mysuxonorujy, E6tvos Lorand Yuau-
Bep3uret (EJITE) y Byaumnemtu, Mahapcka u

Acormjanja 3a oopa3oBame ymetrHuka Psalmus Humanus y bynummeniry,
Mabapcka

[Iporpamcku oxb0p
[Tpencennux: np Tamapa I'pyjuh, nupexrop (Bucoka mkona cTpyKOBHUX
cTyauja 3a oOpa3oBame Bacnutaya, Kuknnna, Perryonuka Cpouja)



Ynanosu:

Axanemuk MBan AnekcejeBuu Yapora, med Kareape 3a cioBeHCKe Kibu-
xeBHOocTH (benopycku npkaBHu yHUBep3uTeT y MuHCKy, benopycuja),
npod. ap Anexannap Pegopos, penoBHH mpodecop, mpopekTop (pxas-
HU TeJIarollku WHCTHUTYT ,,AHTOH Yexos“, Taranpor, Pycuja), npod. ap
Muxau PanaH, penosau npodecop (PHUITONOMIKH, HCTOPH]CKH U TEOTOIIKH
dakynret, [lenapTMan 3a MOJIepHE je3UKE U KIbUKEBHOCTH, 3alaHu YHU-
Bep3ureT y TemumBapy, Pymynuja), npod. np 3opan Tpnyren, pernoBHH
npodecop, nexkan dakynrera 3a meHanmeHT pecypca LIKM (Yuausepsurer
L»XepreroBuna“, Mocrap, bocaa u Xeprerosuna), nmpod. ap Jon lymu-
Tpy, penoBHU mpodecop, med kareape 3a [lenaromke Hayke (Dakynrer
3a COIMOJIOTH]Y U Ticuxoiorujy, Jemaprman Hayke o BactuTamy, 3amaj-
HU yHUBep3uTeT y TemumBapy, Pymynuja), npod. ap Ana benycosa, pe-
JOBHHU Tipodecop, med Kareape 3a Mcuxoiorujy odpasosama (Daxynrer
3a TMeJarorujy M MpakTUYHY MICUXOJIOTH]Y, Jy>)KHU Ip)KaBHU YHHBEP3UTET,
Poctos, Pycuja), mpod. ap Anera bapakocka, penoBau npodecop (duo-
30(cku dakynrer, YauBepsuteT hupuina u Metonuja, Crorsbe, Penmyomnu-
ka Maxkenonunja), nmpod. 1p Mununa AHaeBcku, penoBHu npodecop (DPu-
no3odcku dakynrer, Yauep3urer y Hosom Cany, Peny6nuka Cpbuja),
npod. ap 3opan Casuh, penoau npodecop (PakynTer 3a MEHAMEHT Y
Cpemckum Kapnosuuma, YauBepsuter ,, YHHOH — Hukona Tecna® y beo-
rpany, Peny6nuka Cp6uja), npod. np Hanuna AhumoBuh, penoBHH Mpo-
decop (Dakynrer 3a meHaumeHT y CpemckuMm Kapriosiuma, YauBep3urter
., YanoH — Hukomna Tecna® y beorpany, Perryonuka Cpouja), mpod. np Onu-
Bepa Bacuh, penosuu npodecop (DakynTer My3MUKUX YMETHOCTH, YHH-
Bep3uteT y beorpany, Penyonuka Cp6uja), mpod. ap Jbusana [emmkan-
Jbymrranosuh, penoBan npodecop (Punozodcku dakynrer, YHUBEP3UTET
y HoBom Cany, Penyonuka Cpbuja), npod. ap Josuma Tpkysea, penos-
Hu npodecop (IlpaBuu daxynrer, Yuusepsurer y beorpany, Peny6nuka
Cp6uja), mpod. np l'opnana Jlerenepcku, penoBau npodecop (Meauiun-
cku pakynret, Yausepsurer y HoBom Cany, Pemryonuka Cp6uja), mpod. ap
Anwun ["aBpenuy1, BanpenHu rnpogecop, fekaH PakynTera 3a COLHOIOTHjY
U TICHXOJIOTHjy (3ananHu yHuBep3uteT y TemumBapy, Pymynwuja), mpod.
np Marnanena Jlymutpana, Baupenuu npodecop (Yaupepsuter y [lute-
cty, Pymynuja), npod. np Gébor Bodnar, Banpenuu npodecop, med ka-
Tenpe 3a mysukonorujy dunozodekor pakynrera (Yausep3uter EGTBOC
Jlopann, bynumnemra, Mahapcka), npod. 1p Mapuana KpamoBan, BaH-
penuu npodecop (Pakynarer 3a coumonorujy u mncuxonorujy, Karempa
3a Ilemaromke Hayke, 3anajHu yHuBep3uter y TemumBapy, PymyHnuja),
npod. ap Mapxko Tporpauh, Banpeaau npodecop (Punozodceku daxyi-



ter CBeyumnumra y Crumaty, Penybnuka Xpsarcka), npod. ap Jparana
[TaBnoBuh bpenecenosuh, Banpeanu npodecop (Punozodcku daxynrer,
Onespeme 3a megarorujy — Karenpa 3a mpennkoyicKy nenarorujy, YHuBep-
sutet y beorpany, Pemryonuka Cpbuja), mpod. np Kuska Kpmaja, Banpen-
Hu npodecop (Punozodeku dakynrer, Onesbewme 3a neparorujy — Kare-
Jpa 3a MPEIIIKOJICKY Temarorujy, Yausepsutretr y beorpany, PemyOmnnka
Cpb6wuja), nmpod. np Oma ApcennjeBuh, Banpeanu npodecop (Pakynrer
3a meHayuMeHT y Cpemckum Kapnosuuma, YHuBepsurer ,,YHuon — Huko-
na Tecna* y beorpany, Penyonuka Cp6Ouja), npod. np T'opan Bynarosuh,
BaHpeaHu npodecop (Pakynrer 3a meHayMeHT y CpemckuM Kapiosuuma,
YuuBep3surer ,, YHnoH — Hukona Tecna® y beorpany, Pemy6iuka Cp6uja),
npod. np Oxkcana bapcykosa, Baupennu npodecop (Karempa 3a Ilenaro-
HIKY [ICUXOJIOTH]y, Jy)KHU IpKaBHHU yHUBep3uteT, Poctos, Pycuja), mpod.
np Enena Kpumruenko, Baupennu npodecop (JyxHu Ap>KaBHU YHUBEP3HU-
teT, PoctoB, Pycuja), mpod. np Mosrosaja Haranua, Banpennu npodecop
(JyxHu ap>xaBHU yHUBep3uTeT, PocTtoB, Pycuja), nou. ap Jbyamuna Kocu-
koBa (DakynTeT 3a MeJarorujy U MpakTUYHY NCUXOJIOTH]Y, Jy’)KHU JpKaB-
HU yHUBep3uTeT, PoctoB, Pycuja), nomn. ap Tymnosa Jynmua (Karempa 3a
[Tenaromky rncuxosiorujy, Jy>xuu Ip>kaBHU yHUBep3uTeT, Poctos, Pycuja),
noir. ap Josanka JlenkoBa (Punonomku dakynrer ,,[one Jlemues, Yau-
Bep3uteT y llTuny, Penybnuka Maxkenonuja), nou. ap Usan Tacuh (Tex-
HU4YKkH akynreT ,,Muxajno [lymun®, 3pemanun, Yausep3uteT y HoBom
Cany, Penyonuka Cpouja), nou. ap IIpenpar Jamosuh (lenaprman 3a Ou-
nonowke Hayke JpxaBHor yHuBep3utera y Hosowm Ilazapy, PemyOnuxa
Cpb6wuja), nou. ap Ceetnana Kanesuh-Panowuh (®unozodceku dakynrer y
Huxmmwmhy, Lpna T'opa), nou. ap CnaBuna Epemuh (US Medical School y
beorpany, Penryonuka Cp6wuja), np ['opan Cyuuh, mpodecop BUCOKE IIKOIIE
(Punozodeku dakynrer Cpeyurmmra y Crumary, Peryoauka XpBarcka),
np Josan Jbymranosuh, npodecop crpykoBHuX cTynuja (Bucoka mkona
CTPYKOBHHX CTynHja 3a oOpa3oBame Bacnutadya, HoBu Cana, PenyGnuka
Cpbuja), ap Munytun BypuukoBuh, npodecop cTpykoBHuX cTynuja (Bu-
COKa IIKOJIa 3a BacluTaye CTPYKOBHMX CTyauja, AnekcuHan, PemyOnnka
Cpbwuja), np Becna Cpauh, nmpodecop cTpykoBHUX cTynuja (Bucoka mko-
Ja CTPYKOBHHX CTyauja 3a oOpa3oBame Bacnurada, Kukunna, Pemyommka
CpOwuja), mou. ap Jlunuja Mumkessnn (Punozodeku daxynrer, Onespe-
’Be 3a nexarorujy — Kareznpa 3a npeaikoiacky nenarorujy, YHUBEp3UTET
y beorpany, Peny6nuka Cpbuja), np Jacmuna ApcenujeBuh, npodecop
CTpyKOBHHUX cTynuja (Bucoka mkona CTpyKOBHHX CTy/AHja 32 00pa3oBame
Bacrutavya, Kukunna, Permryonuka Cpouja), Kartanun K. YnBapu, mpode-
cop My3uke (Aconujanuja 3a oOpasoBame ymeTHuka Psalmus Humanus,



Bbynumniemra, Mahapcka), bpop CanMenuH, caBeTHHK 3a WHOBAI[MOHE
cucreme (I'enepannu nupexropar EBporncke Komucuje 3a KOMyHHKAIHO-
HE Mpexe, cajpikaje u TexHoioruje, EBporicka ynuja), mp Jbuspana Jb.
Bbynarosuh, npenxasau (Pakynret 3a MeHanMeHT y Cpemckum KapnoBnuma,
VYHuBep3surer ,, YHuoHn — Hukona Tecna® y beorpany, Penmy6iuka Cp6uja),
Mp Mapko Mujaropuh (PakynreT IpymITBEHHX 3HAHOCTH JAp MuieHka
bpkuha, bujakosuhu, Mehyropje, Yausep3surer ,,Xepueropuna““, bocHa u
Xepuerosuna), Musom JlarunoBuh, mMactep, (3aMEeHUK IpaJoHaYeITHIKA
Onmrrune Kuknnaa 3agyxeH 3a kyntypy u Meauje, Kukunna, Peny6nuka
Cp6uja), [TaBnoa Taryana, acucteHT (Jy>XHU qp’kaBHU yHUBEp3UTET, Poc-
ToB, Pycuja), BymkBypkuna Mapua, acucteHt (Jy>KHU Ap>KaBHU YHUBEp-
sureT, Poctos, Pycuja).

OpranuzannoHu og6op
[Tpencennuk: ap Jacmuna ApcenujeBuh (Bucoka mkona cTpykoBHUX CTY-
nuja 3a oOpasoBame BacniuTada, Kukunna, Peryonuka CpOuja)

YaHoBH:

[Tpod. ap T'opan bynarosuh, Banpenunu npodecop (dakynrer 3a meHa-
umeHT, Cpemcku Kapnosuu, YHuepsuter ,,YHuon — Hukona Tecna® y
beorpany, PemyOnuka Cpbwuja), np Mupjana Mapkosuh (Bucoka miko-
Jla CTPYKOBHHUX CTyaMja 3a oOpazoBame Bacmutaua, [llabarn, PemyOmuka
Cpbuja), np Cnahana Munenkouh (Bucoka mkona CTpyKOBHHX CTyAH]ja
3a o0pa3oBame Bacnurada, Cpemcka Murposuna, Perryonuka Cpouja), ap
Tamapa ['pyjuh (Bucoka mkona CTpyKOBHHX CTyAMja 3a 0Opa3oBame Ba-
cnurada, Kukunana, Permyonuka Cpouja), n1p Becna Cpauh (Bucoxka mixo-
Jla CTPYKOBHHUX CTyAHja 3a oOpa3oBame BacnuTavya, Kukunama, PemyOnmka
Cpbuja), nou. ap Jluauja Mumkessun (Punozopeku pakynret, Onesbeme
3a menarorujy — Karezipa 3a mpeamkoicky neaarorujy, YHuBep3uTet y be-
orpany, Penyomuka Cpbuja), np Cnasuna Epemuh (US Medical School y
beorpany), Cnobonanka PanocassseBuh, npeaceauuna Casesa yapyxema
Bactiutada CpOuje u mpeacenHuna baakanckor caBe3a ynpyKema BacIu-
taua, Jagpanka Cnacuh, npeacennuna Casesa yapyxewma MEIULMHCKUX
cectapa mpenaukoinckux ycranoBa Cpouje, mp CreBan Wiuh (Bucoka
IIKOJIa CTPYKOBHUX CTynHja 3a oOpa3zoBame Bacnurtada y Kukunam), mp
Cp6ucnasa ITaBnoB (Bucoka mikona CTpyKOBHUX CTyaHja 3a 00pa3oBame
Bacniurauda, Kukunnaa, Penyonuka Cpouja), Tamwa bpkipau, mactep (Bucoka
IIKOJIa CTPYKOBHHX CTYIHja 3a oOpa3zoBame BacnuTada, Kukunama, Perry-



omuka Cpowuja), [opnana Poranosuh, mpodecop (Bucoka mkona cTpyKoB-
HUX CTyIHja 3a oOpa3oBame Bacniutada, Kukunna, Peryonuka CpOuja).

OnpxaBambe MehyHapogHe HaydHO-CTpydHE KOH(QepeHIje (GuHAHCH]-
cKkH nozip>kao [TokpajuHCKH ceKpeTapujar 3a HayKy M TEXHOJIOIIKU Pa3Bo)j
AyToHOMHE NoKpajuHe BojBonune.






Preschool Teacher Training College in Kikinda, The Republic of Serbia
| The Faculty of Management in Sremski Karlovei, University ,,Union
— Nikola Tesla“ in Belgrade, The Republic of Serbia | Anton Chekhov
Taganrog State Pedagogical Institute, Russia | Faculty of Letters, History
and Theology, Department of Applied Modern Languages and Literatures,
the West University of Timisoara Romania | Faculty of Sociology and
Psychology, Department of Educational Sciences, West University of
Timisoara, Romania | Music Department of E6tvos Lorand University
(ELTE) Faculty of Philosophy, Budapest, Hungary | Psalmus Humanus
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organize the Second International Interdisciplinary Scientific Conference
in Kikinda, on May 25%, 2013.
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WITH THE SUBJECT

»COMETENCES OF PRESCHOOL
TEACHERS IN KNOWLEDGE
SOCIETY*

THE BOOK OF ABSTRACTS
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Conference topic

Competences of Preschool Teachers in Knowledge Society

Thematic fields of the conference:

Pedagogical and methodological competences of preschool teachers — the
new paradigms

Interpersonal competences of preschool teachers (competences for leading
and organizational competences of teachers, communication competences,
teamwork competences, etc.)

Preschool teachers’ competences for working with children in nurseries,
hospitals and social welfare institutions

Preschool teachers’ competences for preserving culture and tradition
Competences of people working in education in general

The organizers of the conference:

Preschool Teachers’ Training College in Kikinda, Kikinda, The Republic
of Serbia

Faculty of Management in Sremski Karlovci, University ,,Union — Nikola
Tesla®, Belgrade, The Republic of Serbia

Taganrog State Pedagogical Institute Anton Chekhov, Taganrog, Russia
Faculty of Letters, History and Theology, Department for Applied Modern
Languages, West University of Timisoara, Romania

Faculty of Sociology and Psychology, Department of Educational Sciences,
West University of Timisoara, Romania

Faculty of Philosophy, Music Department, E6tvos Lorand Univerzitet
(ELTE), Budapest, Hungary

Psalmus Humanus, Association for Arts Education, Budapest, Hungary

Program board
President: Tamara Gruji¢, Ph.D. Principal (Preschool Teachers’ Training
College in Kikinda, The Republic of Serbia)

Members:

Academician Cherota Ivan Alexeyevich, Head of Department for Slavic
Literatures (Belarusian State University in Minsk, Belarus), Alexander
Fedorov, Ph.D., full professor, pro-rector (Anton Chekhov Taganrog



State Pedagogical Institute, Russia), Mihai Radan, Ph.D., full professor
(Faculty of Letters, History and Theology, West University of Timisoara,
Romania), Zoran Trputec, Ph.D., full professor, Dean of the Faculty of
Resource Management CKM (University ,,Hercegovina“, Mostar, Bosnia
and Herzegovina), lon Dumitru, Ph.D., full professor, Head of Department
of Educational Sciences (Faculty of Sociology and Psychology, West
University of Timisoara, Romania), Alla Belousova, Ph.D., full professor,
Head of Department of Educational Psychology (Faculty of Pedagogics
and Practical Psychology, Southern Federal University, Russia), Aneta
Barakoska, Ph.D., full professor (Faculty of Philosophy, Ss. Cyril and
Methodius University of Skopje, The Republic of Macedonia), Milica
Andevski, Ph.D., full professor (Faculty of Philosophy in Novi Sad,
The Republic of Serbia), Zoran Savi¢, Ph.D., full professor (Faculty of
Management in Sremski Karlovci, University ,,Union — Nikola Tesla* in
Belgrade, The Republic of Serbia), Danica A¢imovi¢, Ph.D., full professor
(Faculty of Management in Sremski Karlovei, University ,,Union —
Nikola Tesla* in Belgrade, The Republic of Serbia), Olivera Vasi¢, Ph.D.,
full professor (Faculty of Music, University of Belgrade, The Republic
of Serbia), Ljiljana PeSikan-Ljustanovi¢, Ph.D., full professor (Faculty
of Philosophy, University of Novi Sad, The Republic of Serbia), Jovica
Trkulja, Ph.D., full professor (Faculty of Law in Belgrade, Republic of
Serbia), Gordana Devecerski, Ph.D., full professor (Medical Faculty
in Novi Sad, The Republic of Serbia), Alin Gavreliuc, Ph.D., associate
professor, Dean of Faculty of Sociology and Psychology (West University
of Timisoara, Romania), Magdalena Dumitrana, Ph.D., associate professor
(University of Pitesti, Romania), Gabor Bodnar, Ph.D., DLA associate
professor, Head of the Music Department of E6tvos Lorand University
(Faculty of Philosophy, Budapest, Hungary), Mariana Crasovan, Ph.D.,
associate professor (Faculty of Sociology and Psychology, Department
of Educational Sciences, West University of Timisoara, Romania), Marko
Trogrli¢, Ph.D., associate professor (Faculty of Philosophy, University of
Split, The Republic of Croatia), Dragana Pavlovi¢ Breneselovi¢, Ph.D.,
associate professor (Faculty of Philosophy, Department of Pedagogy — the
Chair for Preschool Pedagogy, Belgrade, The Republic of Serbia), Zivka
Krnjaja, Ph.D., associate professor (Faculty of Philosophy, Department of
Pedagogy — the Chair for Preschool Pedagogy, Belgrade, The Republic
of Serbia), Olja Arsenijevi¢, Ph.D., associate professor (Faculty of
Management in Sremski Karlovci, University ,,Union — Nikola Tesla*
in Belgrade, The Republic of Serbia), Goran Bulatovi¢, Ph.D., associate
professor (Faculty of Management in Sremski Karlovci, University ,,Union



— Nikola Tesla“ in Belgrade, The Republic of Serbia), Oksana Barsukova,
Ph.D., associate Professor (Educational Psychology Department, Southern
Federal University, Rostov-on-Don, Russia), Elena Krishchenko, Ph.D.,
associate professor (Southern Federal University, Rostov-on-Don, Ru-
ssia), Mozgovaya Natalya, Ph.D., associate professor (Southern Federal
University, Rostov-on-Don, Russia), Lyudmila Kosikova, Ph.D., assistant
professor (Faculty of Pedagogics and Practical Psychology, Southern
Federal University, Rostov-on-Don, Russia), Tushnova Julia, Ph.D.,
assistant professor (Educational Psychology, Southern Federal University,
Rostov-on-Don, Russia), Jovanka Denkova, Ph.D., assistant professor
(Faculty of Philology, ,,Goce Delchev, University of Stip, The Republic
of Macedonia), Ivan Tasi¢, Ph.D., assistant professor (Technical Faculty
»Mihajlo Pupin®, Zrenjanin, University of Novi Sad, The Republic of Serbia),
Predrag Jasovi¢, Ph.D., assistant professor (Department of Philology at the
State University in Novi Pazar, The Republic of Serbia), Svetlana Kalezi¢-
Radonji¢, Ph.D., assistant professor (Faculty of Philosophy in Niksi¢,
Montenegro), Slavica Eremi¢, assistant professor (US Medical School in
Belgrade, The Republic of Serbia), Goran Suci¢, Ph.D., professor (Faculty
of Philosophy, University of Split, The Republic of Croatia), Jovan
Ljustanovi¢, Ph.D., professor (Preschool Teachers’ Training College in
Novi Sad, The Republic of Serbia), Milutin Purickovi¢, Ph.D., professor
(Preschool Teachers’ Training College in Aleksinac, Vesna Srdi¢, Ph.D.,
professor (Preschool Teachers’ Training College in Kikinda, The Republic
of Serbia), The Republic of Serbia), Jasmina Arsenijevi¢, Ph.D., professor
(Preschool Teachers’ Training College in Kikinda, The Republic of Serbia),
Lidija Miskeljin, Ph.D., assistant professor (Faculty of Philosophy,
Department of Pedagogy — the Chair for Preschool Pedagogy, Belgrade, The
Republic of Serbia), Katalin K. Udvari, Music teacher (Psalmus Humanus
Association for Arts Education, Budapest, Hungary), Bror Salmelin, M.Sc,
Adviser for Innovation Systems (Directorate-General Communications
Networks, Contents and Technology, European Commission), Ljiljana
Lj. Bulatovi¢, M.Sc, lecturer (Faculty of Management in Sremski
Karlovci, University ,,Union — Nikola Tesla* in Belgrade, The Republic
of Serbia), Marko Mijatovi¢, M.Sc (Faculty of Social Sciences dr Milenko
Brki¢, Bijakovi¢i, Medugorje, University ,,Herzegovina®“, Bosnia and
Herzegovina), Milo§ Latinovi¢, M.Sc (Deputy major of the Municipality of
Kikinda in charge of culture and media, Kikinda, The Republic of Serbia),
Pavlova Tatyana, assistant (Southern Federal University, Rostov-on-Don,
Russia), Vyshkvyrkina Maria, assistant (Southern Federal University,
Rostov-on-Don, Russia).



Organization board
President: Jasmina Arsenijevi¢, Ph.D. (Preschool Teachers’ Training
College in Kikinda, The Republic of Serbia)

Members:

Goran Bulatovi¢, Ph.D., associate professor (Faculty of Management in
Sremski Karlovci, University ,,Union — Nikola Tesla® in Belgrade, The
Republic of Serbia), Mirjana Markovi¢, Ph.D. (Preschool Teachers’
Training College in Sabac, The Republic of Serbia), Sladana Milenkovi¢,
Ph.D. (Preschool Teachers’ Training College in Sremska Mitrovica, The
Republic of Serbia), Tamara Gruji¢, Ph.D. (Preschool Teachers’ Training
College in Kikinda, The Republic of Serbia), Vesna Srdi¢, Ph.D. (Preschool
Teachers’ Training College in Kikinda, The Republic of Serbia), Lidija
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Mihai Predescu, Ph.D.
Faculty of Sociology and Psychology, Department of Educational Sciences, West
University of Timisoara, Romania

REVISITING THE COMPETENCE PROFILE
OF PRESCHOOL TEACHERS

Summary: The last decade of European education was focused on
standardization of qualifications. The main tools were the framework of
qualifications that are mapping the professional life and occupational profiles
based on competences that are standardizing the training for professions.
The reason of standardization is straight forward due to the rich diversity
of practices in Europe. Such standardization provides a common base for
training and a common understanding of a specific profession. The paper
focuses on the existing profile on competences and I will critically analyze
it. I will argue that there are three main flaws in this profile: the fact that
it is based on the current practices, it focuses exclusively on knowledge
and skills and it completely overlooks the social roles of primary teachers.
I will provide a new set of competences, based not on the professional
activities of primary teachers, but on their social roles.

Key words: competence profile, social roles.

Ap /buibana Ilemukan-/bymranosunh
dunozodpcku pakynret, HoBu Cazn, Yausepsurer y HoBom Cany, PenyOnuka
Cpbuja

YCMEHA JINPUKA U TEHE3A
CPIICKOTI IIECHUILITBA 3A JTELLY

Pezume: Pan ucniuryje moryhu yaeo ycMeHe JUPHKE y TE€HE3W U
pa3BoOjy CPIICKOT TIECHMINTBA 3a JCIy, TOTOTOBO Kaja je pe4 O HOHCEHCY,
YHjU Ce pa3Boj JOCA] MPEBACXOTHO BE3MBAO 32 YTHUIIQ] CHIVIECKOT TIECHU-
mTBa (ocoburo Jlupa u Kepona). Takohe, mokasyje ce kako ce oOpemaHa
npakca Be3aHa 3a JIETHECTBO BPEMEHOM JeCakpaju3yje M MpuOInkaBa
JIOMEHY UTPe M UCKA3WBaWky MOPOAUYHE TOIIMHE U O0COOCHE HEKHOCTH
Koja o0yxBara ,,CBE IIITO j& Majo*.

Kmwyune peyu: ycMeHa nupcka rnecMa, recma 3a Jielly, IajbuBa 1e-
cMa, HOHCEHC, XyMOp.
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Ljiljana PeSikan LjuStanovié, Ph.D.
Faculty of Philosophy, Novi Sad, University of Novi Sad, The Republic of Serbia

PARTICIPATION OF ORAL LYRIC POETRY IN THE GENESIS
OF SERBIAN POETRY FOR CHILDREN

Summary: This paper is researching the possible participation of
oral lyric poetry in the genesis and development of Serbian poetry for
children, especially when it comes to nonsense and its development which
was mostly connected with the influence of English poetry (especially Lear
and Carol). It also shows how the ritual practice present in the childhood
gradually becomes desacralized and brought closer to the domain of
play and the expression of family warmth and personal tenderness which
involves ,,everything that is little®.

Key words: oral lyric poetry, children’s poetry, funny poetry,
nonsense, humor.

[Ap Aparana IlaBiosuh Bpenecenosuh
Odunozodeku paxynret, beorpan, Yausepsurer y beorpany, Penyonuka CpOuja

O/l OBJIAJABAIbA 3BHAIBUMA U BEHLITUHAMA
J0 KOMIIETEHTHOCTMH:
JABA ITPUCTYINA KOMIIETEHIIMJAMA BACIIUTAYA

Pesume: Y pany cy npukaszaHa JBa MPUCTYIa MPOOIEMATHIIM KOM-
HGTGHI_II/Ija BacnrTa4a 3aCHOBaHa Ha Pa3jIMdYMUTOM INOHUMALY MPUPOAC Ba-
CIUTHE MpaKce U cxBaTama npodecuje u nmpodecruoHanu3mMa BacluTaya.
MexaHUITUCTUYKU TIPUCTYI C€ 3aCHHBA Ha CXBaTamy NMpodeCcHOHATH3MA
Kao IpuMeHe ofpel)eHrX 3Hamka U BEIITHHA Y BIACTUTO] MPOQECUOHATTHO]
npakcu. Unean npodecnonanne mpakce ce onpelyje kao mpakca 3acHOBa-
Ha Ha oialMa. AKIICHAT je Ha aKyMyJIHpamy KOMIICTeHIH]ja U AeuHuIIe
ce JIMCTa KOMIIETEHIIHja Koje BacuTad Tpeba Ja mocenyje Kao u3B0jeHUX
3Hama, yMea U craBoBa. OBa JIUCTA ce AePUBHPA U3 TIOCTABJLEHUX HCXO-
Jla BaCIMTama U 00pa3oBama, yCMEpeHa je Ha MHAMBUIYaTHOT BacIuTaya
¥ UMa KOHTPOJHY QyHKIH]jy. HacympoT Tome, CHCTeMCKH PUCTYTI Ipode-
CHOHAJIM3MY BacIMTa4ya 3aCHHBA CE Ha MPENo3HaBamy Mnpodecuje Baciu-
Taya Kao e€THYKe MPaKce OJATOBOPHOT JIEJIOBara 3aCHOBAHOT Ha BPEIHO-
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CTHMa, a TpaKca BacluTava ce Mpero3Haje Kao MPOMEmkUBa, TMHAMUYHA,
KOHTEKCTyallHa U IyHa u3a3oBa. KomnereHuuje ce oapelyjy kao cucrem
y3ajaMHO MTOBE3aHMX W y3ajaMHO Jelyjyhux 3Hama, yMemha U BPETHOCTH.
KommereHTHOCT BacmuTa4ya MpOMCTHYE M OCama C€ Ha KOMIIETEHTHOCT
YyCTaHOBE U IIEJOKYITHOT CHCTEMa BacllUTama 1 o0pa3oBama. [lonasehu o
IIPUHIINIIA CUCTEMA MPEAIIKOJICKOT BacIUTamba U 00pa3oBama Aatux y 3a-
KOHY O TIPE/IIKOJICKOM BAaCIHUTamy M 00pa3oBamy, Y pagy yKazyjeMo Ja
HbUXOBA KOHKPETH3all1ja y JOMEHY KOMIIETeHIIM]ja BaCIIUTa4a oipa3yMeBa
CUCTCMCKH IMPHUCTYIT KOMIICTCHTHOCTH.

Kmwyune peuu: peKOMIETEHTHOCT BaclUTa4ya, TEXHOKPATCKU U CH-
CTEMCKH MPUCTYII, ETUYKA TPaKca.

Dragana Pavlovi¢ Breneselovi¢, Ph.D.
Faculty of Philosophy, Beograd, Department of Pedagogy — the Chair for
Preschool Pedagogy, University of Belgrade, The Republic of Serbia

FROM MASTERING KNOWLEDGE
AND SKILLS TO BEING COMPETENT: TWO APPROACHES
TO PRESCHOOL TEACHERS’ COMPETENCES

Summary: The paper presents two approaches to the preschool
teachers’ competences issue. The approaches are based on the different
understanding of the nature of educational practice, the nature of preschool
teachers’ profession and their professionalism. Technocratic approach is
based on comprehension of professionalism as the implementation of
specific knowledge and skills in one’s professional practice. The ideal
professional practice is defined as the evidence based practice. The
emphasis is on the accumulation of the competences. There is a defined
list of competences which a preschool teacher should have. This list
contains isolated knowledge, skills and attitudes. It is derived from the set
education outcomes; it focuses on the individual preschool teacher and
has a controlling function. Contrary to the above, a systemic approach
to the preschool teachers’ professionalism is based on the recognition of
the preschool teacher profession as the ethical practice of the responsible
engagement. A preschool teacher practice is seen as changeable, dynamic,
contextual and highly challenging. Competences are determined as a
system of interconnected and interactive knowledge, skills and values. A
preschool teacher competence stems from and relies on the competence
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of the institution and the entire education system. Starting from the
principles of the preschool education set forth in the Law on Preschool
Education, the paper argues that their operationalization in the area of
preschool teachers’ competences assumes the systemic approach to the
competences.

Key words: preschool teacher competences, technocratic and
systemic approach, ethical practice.

JAp Kuska Kpmaja
Dunozodceku dakynret, beorpan, Yausepsurer y beorpany, Penmy6iuka Cpouja

PA3BOJ KOMIIETEHIIMJA BACIIMTAYA KPO3
IMPO®ECHUOHAJIHO YCABPIIIABAIBE

Pezume: KomnereHuuje BacnuTaya ce€ y CaBpEMEHHUM MPUCTYIH-
Ma ozapelyjy y IMMeH3HjamMa 3Hama, Mpakce U BpeaHOCTH. KibydHe KoM-
MeTEHIIM]j€ BaclUTa4ya ce BE3yjJy 3a pa3BHjame €THUYKH OJATOBOPHE MpaKce,
UCTPAXXUBAUKU MPUCTYT, pedIieKCH]jy, IEPCOHATHE U APYIITBEHE BPEIHO-
CTH. YCIOCTaBJbAKEM CHCTEMa KOMIIETEHI[Mja MCTOBPEMEHO Ce MpyKa
MOZIPIIKA BacIUTAauYuMa Ja pa3BHjy CBOje KalalMTETe 3a OATOBOPAaH OJI-
HOC IIpeMa MPaKCH y MPOMEHJBUBUM KOHTEKCTHMA M CTBapajy yCIOBH 3a
noap:kaBajyhe HauMHE yKIbyUnBarmba PEICBAHTHUX YYECHHKA HAa CBUM HHU-
BOMMa TOT' CHCTEMa: THMCKOM, HHCTUTYIIHOHAITHOM, UHTEP-UHCTHTYIIHO-
HaJHOM. Tpa uIMOHATHO CXBaTamke KOMIIETEHIIM]ja Kao 301pa 3Hama, CIIo-
CcOOHOCTH U BEILLTHHA, KOJ€ CE CTUUY KpO3 00yKy IpaKTH4apa, Ha Taj HAYMH
ce MmpeBa3miia3u. YCIOBH 3a pa3Bujambe KOMIETeHIM]a BaciiuTada y Cpouju
KpO3 Mpo(heCHOHATHO yCaBpIlaBame aHAIM3UPAaHU Cy Ha OCHOBY ITpaBui-
HUKa O CTaJTHOM CTPYYHOM yCaBpIIaBamy M CTUIAY 3Barba HACTABHHKA,
BaCIHTayua ¥ CTPYYHUX capaHuKa u Karangora nporpama cTaaHOT CTPYYHOT
ycaBpiaBama 3a mkojacky 2011/2012. roguny. [loganu ananuse mokasyjy
na ce mpoeCUOHAITHAM yCaBpIIaBamkbeM MOJICTHYY KOMITIETEHIIHjE BaCIIU-
Taya Kao MHJMBUIYyalTHE KapaKTEPUCTUKE HACcTaje KyMyJallljoM 3Hama U
BEIITHHA KOj€ Ce TpaJie ¥ CTUUY YIJIABHOM KpO3 IporpaMe oOyKe.

Kwyune peuu: mpodecrnoHanHO ycaBpIllaBame, IporpamMu o0yke,
UCTPa)KMBAUKa U €THYKH OJITOBOPHA MIPaKca.
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Zivka Krnjaja, Ph.D.
Faculty of Philosophy, Beograd, Department of Pedagogy — the Chair for Preschool
Pedagogy, University of Belgrade, The Republic of Serbia

DEVELOPMENT OF PRESCHOOL TEACHERS’
COMPETENCES THROUGH PROFESSIONAL DEVELOPMENT

Summary: Contemporary approaches define preschool teachers’
competences in knowledge, practice and value dimensions. The preschool
teachers’ key competences are related to the development of ethically
responsible practice, research approach, reflection, and personal and social
values. By setting the system of competences, preschool teachers get the
opportunity to develop their capacities for the responsible practice in the
changing contexts. This system also provides conditions for the supportive
ways of engaging all the relevant participants in all levels of the system:
team, institutional, inter-institutional. In this way, the traditional concept
of competences as the sum of knowledge, abilities and skills acquired
through the education of practitioners is overridden. Our analysis of
the conditions for the development of preschool teachers’ competences
through the professional development is based on the Rulebook on the
Continuous Professional Development and Acquiring the title of Teacher,
Pre-school teacher and Expert Associate and on the Catalogue of the
Programs for the Continuous Professional Development for 2011/2012.
The results show that the professional development fosters the preschool
teachers’ competences as the individual characteristics originating through
the cumulating of knowledge and skills built and acquired mainly in the
education and training programs.

Key words: professional development, training programs, research
based and ethically responsible practice.

Irina Golubeva, Ph.D. rector
Anton Chekhov Taganrog State Pedagogical Institute, Russia

PSYCHOLOGICAL COMPETENCE IN THE FIELD OF
ECONOMIC EDUCATION IN PRESCHOOL TEACHERS

Summary: The paper proposes an approach to the problem of
developing psychological competence in the field of economic education of
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preschool teachers. This aspect of education is important because in young
people it can form ideas, values, and personality traits that are necessary
for being active in modern socioeconomic conditions. It is noted that in the
modern Russian educational system the establishing of economic education
practices is in its early steps. This makes it difficult to clearly define the
structure and content of knowledge and skills of the teachers delivering it,
and approaches to the development of psychological competence in this field.
The authors present some provisions of the approach to the development of
competence in the field of economic education of teachers, which is based
on getting an insight into what economic ideas have already been formed
in pupils. The paper argues that prerequisites of economic consciousness
start to form in children as early as in their preschool years. An empirical
study of economic ideas in preschoolers conducted by the authors showed
that the motivational-value component of economic ideas was more mature
than the behavioral component, while the behavioral component was more
mature than the cognitive one. The paper puts forward recommendations
on how ,Jlagging* components of economic ideas in children should be
developed capitalizing on the ,,prevailing* component.
Key words: economic education, economic ideas.

Jp 3narko IlasaoBuh
Ounozodceku pakynrer, YausepsureT y Mcrounom CapajeBy, Penyonuka Cpricka

MOI'YRHOCTHU YHAIIPEBEIbBA
HEJATOIKUX KOMIIETEHIINJA BACIIMTAYA
Y CBJETJIY TEOPHUJE K. UTAHA

Pesume: Y mpBoM nujeny pamy NpHKa3zaHe Cy OCHOBE TEOpH]e Ba-
crmtaa K. WUrana. OH peadupmuiie peKanuTyJaluoHy HHTEPIICTAIH]y
BaclUTama, KOMOMHYjyhH HeKe ujieje CTapux peKaruTyIaluoOHICTa ca Hle-
jama Burorckor. [Ipema Urany, Baciutame HajOOTbE€ MOKEMO CXBATUTH Ka0
npolec y KOjeM HHIUBUIYa PEKAITUTYIINpa Pa3IHIuTe BPCTE Pa3yMHjeBamba
CBHjeTa pPa3BUjeHE TOKOM KYJITypHE UCTOpHje. Y OpyroM Iujeny paja npu-
Ka3aH je Mojen oOpaje caapikaja yduema koju Mran paszpalyyje, a xoju je
yTeMeJbEH Ha HEeroBoj Teopuju. Mozen je moceOHO NMPUMjEeHJbUB Ha CTapu-
j€M TIPEIIKOICKOM y3pacTy TaKoO J1a FEroBO YIO3HABAKE MOXE YHAIpHje-
JMTH KOMIICTEHIIM]€ BaCIUTa4a y MPEAIKOJICKIM YCTaHOBaMa.

Kwyune pujeyu: pexanutynanmoHa TeopHja BaclUTamba, MHUTCKO
MOVMAae CBHjeTa, 00paia 00pa30BHUX CaApikKaja MPUIAmHEM IIPUYA.
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Zlatko Pavlovi¢, Ph.D.
Faculty of Philosophy, University of East Sarajevo, The Republic of Srpska

THE POSSIBILITIES FOR IMPROVING THE PEDAGOGICAL
COMPETENCES OF PRESCHOOL EDUCATORS
THROUGH THE THEORY OF K. EGAN

Summary: The first part of the paper presents the basic principles
of K. Egan’s theory of education. He reaffirms recapitulative interpretation
of education, combining some concepts of old recapitulationists with the
ideas of Vygotsky. According to Egan, education can best be understood
as a process in which the individual recapitulates the different ways of
understanding the world developed during the cultural history. The second
part of the paper describes the model of processing the learning contents
which Egan elaborates and which is based on his theory. This model is
particularly applicable to older preschoolers, which implies that preschool
educators could improve their competences by learning about it.

Key words: recapitulative interpretation of education, mythical
conception of the world, processing educational contents by storytelling.

Jp Kapko Pucruh, np Kpucrujan Pucruh

YHHUBep3UTET 3a nocioBHe cryauje, bama Jlyka, PemyOnmka Cpricka

MEHAIIMEHT 3HAIbA 3A IPYIHITBO 3HAIBA

Pezume: YrpaBibame JbYICKAM peCcypcrMa KalMTajioM cMarpa Jia
yharame y o0yKy M ycaBpIllaBame JbYJICKUX KaapoBa Moxe 1a noseha ¢u-
HaHCH]jCKE pe3ynTare opranusanyje. Ta ynarama ce y JaHallmbe BpeMe He
cMaTpajy TPOITKOBMMa Beh MHBECTHUIIM]OM IIITO MPEACTaBJba jeAaH Ol OC-
HOBHHX TOCTYJIaTa yIpaBJbamka 3HAHEM. YIPABIbAKkE JbYIACKIM PECYPCH-
Ma (OKycHpa ce Ha HIMpe TPYIe U 3ajeHHIIS, 33 PA3IUKy O] yIpaBJbamba
3HamBEM Koje ce (hokycupa Ha MHAUBUAYHU. [la Ou opraHuzamnmja Moria aa
CE€ CYOUH Ca CBUM HM3a30BUMa JMHAMUYKOT KOHKYPEHTCKOT OKpYXKeHa T0-
TPEOHO je pa3BUTH CITOCOOHOCT YITpaBJbakha 3HAHEM, 2 HE CAMO PUMEHUTH
TeXHOJOTH]y. JlaHac HOBO M HEMPEIBUIMBO MOCIOBHO OKPYKEHHE 3aXTEBA
MHOBAIMje U KPeaTUBHOCT MHOT'O BHIIIE Hero panuje. CBaka opraHusalmja
MOpa J1a 3Ha ITa 3Hajy HEHU 3al0CIeHN U KaKo Ha HajOOJbH HAYWH MOXKE
Jla € UCKOPUCTH 3HAKE KOj& OHH MOCEY]Y.
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Kwyune peuu: MeHayMEHT 3Hamba, TAlUT 3HAKE, UHTEIECKTYaJlHU
KaluTaJjl, MEHAIMEHT JbYICKHUX pecypca.

Zarko Risti¢, Ph.D., Kristijan Risti¢, Ph.D.
University of Business Studies, Banja Luka, The Republic of Srpska

KNOWLEDGE MANAGEMENT
FOR THE KNOWLEDGE SOCIETY

Summary: Human Capital Management believes that investment in
training and development of employees can increase the financial results
of an organization. These investments are no longer considered expenses,
which is one of the basic principles of knowledge management. Human
resource management focuses on the larger groups and communities, as
opposed to knowledge management, which focuses on the individual. For
an organization to be able to cope with all the challenges of a dynamic
competitive environment, it needs to develop the ability to manage
knowledge and not just apply technology. Today, new and unpredictable
business environment demands much more innovations and creativity.
Each organization needs to know what its employees know and how it can
use the knowledge they possess in the best way possible.

Key words: knowledge management, tacit knowledge, intellectual
capital, human resources management.

Jp Mua Mapuh, np Mapuja Cakau
[Menaromxu pakynret, Com60p, Yausepsutet y HoBom Cany, Pemmybnuka Cpouja

NMHTEPIHEPCOHAJIHE KOMIIETEHIIUJE
BACIIUTAYA U COLHTUJAJIHU PA3BOJ IETETA

Pezume: CaBpeMeHH BacCIMTHO-OOPAa30BHU MPOIEC 3aXTE€Ba KOH-
TUHYMPAHO yCaBpIllaBalke€ U OpojHE KOMIETEHIIMje BacmuTada. AJeKBa-
TaH COLMjaJIHUd Pa3BOj JAeTeTa MpeJCTaBba jeJaH O]l KJbYUYHUX LUIbEBA
y panay NpenIiKoJCKuX BacmuTaya. IIpeamikoyicke ronuHe Cy KJby4HE 3a
MOCTaBJbakbe CTAOMIIHMX TeMeJba COLIMJaTHOT pa3Boja JAeTeTa, Ha KOjU
Jielyje BeTuKy 0poj unHmana. JINUHOCT U MHTEepPIepCOHAIHE BELITHHE Ba-
CIMTaya Ofi BEJIHMKOT Cy 3Hauaja 3a IeJIOKyNaH BaCIUTHO-00pa30BHU MPO-
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1eC, a MoceOHa ynora OBUX WHTEPIEPCOHATHUX KOMIIETEHIIMja BaCIUTa4a
oryieNia ce ynpaBso y JIOMEHY JeJiOBama Ha COIMjalHA pa3Boj nerera. MH-
TepHepcoOHaTHE KOMIIETEHIIMje BaclUTaya BeOMa 3HauyajHe 3a COILMjaTHU
pa3Boj Jietie jecy, mpe cBera, KOMyHUKAI[MOHE BEIITHHE, BEIITHHE TPYITHOT
¥ TUMCKOT paJia, BEIITHHE KOHCTPYKTUBHOT pellaBamba KOH(IMKara, opra-
HU3AIOHE CIIOCOOHOCTH, KOj€ JI0M1a3€e JI0 U3paxkaja y peaius3aluuju pas3iu-
YUTHX aKTUBHOCTH Ca ITUJhEM TOACTHIIakha COIHMjaTHOT pa3Boja aere. Ba-
CIIMTa4 MOpa MOCEI0BaTH U JIMJIEPCKE CITOCOOHOCTH, KOje My omoryhaBajy
na Oynme ycremad Boha TMMa W Ja CBOJUM IAMPEKTHUM M WHIUPEKTHUM
JIEIIOBAabEM TIOICTUYE PAa3BOj MO3UTUBHUX COIMjaTHUX MHTEPAKIMja Mehy
neriom. Kpo3 oBaj pan Hacrojahe ce na ce pacBeTiM yiiora MHTEPIIEPCO-
HaJTHUX KOMIIETCHIMja BacIiuTaya y KOHTEKCTY COLIMjaTHOT pa3Boja Ipe-
IIKOJICKE JIeIle, TyTeM TEOPHjCKUX pa3MaTpama, pe3yirara CaBpeMEHUX
CTyIHja, Ka0 U HaBOl)eHEeM 3Ha4YajHUX MENaroKUX UMIUTHKAIFja 3a MpaK-
TUYaH paJ] BacluTaya

Kwyune peuu: caBpeMeHHU BacIUTHO-O0pPa30BHH IPOLEC, HHTEP-
MIEPCOHATHE KOMIICTEHITU]E BaCITUTa4a, COI[UjaIHU Pa3Boj JIETeTa.

Mia Mari¢, Ph.D., Marija Saka¢, Ph.D.
Faculty of Teacher Education, Sombor, University of Novi Sad, The Republic of
Serbia

INTERPERSONAL COMPETENCES OF PRESCHOOL
TEACHERS AND CHILDREN’S SOCIAL DEVELOPMENT

Summary: Modern educational process requires continuous
training and many different competences of preschool teachers. Adequate
social development of a child is one of the key objectives in the work of
preschool teachers. Preschool years are crucial for setting the foundations of
stable social development of the child, and this development depends on a
number of factors. The personality and interpersonal skills of the teacher are
essential for the entire educational process, and the role of the interpersonal
competences of teachers is especially reflected in the domain of its influence
on the children’s social development. Interpersonal competences of teachers
that are very important for the social development of children are, above
all, communication skills, group and team work skills, constructive conflict
resolution skills, and organizational skills. All of these are in effect in the
realization of activities aiming at the encouragement of the social development
of children. Preschool teachers should also have leadership skills which
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enable them to be successful team leaders and to encourage the development
of positive social interactions among children through their direct and indirect
actions.This paper will attempt to clarify the role of interpersonal competences
of teachers in the context of social development of preschool children,
through theoretical considerations, the results of recent studies, and indicating
significant educational implications for the practical work of preschool
teachers.

Key words: modern educational process, interpersonal competences
of preschool teachers, children’s social development.

Ioana Darjan, Ph.D.
Faculty of Sociology and Psychology, Department of Educational Sciences, West
University of Timisoara, Romania

THE MANAGEMENT OF AGGRESSIVE BEHAVIORS
IN EDUCATIONAL SETTINGS - LSCI METHOD

Summary: Teachers have to accomplish responsibly two very
important tasks with theirs students: the training task (transfering knowledge,
skills and attitudes) and the personality developing task. The intervention
strategies for aggressive behaviors in the classroom tend to be mainly
reactive, not proactive (Darjan, 2010). In order to develop teachers’
competences for proactive action, we obviously need professional trainings
for continuous professionalization. Life Space Crisis Intervention (LSCI)
1s a recognized, professional training developed by Long, Wood and Fecser
(2001). It is also a certification program for professionals working with
children ad adolescents, sponsored by the Life Space Crisis Intervention
Institute of Hagerstown, Maryland, USA. LSCI is an advanced, interactive
therapeutic strategy for turning crisis situations into learning opportunities
for children and youth with chronic patterns of self-defeating behaviors.
This non-physical intervention program uses a multi-theoretical approach
to behavior management and problem solving. LSCI provides staff with a
roadmap through conflict to desired outcomes using crisis as an opportunity
to teach and create positive relationships with the young.

Key words: aggressive behaviors, behavioral management, inter-
vention, conflict cycle.
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Magdalena Dumitrana, Ph.D.
Faculty of Educational Science, University of Pitesti, Romania

THE EDUCATOR AND THE COMPETENCE
OF BEING A HUMAN BEING

Summary: The paper starts from an indirect definition of the
education given by Comenius, more than three centuries ago; affirming
that education is what makes the human biological individual become a
human being in the genuine sense of the word. It is not just any kind of
education but the one targeting this objective — to construct the humanity
in the human being. The author of the paper takes over this statement
concerning the educational activity and transfers it to the educator-learner
relation but observes it from a different angle. If Comenius was referring
to the educational process — not only teaching, as a process applied mainly
to the learner, this article attempts to relate the same definition to the
other side of the relation, to the one who teaches and educates. If the cited
author refers to the educational process applied to the one who learns, this
article applies the same definition to the other person in the relation, the
one who teaches and educates. In this context, the teacher is approached
from the position of his/her humanity and not from the restrictive point of
his/her professional qualities. The paper considers that the essence of the
instructional process is the educator, his/her qualities as a human person.
This statement seems to have a more clear value when the children implied
are very young. In this respect, the paper brings arguments derived from
the research in the field.

Key words: humanity, care, affectivity.

Jp Mua Mapuh, 1p Mapuja Cakau
[Menaromxu pakynret, Com60p, Yausepsutet y HoBom Cany, Pemmybnuka Cpouja

HOBMH IICUXOJIOIIKHA KOHIOEIITH 1 KOMIIETEHIIUJE
BACIIUTHO-OBPA30OBHUX PA/THUKA

Peszume: Kana je ped o caBpeMEHUM TMCUXOJIOUIKHM KOHIIETITHMA KO-
JY UMajy TIoceOHy YIOry Y BaCIIUTHO-00pa30BHOM pajy, IOCEOHO ce U3/Ba-
jajy mojMOBHY €MOLIMOHAIHE, COIUjallHE U TyXOBHE MHTenUreHuje. Haume,
HOpeJl UHTENEKTYaIHUX CIIOCOOHOCTH Y YXKEM CMUCIY PeuH, BEIHKY YIOTy
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y 00aBJbaby BaCIUTHO-OOPA30BHUX 3aj[aTaka MMajy HOBH KOHIICIITH €MO-
[IMOHAJIHE, COLIUjalIHE U JyXOBHE HHTenureHyje. EMonnonanna, conujanna
U JIyXOBHA MHTEJIUTCHIM]a OTIe/Iajy ce Y HU3y 0COOMHA, Kao IITO Cy CIIO-
COOHOCT KOHTPOJIE eMOIIH]a, U3pakaBambe €MOIIM]a Ha IPYIITBEHO MOXKEJhbaH
HAYMH, CKIIOHOCT 0c00€ HCKYCTBY MO3UTHUBHHUX €MOIIHja, caocehajHOCT, cIio-
COOHOCT yCIIOCTaBJbakha aJCKBATHUX COIHMjATHUX OJHOCA, KOMYHHUKAIIHOHE
BEIIITHHE, BHCOK TIpar TOJICPaHIIMje, MO3UTUBAH HAYMH Pa3MUILIbamba, Ol-
TUMH3aM, YHYTPAIHE 33/I0BOJHCTBO, OMIITA CTAOUIHOCT, AYIIEBHU MHpP H
np. OBe 0coOMHE Cy MOCEeOHO 3HaYajHE y KOHTEKCTY BaCIUTHO-00pa30BHOT
paja, KaKko ca acreKTa BHXOBOT MPUCYCTBA KO/ BACITMTHO-00Pa30BHUX pa/i-
HUKA, TAKO U Ca acleKTa pa3Boja OBUX KapaKTEPUCTHKA KO JIEle CBUX Y3-
pacta. L{ysb oBOT paja jecTe mpuKa3uBamke yIore eMOIIMOHAIHE, COLUjaTHe
U JTyXOBHE MHTEJIMICHIIH]j€ Y MPOPECHOHATHOM paJly BaCIUTHO-00pa30BHUX
paJIHuKa CBUX HIBOA, KA0 M Y pa3B0jy JCIIe CBUX y3pacTa, MyTeM pa3Marparma
TEOPHJCKHUX KOHIICTIIIMja U HaJjla3a PEJICBAaHTHUX CTYIHja, Ka0 ¥ HaBOhCHeM
NPaKTHYHUX CMEPHHUIIA 32 PaI.

Kwyune peuu: BaCIUTHO-00pa30BHU Pajl, pa3Boj JAETETa, EMOIMO-
HaJIHA, COLMjaJTHA U TyXOBHA MHTEIMTCHIIN]A.

Mia Marié, Ph.D., Marija Sakac, Ph.D.
Faculty of Teacher Education, Sombor, University of Novi Sad, The Republic of
Serbia

NEW PSYCHOLOGICAL CONCEPTS AND THE
COMPETENCES OF TEACHERS

Summary: When it comes to contemporary psychological concepts
that have a special role in educational work, the most important are the
concepts of emotional, social and spiritual intelligence. Namely, in addition
to intellectual abilities in its usual meaning, new concepts of emotional,
social and spiritual intelligence play an important role in the performance of
educational tasks. Emotional, social and spiritual intelligence are reflected
in a number of abilities, such as the ability to control emotions, expressing
emotions in a socially desirable manner, the tendency to experience positive
emotions, compassion, the ability to establish adequate social relationships,
communication skills, high level of tolerance, positive thinking, optimism,
inner satisfaction, general stability, peace of mind and others. These features
are especially important in the context of educational work, both in terms
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of their presence in teachers and in terms of the development of these
characteristics in children of all ages. The aim of this paper is to present the
role of emotional, social and spiritual intelligence in the professional work
of educationalists of all levels, as well as in the development of children of
all ages, through the consideration of theoretical concepts and findings of
relevant studies, and by providing practical guidelines.

Key words: educational work, child’s development, emotional, so-
cial and spiritual intelligence.

Dr Snezana Mirascieva
Pedagoski fakultet, Univerzitet ,,Goce Deléev®, Stip, Republika Makedonija

KOMUNIKACIJSKE KOMPETNCIJE VASPITACA
U DECJEM VRTICU

Rezime: Komunikacijska paradigma vaspitno-obrazovnog procesa
postavila je bazu opredeljivanja profila kompetencije vaspitaca u de¢jem
vrti¢u. Pokusaji da se identifikuju kljuéne kompetencije vaspitaca u vrti¢u
ni u jednom trenutku ne isklju¢uju kompetencije komunikacije. U tom
smislu, rad se fokusira na problem komunikacionih kompetencija vaspitaca
1 mogucnost da rade zajedno, kao glavni cilj u studiji. Analiza podataka an-
keta pokazala je da kontinuirani proces stru¢nog usavrSavanja vaspitaca u
vrti¢u podstice razvoj vestina za timski rad, smanjuje nivo profesionalnog
egoizma 1 poboljsava meduljudske odnose u vrti¢u na svim nivoima.

Kljucne reci: komunikacija, kompetencija, vaspita¢, kompetencije
za timski rad.

Snezana Mirascieva, Ph.D.
Faculty of Philology, ,,Goce Delchev*, University of Stip, The Republic of Macedonia

COMMUNICATION COMPETENCES OF PRESCHOOL
TEACHERS IN KINDERGARTEN

Summary: The communication paradigm of the educational process
has set up a foundation for determining the competence profile of preschool
teacher in the kindergarten. Attempts to identify the key competences of
preschool teachers at no point did not preclude communication competences.
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In that sense, the paper focuses on the problem of communication
competences of preschool teachers and their ability to work together as the
main goal in the study. The analysis of the research data showed that the
continuous process of professional development of preschool teachers in
kindergartens stimulate the development of teamwork skills, reduces the
level of professional egoism and enhances interpersonal relationships in
kindergarten at all levels.

Key words: communication, competence, preschool teacher, team-
work competences.

Sorin Pribac, Ph.D.
Faculty of Sociology and Psychology, Sociology Department, West University of
Timigoara, Romania

SUSTAINING LOCAL TRADITIONS IN THE FACE
OF GLOBALIZATION. SOME POSITIVE PRACTICES
OF PRESCHOOL TEACHERS FROM TIMISOARA (ROMANIA)

Summary: With globalization, more people, goods, and ideas
are crossing borders. Although not unprecedented in human and social
development, the World is reshaped by globalization, which usually fails
to respect national boundaries, but, more and more often, it also fails to
respect national, regional, and local culture. It has a homogenizing effect
on different cultures. The distinct character of different communities is
lost. The impact of globalization on children is especially destructive. As
televisions and Western media images infiltrate cultures, so do Western
consumerist values. The traditional ways of life have an especially hard
time competing for the attention of the youth convinced by the “coolness”
(an admired aesthetic of attitude, behavior, appearance and style, influenced by and a
product of the Zeitgeist) of consuming blue jeans and music, McDonalds
and KFC food. We prefer to speak of “sustaining” cultures rather than of
“preserving” them because the phrase “cultural preservation” connotes
protecting or rescuing a culture. Sustaining a culture is a matter of its
members continuing to transmit, interpret, and revise it. In the process of
viewing culture as a living, changing thing, the focus of sustaining a culture
should be on enabling its members to sustain it. They should be the ones
who decide if and how their culture will change. And we should start this
from the earliest of ages. In respect to all of this, we try to identify through
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a small survey conducted in some preschool educational institutions for children in
Timisoara (Romania), if and how preschool teachers succeed in sustaining
traditional values.

Key words: globalization, regional culture, sustaining traditional
values through formal education and enculturation.

Ap Mupa Bugaxkosuh, 1p Jesiena /lapunosuh-Pakuh
®dakynTer 3a MeHauMeHT Y CpemckuM KapimoBruma, YHUBEP3UTET ,, YHHOH —
Hukomna Tecma®“ y beorpany, Pemmyonuka Cp6uja

COIIUMJAJIHA UHTEJIMI'EHIIUJA
KAO ITAPAJUTMA KOMIIETEHTHOI' OBPA3OBAIbA

Pezume: Jbyncku KanmuTasl ce MOke Je(UHUCATH Kao 3HAME, BElll-
TUHE, KOMIIETEHIMje U OCTali aTpUOyTH JIMYHOCTH, OJMYCHH y CBAKOM
MOjeMHITY. 3a XapMOHUYHE OJHOCE Ca IPyTruMa, MOpe/1 OMIITHX HHTEIEK-
TyaJIHUX CIOCOOHOCTH, 3HAYajHO j€ M CXBaTame ofHOca Mehy Jbyauma,
MOTHBA JbYACKOT MOHAIIakha, KA0 U MYJIPO pearoBame y UHTepIEepCOHa-
HUM OJIHOCHMA, Tj. JSIHOM PEYjy COIMjaJTHA HHTEIUTCHIUja. Y peramnuju
YOBEKa Ca JIPYTrUM JbyIMMa YBEK JOJa3H JIO W3pakaja HEroBa BEITHHA
na ce mpuiarohasa pyruma u Jia apyre npuiarohasa ce6u. CnocoOHOCT
COIIMjaTHOT CHAJIAKEHHA J€ OJ1 BEJIMKOT 3Havaja 3a aJIeKBaTHO U MTPUMEPEHO
MOHAIIAKkE YOBEKA Yy JIPYIITBY — KaKO Y IMOPOIUIIHA, TAKO U Y CBHUM OOJH-
muMa o0pa3oBama, Kao U y Kpyry Ipujaresba U APYUITBEHO] 3ajCIHULIH.
Pa3BojeM conujasiHe WHTENHWTEHIIM]€ TYTEM COIMjaju3alije CTBApamo
ceOu myT Ka ycrnexy. Ocobe koje umajy pa3BHjeHy COLMjaIHy HHTEIUTeHIIH-
Jy Mory moOosbmiatu auyHe nepdopmance, noseharu carucgakuujy mo-
CJIOM, OJIaKIIaTh ceOW paj ca JPYruM JbyJIMMa W Ha Taj HaYMH MOCTHhH
3a]10BOJbaBajyhe ncuxousndko 3apasibe. Kako mocao BacrnuTaya 3axTeBa
BeJMKY (UIEKCHOMIHOCT U MOTYhHOCT mpuiarolaBama BEITHKOM Opojy pas-
JUYUTHX JTHYHOCTH U CHUTYyalldja, a CBE Y LUJbY OCTBAapeHma IITO 0OJbUX
00pa30BHO-BAaCIUTHUX MCXO0J1a, OBA] PaJl MMa 3a IIIJb A3 IPUKAXKE BAXKHOCT
COIlMjalTHE WHTEJIMTCHIIN]e Ha Pa3B0j KOMIIETCHIIMja BAacIUTa4a Ha CBUM
HUBOWMA FUXOBOT JIEJIOBAMbA.

Kwyune peyu: counjaiHa HHTETUTEHIIN]a, MHTEPIIEPCOHAIHE Belll-
TUHE, APYIITBEHN OAHOCH, MHTEPAKIMja, KOMIETEHIIH]E.
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Mira Vidakovié, Ph.D., Jelena Davidovié¢-Raki¢, Ph.D.
Faculty of Management in Sremski Karlovci, University ,,Union — Nikola Tesla*
in Belgrade, The Republic of Serbia

SOCIAL INTELLIGENCE AS A PARADIGM
OF COMPETENCE-BASED EDUCATION

Summary: Human capital can be defined through knowledge, skills,
competence and other personal attributes that characterize each person. If
we want to develop harmonious relations, apart from general intellectual
aptitude, we shall also possess an understanding of social relationships
and of motivation behind human behavior, as well as a wise approach to
interpersonal interactions. In one word, we need social intelligence. Human
interaction was always characterized by a person’s ability to adjust to others
and to adjust others according to his or her own needs. Social resilience
and flexibility are of great importance for appropriate and adequate social
behavior in any social environment — from home, to any and all educational
institutions, as well as among friends and in other social situations. Social
intelligence can be developed only through socialization and by doing
S0 we move on our way to success. People with highly developed social
intelligence can optimize their personal performance, improve their job
satisfaction, facilitate business transactions with other people and by doing
so achieve success and reach a level of psychophysical health that will
make them satisfied. Since the job of an educator demands a great deal
of flexibility and capacity for adjusting to a great number of different
situations, with the main goal of achieving optimal educational results, this
paper will examine the importance of social intelligence and its role in the
development of educational competences of a teacher at each level of their
activity.

Key words: social intelligence, interpersonal skills, social relations,
interaction, competence.
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Sanda Otilia Bersan, Ph.D., lon Dumitru, Ph.D.
Faculty of Sociology and Psychology, Department of Educational Sciences West
University of Timisoara, Romania

EXTRACURRICULAR ACTIVITIES IN
PRESCHOOL EDUCATION FOR PRESERVING CULTURE
AND TRADITIONS - TEACHERS’ OPINIONS

Summary: For preserving culture and tradition in preschool
education, a teacher has to organize a few types of activities, extracurricular
activities, to provide a wide range of educational options for the students. Because the
activities stipulated in the curriculum have a few limitations, kindergartens offer strong
support to extracurricular activities in each year of studies. In general, the extracurricular
activities: Include all the activities done with the support of the teacher,
but not provided in the curricular documents. Have an important role in
the development of the students’ skills, pursue recovery and development,
organize an appealing time, a special and different daily program, etc. A
few types of extracurricular activities in Romanian preschool institutions:
Thematic circles organized for students; Trips and visits; Cultural, traditional
and artistic events; Sports events; Tutoring and counseling; Contests and
competitions; Environmental activities, etc. To further describe the role of
the extracurricular activities in preschool education, we have collected more
answers from the preschool teachers. We conducted short interviews with
35 preschool teachers from two kindergartens from Timisoara, Romania —
both state kindergartens.

Key words: culture, tradition, extracurricular activities.

Ap Pagmuiaa Munosanosuh
dakynTeT nmeaaromKkux Hayka, Jarogauna, Yausep3ureT y Kparyjepiy PenyOmuka
CpbOuja

MOJICTUIAILE PA3BBOJA EMITATHUKHX
KOMNOETEHIIMJA IPEJIIKOJCKE JELE

Pesume: EMnarnuke koMneTeHIMje IpeACcTaBibajy HEHTPaIHO MH-
Tamke COLMjaIHO-KOMYHUKAIIMOHUX KoMmneTeHluja. ColujalHo-KOMYyHH-
KaI[MOHE KOMIIETEHIIUje Jele MMOBEe3aHe Cy Ca IUXOBOM COLIMjaJTHOM IpPH-
narohenonrhy, MojoXajeM KOju 3ay3uMajy y TpymH, MpobdjeMuMa ycam-
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Jb€HOCTH, CTHIJBUBOCTH, arpecHBHOCTH W JPYTUM acHeKTHMa pas3Boja
JUYHOCTU. YIIPKOC TOME, BbUMa ce He mocBehyje T0BOJbHO MaXKHe HU Y
enykanuju Oynyhux BacmuTaya HUTH y BacOUTHOM paxny. OBUM HCTpa-
KUBAEM KOj€ j€ MMajio 3a IHJb Ja WCIHWTAa €MIaTHYKe KOMIICTCHIIH]E
BACMMTa4ya U HUXOBE CTABOBE O MOJCTHILAIKY pa3BOja €MIIATHUKUX KOM-
neTeHnyja aene, odyxsaheno je 60 BacmuTada Ha JOMIKOJIOBAKGY M Ma-
crep crynujama Ha PaxynTery nemaromkux Hayka y Jaromunu. [Toctymak
UCTPaXXMBama je moapazyMeBao TpH ¢aze. Y npBoj ¢a3u cy NpUKYIIJbEHH
MOAANM O eMITaTHYKUM KOMIIETEHIIMjaMa BacluTada W FHHXOBUM CTaBO-
BUMa O TMOACTHUIIAY pa3BOja eMIATHUKUX KOMIICTEHIMja Jene. 3a mpo-
IIEHy eMIIaTUYKUX KOMIIeTEHIMja BacnuTada kopuithena je EMH-ckana
T'eny, Mumposuh u Yonosuh, nok je 3a UCTIUTHBAKHE HUXOBUX CTAaBOBA
KopuitheH YIMUTHUK KOHCTPYHMCaH 3a MoTpede HMCTpakuBama. Y JApyroj
¢a3u BacMTaun Cy npouuid 00yKy O pa3Bojy eMIIaTHYKUX KOMIIETEHIIH]ja
Jiele M 'y 3aBpITHO] (pa3u MOHOBO HCIMTHBAK-E CTaBOBA. Pe3ynTaru ykasyjy
Ha 030MJbaH HETOCTATaK KOMIIETCHIIM]a BACITUTa4a y KOHTEKCTY MOACTHIIA-
Ba pa3BOja eMIIATMYKUX KOMIIETEHIIMja Jele Kao W HEOMXOIHOCT Jia ce
y eayKaluju cTyaeHara, Oyayhux BacmuTada, MOCBeTH Beha maxkma OBOJ
TEMH.

Kmwyune peuu: emmaTuuke CHOCOOHOCTH, TOJCTHIAE Pa3Boja,
MIPEAIIKOJICKO 100a.

Radmila Milovanovié, Ph.D.
Faculty of Educational Studies, Jagodina, University of Kragujevac, The Republic
of Serbia

INCITING THE DEVELOPMENT OF EMPATHIC
COMPETENCES IN CHILDREN OF PRESCHOOL AGE

Summary: Empathic competences represent the central question of
the social-communication competences. Social-communication competences
of children are connected with their social adjustment, the position they
have in the group, problems of loneliness, shyness, aggressiveness and
other aspects of personality development. Despite that, these competences
are not given enough attention in the education of future educators or in
the educational work. This research, which aimed to examine empathic
competences of educators, their attitudes on incitement of the development
of empathic competences of children, included 60 educators, students at
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specialist or master-level studies at the Faculty of Pedagogical Sciences in
Jagodina. The research consisted of three phases. In the first phase evidence
about the empathic competences of the educators and their attitudes about
the incitement of the development of empathic competences of children
was gathered. EMI scale of Genc, Mitrovi¢ and Colovi¢ was used in
assessing the empathic competences of the educators, while for the analysis
of their attitudes, a questionnaire constructed for this research was used. In
the second phase the educators passed the training about the development
of empathic competences of children and in the final phase their attitudes
were analyzed again. The results point to a serious lack of competences of
the educators in the context of incitement of the development of empathic
competences of children and the necessity to pay more attention to this
subject in the education of students, future educators.

Key words: empathic competences, incitement of the development,
preschool age.

Jp Jacmuna Apcenujesuh

Bucoka mkona CTpyKOBHHMX CTyaHja 3a oOpasoBambe BacmuTaua, Kukumma, Pe-
myonmka Cpouja

ap Muiuna AHeBCKH

dunozodeku dakynrer, Yaurepsurer y Hopom Cany, PenyoOnuka Cpouja

CTAHJAPIN KOMIIETEHIIMJA
Y KOHTEKCTY HIKOJICKOI' IMIEPCTBA

Pe3zume: MHora ucTpaxuBama IMoy31aHo Cy TOTBPMIIA a 3HAkA U
nocturayha ydeHnka JTUPEKTHO 3aBHCE O] CIIOCOOHOCTH M IpaKce Juaepa
mkona. OOp>KUBO yrpaBibamkbe U pa3Boj caBpeMeHe 0O0pa30BHE yCTAHOBE
y JaHAIIKBEM IPOMEHUBOM, ITI00AIM30BAaHOM, HH(POPMATH30BAaHOM U CBE
BUILIC 3HAFEM 3aCHOBAHOM OKpYXKEHY, IPETIOCTaBba HU3 KOHTHHYHPA-
HUX, TUPUTOBaHUX ITPOMEHA y CBUM c(hepama mbeHor paaa. M3 tor pasziora
JaHac ce cBe yemhe yCroCcTaBibajy U NPONHCY]y CTaHIapAH KOMITCTCHIIN-
ja OUpeKTopa IIKoJIa, Kako Ou ce moBehase maHce 3a BhUXOB ¢()EeKTHBHU-
JU pal, HUXOBY NpHUIPEMYy 3a M0Ca0 M KaCHHjU NMpo(hecHOoHATHH Pa3Boj.
Behnna 3emaspa nMa mpomnucane cTaHmap/e KOMIIEHTENHja AUPEKTopa, a
Opoj OBHX CTaHIap/a Ha CBETCKOM HHMBOY pacTe W3 TOAWHE Yy TOAMHY. Y
OBOM pajy Jiaje ce mperie]] Hajlo3HaTUjUX CTaHJapAa 3a AMPEKTOPE IIKOIA
Y 3aKJbyYHA aHaJM3a KOja M3HAJA3| 3ajeJHUYKE UMECHHUTEJhE OBHX, KA0 U
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MHOTHUX IpYyTrUX MponucaHux cranaapaa. OBa cTyauja uMa 3a Iujb J1a yKa-
K€ Ha CYIITHHY 3aXT€Ba KOJU c€ MOCTaBJbajy Mpe] npodecujy TupeKkropa
IIKOJIa JJaHac.

Kwyune peuu: crangapau KOMIETEHIMja, AUPEKTOP, Juaep, oOpa-
30Bambe€, MEHAIMEHT.

Jasmina Arsenijevi¢, Ph.D.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia
Milica Andevski, Ph.D.

Faculty of Philosophy, University of Novi Sad, The Republic of Serbia

STANDARDS OF COMPETENCES
IN THE CONTEXT OF SCHOOL LEADERSHIP

Summary: Many studies have confirmed that students’ knowledge
and achievement are directly dependent on the capability and practice
of school leaders. In the modern society which is constantly evolving,
becoming globalized, increasingly computerized and knowledge-based,
a sustainable management and development of modern educational
institutions demands many continuous, orchestrated changes in all aspects
of their work. Consequently, we are now witnessing the establishment of the
standards of competences of school leaders which all aim at enhancing their
effectiveness, their preparedness for the job, and their further professional
development. Most countries have set the standards of competences of
school principals, and the number of these standards is continuously
increasing on a global level. This paper provides an overview of the most
popular standards for school leaders and concludes with the analysis which
finds the common factors of these and many other standards of principals’
competences. This study aims to highlight the essence of the demands that
are currently being placed before the school leaders.

Key words: standards of competence, principal, leader, education,
management.
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Liliana Elena Danciu, Ph.D.

Faculty of Sociology and Psychology, Department of Educational Sciences, West
University of Timisoara, Romania

Gabriela Grosseck, Ph.D.

Faculty of Sociology and Psychology, Department of Psychology,

West University of Timisoara, Romania

Fernando Albuquerque Costa, Ph.D.

Instituto de Educagéo da Universidade de Lisboa, Portugal

TACCLE2 - A CREATIVE TOOLBOX
FOR TEACHERS’ AIDS ON CREATING CONTENT
FOR LEARNING ENVIRONMENTS

Summary: This paper presents the results of ongoing studies under
the umbrella of the second project “Teachers’ aids On Creating Content for
Learning Environments” (TACCLE2). The TACCLE2 project (http:/tacccle2.
eu) brings together partners from seven different European countries being
partially funded by the European Commission’s Comenius programme
(517726-LLP-1-2011-1-BE-COMENIUS-CMP). The main aim is to train
teachers to create e-learning materials regardless of their teaching subject
and to raise their awareness of e-learning in general in order to establish a
culture of innovation in the schools in which they work, by providing:

e 5 step-by-step guides to integrating ICT and e-learning in
classroom: primary education, mathematics, science and
technology, key competences, arts and culture and humanities;

e practical materials and ideas customized for different subject areas
and ranges;
complementary training courses based on the project handbooks;
access to web based materials for e-learning;

e opportunities to join a network of like-minded colleagues across
Europe;

e achance to join in and influence the work of the project as it
develops.

Thus, in the first part the authors will mention the recognition of
the importance of involving experienced teachers in utilizing the potential
of Information and Communication Technology in education, in particular,
the use of Web 2.0 / social media features. Consequently, in the second
part the authors propose an assumption of “development methodologies”
of using ICT in education within two countries — Portugal and Romania
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by underlying its opportunities, advantages, limits and barriers. Thus, they
present the strategies created for “listening” to a group of teachers in order
to enforce and enhance their knowledge and experience of using Web 2.0
technology both in their instruction and practice (teaching, learning and
research.

Key words: 1CT, Web 2.0, technology and education, social media,
TACCLE2.

Jovanka Denkova, Ph.D.
Faculty of Philology, ,,Goce Delchev*, University of Stip, The Republic of Ma-
cedonia

ABOUT ONE SEGMENT OF THE MACEDONIAN FOLKLORE
FANTASY LITERATURE FOR CHILDREN AND YOUTH

Summary: This paper examines the topic of witches in the
Macedonian literature for children and youth. This is done by means of
representative examples of folk and art literature. The theme of witches is a
theme that comes from folklore, from where it moved into the sphere of the
supernatural. This theme also appears in the literature for adults, especially
in fantastic literature, but the effect it causes in the literature for children
and young people is quite different. There, this issue does not cause fear,
despair and hopelessness, but only a pleasant surprise and wonder.

Key words: witches, supernatural, reality, folklore.

Alla Belousova, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

EDUCATIONAL ENVIRONMENT AS A FACTOR
IN THE PRESCHOOL CHILDREN’S DEVELOPMENT

Summary: Modern innovative processes associated with the
development of the post-industrial civilization, lead to the formation of a
knowledgesociety. Thesesocial “challenges” suggestthatpeople now exhibit
psychological traits and characteristics that match the current conditions,
all of which brings us to the need to form an educational environment that
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would facilitate the preschool children personality development. Creation
of a stimulating educational environment is associated with the setting of
psychological foundations of support for children and the development
of their needs for self-teaching and formation of the relevant intellectual,
communicative and practical skills. We believe that if we define the
educational environment as an interaction between the teacher and the
children, then it can be divided into four areas: intellectual, personal,
communicative, and cooperative. In the intellectual area, developmental
characteristics of various aspects of thinking are presented, while taking
into account the modeling and the use of the various characteristics of
thinking of both teacher and children. The communicative area involves the
organization of communication and interaction of children on the objective
and personal levels of problem solving. The evaluative (personal) area
includes the evaluative activities of the teacher and children, assuming all
the possible types of evaluations aimed both at the child’s personality and
his activity. In the cooperative area, the characteristics of implementing
hypotheses, ideas, suggestions and plans into practice are presented.

Key words: stimulating educational environment, intellectual, com-
municative, evaluative (personal), cooperative area.

Lyudmila Kosikova, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

INTERACTION BETWEEN A PSYCHOLOGIST
AND CHILDREN WITH LIMITED HEALTH ABILITIES

Summary: This article describes the preconditions needed for a
successful interaction between a psychologist and children with limited
health abilities, presents the results of learning context sphere of adolescents
with limited health abilities, and proves the choice of diagnostic methods
of researching the context sphere of this category of children. It represents
the particularities of understanding the context sphere of adolescents with
limited health abilities. The author underlines that knowing the specifics
of the development of a child with limited health abilities is necessary
for organizing a system of psychological and pedagogical follow-up,
which could help this child overcome the existing limits and assist him
in accomplishing effective communication with other people and making
independent decisions. The author suggests a variety of methods and forms
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of interaction between a psychologist and children with limited health
abilities: integrated communication training, relaxation exercises for
reducing psychological tension and anxiety and self-adjustment teaching
methods.

Key words: inclusive education, interaction, psychological and
pedagogical follow-up, adolescents with the limited health abilities, context
sphere, integrated training, etc.

Elena Krishchenko, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

INTERPERSONAL RELATIONS AMONG SENIOR
PRESCHOOL CHILDREN WITH DIFFERENT LEVELS
OF SELF-CONSCIOUSNESS

Summary: The problem of self-consciousness is one of the
most difficult ones in psychology. The term “self-consciousness” was
proposed by C. Dzhurard, who described it as “your personal message to
others and yourself about yourself”. The concept of identity is rooted in
psychological and humanistic orientation and is associated with the names
of its representatives known as, A.Maslow, E.Erikson, C.G. Jung, S.Freud,
[.C.Kon, A.N. Leontiev, S.L.Rubinshteyn, L.S. Vygotsky, B.G. Ananiev,
etc. The urgency of the development of self-awareness has incited studies
aimed at identifying the main social factors and the role of each one in
the formation of self-consciousness. It should be noted that in terms of
scientific research study of consciousness is given a fairly modest place
compared with other psychological phenomena. In most cases, only a few,
minor issues of identity and its influence on peer interaction were studied,
in spite of the general recognition of great importance to solve this problem.
In the study of the features of peer interaction in preschool children with
different levels of self-awareness it is necessary to highlight the following
issues: theoretical approaches of foreign and domestic psychologists
to the study of the problem of self-awareness in preschool children; the
development of self-awareness of preschool children; the structure of self-
consciousness; features of interaction of preschool children in the peer
group. The clarification of these issues would contribute to the timely
resolution and even the prevention of difficulties in introducing preschool
children to their peers.
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Key words: self-consciousness, self-awareness level of preschool
children, the structure of consciousness in preschoolers, interpersonal
relationships between preschoolers.

Natalya Mozgovaya, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

SPECIFICITY OF PSYCHOLOGICAL SPACE
OF PERSONALITY IN PRESCHOOL AGE

Summary: While doing the research we made a careful study
of psychology works on the ground of which we gave a definition of
personal space as an integrated (complex) psychological unity which is
the result of personal development and ensures inviolability, identity
maintenance, means of self-representation, manipulation protection and
protection from any negative influence from the outside. A peculiar feature
of personal space is its polyfunctionality. Thus the functions it performs
are the following: identifying, representative, protective and monitoring
(supervisory) function. In this article we show how the development
of the human personality is followed by the development of a human’s
personal space. We also describe the development of psychological space
which begins at different stages of ontogenetic development, including
the preschool period. Preschool period brings new social situations where
from an early age children have their own personal territories. The paper
describes the elements of personal space at an early age. At preschool age
the manifestation of personal space can be a child realizing their selves.
In the paper, we give an analysis of research in which there is evidence
that at early ages of development and at preschool age there exists a
child’s psychological space. Exploring the psychological manifestation
of the personality as a child’s characteristic, we want to show that in
modern psychological science and educational practice, there is a need
for data description of concepts, their content and functional features. We
present the personal psychological space within the framework of subject-
environment approach.

Key words: psychological space of personality, preschool age, the
subject-environment approach.
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Oksana Barsukova, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

THE SELF-ASSESSMENT OF AMBITION
OF PRESCHOOL TEACHERS

Summary: The pilot research of the preschool teachers’ self-
assessment of ambition was conducted using a questionnaire “Self-
assessment of ambition”. 48 teachers aged 37-55 who have been working
for 11 to 32 years participated in the research. Our research shows the
following results. The preschool teachers consider themselves ambitious
or more ambitious than not (28.2 % and 42.3 %, respectively). Still, some
of the preschool teachers consider themselves rather non-ambitious than
ambitious (18,1 %). None of the preschool teachers consider themselves
as non-ambitious, unaspiring persons. A part of the preschool teachers
found it difficult to answer this question. The preschool teachers have
determined their strength of ambition as follows: high level of ambition
(45,1 %), average level (31 %), low level (23,9 %). The preschool teachers
who consider themselves ambitious, assess their levels of ambition as
average and high (high and medium levels are dominant). The preschool
teachers who consider themselves rather non-ambitious describe the level
of their ambition as low and middle. All preschool teachers who do not
consider themselves ambitious consider themselves people with low or
no aspiration whatsoever. Some preschool teachers found it difficult to
assess themselves. So we can conclude that the majority of the preschool
teachers tested consider themselves ambitious and estimate their ambition
as average or high.

Key words: preschool teachers, ambition, self-esteem.

Julia Tushnova, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

LIFE VALUES’ SYSTEMS OF PSYCHOLOGY STUDENTS AS
FUTURE EMPLOYEES IN THE FIELD OF EDUCATION

Summary: Psychological support of the educational process is an
integral component of the modern education system. The interaction of
the psychologist and educator, from the very start, in preschool education,
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ensures its continuity, and allows us to choose the most effective educational
strategies for the child. In this regard, the issue of professionally important
qualities of psychology students as future employees of the education
system is important. There has been a lot of research on this issue. We are
interested in the life values’ system of psychology students as the result
of the present stage of social and historical development because defining
the value system is seen as the most significant purpose of a person, the
main idea that essentially determines his vital functions and his behavior,
especially in difficult situations. Such a turning point can be the end of
professional training and the start of labor activity. We carried out a study of
life values’ systems of psychology students as future employees in the field
of education. Using the technique “Life values’ system” by V.Y. Kotlyakov,
we interviewed 47 psychology students. Analysis of the results: the family
values dominate among the life values of respondents. Communicative and
existential values are in the second place with equal average results. These
are followed by the altruistic values and the values of self-realization. The
least important among the life values presented are the cognitive, status
and hedonistic values. Thus, psychology students are more focused on the
family, socializing and finding oneself rather than on the self-realization in
the profession, socially meaningful activity, or cognition.
Key words: life values, psychology student, education.

Maria Vyshkvyrkina, Ph.D.
Southern Federal University, Rostov-on-Don, Russia

SOCIAL FEATURES OF THE INTELLIGENCE
OF PUPILS IN THE XXI CENTURY

Summary: The article presents the results of a study whose purpose
was to identify the characteristics of the social intelligence of first year
students in several different generations, in an interval of 5-6 years. Some of
the objectives of the study were: a theoretical analysis of the domestic and
foreign literature on the study, the choice of methodological tools designed
to identify the features of social intelligence, determination of the level of
development of social intelligence, as well as a comparative analysis of the
data. The theoretical analysis of the available literature revealed that in the
study of the features of social intelligence in psychology, there are a few
basic things that can be grouped according to the following lines: analysis
of social intelligence in relation to verbal abilities, the study of social
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intelligence in the context of multiple intelligences, the study of relations
between social intelligence, social competence and social knowledge, and
the study of social intelligence in the national psychology. As a result of the
empirical study, the authors revealed the peculiarities of social intelligence
offirst year students in different generations. They also described the general
and specific abilities, within the structure of social intelligence. Presence
of negative dynamics in the level of social intelligence of freshmen in the
years of 2002, 2007 and 2012 was noted, which can be explained by the
reduced frequency of direct interpersonal contact among students over the
past ten years.

Key words: social intelligence, the dynamics of social intelligence,
first-year students, interpersonal knowledge.

Dr Bernadin Ibrahimpasic¢
Pedagoski fakultet, Univerzitet u Biha¢u, Bosna i Hercegovina

PROBLEMI KOD OCJENJIVANJA UCENICKIH RADOVA

Rezime: Problematici procjenjivanja i ocjenjivanja uc¢enickih znanja
u Skolama se pristupa s vise aspekata, kao §to su psiholoski, pedagoski,
socioloski i1 dr. To uti¢e na ¢injenicu da se procjenjivanju i ocjenjivanju
moze dati razli¢ito odredenje. Proces provjeravanja i ocjenjivanja znanja je
svakodnevni posao nastavnika u Skolama. U praksi su primjetni problemi
kod ocjenjivanju radova ucenika, o cemu ¢e biti rijeci u radu.

Kljucne rijeci: ocjenjivanje.

Bernadin Ibrahimpasi¢, Ph.D.
Faculty of Philosophy, University of Biha¢, Bosnia and Herzegovina

PROBLEMS IN THE EVALUATION OF STUDENTS’ WORK

Summary: The issues of assessment and evaluation of students’
knowledge in schools can be approached from several aspects, such as
psychological, educational, social, etc. This implies that both assessment
and evaluation can be given different determinations. The process of testing
and evaluating students’ knowledge is daily work of teachers in schools. In
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practice there are many problems in the evaluation of students’ works, and
these problems will be discussed in this paper.
Key words: evaluation.

Ap Baagucaasa I'opauh Ilerkosuh
dunozodeku daxynrer, Hosu Can, Yaupepsurer y HoBom Cany, PenyOnuka
Cpbuja

INPEACTABJ/BAIBE POJHUX PA3JIMKA
Y CABPEMEHOJ JEYJOJ KIbU’KEBHOCTMU:
Ol HAPAIIMJE 10 EKPAHU3AIIUJE

Pesume: Tlpouec kapakrepuzalyje jyHaka y A€4joj KIbHKEBHOCTU
cnenn(UIHUjU je U JeNMKATHUJU HETO Y YMETHHYKO] Mpo3u, Oyayhu na
j€ HeomBOJUB Off Mpoleca HaeHTU(UKaIM]je, aganTalje U UHTErpaluje
jyHaKa, a BeroB TOK y BEJIMKOj Mepu ofpelyjy couujaiaHe yaore U poi-
HE TpelCcTaBe Ha OCHOBY KOjuX ce (opMupajy >keHe W MYIIKapuu Kao
conujaiaHa 6uha. Y oBOM pany mpencraBuheMo yTUIlaj poJHUX IpeIcTaBa
U POJHHUX CTEPEOTHIIa HA TOK MPHIIOBE/amba M KapakTepu3alujy jyHaka
y JleliMa CaBpeMeHe Jiedje KIIDKEBHOCTH THCaHEe Ha €HIJIECKOM je3HKY.
dokycupaheMo ce Ha cepujai pomaHa O Acdaky-4apoomaky Xapwujy Ilo-
Tepy, U Ha poMaH Xapujema yxooa Jlyjze ®unxjy u3z 1964, xoju je jenny
0l cBOjUX ekpaHuzauuja goxuseo 2010, y moTmyHO ApyradujeM Kyi-
TYpHOM M MEIHJCKOM OKpY>K€HY Ol OHE Y KOjOj je HAacTao OpHTHHAI.
[Noxymrahemo ma ociMkaMo pa3iMKe y MpelcTaBibamkby jyHaKa U 3arieTa
KOj€ Ce youaBajy y Ipolecy MPEeHOIIeHha KIbHKEBHOT JIej1a Ha BEJIMKH WUITH
maii ekpad. HoBe menujcke npakce u cBe Beha MPUCYTHOCT JUTHTAITHUX
TEXHOJIOTH]ja y CBAKOAHEBUIIM IIpenoapel)yjy u BUIoBe mocpeaoBama iedje
KIIDKEBHOCTH: Tako he ce TpaJWIIMOHAIHE PeaJCTHYKEe TEXHUKE POITHO
3aCHOBAHE KapaKTepu3alldje MpeMeITaTy y Apyrd Merj, a he jyHakumbe
¥ JyHaIlM, yMECTO J1a BOJIe THEBHUKE MHUCATH OJIOTOBE, a FhHXOBA COLIMjaTHa
uHTerpanuja Hehe Bumie OUTH camMo Be3aHa 3a JIoM U Koy Beh u 3a Bup-
TYEJIHU NIPOCTOp, y Kome he peneduHucaT cBoje MHIUBUAYAIHE U POJHE
CHETU(UIHOCTH.

Kmwyune peuu: nedja KBWXKEBHOCT, pOJl, Hapaluja, KapakTepu-
3a1yja.
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Vladislava Gordi¢ Petkovi¢, Ph.D.
Faculty of Philosophy, Novi Sad, University of Novi Sad, The Republic of Serbia

GENDER DIFFERENCES IN CONTEMPORARY
CHILDREN’S LITERATURE: NARRATIVE STRUCTURES
IN FICTION AND FILM

Summary: Vaguely defined and only rarely elaborated, the modes
of characterization have been at the periphery of the attention of modern
criticism, especially in the realm of children’s literature, where the
importance of formative influences and social integration determines all
issues of character building. The paper analyzes several notable books of
children’s literature, such as Harriet the Spy and Harry Potter, n order to
demonstrate the degree of characterization’s dependence on regulations
imposed by narrative strategies and gender representations. The otherness
and marginality inherent to many heroes of children’s literature can be
integrated in various ways, as is shown on the examples of Harry Potter
novel series and Harriet the Spy. Louise Fitzhugh’s 1964 novel about an
eleven-year-old girl from New York City’s Upper East Side who dedicates
her life to careful observing of others in hope to become a writer when she
grows up tackles the issues of social integration and peer pressure, which
will also be of great importance in J. K. Rowling’s books three decades
later.

Key words: children’s literature, gender, narrative, characterization.

Jp Codja Kanesuh-Bypunukosuh
Ounonomko-ymeTHHUKH pakyntet, KparyjeBau, Yauepsutet y Kparyjesiy, Pe-
ny6nuka CpoOuja

CABPEMEHU METOAUYKHU ITPUCTYIIU POMAHY

Pezume: MonepHu HacCTaBHM NPOLIEC HACTOJU /1a YUYEHHUKA Yy IITO
je moryhe Behoj Mepu onpenu Kao aKTHBHOI CyOjeKTa HacTaBe KOJH j€
0Croco0JbEH J1a 3amaka 1 U3J1aKe COIICTBEHE CYy/I0BE O ey, T€ Jia ce, BoheH
CUT'YpHOM PYKOM HAaCTaBHMKA, 0CAaMOCTaJbyje 3a aHATN3Y KIbIDKEBHE YMET-
HOCTH. Y 3pelijeM yYEeHHUYKOM IEPHUOIY, UCTPAXKHBAYKO YHTAHE y IITO
Behoj Mjepu Tpeba Ja MOTHCKYje OcTalle BPCTE YuTama. 10 UCTOBPEMEHO
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HE 3Ha4M Jia y PeLeNIHju Jeia Tpeda 3anocTaBibaTh J0KUBJbaJHH MOME-
Hat, Beh J1a ce yueHUK BpeMeHOM Hu3rpaljyje y unTaoua Koju ce He OaBH
camo ,,KOH3yMHpameM™ Jiea U3 3a/10BOJbCTBa, Beh ce ocrnocobspaBa aa y
HEMY OTKPHBA IIOETHYKE OCOOCHOCTH M €CTETCKE BPEIHOCTH.

Kwyune pujeyu: uHTEpIIpeTanuja, poMaH, HaCTaBHU HpOIleC, Ha-
CTaBHHUK, YUCHHK.

Sofja Kalezi¢-Purickovi¢; Ph.D.
Faculty of Philology and Arts, Kragujevac, University of Kragujevac, The Re-
public of Serbia

MODERN METHODICAL APPROACHES TO THE NOVEL

Summary: The modern educational process seeks to determine the
student as an active subject of teaching that is capable of perceiving and
exhibiting their own judgments about the work, and to become independent
in analyzing literary art under the confident guidance of the teacher. In the
more mature student period, research reading should suppress other kinds
of reading as much as possible. This does not mean that in the reception of
the work the experiential moment should be neglected, but that a student
should gradually develop into a reader who is not only “consuming” the
work for pleasure, but is also enabled to discover the poetic features and
aesthetic values of a written piece of art.

Key words: interpretation, novel, teaching process, teacher, student.

Ap Ceetrnana Kane3uh Pagomuh
dunozodeku dakynrer, Hukmh, Yausepsuret Lpne [ope, L{pua ['opa

CJIMKOBHUIIA U TABY

Pesume: Y npBoM nujeny paaa Aaje ce UCTOPHUjCKH Iperiies pa-
3BOja CIIMKOBHUIIE, FbeHUX KapaKTePUCTHKA, Ka0 U PYHKIIHja KOje pa3BHja.
MelyTuM, Kako Ccy ce MOCJheAmhUX ICIeHH]ja OMTHO MPOMH)EHUIN YCIOBH
oflpacTama, 3HaYajHO C€ U3MUjEeHIIIa U YCIOBJHEHOCT caJipikaja y3pacToM
KOjeM j¢ CIIMKOBHHIIA HaMHjCHEeHA. Tako je JONUIO J0 Hau3Ien Iapa-
JIOKCajHe KOMOMHAIM]E TJje ce Y KIhbU3H HaMHjemeHo] Hajmiiahem y3pa-
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cty oOpalyjy ,,remke Teme. Y apyrom aujeny paaa mocebaH akieHara
ce CTaBJba Ha T3B. NpobIeMcKe CIUKOGHUYe KOje KpO3 TpeTupame Tady-
TeMa (pa3BoJ POAMTEIbA, CMPT WiaHA MOPOIUIE, HACHIHE HAJI JjCIIOM...)
3aXTH]jeBajy MOCEOHO MPOMMIIJBEH U JEIMKaTaH MPHUCTYI. AKO CE€ TakaB
MPUCTYN OCTBApU Ha aJCKBaTaH HAYMH, ITO heMO MOTKPHjEHUTH KOH-
KPETHUM TpHUMjEepHMa, OHJA CE JJeTETy Aajy MMITYJICH 3a CyodyaBame ca
npoOneMumMa, TpaKeme pjeliemha U KPUTHIKY TPOILjeHy MOoHyheHor pje-
1A, YUME CE U y OBAKO PAHOM Y3pacTy KIHra jaBjba Kao BUJ ,,0[J0paHe
OJ1 KUBOTA".

Kwyune pujeuu: cnukoBHUIA, MpobOiIeMcKa CIMKOBHUIIA, Taly-Te-
M€, Be3a CIIMKE M TeKCTa.

Svetlana Kalezi¢ Radonji¢, Ph.D.
Faculty of Philosophy, Niksi¢, University of Montenegro, Montenegro

PICTURE-BOOK AND TABOO

Summary: The first part of the paper offers an historical overview
of the development of picture-book, its features and the functions it
helps to develop. Considering the fact that conditions of growing up
have significantly changed during the last few decades, it has become
decreasingly important to adjust the contents of picture-books to the age
of their readers. That caused what seems to be a paradox: books designed
for early age that deal with “difficult issues”. The second part of the paper
places emphasis on the so called, “problem picture-books” which demand
a very methodical and delicate approach in treating taboo-issues (divorce
of parents, death of a family member, violence against children...). If that
kind of an approach is adequately conveyed, which we will substantiate
by proper examples then the child is given the impulse for dealing with
problems, searching for solutions and critical assessment of the solutions
offered, which makes a book, even in such an early age, a sort of “defense
from life”.

Key words: picture-book, problem picture-book, taboo-issues, im-
age and text coherency.
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[Ap Hpeapar Jamosuh
HpxaBuu yausep3utetr y HoBom Ilazapy, Jlemaprman 3a ¢unomke Hayke, Oncek
3a CPIICKY KIbIDKEBHOCT U je3uk, PenmyOnuka CpOuja

TPAI'OM JEJIHE IIOYETHHIE

Pesume: Y Tparamy 3a pa3BojeM CPIICKE IMMCMEHOCTH, KaKo Y IIKO-
Jama, Tako ¥ Ha CaMOYYKOM IIJIaHy, CBOjeBPEMEHO CMO JIOLUTH A0 OTKpuha
3Ha4ajHor Opoja JokyMeHata y kyhu Uenomupa JoBanosuha (1887-1977),
KOjH Cy Be3aHH 32 Pa3BOj HIKEPA3PEIHOT M BUIIEPA3PEAHOT IIIKOJICKOT CH-
crema y ITomopaBpy u Temuuhy. M3mely ocrarnor, y meroroj 3aocras-
IITHHYA CMO MIPOHALUIN U jefny [louemnuyy 3a nucarbe 3a wikoie u camo-
yke. Aytop oBe [louemnuye je B. CreBanoBuh, a u3name je KmmxapHuie
PajkoBuha u hykosuha u3 beorpana. C 063upom Ha TO J1a HUje HaBeJCHA
ro/iIHa U3Jama, 1 J1a ce ,,KihUra™“ He Haja3u y 3BaHU4HOj] Oubianorpaduju
Haponne 6ubnmnorexe Cpbuje u Maruie cpricke, oJulydusii cMO Ja je,
Ka0 OYMIJICHO CPEACTBO ONMIIEMO, jep CMarpamo Ja je BUIIECTPYKO
3aHUMJBMBA 32 CAaBPEMEHE TCHJICIMje Y CTUIakhy OCHOBHE MUCMEHOCTH:
TUYE C€ HEMOCPEAHOT paja Jiele Ha pa3Bojy PYKOINHUcCa, MpeJcTaB/ba UH-
TEPAUCUUIUIMHAPHO OCBajarbeé OCHOBHE MUCMEHOCTH, 3aJlaKe ce 3a Kpac-
HOIIHC, TPECTaB/ba MPETXOAHUILY ca ModeTka XX BeKa y METOJMYKOM
pa3Bojy MOYETHUIA Y MPEAIIKOICKOM M TIOYETHOM pa3peiy LIKOJICKOT y3-
pacra neue.

Kmyune peuu: modeTHUNa, KPacHOINC, CIOBO, MHTEPAWCIMILIN-
HapHU MPHUCTYII.

Predrag Jasovi¢, Ph.D.
State University of Novi Pazar, Department of Philological Studies, Study
program of Serbian Literature and Language, The Republic of Serbia

FOLLOWING THE TRAIL OF A STARTER WRITING BOOK

Summary: While searching for information about the development
of literacy in Serbia, both in schools and as a self-taught skill, we have
discovered a significant number of documents related to the development
of different school systems in the area of Pomoravlje and Temni¢ in the
house of Cedomir Jovanovié (1887-1977). Among other materials, his
legacy revealed a Starter writing book for schools and the self-taught.
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The author of this Starter book is V. Stevanovi¢, and it was published
by the Bookstore of Rajkovi¢ and Pukovi¢, in Belgrade. Since the year
of publishing is not given, and the ,,book* is nowhere to be found in the
official bibliographies of the National Library of Serbia or Matica srpska,
we decided to describe it as a teaching aid since we believe it can be of
great interest to the contemporary tendencies in acquiring basic literacy:
it deals with children’s actual work on the development of handwriting,
represents an interdisciplinary mastering of basic literacy, advocates
for caligraphy, represents an early twentieth century predecessor of the
methodical development of starter writing books for preschoolers and first
grade pupils.

Key words: starter writing book, caligraphy, the letter, inter-
disciplinary approach.

Ap JoBan Jbymranosuh
Bucoka mkona cTpyKOBHHX cTynuja 3a oOpasoBame BacnuTada, HoBu Can, Pe-
ny6iuka Cpouja

MNOACTUIAIBE PA3BOJA I'OBOPA JJIELIE
Y HPEAIIKOJICKOJ YCTAHOBU U POJHA
PABHOIIPABHOCT

Pesume: Pan monasu ojf HEMOCPETHOT MCKYCTBA CTEYCHOT KpO3
aKTUBHOCTH CTyJAeHaTa Bucoke IKoje CTPYKOBHHMX CTyauja 3a oOpa-
30Bame BacniuTada y Hosom Camy m3 meroamke pa3Boja roBopa. To ncky-
CTBO HaM OTKPHBA J]a CE IMHUTAKE POTHOCTH y pajay C JEIOM Ha pas3Bojy
roBOpa MoKazyje y IBOCTPYKOM OONHKY: Kao mpoOieM IpyKama jeTHAKUX
MOTYhHOCTH ¥ TIOJICTHIIaja Y Pa3BOjy TOBOpa 3a CBY JeIly 0e3 003upa Ha HhH-
XOB T0JI ¥l POJTHU CTATyC, &M M Ka0 U OJTHOC TIpeMa POTHIUM CTEPEOTHITIMA.
[Toka3yje ce ma Ta 1Ba acmekTa He MOpajy OuTH y Mel)ycOOHOM CKiany.
Pax ce 3amaxke 3a BEUXOBY MaKCHMaJIHy XapMOHH3AIH]y, a y CIydajeBIMa
rae To Huje moryhe, Aaje ce mpeaHOCT Hayely jeAHaKuX MOryhHOCTH U
MOJICTHIIA]ja.

Kwmyune peuu: pazBoj ToBOpa, pojl, POJHU CTEPEOTHIH, jeTHAKE
MoryhHoCTH.
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Jovan Ljustanovi¢, Ph.D.
Preschool Teachers’ Training College in Novi Sad, The Republic of Serbia

ENCOURAGING SPEECH DEVELOPMENT
IN PRESCHOOL CHILDREN AND GENDER EQUALITY

Summary: As its starting point, the article takes the immediate
experience gained through practical activity classes of Methodology of
speech development held by students of Preschool Teachers’ Training
College in Novi Sad. This experience shows that in working on speech
development of preschool children the issue of gender emerges in two
different shapes: as the problem of providing equal opportunities for spech
development for all children regardless of their sex or gender status, but
also as the attitude towards gender stereotypes. It can be seen that these two
aspects are not necesserily in accordance. The article advocates for their
maximum harmonization, and in the cases in which that is not possible it
favors the principle of equal opportunities and encouragements.

Key words: speech development, gender, gender stereotypes, equal
opportunities.

Ap Muanyrun Bypuukosuh
Bucoxka mkosna 3a BacmuTade CTPYKOBHHX CTynuja, AnekcuHall, PemyOnuka
Cpbuja

YKPAJUHCKA TTOE3UJA 3A JIELLY U MJUIAJIE

Pezume: Y pany ce pa3marpajy reHesa, NOCTHKa U TEMaTHKa yK-
pajuHCKe Toe3uje 3a NIy U MIIajie, Koja je HalllMM YUTaol[Ma BeoMa Ma-
7o no3Hara. Hajmpe yka3yjemo Ha ofpeheHe HIejHO-MOTHBCKE U JIMPCKE
0COOCHOCTH, KA0 W Ha 3HaYajHE TMPEACTaBHUKE Yy TIOCJIENba JBa BEKa.
CBecHH CBHX OrpaHMYeH-a M HEOCTYITHOCTH ofpeleHor nena marepuja-
na, pasmoTpuheMo, mpe cBera, antojorujy Bemap y cmenu (2007), unju
je mpupehuBay u npeBonunan Jyman Bypumuh. Pagu ce o perkom u
JParoleHOM TIOTyXBaTy, KOju y J100poj Mepu OCBET/hbaBa M IPEICTaBIba
YKPajUHCKy TIO€3H]jy 3a JeIly U MJIaJie Ofl FheHHUX 3a4eTaka 0 JaHAIIbUX
JlaHa.

Kwyune peuu: ykpajuHcka moesuja, Aena, MJajad, je3UK, CTHII,
TeMe, TOETUKE.
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Milutin Purickovi¢, Ph.D.
Preschool Teachers’ Training College in Aleksinac, The Republic of Serbia

UKRAINIAN POETRY FOR CHILDREN AND YOUTH

Summary: The paper deals with the origins, poetics and themes of
Ukrainian poetry for children and youth, which is little known to Serbian
readers. We draw attention to certain lyrical and motivic features, and the
most prominent representatives in the last two centuries. Aware of all the
limitations and unavailability of material, we will examine the anthology
Wind in the Prairie (2007), translated and edited by Dusan Puri$i¢. It is a
valuable project, which sheds light on Ukrainian poetry for children and
youth from its beginnings to modern times.

Key words: Ukrainian poetry, children, youth, language, style,
theme, poetics.

Jp Tamapa I'pyjuh
Bucoka mikona cTpyKOBHUX CTy[Hja 3a o0pa3oBame BacnuTada, Kukunma,
Pemry6nmuka CpbOuja

KOHCTPYKT JETUBCTBA
Y PAJOBUREBOM CTBAPAJIALITBY 3A JELTY

Pezume: Pan ce 6aBu ognocom [lymana PamoBuha mpema netnib-
CTBY W TOJOXajeM JeTeTa y CPIICKOM JIPYIITBY CEIaMICCETUX TOJMHA
nBasieceTor Beka. PamoBuh mpartu comuonomky u UCTOPUjCKY AUMEH3U]Y
NETUCTBA U JIeUje YKIbyUUBamkhEe y CBET ofpaciuX. Pa3BojHy AuMeH3Hjy
neTumcTBa PamoBuh mocMarpa Kpo3 pas3Boj KmUTe 3a JElly, Koja IpBEH-
CTBEHO JIOTIPUHOCH JI€Yj0j COIMjaTH3alHji U ofpacTamy. OBakaB mories
Ha JIeTe U JeTUICTBO YuHM PanoBrha MogepHUM TIECHHKOM KOjH Ha 0CO-
OeH HauMH 00jeInbYje CBET OJpacIuX U CBET JIele, MeHajyhu onmTu cTaB
IpeMa JIETeTy Kao pema ,,HuxeM  ouhy.

Kmwyune peuu: neTumHCTBO, eTe, KHUTA 3a JICITy.
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Tamara Grujié¢, Ph.D.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE CONSTRUCT OF CHILDHOOD
IN THE CHILDREN’S POETRY OF DUSKO RADOVIC

Summary: This article deals with Dusko Radovi¢’s comprehesion
of childhood and with the position of the child in the Serbian society
during 1970s. Radovi¢ follows the sociological and historical dimension of
childhood and the process of introducing a child into the world of adults.
He observes the developmental dimension of childhood in the light of the
development of children’s books which largely contribute to children’s
socialization and growing up. Having this kind of an attitude towards the
child and childhood makes Radovi¢ a modern poet with a unique way of
uniting the worlds of grown-ups and the world of children, while changing
the general attitude towards the child as a “lesser* being.

Key words: childhood, child, children’s book.

JAp bubana Paguh-Bojanuh

®dunozodpcku dakynrer, Hosu Can, Yausepsuter y Hopom Cany, Pemy6nmka
Cpbuja

ap Jacmuna HBophesuh

Bucoxka mkona ,,dakynreT 3a mpaBHe W mociaoBHE cryauje ap Jlazap Bpkaruh®,
VYausep3urer y Hoom Cany, Pemy6nuka Cpbuja

KOMIIETEHIIMJE HACTABHUKA CTPAHUX JE3UKA
Y HHO®OOPMATHNYKO JTOBA

Pezume: Beb 2.0 je komOnHAIM]a HU3a €IEKTPOHCKHX aIlIMKAINja,
ajara ¥ TEXHOJIOTH]a, BeO-CTPaHHUIIA 32 YMPEKaBAKHE U IPYIITBEHUX Mpe-
’Ka, KOjU MOTY YHaIllpeIUTH MHAMBHUAYATHO CTBapame Caapikaja Ha WH-
TEPHETY, Ka0 U IHbUXOBO Pa3MEHHBAKBE Yy EICKTPOHCKHUM MeIujuMma Ha
cBeTckoj Mpexu. [lomeHyTu caapxkaju ce y cBeTy Beh Ayru HU3 rofnHa ca
YCIEXOM MIPUMERY]y Y HaCTaBH CTPAHUX j€3HKa, a Y TOCIIE/IHhE BpeMe CBe
yemhe u ko Hac. Ha ocHOBY ucTpakuBama U3BpIIEHOT ca 58 HacCTaBHU-
Ka €HIVIECKOT je3WKa YCTaHOBJHEHO j€ Ja Beluka BehnHa ucnuTaHux Ha-
CTaBHUKA KOPUCTH padyyHap 3a IpUIIPeMy HaCTaBHOT MaTepHjaiia, ajau 1 3a
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KOMYHHUKAIIH]y ca CBOjUM CTyJeHTUMA (OWIJIO IMyTeM eIEKTPOHCKE IOIITEe
unu nipeko rpymna Ha Facebook ctpanumnama). Mehyrum, manu 6poj mehy
IbMMa 3allpaBo 3Ha 3a MPEIHOCTHU Koje MpyKajy Iiardgopme, anaTa U paj-
HU TIPOCTOPH, KOjU Cy Y BEITUKOM OpOjy JOCTYITHA HA HHTEPHETY U YECTO
OecruiaTHH, T€ y CTBapU HE 3HAJy KakKo W IITa Ja ojadepy 3a CBOj KOH-
KpeTaH YYHMOHUYKH KOHTEKCT. CTora je OCHOBHO IOJIa3MINTE OBOT pajia
MOTYhHOCT pa3BHjama KOMIICTCHIIM]a HACTABHUKA CTPAHUX j€3UKa Y OBOM
MOTJIeZly U TO MyTeM JeTajbHEe aHaju3e Mmorpeda Kojy HAaCTAaBHHUIIM MOTY
Jla U3BpIIIe HA MOYETKY CBaKe IIKOJICKe roaune. Pan he garu mpemopyke
BE3aHE 32 HAUMHE Ha KOj€ HACTABHUIIA MOTY Jia YTBPJIE KOje Cy moTpede,
KaKO I/bUXOBUX YUEHHKA, TAKO M FbUX CAMUX, T€ IITa J]a 0jabepy Ha OCHOBY
noOujeHNX pe3yJiTaTa.

Kwyune peuu: HacTaBHUIM CTPAHOT j€3UKa, KOMIIETEHITH]e, HHPOP-
MaIMOHEe TEXHOJIOTH]e, aHalIn3a MoTpeda.

Biljana Radi¢-Bojanié, Ph.D.

Faculty of Philosophy, University of Novi Sad, The Republic of Serbia
Jasmina DPordevié¢, Ph.D.

Faculty of Law and Business Studies ,,dr Lazar Vrkati¢, University of Novi Sad,
The Republic of Serbia

FOREIGN LANGUAGE TEACHERS COMPETENCIES
IN THE AGE OF ICT

Summary: Web 2.0 is a combination of applications, tools and
technologies, web pages for networking and social networks which can
help and improve the creation of content online as well as the exchange
in electronic media on the world wide web. They have been successfully
applied for a number of years in foreign language teaching all over the
world and in Serbia increasingly more in the last few years. A research
study conducted with 58 English language teachers has established that
a large majority of teachers use computers to prepare classroom material
as well as to communicate with their students (either via email or through
Facebook groups). However, only a small number of teachers is aware of
the advantages of platforms, tools and work spaces which are available
online and which are often free, so they do not know what to choose for
their own classroom context. The paper, therefore, suggests a way to
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develop foreign language teachers’ competencies in this respect through
a detailed needs analysis that should be conducted at the beginning of
every academic year. It will present recommendations regarding the ways
teachers can establish both their own needs and their students’ needs, as
well as the choices they can consequently make on the basis of the results
of the needs analysis.

Key words: foreign language teachers, competencies, information
technologies, needs analysis.

Jp UBan Tacuh, np JAparana I'nyman, np Aujana Kapyosuh
Texanuku dakynrer ,,Muxajno [lynmua*, 3pemannn, Yaupep3uteT y HoBom
Cany, Penyonmka CpOuja

Mmp Jesena Tacuh

OcHoBHa mKona ,,Muxajno [Tynua*, Betepauk

mp [Jajana Tyouh

Cpenma ctpyuna mkona Onaiu, Oyany, Perryonuka Cpouja

CAMOBPEJHOBAIHE — OPTAHU3AILINJA, PYKOBOBEIBE
N OBE3BEBUBAILE KBAJIMTETA PAJIA IIKOJIE

Pesume: 1lup camoBpeIHOBaA j€ YHaNpehuBame KBaIUTETA pa-
na mkoje. CaMOBpETHOBAKk-E j€ HCTOBPEMEHO U 3HAK /I je IIIKOJIa CIIpeM-
Ha JIa MPUXBATH OJrOBOPHOCT 3a COIICTBEHM paj U pa3Boj. To Huje jenu-
HU OOJIMK BpEIHOBama paja, ajk je OCHOBA 3a JIpyre BpPCTE BPEIHOBA-
wma. CaMoOBpeIHOBamke 0cio0ala mKomy o HAaMeTOCTH KOja Ce jaBJba Kao
MOCJICIUIA CIIOJbAIIEer BPEIHOBAaMHA Kao J0 Caja jeJUHOr BUAA Ipa-
hema ¥ BpenHOBama paja BaCIUTHO-0OPA30BHHUX YCTaHOBA. YBohemeM
CaMOBpEHOBamWka IIKOJA T0CTaje PaBHONPABAH MAPTHEP CIIOJbAIIEUM
eBajlyaTopuMa Koju he BpeIHOBamE CIIPOBOIUTH 110 UICHTHYHUM TOKa-
3aTeJbHUM, Kao U 110 Ta9HO ofipel)eHuM mporenypama 1 MeXaHU3MHMA.

VY pany cy NpHKa3aHU Pe3yATaTH HCTPAKUBAKHA KA0 U aKIIMOHH
iaH y o0nacTy opraHusanyje, pykoBohema u obe30ehuBama KBalIuTeTa
pana mKoJe.

Kmwyune peuu: caMOBpeTHOBambE, KBAJTUTET, IIIKOJIA, PyKOBOheHE.
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Ivan Tasi¢, Ph.D., Dragana GluSac, Ph.D., Dajana Karuovi¢, Ph.D.
Technical faculty ,,Mihajlo Pupin®, Zrenjanin, University of Novi Sad, The Re-
public of Serbia

Jelena Tasi¢, M.Sc.

Primary school ,,Mihajlo Pupin®, Veternik

Dajana Tubié, M.Sc.

Vocational secondary school Odzaci, Odzaci, The Republic of Serbia

SELF-EVALUATION — ORGANIZATION, MANAGEMENT
AND ENSURING THE QUALITY OF SCHOOLS

Summary: The goal of self-evaluation is to improve the quality of
the work of schools. Self-evaluation is also a signal that the school is willing
to accept responsibility for its work and growth. There are other types of
evaluation, but they are all based on self-evaluation. Self-evaluation in a
school can ease the tension occurring as a result of an external evaluation, as
so far the only form of monitoring and evaluation of educational institutions.
After the introduction of self-evaluation, schools become an equal partner
to the external evaluators and they both conduct the evaluation according
to identical indicators, and the specifically determined procedures and
mechanisms.

This paper presents the results of a research and an action plan for
the organization, management and ensuring the quality of the school.

Key words: self-evaluation, quality, school, leadership.

JAp Munan )Kusanosuh
Bucoka mkona cTpyKOBHHX CTyauja 3a oOpasoBame Bacmurada, Kpymesa, Pe-
myonmka Cpouja

I'EOI'EBPA U MATEMATUYKO-IUJAKTUYKE UI'PE

Pesume: Cemoun cMmo OypHOT pa3Boja pauyHapckKo-uH(pOpma-
IUOHMUX ypehaja u BUXOBE MacOBHE ymoTpeOe y CBUM obOjacTuma Jby/-
cKor xuBoTa. He camo 300r Tora u HacTaBa, Koja xelu u Tpeba na Oymae
CaBpeMEHa, CBOj Iporec Mopa oborahmBaTi HOBUM pe3yJITaTHMA OBHUX
TEXHOJIOTHja HAa CBMM HUBOMMA MIKOJIOBama. HapaBHO ma y ToMe Tpe-

72



Komnemenyuje eacnumaya 3a opywumeo 3narea Krwuea pesumea

0a Hahu mpaBy Mepy Y 3aBHCHOCTH O]l CIEIU(UYHOCTH 0Opa30BHUX Ca-
IpXaja, y3pacTa, OIpEeMIbEHOCTH YCTaHOBE, 00Y4EHOCTH ITpeaBada uTl.
Y ToMm cmuciy moceOHO Tpeba Outu 006a3puB y paay ca AeIoM y Mpea-
IIKOJICKOM 00pa3oBamy. BehuHa nerie y KOHTaKkT ca pauyHapoM J0Ja3u y
MOPOAMIIM, HajuelThe Kpo3 pa3He BUACO UTPHUIIE, KOje YECTO HEMajy HH-
KaKaB €JyKaTUBHHU 3Ha4aj. YIpaBo 300T Tora caBpeMeHH BacluTay Tpeda
na Oyne ocrnocobsbeH, He camo 3a u300p oaroBapajyhux enekTpOHCKUX
cazipikaja 3a neny, Beh u 3a kpeupeme TakBux caapixkaja. Ca THM OUIbEM
opne he 6utu npeacraBbeHe MoryhHOCTH mporpaMckor nakera GeoGe-
bra y kpeupamy MaTeMaTH4KO-IUAAKTHIKIX UTapa 3a ey MpeanIKo-
CKOT' y3pacTa.

Kwyune peuu: GeoGebra, MareMaTHuko-IUIAKTHUKE UTPE, TPE-
IITKOJICKO 00pa30Bambe.

Milan Zivanovié, Ph.D.
Preschool Teachers’ Training College in Krusevac, The Republic of Serbia

GEOGEBRA AND MATHEMATICAL-DIDACTIC GAMES

Summary: We are now witnessing the turbulent development of
computers and information devices and their massive use in all areas of life.
Not only because of this, the teaching process needs to be up to date and
enriched with new results of these technologies at all levels of education.
Of course, this needs to be done adequately and so that it suits specific
educational contents, students’ age, existing equipment and facilities,
the teachers’ skillfulness, etc. In this sense we have to be cautious when
working with children in preschool education. Majority of children comes
into contact with the computer in the family, usually through a variety of
video games that have no educational significance whatsoever. This is
why the modern teacher should be competent enough not only to select
appropriate e-contents for children, but also to create such contents. Having
that in mind we shall represent the possibilities offered by the feature set
GeoGebra for creation of mathematical and didactic games for preschool
children.

Key words: GeoGebra, mathematical-didactic games, preschool
education.
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Jp Cama Mapuunh, n1p Kpcrusoje Cninjynosuh
VYuuresbcku Bakynrer y Yxuiy, Yausep3uter y Kparyjesity, Penyonuka CpOuja

CTABOBHU BACIIMTAYA O COIICTBEHOJ
OCIIOCOB/BEHOCTH 3A HAEHTUO®UKALINIY
JAEINE HIOTEHIIUJAJIHO JAPOBUTE 3A MATEMATUKY

Pezume: Jlenia napoBuTa 3a MaTeMaTHKy MPEJICTaBIbaj]y HEH3MEPHO
OorarcTBo cBake Harje. Crtora je HEOMXOMHO TO OOTaTCTBO OTKPHBATH,
HETOBaTH M 00e30eInUTH My a/IeKBaTHY TOJPIIKY y Pa3BOjy MOTEHIIHjaa.
[TpBH KOpak y OpH3H 3a OBY KaTeropujy Jele, INIaHHUPake U OPraHu30BabEe
paza ca BUMa NPEACTaB/ba FHHXOBO MPEMO3HABAKE, ONHOCHO HHUXOBA
unentudukanyuja. Mimajyhu y Busy 31adaj paHor oopa3oBama, Ka0 OCHOBE
3a KacHHUje Y4eme U ycIleX y >KMBOTY, U JIOKa3e KOjH IMOKa3yjy oIpasia-
HOCT yJlarama y To 00pa3oBame, ayTopy UCTHUY 3Ha4a] paHe uAcHTH(HKA-
[Ij€ TIOTEHIIUjaJTHO JAPOBUTE JCIE y MPEAIIKOICKOM Teproay. Morso ou
Ce 3aT0 OYEKUBATH J1a Cy MpOoOJIEeMH y BE3U ca TUM U TEOPUJCKU M IMpPaK-
TUYHO pasjammeHd. Yumennne, mehytum, rosope cymporHo. WneHTtu-
dbukamnujy aere MOTCHIMjaTHO JapOBUTE 3a MAaTEMaTHKy IpaTre OpojHH
npobieMu U Temkohe Koju, M0 MHUILBEHY ayTopa, Yy OCHOBH MPOU3HIIA-
3¢ M3 HEIMOCTOjarka jJaCHUX KpUTepHjyMa Ha OCHOBY KOjUX OW ce BpIIWIiIa
UICHTU(UKAIIN]A, C jellHE CTPaHEe, U HEaJeKBaTHE OCIOOJFEHOCTH BaCITH-
Taya 3a 0Baj Mocao, ¢ Apyre. M3 TuX pasiora, Ha y30pKy BacIuTa4a Koju cy
3aIlOCJIEHU Y IPEIIKOJIICKUM ycTaHoBaMa y Penyonunu CpOuju, ucnuryjy
Ce CTaBOBH BaclUTada O COICTBEHO] OCIMOCOOJHEHOCTH 33 WACHTU(U-
KaIyjy Jere MOoTEHIMjaJHO JapOBUTE 32 MAaTEeMaTHKy, HAUYMHU Ha KOjU CY
3a Ty WACHTHU(UKALN]Y OCIIOCOOJEHU U YTHIIA] HHUITHjaTHOT 00pa3oBama
Ha Ty OCIOCOOJHEHOCT.

Kwyune peuu: nena noTeHIMjaTHO JApOBUTA 32 MAaTEMAaTHKY, IIPE-
IIKOJICKO BAacIUTamke U 00pa3oBame, BACIIUTAul, MATEMATHKA.
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Sanja Marici¢, Ph.D., Krstivoje Spijunovi¢, Ph.D.
Teacher Training Faculty, Uzice, University of Kragujevac, The Republic of
Serbia

ATTITUDES OF PRESCHOOL TEACHERS TOWARDS
THEIR OWN COMPETENCE FOR IDENTIFYING CHILDREN
POTENTIALLY GIFTED FOR MATHEMATICS

Summary: Children gifted for mathematics represent an immense
treasure of every nation. Therefore it is important to recognize this
treasure, nurture it and provide an adequate assistance in developing this
potential. The first step in caring for this category of children, planning
and organizing work with them, is to recognize, or identify them. Given
the importance of early education, as the basis for later learning and
success in life, and the evidence that justify the validity of investing
in education, the authors point out the importance of identification of
potentially gifted children, as early as in the preschool period. One would
expect the problems concerning this issue have already been theoretically
and practically solved. However, facts show otherwise. Identification of
children potentially gifted for mathematics is accompanied by various
problems and difficulties, which, in our opinion, basically stem from the
absence of clear criteria on the bases of which the identification would be
performed on the one hand, and an inadequate competence of teachers for
this job, on the other hand. For these reasons, we questioned the attitudes
of preschool teachers towards their own competence for identifying
children potentially gifted for mathematics, the ways in which they
have been trained for this identification, and the influence of their initial
education on their competence on a sample of teachers who work in
preschool institutions in the Republic of Serbia.

Key words: children potentially gifted for mathematics, preschool
education and education in general, preschool teachers, mathematics.
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Jp Osba Apcennjesuh

®axkynTeT 3a MeHapMeHT y Cpemckum KaprnoBuuma, YHUBEp3HUTET ,, YHUOH —
Hukona Tecna®“ y beorpany, Penyonuka CpOuja

ap Jacmuna Apcenujesuh

Bucoka mkoyia CTPYKOBHHX CTyAdWja 3a oOpa3oBame Bacmnurtada, Kukunza,
Pemry6muka CpbOuja

mp Jbusbana Jb. bysnarosuh

QDaxkynTeT 3a MeHauMeHT y Cpemckum KaprnoBuuma, YHUBEp3UTET ,, YHUOH —
Hukona Tecna® y beorpany, Penyonuka CpOuja

CIIPEMHOCT HA IPOMEHE 3AIIOCJIEHUX
KAO OCHOBA PA3BOJA OBPA3OBAIbA

Pesume: Y mpomeHama koje ce HY)KHO MOpajy OABHjaTH Y OKBH-
py HactaBe U 00pa30Bama, KJbyUHY YJIOTY UMajy OHH Cy0jeKTH KOju Tpe-
0a 1a je UMIJIEMEHTHPAjy — 3amociieHu y 00pa3oBamy, MOCEOHO HACTaB-
Hunm. JlaHac ce cBe yemhe, ¥ TO HE caMO y KOHTEKCTY WHTCH3HBHE Jie-
[EeHTpajJu3anuje o0pa3oBama M OBIAMINMBamba 3aIOCICHHX, TTIOMUEE H
¢dpasza HaCTaBHUK-JIHJED, Ka0 podecroHamall KOjiu CBOjOM €HTY3Hja3MOM
U HEMPECTaHUM CTPEMJbCHEM Ka pa3Bojy M WHOBAIlMjaMa, MojacThYyhe
Jiellyje Ha Ipyre KoJjiere y KOJeKTHBY M YHOCH MO3UTHBHE ITPOMEHE U TO0-
Make y CBOje pasHO OKpykeme. CTora je Tema OBOT pajia — HCTPaKUBAE
TOJIEPAHTHOCTH IIpeMa IpOMEHaMa HAaCTaBHUKA — y CBETIy pedopMu
oOpa3oBama pelieBaHTHA U BeoMa 3HauajHa. VcTpaxuBame je crpoBese-
HO y HOBOCQJICKMM MIKOJIaMa, & KOHIENTYaJM30BaHO j& aHAIH3HpAEeM
CIOCOOHOCTH y30pKa 3a CHAJlaKeHhe Y HECHTYPHUM, KOH(GIMKTHUM HIIH
KOMIUTMKOBaHMM cuTyanujama. [lomynmanmjy McTpaKMBamba YUHHIH CY
Y4UTEJbU, HACTABHULM, NIpodecopu, Menaro3u, rncuxoio3u, OndarnoTexa-
pH, MeaMjaTeKapyu M JUPEKTOpH IIKoja. Pe3ynrtatu y menuHu ykasyjy Ha
BEOMa 33/10B0JbaBajyhy ToJepaHIMjy 3al0CICHUX Y HOBOCAICKUM IIIKOJIa-
Ma TpemMa MpoMeHaMa Kao OJUTMYHOT TOTEHIIHjalia 3a yBoheme IpoMeHa y
00pa30BHHU CHCTEM, JIOK JIETaJbHHjE aHAIN3E YKa3yjy Ha pa3liuKy y HUBOY
TOJIepaHIIMj€ 3ar0CIeHUX Y IPUBATHUM M JAP>KaBHUM IIKosaMma (y KOPUCT
IPUBATHUX), HA Behy CIpeMHOCT Ha MPOMEHE KOJ| JKEHCKE MOIyJaluje u
KOJ] OHUX KOjU UMajy HH(POpMATUIKO 00pa3oBame.

Kwyune peuu: mpomene, TolepaHiiyje npema mpoMeHama, 3amnocie-
HU, HACTABHHK, 00pa30Bambe.
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Olja Arsenijevi¢, Ph.D.

Faculty of Management in Sremski Karlovci, University ,,Union — Nikola Tesla*
in Belgrade, The Republic of Serbia

Jasmina Arsenijevi¢, Ph.D.

Preschool Teachers’ Training College in Kikinda, The Republic of Serbia
Ljiljana LJ. Bulatovi¢, M.Sc.

Faculty of Management in Sremski Karlovci, University ,,Union — Nikola Tesla*
in Belgrade, The Republic of Serbia

EMPLOYEES’ READINESS FOR CHANGE
AS A BASIS FOR EDUCATIONAL DEVELOPMENT

Summary: In the changes that inevitably take place in education
and training, the key role is played by those who implement those changes
— the people working in education, especially the teachers. In that sense,
the teacher-leader is an emerging concept with increasing significance and
popularity, and not only in the context of decentralization of education
and employee empowerment. A teacher-leader is the professional whose
enthusiasm and continual striving towards development and innovation
encourages other colleagues and brings positive changes and improvements
into his working environment. Therefore, the focus of this paper — the
research about change tolerance of employees in educational institutions
— is highly relevant and significant in the light of the educational reform.
The survey was conducted in elementary schools in Novi Sad, and has been
conceptualized through the analysis of the ability of the sample to cope with
uncertain, conflicting or complicated situations. The research population
comprised teachers, professors, pedagogues, psychologists, librarians,
media librarians and principals. The results in general indicate a very
satisfactory tolerance of employees to change as a valuable potential for
introducing changes in the educational system, and more detailed analyses
have shown there is a difference in the tolerance level of employees in
private and in public schools (in favor of the private ones), and that there
exists a greater readiness for change in female population and in population
with computer education.

Key words: change, change tolerance, employee, teacher, educa-
tion.
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Ap Muuopan Bykuh

®akynrer cnopra u (Qu3MYKOr BacmuTama, YHuBep3uteT y Hosom Cany, Pe-
myonmka Cpouja

ap Muika Bykuh

®dakynreT 3a MEHaIMEHT y criopty, Asida yausepsuret , Penyonmuka CpOuja
MupeJsa Bydyenon, mactep, Muiuua Bykuh

IIpeamkoncka ycranosa ,,Panocno nerumcrso’, HoBu Can, Peny6nuka Cpouja

METOAUKA PYKOMETA U PU3NYKOI' BACIIUTAIBA
3A JTEYUIN Y3PACT

Pezume: CBaku mporpaMm paja MCTUYE HEKY cHelu(UYHOCT. AK-
[EHTHpa NPUHIMIT UTPe WIKM PaJHO NPAKTUYHO OCIOCOOJpaBame y3 He-
MOZICJBHOCT HA y3pacHe TpyIie Tpaay YUTaBy METOJCKY WHETPAUCITUILIH-
HApHOCT OKO JE€JHOT MojMa MpUOIMKaBamba, 3aHUMamkbe (OPMHU IIKOJICKOT
yaca.Y3 yBa)kaBamb€ CBUX OBUX CHIEU(PUIHOCTH MOPAMO CXBAaTUTH J1a CAMO
MIpaBUJIHUM J03UpamkEeM, BEKOAmeM, KOje je KOHTHHYHPAHO M HajMambe
IPUCYTHO TPHU 0 YETHPH IyTa Y TOKY HEJEJbe, MOKEMO OCTBapUTH IPO-
MEHE MOTOPHYKOT MPOCTOPA JIMYHOCTH JeTeTa. To 3Hauu J1a CBaKoT JaHa
Tpeba BexxOaTH, jep je To rapaHiidja 100por MOCTypaIHOT cTaryca JAeTeTa
WIY TOTEHIMjaTHOT PyKOMEeTalla, Te IMaTH HajMambe TP 0 YETUPH MyTa
3aHUMamke M3 METOAMKE PYKOMETa Y3 CBAKOTHEBHY IIETHY M CIOOOTHY
JICYNjy TPy PyKOMeTa, ako XoheMo JJa OCTBApHMO ONTHUMAJIM3ALIN]y Tpa-
BIJIHOT pacTa pa3Boja Miajor pykomerma. OBU NPUHIUIH Bake 3a JICIy
Koja ce 0aBe PyKOMETOM M IIKOJCKUM CIOPTOM: MPHUHLMII HAYYHOCTH,
NPUHIMI 3IPaBCTBEHO-BACIIUTHE YCMEPHOCTH, NMPUHIUII CBECTPAHOCTH,
NPUHIUI TPAjHOCTH, IPUHIMI 320aBe U Pa3oHO/e, MPUHIIUIT y3pacHE Of-
MEpPEHOCTH, TPUHITUI CHCTEMATUYHOCTH, IIPHHIIAT OYUTIICTHOCTH 1 TIPUH-
IIUIT CEJIEKTUBHOCTH.

Kwyune peuu: MmeToka, pykoOMeT, Je1ia, Iporpam.
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Milorad Dukié, Ph.D.

Faculty of Sports and Physical Education, Novi Sad, University of Novi Sad,
The Republic of Serbia

Milka Duki¢, Ph.D.

Faculty of Management in Sport, Alpha University, The Republic of Serbia
Mirela Vucenov, M.A., Milica Dukié

Preschool Institution ,,Radosno detinjstvo*, Novi Sad, The Republic of Serbia

METHODOLOGY OF HANDBALL AND PHYSICAL
EDUCATION FOR CHILDREN

Summary: Each program highlights different specificities. Each
one emphasizes either the principle of play or practical training and, even
without grouping children according to their age, builds an interdisciplinary
methodology around one joining notion — that of a school class. We
should never disregard any of these specificities, and understand that the
changes in the motor space of a child’s personality could only be achieved
if physical exercise is proportionate, continuous and done three to four
times per week. This implies that physical exercise needs to be done every
day to guarantee correct posture of a child or a potential handball player.
Furthermore, we should organize at least three or four practical classes
in Methodology of handball per week, together with everyday walking
exercise and free children’s play if we are to achieve the optimization of
normal growth and development of a young handball player. The following
principles apply to children who play handball and practice school sports:
the scientific principle, the principle of health-educational direction, the
principle of versatility, the continuity principle, the principle of fun and
entertainment, age-adequateness principle, the systematics principle, the
principle of obviousness and the principle of selectivity.

Key words: methodology, handball, children, program.
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Mp Janujena Cranojesuh

Iemaromku 3aBox Bojsonune, HoBu Can, Peryomuka Cpouja

ap Ceenka CaBuh

®dunozodhcku dakynrer, Hou Can, Yausepsurer y HoBom Cany, PemyOmmka
Cpbuja

ITPUMEHA ITPOI'PAMA 3A YCBAJAILE
EHIVIECKOI' JE3UKA HA ITPEJIIKOJICKOM HUBOY

Pesume: Tlporpam 3a ycBajame eHmieckor jesuka Teddies and
Bunnies ce peanu3syje Beh neser roguna y [Ipenmkosnckoj ycranos ,,Pa-
nocHo netubeTBO y HoBoM Cany. Ox 2008. ronune peain3aTopke OBOT
nporpama Cy BacIMTayHIle Koje Cy YCIEIIHO caBiajalie mporpam cral-
HOT CTPYYHOT' yCaBpIlIaBama HACTAaBHHKA M HACTaBHHIIA, BACIIUTAYUIA H
CTPYYHHUX CapaJHHKa U CapaJHHLA. Y OBOM pay OMHCYjeMO U aHAIN3Upa-
MO MIPOTpaM CTPYYHOT ycaBpllaBama U MPUMEHY CTEUCHUX 3Hama y CBa-
KOJIHEBHUM aKTUBHOCTHMA Ha EHIJIECKOM je3UKY Ha IPEAIIKOICKOM HHUBOY.
[NTomamu koje cMo 100MIIe TOHOBJFEHUM aHKETHpPAmhEeM yUECHUIA CEMHUHA-
pa 4 ogHOCHO 5 roaMHa mocie oOyke, MoKasyjy Ja MporpamM JIOMPUHOCH
CTHIIaly 3HaMa, BEIITHHA U CIOCOOHOCTH, /12 jé KOPHCTaH 3a JaJbu paj u
J1a je IPUMEHJBUB y PAKCH.

Kwyune peuu: Teddies and Bunnies — mporpam 3a ycBajame eHIve-
cKor jesuka, [Ipeamkoncka ycranosa ,,PaqocHO AETHHCTBO, BaCIUTAYH-
11e, IPOrpaM CTAJTHOT CTPYYHOT yCaBpIaBamba.

Danijela Stanojevié, M.Sc.

Vojvodinian Bureau of Education, Novi Sad, The Republic of Serbia

Svenka Savi¢, Ph.D.

Faculty of Philosophy, Novi Sad, University of Novi Sad, The Republic of Serbia

THE ENGLISH LANGUAGE ACQUISITION PROGRAM
AND ITS APPLICATION ON THE PRESCHOOL LEVEL

Summary: The English language acquisition program 7eddies and
Bunnies has been realized for nine years in the Preschool Institution “Radosno
detinjstvo” in Novi Sad. Since 2008, the implementers of the program have
been the kindergarten teachers who successfully completed the continuous
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professional development program for teachers, kindergarten teachers and
expert associates. In this paper we describe and analyze the program and
its application in everyday activities in English on the preschool level. Data
we collected by the repeated questionnaire 4 and 5 years after the training
show that the program contributed in the process of knowledge and skills
acquisition; that the program is useful for the further work and that it is
applicable in practice.

Key words: Teddies and Bunnies — the English language acquisi-
tion program, The Preschool Institution “Radosno detinjstvo”, kindergar-
ten teachers, continuous professional development program for teachers,
kindergarten teachers and expert associates.

Jp 3opan Mujuh

Bucoka mkona cTpyKOBHHX CTyAHja 3a 00pa3oBame BacnuTada, Kukuuma, Pemy-
ommka CpOuja

HNBana CenaxoBuh, Bacnurau

Kuknnna, Pemryonmuka Cpouja

KOOPAUMHAIINJA KAO KOMBUHAIINJA ITPUPOJHUX
OBJIMKA KPETAIBA KOJA JAELE INPEAIIKOJICKOI' Y3PACTA

Pesume: MOTOpHUYKH IPOCTOP JETETa KOJU Y Ce0M CaJp>KU OCHOB-
He (uznuke crocoOHOCTH (CHAry, Op3uHY, U3APKIBUBOCT, KOOPIUHALIH]Y,
¢rekcuOMITHOCT) Haj0oJbe he ce pa3BUTH KOMOWHAIIM]OM MPUPOTHUX 00-
JUKa KpeTama. buotuuka MoTopuuka 3Hama KOJ JIele MPEAIIKOICKOT y3-
pacta cy OCHOB H-HXOBE KpETHE CTPYKType, MPEIUCIIO3UPaHe HUXOBUM
pohemem. Koopaunaiiyja kox ere oBOT y3pacTa MpeAcTaB/ba HajBaXKHH]E
MOTOPUYKO oOenexje. Paznmuunutu aytopw pa3nuyuuTo ACPUHHUIITY I10jaM
KOOOpJIMHAIIM]Ee, aJli Ce CIIAaXy Ja OHa y ceOu caap ki HEpBHOMUIIMhHY
yckimal)eHOCT TIeTIoT TeJla U JIeJIoBa Tejla Y MpocTopy U BpemeHy. Koopnu-
Halyja Moxke 6utu 6a3uuHa, crienuduyHa u curyanujcka. [Ipenmer oBor
pama je Oa3uyHa KOOpJIWHAIM]a 3aCHOBaHA HA KOMOWHAIUjU MPUPOTHUX
o0OnmKa KpeTama (Xomame, Tpyame, CKakame, Nemhame, KOTpJhambe, Ipe-
BpTame, rypame, Byuene, Oarame, ralame, MpoBIadehe...) KO/ Ae1e mpe-
HIKOJICKOT y3pcTa. Lusb pana je mpuka3 BeXOM KOOpAWHAIH]E KPO3 MOJH-
roH. BexxOe cy pahene ca gemnom y3pacrta o 6-7 roauHa, y IpeIIIKoiICKoj
yCcTaHoBH ,,Jparospy6 Younku“y Kukunau, mux 40. [ToctynHo, KOHTHHY-
MpPaHo, PAaBIIIHO 07a0paHo BexkOame KOOpANHAIM]e KOMOMHOBAKHEM IPH-
pOIHUX 00JIMKa KpeTama, CTBopuhe no0py 0a3y 3a 1ajby HaJAOTPaIBky CIIO-
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KEHHUX U CHEUPUUHUX KPETHUX CTPYKYpPa, KAKO y (PU3NYKOM BaCHUTAY
TaKo M y CHOPTY, U AenoBahe Ha pa3Boj LETOKYIHOI MOTOPHYKOL, KOTHU-
TUBHOT U KOHAaTUBHOT IPOCTOpA JETeTa.

Kwyune peuu: npupoanu oOnHMIM KpeTama, Jela MPeaKoICKor
y3pacra, KoOOpIuHaIIja.

Zoran Miji¢, Ph.D.

Preschool Teachers’ Training College in Novi Sad, TheRepublic of Serbia
Ivana Selakovi¢, teacher

Kikinda, The Republic of Serbia

COORDINATION AS A COMBINATION OF NATURAL
FORMS OF MOVEMENT IN PRESCHOOL CHILDREN

Summary: Motor area of the child contains the basic physical
abilities (strength, speed, endurance, coordination, and flexibility) and
will best develop through combination of natural forms of movement.
Biotic motor skills in preschool children are the basis for their movement
patterns, and are predisposed at their birth. Coordination in children of this
age is the most important motor skill determinant. A number of authors
define the concept of coordination differently, but agree that coordination
contains neuromuscular alignment of the entire body and body parts in
space and time. Coordination can be basic, specific, and situational.
The topic of this paper is basic coordination built on a combination of
natural forms of movement (walking, running, jumping, climbing, rolling,
tumbling, pushing, pulling, throwing, shooting, and crawling) in children
of preschool age. The purpose of this paper is to demonstrate coordination
exercises while moving through an obstacle course. These exercises were
conducted with forty children aged six to seven, in the preschool institution
“Dragoljub Udicki” in Kikinda. Gradual, continuous, and properly selected
coordination exercises that combine natural forms of movement will create
a good base for further development of complex and specific motion skills.
These skills can then be applied to physical education and sport and will
influence the development of entire motor, cognitive, and connotative
space of a child.

Key words: natural forms of movement, preschool children,
coordination.
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Mp Anrena Mecapou ’JKuBkoB

Bucoka mkona cTpyKOBHHUX CTyAHja 3a oOpa3oBame BacnuTada, Kukuaga, Pemy-
omuka CpbOuja

ap bpanko Kpemanosuh

dakynrer cnopra U ¢usnuxor Bacnurama, Hosu Cax, Yausepsuter y HoBom
Cany, Pemryonmuka Cp6uja

PA3BOJ MOTOPUYKHUX CITOCOBHOCTHU U YCBAJAIBE OC-
HOBHUX MATEMATUYKHUX ITOJMOBA KPO3 IIOKPETHE
HUI'PE KOJ AELHE MUIABEI' HIKOJICKOI' Y3PACTA

Pesume: CaBpeMeHe TeopHje aKTUBHOT yuerha IPEropydyjy WHTe-
rpalnujy pasMuuTUX MpeaMeTa U 00JacTH, MOCeOHO y HIKHM pa3peau-
Ma OCHOBHE IIIKOJIE TIPUMEHOM Hrpe. MHTerpamnmja HacTaBHUX caapikaja
je mojadyaHa ca casHambKMMa O HETaTWBHUM MOCJIEAHMIamMa o0pa3oBama y
OKOJTHOCTHMA CHUCTEMA IPETEepPaHe YCUTHEHOCTH HACTABHOT PaJia U UCLET-
KaHOCTH HAaCTAaBHHUX CaJp)aja Ha HAaCTaBHE IpeaMeTe. Y NMPaKCH OCHOB-
HOIIKOJICKOT 00pa3oBama U /1ajbe JOMHMHUPA KOHLENT HAayYHO OPHjEHTH-
caHe HacTaBe, U3 KOjer MPOUCTHYE peann3alyja CTPOro MmoJae/beHUX 00-
pPa3oBHHUX 00JIaCTH, KOjU Cy YHyTap ceOe jorn Bulle moaesbeHu. [lokpeTHe
urpe cy npusarolene aenu mMialer mKoJICKOT y3pacTa, OJHOCHO lUXOBOM
3HaWY, cocoOHOocTUMa U MoryhHOocTHMa. YcMmepeHe cy Ha pa3Boj Mo-
TOPUYKHX CIIOCOOHOCTH M YCBajame MOYETHUX MAaTEeMaTHYKHX I10jMOBa
(mpocTopHe M BpeMEHCKe pefaluje, ojaM cKyna, Benuuune u 6oje). Kon
n300pa urapa BOAM Ce padyHa Jla Ce OCTBAPH KOMJICKCAH YTHIIA] HA JICUjH
OpraHm3aM, Jia ce MOoJa3| Off jeJHOCTABHUjUX M TMO3HATUX Mrapa, a Ja ce
MIOCTENCHO OHE YCIOKIbaBajy. OCHOBHU LIMJb HacTaBe (PU3UUKOT BACITH-
Tamwa je J1a 0/iroBapajyhM MOTOPUYKUM aKTUBHOCTHMA, a Y HEIIOCPEHO]
BE3H Ca OCTAJIMM 00IacTHMa, TOTIPHHECE YKYITHOM pa3Bojy y4eHHKa — KOT-
HUTHBHOM, a()€KTUBHOM M MOTOPHYKOM. [IpUHITUI CBECTPAaHOCTH Y HACTa-
BU (PM3NYKOT BaCIUTamka j€ /1a CE TEJIECHUM BeXOameM M OCTAIUM Cpe-
CTBHMa yTHYE Ha Pa3B0j CBUX CTPaHa JMYHOCTH — YMHY, (QU3UUKY, ICUXUY-
Ky, COLIMjaJIHy, MOpaJIHY, PaJHY, IOK Y HACTAaBU MaTeMaTHKE YUEHUK CTUYE
HOBa 3Hama, Pa3BHja JIOTHYKO, MATEMAaTUYKO MUILbEHE, GOpMUpPA HAYUHH
nores Ha cBeT. [IporpaM nmpeanKoIcKor BacuTama 1 00pa3oBama aKiie-
HAT CTaBJhba HAa UTPOBHE aKTUBHOCTH, KOje ce y HajBehoj Mepu 3apKaBajy
U y IIPBOM pa3pey OCHOBHE IIKOJIe, 1a Ou ce aery oMoryhuo jJakmm mpe-
Ja3 Ha HOBe o0aBese.

Kwyune peyu: $pu3ndxo BacuTame, MOTOPHUKE CIIOCOOHOCTH, OC-
HOBHHM MaTe€MaTHUYKH I10jMOBH, IOKPETHE UTPe, MiIahil IKOJICKH y3pacTa.
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DEVELOPMENT OF MOTOR ABILITIES AND THE
ACQUISITION OF BASIC MATHEMATICAL NOTIONS
THROUGH ACTION GAMES IN LOWER GRADES OF
ELEMENTARY SCHOOL

Summary: Contemporary theories of active learning recommend the
use of games in an attempt to achieve an integration of different subjects
and fields of knowledge, especially in lower grades of elementary school.
The need for such integration is further emphasized by the fact that an
education within a system of overly fragmented teaching process and the
contents broken down into different subjects can have negative effects. In
elementary school, the concept of scientifically oriented teaching is still
dominant. This implies a strict division between the academic fields and
further divisions within each field. Action games are adjusted to children in
lower grades of elementary school, and their knowledge, abilities and skills.
These games aim at the development of motor abilities and the acquisition
of basic mathematical notions (time and space relations, the notion of
set, size and color). Guidelines for choosing the games are: the games
should influence the child’s organism as a whole, simpler and familiar
games should come first and gradually progress to the more complicated
ones. The basic goal of physical education is to use adequate motor
activities, and those closely related to other fields, so it could contribute
to the pupils’ overall development — cognitive, affective and motor. The
versatility principle in the teaching of physical education enables the use
of body exercise and other means of teaching to affect the development
of all aspects of personality — intellectual, physical, psychological, social,
moral, working, whereas in the teaching of mathematics pupils gain new
knowledge, develop logic, mathematical thinking, and form a scientific
view of the world. The preschool curriculum accentuates games as a way
of learning, and most of those games remain present in the first grade of
elementary school, so the children are enabled an easier transition towards
the new tasks which await them.

Key words: physical education, motor abilities, basic mathematical
notions, action games, children aged 7-10.
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Stela Bosilkovska, M.Sc., Violeta JanuSeva, Ph.D.
Faculty for Teachers, Bitola, The Saint Clement of Ohrid University of Bitola,
The Republic of Macedonia

COMPARATIVE ANALYSIS OF THE MACEDONIAN AND THE
SERBIAN AS FOREIGN LANGUAGES FOR THE STUDENTS
FROM ONE OF THE FORMER YUGOSLAYV REPUBLICS

Summary: In the time of SFRY, when Serbo-Croatian was the
official language in all of SFRY and the languages of its republics were
official only within the corresponding republics, there were no language
obstacles for students from one republic to study in another republic of
SFRY. However, the disintegration of SFRY has initiated divergence from
the Serbo-Croatian language on behalf of the new sovereign states as well
as a tendency towards abstergent language cleansing from the influences
that Serbo-Croatian made on the languages of the other republics over
the decades after WW2. This process boomed in all of the republics of
former SFRY with the only difference being in the time when it began
to become more intense and one of the fervent topics of grammarians,
linguists and philologists of the corresponding republics. Nowadays there
are separate grammars of the Serbian, Croatian, Bosnian, and Montenegrin
language, as well as distinctive norms set codifying them as the standard
languages in the respective countries. Nevertheless, the reforms streaming
from the European integration process and the internet intensify contact of
the languages of these countries. We could say a world of languages now
lying in our hand is to be credited to the internet. Now, how much do the
diverging of the languages of the former SFRY republics and the Internet
influence the language of the foreign students today; which problems do
they face when studying in a former SFRY republic, nowadays defined
as a foreign country and the language to study in — a foreign language?
Does the diploma earned in the foreign language in the foreign country
make the new generations of preschool and school teachers linguistically
competent performers to enter the educational process in preschool and
school institutions?

Key words: comparative analysis, interference, competence, pre-
school education preschool education.
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Jp Hepo Cnacojesuh

[Menaromxu dakynret, bujessuna, Pemyonuka Cpricka

Januna Mojuh, mactep

Hjeunju Bpruh ,Yuka Joa 3maj“, bujersuna, Perrybmmka Cpricka

HAJBUTHUJE CTPYYHE U METOJAUYKE
KOMIIETEHIIUJE BACIIMTAYA 3A KBAJIUTETHY
OPTAHUM3AIINIY, IVTAHUPAILE U YPEBUBAIBE CPEJIMHE
3A XOJIMCTHYKH ITPOI'PAM PAHOI' YYEIBA

Pe3zume: bynyhu na cy y Teopuju W mpakCH Mame-BHIIE TMO3HA-
T€ JBUje KOHIIEMIMjEe paja ca MpeauIkoickoMm ajeriom: (1) xoHmenmuja
»IIPHCHJbaBama™ (M300pa caapkaja U HaYMHA paja Koju je ,,Haj0oJpH 3a
JMjeTe 10 MUILBEHY OJpAciuX’, YIIIaBHOM, POJUTEha M BAacIUTa4ya) U
(2) ,,koHLIENIM]ja MOAPIIKE U XpaOpema™, KOjoM ce MPOMOBHUIIIE AKTUBUTET
JjeTtera, Kao KJbYYHO YIOPUINTE ycIjexa, Of BeJIMKE je BaXKHOCTH Ja Ce
CTpPYYHA JaBHOCT M IIPaKca JJAJIEKO BUIIIE TOCBETE U3TPAIbU U METOJHYKOM
npouInpamy 1jeTOBUTHX MPOrpaMa, KOju BUIIE OAroBapajy 0BOj ApYyroj.
MeTtoauuky MPUCTYI OBOj JIPYroj KOHICTIIU)H J[jeTeTa Kao aKTepa, Ipe
CJIOKEHUM j€ 3a/1aTKOM, jep C€ JaCHO 3aCHUBA, IIPHje CBETa, Ha HJejama O
Ij€JIOBUTUM HJIM XOJIMCTHUKKUM MPOTrpaMuMa PaHoT yuerha U KBAIUTETHOM
1 100po m3rpalleHoM cucTemMy nmpoPeCUOHATHUX KOMIICTCHIIM]a BaCIIUTA-
ya, Kao 3Ha4ajHe oJIpaciie 0code K0joj Cce MOoBjepaBa MOApKaBame Pa3Boja,
y OKBHpY 100p0 ypeheHe u ajeTeTy HaKJIOmheHe COLMjaHe U MaTepujaIHe
CpeIuHe, CTUMYJIATUBHO] KJIMMH Yy OAHOCHMA, KOJOM C€ JIUjeTe MOIITYje
Kao JIMYHOCT y Pa3Bojy, y IyHOM cMucity Te pujeun. bynyhu na ce ymora
OJJpaciiuX orvie[a HajBHILE y MaKJbUBOM Ipahemy WHAWKATOpa pa3Boja, a
umajyhu y Buny, npuje cBera, rojeinHIa, Berose norpede, MoryhHocTH u
MOTHBE, Y HHTEpIpETaluji mporpaMa ce Hamehe kao morpeba, 3HaAYajHO
Beher obuma ,,AudepeHIrpaHuX aKTUBHOCTH , IITO UMILTUIMpA U J100pe
METOJIMYKE YCIIOBE 3a AudepeHIupaHo ydeme. [pyrauuje, jeIHOCTaBHO
Huje Moryhe OiaroBpeMeHoO yOunuTH pa3BojHE MOTpede HU TeHEHIH]E, U3-
paskeHe KpO3 UCXOJIC yUeHa.

Kmwyune pujeuu: moapiika u xpabpeme TOKOM pa3Boja U y4erma, X0-
JUCTUYKH MPOrpaMU PaHOT y4era, KOMITEHIMje BacluTaya, ypehupame
CpeauHe.
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Pero Spasojevié, Ph.D.

Faculty of Teacher Education, Bijeljina, The Republic of Srpska
Danica Moji¢, ML.A.

Kindergarten ,,Cika Jova Zmaj*, Bijeljina, The Repubic of Srpska

THE MOST IMPORTANT PROFESSIONAL
AND METHODOLOGICAL COMPETENCES OF
KINDERGARTEN TEACHERS FOR QUALITY ORGANIZATION,
PLANNING AND DEVELOPMENT OF THE ENVIRONMENT
FOR THE HOLISTIC PROGRAM OF EARLY LEARNING

Summary: Both theory and practice recognize two basic concepts
of working with preschool children: (1) the concept of “forcing® (the
choice of contents and methods which is “best for the child according
to adults®, mainly parents and teachers), and (2) “the concept of support
and encouragement®, which promotes the activity of the child, as a key
stronghold of success. Therefore it is of great importance to devote far
more attention and effort both by the professional community and the
practical workers to building and methodical profiling of comprehensive
programs that are more appropriate for the latter. The methodical approach
to the latter concept, apart from respecting the child as an actor, finds itself
before a complex task, because it is clearly based primarily on the ideas
of comprehensive and holistic programs of early learning and a solid and
well developed system of professional competences of a teacher as an
important adult entrusted to support the child’s development, within an
organized and child friendly social and physical environment, stimulating
climate in relations, and in which the child is respected as a developing
person, in the full sense of the word. Since the role of adults is mostly
reflected in close monitoring of the development indicators, while bearing
in mind the individual, his or her needs, abilities and motivations, the
interpretation of programs imposes the need for “differentiated activities*
to be used in amuch greater extent, which also implies good methodological
requirements for differentiated learning. Otherwise, developmental needs
and tendencies expressed through learning outcomes can simply not be
timely noticed.

Key words: support and encouragement during the development
and learning, holistic programs of early learning, competences, educators,
environment arranging.
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JAp Anekcanapa Ilepuh-Hukoauh
Bucoka cTpykoBHa mkosna 3a Tekctudi, Jleckosan, Pemybnuka Cpouja

YJIOTI'A, 3HAYAJ, I10JIOKAJ 1 TTPOBJIEMH
JIMKOBHE KVJITYPE Y OBPA3OBABY

Pe3zume: JlukoBHa KyATypay 00pa3oBamy y HallleM BpEMEHY je Ipext
BEJTMKUM HM3a30BOM U TOJ] BETUKUM mpuTHCcKoM. OBaj paa TeMeJbH ce Ha
yJ103H, TIOJIOXKA]y, 3Ha4yajy U MpoOIeMruMa JIMKOBHE KyJIType y 00pa3oBamy.
CBaku 0J1 aHaTM3UpPAaHUX oJ]aTaka HOCU CBoje oapehene crnennpuaHoCTH
U pacrpaBiba 0 ofpel)eHUM MHUTamkUMa W MPoOJIeMUMa Yy AyXy BpeMeHa.
[Torpebe ucTpaxuBama Jiexke y 3Hadajy YMETHUUKOT 00pazoBama 4uja je
¢dyHKIMja pa3BHjarkbe KPEaTUBHOCTH M MHIMBHYyaJHOCTH. [J1aBHa cHara
CBaKe 3aMJbe JIS)KH Y TaPOBUTO] U KPEaTUBHO] JIEIH, KOja KPO3 YMETHUUYKO
oOpa3zoBame oborahyjy eMOLMOHAIHY HUBOT, pa3Bujajy Maiuty, ocehaje,
MUILBCHE, TaMheme... YMETHOCT y HaIlloj CaBpeMEHOCTH Tpebaso Ou 1a
3ay3Me jeHO Off BaKHHUJHUX MecTa Kojl BehnHe mojennHarna, COIfjaTHuX
rpyma u JpKasBe.

Kwyune peuu: yMETHOCT, JIMKOBHA KyNTypa, oOpa3oBame, Kpea-
THUBHOCT.

Aleksandra Peri¢-Nikoli¢, Ph. D.
The College of Textile, Leskovac, The Republic of Serbia

THE IMPORTANCE, THE ROLE, THE PLACE
AND PROBLEMS OF FINE ARTS IN EDUCATION

Summary: Fine arts in education are currently facing a great
challenge and are under a lot of pressure. This paper is based on the role,
importance, significance and the problems fine arts are encountering in
education. Each peace of data analyzed carries its own specificities and
discusses certain topics and problems in the spirit of the present time. The
needs for this research are found in the arts education whose function is
to develop creativity and individuality. The main force of a country lies
in talented and creative children who enrich their emotional life, increase
the level of their imagination, feelings, opinions, memory, etc. Art, in our
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times, should hold a key place with the majority of individuals, social
groups and the state itself.
Key words: art, fine arts, education, creativity.

Mr Valerija Vecei-Funda
Osnovna skola ,,Ante Starcevi¢®, Lepoglava, Republika Hrvatska

KOMUNIKACIJSKE KOMPETENCIJE
U PROBLEMSKIM I KRIZNIM SITUACIJAMA

Rezime: S obzirom da u kriznim situacijama dolazi do smanjenja
kontrole nad dogadajima, vazne su kompetencije za vodenje razgovora. Za
kvalitetno vodenje razgovora u posebnim situacijama presudni mogu biti
zainteresiranost, o€itovanje stava i komentar ¢injenica. Kvalitetna komu-
nikacija u problemskoj 1 kriznoj situaciji znacajno pridonosi brzini i naci-
nu rjeSavanja problema. Kompetencijama za vodenje razgovora potrebno
je ovladati prije nastajanja problema ili krize. lako naizgled jednostavan,
proces komunikacije u kriznim situacijama je vrlo slozen 1 potrebno ga
je uvjezbavati. Ono §to se smatra poveznicom ili zajednickim elementom
svakog problema, krizne situacije i krize je njegovo kvalitetno i/ili uspje-
$no rjesavanje.

Kljucne rijeci: kriza, krizne situacije, komunikacija, kompetencije.

Valerija Vecei-Funda, M.Sc.
Primary School ,,Ante Starcevi¢®, Lepoglava, The Republic of Croatia

COMMUNICATION COMPETENCES IN ISSUES
AND CRISIS SITUATIONS

Summary: Given that a crisis leads to a reduced control over
events, competences for conducting interviews are important. For quality
interviewing in particular situations interest, expressing of attitude and
commenting on facts can be crucial. Good communication in issues and
crisis situations contributes significantly to the speed and method of
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problem solving. Competences to conduct interviews should be mastered
before a problem or a crisis arises. While seemingly simple, the process
of communication in emergency situations is very complex and needs to
be practiced. What is considered a link or common element of each issue,
crisis situation and crisis is its desirable and/or successful resolution.

Key words: crisis, crisis situation, communication, competences.

Mp Anama Tprosan Jdenenh
Yuuresmcku axynret, beorpan, Yausep3uteT y beorpany, Perryonmka Cpouja

KOMIIETEHIIUJE BACIIMTAYA Y IITPUMEHHA
I'OBOPHUX PUTMOBA BPOJAJINILIA, INTAJIMIIA,
JEYJUX UTAPA Y PAZ1Y CA TPEJUIKOJICKOM AELTIOM

Pezume: Kon nene je Beh y NpeAlIKOICKOM MEpPHOAY HAKIIO-
HOCT TIpeMa MOTOPHUYHOCTH BEOMa HM3pa3uTa M KAKO j€ MOKPET jelaH OJ
HAjCTapUJUX YMETHUYKO-U3paKajHUX (pakTopa, Hajuenihe y mpakcH AeTe
CBOj€ €MOIIH]je U3pakaBa MOKPETOM. JeIMHO Cy NPUMHUTUBHU HApOIIH U Jiela
cadyBaJii CIIOCOOHOCT J1a CBOja PAcIiONIOKEha U JyIIeBHA CTamka CIIOHTA-
HO M3paxkaBajy nomohy mokpera. C 003MpoM Ha TO J1a IeTe O MPBUX Ja-
Ha JI0JIa31 Y KOHTAKT ca MY3HKOM, KOja MIPOKUMa MHOT€ aKTUBHOCTH KOJ
Kyhe, y IpeaIIKoiCcKo] YCTAaHOBH U CPEUHM Y KOjO] JKHBe, OHa Tpeba /1a
Oyne y ciry:kOM HajBaKHUJUX Pa3BOJHUX U TEIAromIKOX IUJbEBA, a Y UCTO
BpeMe Ja 3a JIeTe IMpEeJCTaBJba PaJOCT U HU3BOP E€CTETCKUX JIOKUBIbAja.
Opn BacmuTaua ce JaHac o4eKkyje na Oyae Kpearop mporpama U CpeluHe y
K0jOj Jella y4e, opraHu3aTopa Mejarouike KiuMe y Kojoj ce pa3Boj JAele
NOACTUYE OJroBapajyhM KOTHUTHBHUM, a)eKTUBHUM U TICUXOMOTOPUY-
KAM H3a30BUMa, KpeaTrop IMeIaroliko-CTBApaIadKiX CUTyaldja, CTPYIHH
BOJIMTEJb U MOCPEIHUK IIEJIOBUTOT pa3Boja Jele, MporpaMep HHIUBHUILY-
AJIHOT HaIpe/IoBama CBAKOT JETeTa, OpraHu3aTop MpoOIeMCKOT U CTBapa-
JIAYKOT yuera, 0coba Koja MoACTHYe PaJ03HATIOCT U KPEaTUBHOCT U Oyau
Jiedjy MalTy ¥ ca3HajHO uHTepecoBame. O] KOMIETEHTHOCTH 0co0e Koja
ca JIerioM paJd 3aBUCH y K0joj he Mepu OHA pa3BHjaTH CBOje TaJCHTE W
CITOCOOHOCTH HEOITXOIHE 32 )KHBOT Y CABPEMEHO] ITUBUITU3AIIH]H.

Kwyune peyu: koMUeTeHIMje, TOBOPHU PUTMOBH, My3UKa, BaCITH-
Tay, MPEJIIIKOJICKU y3pacT.
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Alma Trtovac Dedei¢, M.Sc.
Teacher Training Faculty, Belgrade, University of Beograd, The Republic of
Serbia

COMPETENCES OF TEACHERS
IN THE APPLICATION OF SPEECH RHYTHMS,
RHYMES, RIDDLES, AND CHILDREN’S GAMES
TO WORK WITH PRESCHOOL CHILDREN

Summary: As early as in the preschool age, children develop
their motor abilities and since movement is one of the oldest artistic
and expressive factors, children express their emotions mostly through
movement. Only the children and primitive peoples have preserved the
ability to spontaneously express their moods and states of mind through
movement. Since a child is exposed to music from its earliest days, at
home, in the kindergarten and the everyday activities, music should serve
the most important developmental and pedagogical objectives, and at
the same time be a source of joy and aesthetic experiences for the child.
Kindergarten teachers are now expected to be the creators of the program
and the environment in which children learn, to organize the pedagogic
environment in which children’s development is encouraged by appropriate
cognitive, affective and psychomotor challenges, to create the pedagogical
and creative situations, to be a professional guide and facilitator of the
overall development of children, to program the individual progress of each
child, to organize creative and problem-learning, and to be the one who
encourages curiosity and creativity and awakens the child’s imagination
and cognitive interest. The competences of a person working with children
are what decides to what extent they will develop their skills and talents
necessary for life in modern civilization.

Key words: competence, speech rhythms, music educator, preschool
age.
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Gabor Bodnar, M.Sc., Head of Department
Faculty of Philosophy, Music Department, E6tvos Lorand University, Budapest,
Hungary

POSTGRADUATE PROGRAM “TALENT CARE IN THE SPIRIT
OF KODALY” AND THE PRINCIPLES OF TEACHER TRAINING
AT THE MUSIC DEPARTMENT OF THE ELTE UNIVERSITY

Summary: The Music Department of the E6tvos Lorand University,
Budapest (founded in 1984) qualifies classroom music teachers for primary
and secondary schools. Since the foundation of the department, the forms
of the Hungarian teacher training education have been changed twice, but
our goal has remained the same: to educate talented persons who could
become creative music teachers. The Psalmus Humanus Association for
Arts Education (founded in 2002) elaborated its integrated arts education
program based on the Kodaly music pedagogy and the latest researches of
natural and social sciences — its renewing methods help children to get an
active participation in artistic experiences. The latest result of their work is
a 30 hour course of postgraduate training for teachers under the title “Talent
care in the spirit of Kodaly”. Universities teach students who (possibly)
care talented children in the future; so ‘caring the caregivers’ should be
nearly the most important task for the instructors’ work in teacher training.
That’s why the partnership in the development of creativity becomes a
really creative partnership between the two institutions.

Key words: talent care, development of creativity, partnership of
institutions, structures in teacher training.

Maria Flamich , Rita Hoffmann
School of Education and Psychology, Edtvos Lorand University, Budapest,
Hungary

THEY LIVED HAPPILY (?) EVER AFTER — HOW DISABILITY
APPEARS IN FAIRY TALES?

Summary: Are stereotypes culturally encoded? Our experience,
tradition and culture in which we grow up, influence our attitudes to people.
Fairy tales, folk songs as part of our own culture, develop, and teach us. If
they carry stereotypes, we may easily acquire them. If stereotypes are not
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managed, may they lead to misunderstanding, or prejudice? As disability
should no longer be restricted to special education, disabled educators can
contribute to a better understanding needed in general teacher’s education.
One such a way is lived experience, by Cultural Disability Studies in
general; Literary Representations of Disability; Disability Memoir in
particular. As Fulbright grantees, at University of California, Berkeley,
we audited Disability Memoir classes, and experienced the paradigm
shift students went through during the course. Returning to Hungary, we
started a seminar, titled Beyond Stereotypes; A Critical Analysis of Literary
representations of disability. We expect similar changes, thus, alike in
Berkeley, we will conduct a survey at the end of the course. The findings
may highlight that managing or getting rid of stereotypes at an early age is
inevitable if we wish to accomplish an inclusive world, which can only be
achieved with the help of well-prepared kindergarten teachers.
Key words: disability, fairy tales.

Zsuzsanna Hegediis Toth
Faculty of Primary and Pre-School Education, E6tvos Lorand University,
Budapest, Hungary

CHALLENGES IN THE MUSICAL TRAINING AND PRACTICAL
SUPPORT OF FUTURE KINDERGARTEN TEACHERS

Summary: Concerning the further development of preschool
teacher training, we should first identify the objectives of the training and
the benchmarks of successful training. (Javorné,2004) The current trends
of training students include the preparation for doing an independent
creative activity. Also, the close connection of theory and practice is an
indispensible methodological requirement. The success of the education
process mainly depends on the development of practical knowledge. (Deli—
Podraczky, 2005). In the field of preschool teacher training -following
Kodaly’s principles and Katalin Forrai’s guidelines- it is useful to apply
methods which help students to identify and analyze practical problems,
and thus become active participants in the process of their own personal
and professional development. (Szivak, 2003) Students’ analysis and
assessment competences should be developed so that they can interpret the
structures, logics and characteristics of the activities which they observe or
implement during their studies, and express didactic objectives in a precise
and professional way. I aim to show what challenges lecturers must face at
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the full-time and correspondence programs of preschool teacher training,
especially in the field of singing and music, and also introduce the use and
efficiency of the portfolio method I use at singing and music methodology
courses.

Key words: music education, higher education, portfolio method.

Irina Burshit, Valeria Prutkova
Taganrog State Pedagogical Institute named after A.P. Chekhov, Russia

INNOVATION EXPERIENCE OF QUALITY ASSURANCE FOR
PRESCHOOL EDUCATION AS CONSISTENCE WITH FEDERAL
STATE REQUIREMENTS

Summary: In this paper the regional experience of year long
preschool educational institution offers to children who don’t wvisit
educational facilities. The main purpose of Russian educational system’s
reformation is quality assurance of study that meets the requirements of
innovation development country, and the personal needs and society. The
important condition of this quality assurance becomes the guaranteeing
of education’s continuity. Now more than 50 % of Russian preschool-
age children are out of public preschool education. It means that the step
to elementary school becomes difficult and painful for a large number
of children. The active usage of other types of educational facilities can
compensate the lack of preschool educational institutions, for example,
centers of child development, short-term groups held in comprehensive
schools, child centers of gaming support. Also in this paper the basic
problems of organization of short-term groups by comprehensive schools
are considered. The pedagogic conditions of successful realization are
defined on the preschool and elementary educational levels. There are
professional competences of pedagogues that work in the short-term
groups, availability of one year’s comprehensive program of preschool
education, or cooperation with the family.

Key words: preschool education, education quality, short-term
groups, competence, complex comprehensive program.

94



Komnemenyuje eacnumaya 3a opywumeo 3narea Krwuea pesumea

Tatyana Pavlova
Southern Federal University, Rostov-on-Don, Russia

RESEARCH OF THE COGNITIVE ACTIVITY
IN COLLABORATIVE THINKING OF PRESCHOOL
CHILDREN WITH PEERS

Summary: This article examines the cognitive activity of pre-
schoolers, expressed in the form of questions asked in the process of a
collaborative thinking activity. Empirical research results revealed that
in the process of collaborative puzzle solving by preschoolers, cognitive
activity is often aimed at solving their task. Percentage of non-search
questions aimed at, for example, the relationships between preschoolers is
negligible.

Key words: preschool age, collaborative thinking activity, cognitive
activity, search questions, non-search questions.

Anna Vinevskaya
Anton Chekhov Taganrog State Pedagogical Institute, Russia

PROMOTING INTERACTION BETWEEN PRESCHOOL
CHILDREN OF DIFFERENT AGES IN THE SOCIALIZATION
PROCESS

Summary: The article refers to the organization of interaction of
preschool children in their socialization. Socialization is one of the forefront
problems for experts in early childhood development. This is connected
with the fact that the preschool age is rather specific. The preschool children
development isn’t determined by the extent of their specific knowledge and
skills, but by the set of personal qualities that enable children not only to
fulfill themselves effectively in their current stage of development, but also
to adapt to new social spaces constructively. These qualities are specific and
necessary for the following stages of children’s development. Under the new
federal state standards basic models of educational process in the kindergarten
are the joint activity of all participants in the educational process (adult —
child, child — child), and children’s own activity. These models promote
social competence of children, which represents the ability to interact, build
partnerships and deal with problems in the everyday activities.
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Key words: interaction of preschool children of different ages, pre-
school child, socialization, forms of interaction.

Anna Vinevskaya, Marina Puilova
Anton Chekhov Taganrog State Pedagogical Institute, Russia

LOGIC GAMES BASED INTELLECTUAL DEVELOPMENT
OF SENIOR PRESCHOOL CHILDREN

Summary: A child of senior preschool age has significant brainpower,
and the process of learning promotes the restructuring of all his cognitive
processes. That is why preschool age is so productive in the logical thinking
development. This is connected with the fact that children are involved
in new activities, and in the system of interpersonal relationships, which
requires gaining new psychological abilities. Atypical didactic means
play a special role at this stage of education. Play is regarded a form of
a child’s life. The teacher is supposed to organize the children’s lives and
activities, and his duties also include the formation and management of
real relationships in children’s society. A preschooler is growing due to
various activities. Also, play is significantly important for the next child’s
age level. Play is the main and typical activity in the preschool period, for
it is the most suitable for the mental state of a preschooler. The teacher can
influence the development of cognitive process and intellectual abilities of
preschoolers more efficiently through playing with them. One of the tools
of such special methods is the logic game.

Key words: intellectual abilities, senior preschoolers, logic games.

Hrop Kopyra, mactep
Beorpan, Penyonuka CpOuja

YJIOTA, JOITPUHOC U KOMIIETEHIIUJE YUYE(C)HUKA
Y AITEPHATUBHUM EJYKATUBHUM MOJAEJINMA

Pezume: Pag HyIW NpErjicl HEKOJIUKO CAYKATUBHUX MOJACJIA Y OK-

BHpPY CBUX HHBOA 00pa30Bama, MOTOJHUX 32 MPUMEHY U OJp’KaBamke MH-
KJIIy3UBHOT 00pa3oBama U TeMa KOjeé MHKIY3MBHOCT HEMHUHOBHO 3a COOOM
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MOBJIAYU — HIOP. O Pa3IUIUTOCTH, TOJEPAHIIN]U, MPUXBAheHOCTH, jeaHa-
KOCTH, c1060o1u Munubewa uta. Ca pasmarpameM TUX MOAENa, paj OMo-
ryhaBa carnenaBame ONMIITHX OOPa3OBHUX OKBHpA M3 KOJUX TH MOJACIH
YOIIIIITE MPOUCTHYY: (HOPMATHOT/MHCTUTYIIMOHATHOT/IIIKOJICKOT M He-
(bopMaTHOT/BaH-UHCTUTYIIMOHATHOT/CaMO-0parHi30BaHOT/UHTEPAKTHB-
HOT 00pa3oBama U BUXOBOT y3ajaMHoT ogHoca. [Iponutyjyhu Teopujcku u
IPAaKTUYHU OHOC (OPMATHOT U HehopMaHOI 00pa3oBama, J1Ba CYNpoT-
Ha TOJIapUTeTa KOja, CBAKU 3ace0HO, Hy/e pa3InuUTe TEXHUKE U IpoIiece
y4ema, pa3MeHe 3Hamba, AayTOPUTETA U XHjepapXuje UTA — paJl TEXKH J1a To-
3ULUOHUPA UHAMBUAYY (M yUUTeJba U YUYEHHMKA) Y OKBUPY TAKBOT OHO-
ca ¥ MpUOIMKHO apTUKYIIHIIE HEeHY YJOTY, JOIMPUHOC U KOMIETCHLHU]Y Y
elIyKaTUBHUM MOJIEMMa KOJU Cy aliTepHaTuBa nocrojehum oOpa3oBHUM
cTpykrypama. Takohe, manupajyhu oBe MHCTaHLIE Y CKJIaJy ca TPEHYT-
HUM JIOKQJTHUM U TJI00AJTHUM JPYHITBEHUM TOKOBHUMA U MPOIIECUMA — IJIO0-
Oanuzanyje, TUTHTAIM3anMje M WH(pOpMaTH3alyje OpylITBa, cBe Beher
3Hauaja MeJHjCKe MUCMEHOCTH, EMOLMOHAIHE U COLMjaIHe HHTEJIUT€HIH-
je, APYLITBEHE COJHIAPHOCTH M CIMYHUX Mojena rpahancTBa u uH(ppa-
CTPYKTypa — paji carieiaBa, IIpe cBera, JpyITBEHU U KyJATYPHU KOHTEKCT
3a OINCTaHAaK W NMPUMEHY HOBHUX €JYKaTHBHMX MOJIEJNa, IMOJjeIHAKO Ha
WH/IMBUYATHOM U KOJIEKTUBHOM HHBOY.

Kwyune peuu: wnakmysuja, dopmamHo/HehopMaIHO 00pa3oBame,
COLIMO-KYITYpHH KOHTEKCT, MHIMBHJyaJHa KOMIIETEHIIMja M JONPUHOC,
YUUTEJb — YUCHUK.

Igor Koruga, M. A.
Beograd, The Republic of Serbia

THE ROLE, CONTRIBUTION AND COMPETENCE
OF PARTICIPANTS (STUDENTS/TUTORS)
IN ALTERNATIVE EDUCATIONAL MODELS

Summary: This paper provides an overview of several educational
models, including all levels of education, suitable for the application and
maintenance of inclusive education and issues that inclusion inevitably
entails — e.g. diversity, tolerance, acceptance, equality, freedom of thought
and so on. With consideration of these models, the paper enables an insight
into the general education frameworks which these models are derived
from: formal / institutional and informal / non-institutional / self-organizing
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/ interactive education, and their mutual relations. Examining theoretically
and practically the relationship between formal and non-formal education,
the two opposite polarities, which are each offering different aspects of
education and educational policies — a variety of techniques and processes
of learning, knowledge sharing, authority and hierarchy, etc. — the paper
aims to position the individual (both teachers and pupils) within such
a relationship and to articulate its role, contribution and competence
in educational models that are alternatives to the existing educational
structures. Also, by mapping these instances according to current local
and global social trends and processes — globalization, digitalization and
computerization of society, the growing importance of media literacy,
emotional and social intelligence, social solidarity and similar models of
citizenship and infrastructure — the paper primarily examines the social
and cultural context for the existence and application of new educational
models, both at individual and collective levels.

Key words: inclusion, formal/non-formal education, socio-cultural
context, individual competence and contribution, teacher — pupil.

MesnTta I'ombap, macrep
OcHogHa mikona ,,dejermn Knapa“, Kukunna, Penyonuka CpOuja

NHOBATUBHU MOJIEJIN HACTABHOI" PAJTIA
Y PEAJIMBALIMJA JAPYIITBEHUX CAJIPKAJA
Y PABPE/THOJ HACTABHU

Pezume: Konneniyja eBpornckor o0pa3oBama yecMepeHa je ka Gpop-
MHUpamky OJArOBOPHOI M NMPOAYKTHBHOI rpahaHuHa ca ayOoko ycaheHum
MOpAJIHUM U JE€MOKPAaTCKHM HadeJIMMa, HAI[MOHAIHUM HIACHTUTETOM H
KyATypHUM Haciehem. YcmepeBame Ka OBaKBUM IIUJbEBUMA HE MOXKE C€
CHPOBOJIUTH MaplHUjaTHo, Beh ce 3axTeBajy CUCTEMaTWYHU M KOHIENTY-
aJTHO OPTraHMU30BaHM CaJPXKaju APYIITBEHUX HayKa KOju he ce MIaHCKH U
CYKIIECHBHO YBOJIWUTH O]l HajpaHHjer neTumcTBa. Majyhu y Buay na Ha-
YMH HACTABHOT pajla MOXKE KBAJIMTATUBHO U3MEHHUTHU TOK U €(PEKTe yuema,
JlaHac ce CBE BHILIE MOTEHLUpPa MoTpeda /Ja ce MPOMEHU OpHjeHTaluja U
OCTBapyje eJacTUYHHja OpraHu3allyja HAaCTaBHOT pajia, 3aCHOBaHA Ha
KOHCTPYKTHBUCTHYKO] JMJIAKTHUKO] KOHIETIINjU, HHCUCTUPAkEM Ha ca-
MOCTAJIHO] U KpEaTHUBHO] aKTMBHOCTHU Y4YE€HHUKA. Y TOM CMHCIY, paj je
yCMEpeH Ha MpHKa3 oAroBapajyhux caBpeMEHHUX HACTaBHHX CTpaTertja
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y QyHKIUjU npuOIrkaBamka U HHTETpHCamkba HACTaBHUX cajprkaja u3 00-
JacTu APYUITBEHUX Hayka Ha miahem mkosnckoM y3pacty. Takohe je mar
NpaKkTUYaH TpUMEpP MPOjeKTHOT HACTABHOT JaHa, ca IUJbEM YIO3HABakha
HCTOPH]j€ U HETOBama TPAIUIINje U 00MYaja MOKIIA/a.

Kwyune peuu: "HOBaTUBHH MOJICIIM HACTABHOT Pajia, POjeKTHA Ha-
CTaBa, IPYIITBEHHU CaJp>Kaju, HAPOJHU 00MYaJU U TPAAUIIH]a.

Melita Gombor, M.A.
Primary School “Feje§ Klara®, Kikinda, The Republic of Serbia

INNOVATIVE TEACHING MODELS
IN THE REALISATION OF SOCIAL STUDIES CONTENTS
IN LOWER ELEMENTARY TEACHING

Summary: The concept of European education is directed towards
the formation of a responsible and productive citizen with deeply embedded
moral and democratic principles, national identity and cultural heritage.
Orientation towards these goals can not be implemented partially; it
requires systematic and conceptually organized contents of social sciences,
which are to be successively introduced from early childhood. Given that
the way of teaching can qualitatively change the flow and the effects of
learning, people nowadays increasingly emphasize the need to redirect
the teaching process and to make its organization more flexible and based
on the constructivistic didactical concept, with insisting on independent
and creative activities of students. In this respect, the paper focuses on the
presentation of appropriate contemporary teaching strategies in order to
integrate and bring the contents of social studies closer together in the lower
grades of primary school. It also provides a practical example of a project—
based lesson focusing on learning about the history and preservation of
traditions and customs of Carnival.

Key words: innovative teaching models, project-based teaching,
social studies, folk customs and traditions.
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HNBana Josanosuh, mp Becna Musienkosuh
OcHoBHa 1IKona ,,17. okrobap*, Jaronuna, Pemy6nuka Cpouja

KOMIIETEHIIM1JE YYUTEJbA 3A PEAJIM3ALINTY
INOYETHE HACTABE MATEMATUKE

Pezume: butu nobap yuuTesb 3HAUM IOCENOBATH IIUPOK CIIEK-
Tap 3Hama. Taj crekrap moapasymMeBa TEMEJBHO JTHIAKTHIKO-METOINIKO
U TIeIarOUIKO-TICHXOJIONIKO 3HAaWke, Ka0 U MO3HABAImbE MPEIMETa KOjH Ce
npenaje. Tek jemMHCTBOM HaBEJACHUX elieMeHara Moryhu Cy MO3WTHBHH
ucxonu obOpasoBama. J[obap yuurtesr MOpa mocefoBaTu M oapeheHe Mo-
pajiHe ¥ KyJITypHE BPEAHOCTH, Pa3BOjeM APYIITBA U HAayKe, O yUHTesba ce
3axTeBa, MOpE/l HABEIACHUX 3Hama, Ja 3Ha 0ap jeJjaH CTpaHM je3WK, Kao H
Jla TIO3Haje HOBE TEXHOJIOTHje. YUNTeJb MOpa MOCEI0BaTH U METOOJIOII-
Ko oOpa3oBame, Kako O OHMO OCHOCOOJbEH 3a UCTPAKUBAKE IMEJaroll-
KUX TI0jaBa M yHanpehuBame cBoje mpakce. Ctora ce, MOCIeAmBUX TOAMHA
y TEJIarolIkoj jJaBHOCTH CBE BHUIIIE TOBOPU O KOMIIETCHIIM]jamMa YYUTesba.
VY paay ce ykasyje Ha IojaM KOMIIETEHIMja M KJbYYHE KOMIIETEHIIH]e
YUUTEIhA, Ca TOCEOHNM OCBPTOM Ha KOMIIETEHIIH]E YUUTEIha 32 €PUKACHO
peann3oBame HacTaBe MaTeMaTHKe Y MilahuM pa3penuma OCHOBHE ILIKOJIE.
VYkazyje ce M Ha 3Ha4aj CBECTPaHOT 00pa30Bamba yunuTesba Kako OU HUXOB
BaCIHUTHO-00Pa30BHU paj OMO ePUKACHU]H.

Kmyune peuu: xoMIieTeHIje, yuuTesb, MIOYETHA HACTaBa MareMa-
THKE, 3Hamba, BEIITHHE U CIIOCOOHOCTH YUUTEJba, 00pa30Bakbe yUUTEIha.

Ivana Jovanovi¢, Vesna Milenkovié¢, M.Sc.
Primary School “17 th October®, Jagodina, The Republic of Serbia

TEACHER’S COMPETENCES FOR THE INITIAL
IMPLEMENTATION OF MATHEMATICS TEACHING

Summary: Being a good teacher means to possess a wide range
of knowledge. This range includes a thorough didactic-methodological,
pedagogical and psychological knowledge as well as knowledge of the
subject taught. Positive outcomes of education are possible only with
the unity of these elements. A good teacher must possess certain moral
and cultural values, as well as the ability to communicate. With the
development of society and science, a teacher is also required, in addition
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to the knowledge mentioned above, to know at least one foreign language
and to know the new technologies. A teacher must have methodological
education in order to be able to explore the pedagogical issues and improve
his practices. Therefore, in recent years pedagogical public has been
paying much attention to the teacher competences. The paper presents the
concept of competences and core competences of teachers, with a special
emphasis on the competence of teachers for effective implementation of
teaching mathematics in lower grades of elementary school. The paper also
highlights the importance of comprehensive education of teachers in order
to make their educational work more efficient.

Key words: competences, teacher, initial teaching of mathematics,
knowledge, skills and abilities of teachers, teacher education.

Mp Bbpanko IlpentoBuh
Bucoka mkoma cTpyKOBHUX CTyaWja 3a oOpa3oBame BacmuTada, KWkuH7a,
Penybnuka Cp6uja

PAYYHAP Y PABBUJAIHY IIOJMOBA
O CKYIIY 1 IPUPOJHOM BPOJY

Pezume: Y pany Ha pa3Bujamy I0jMa NPUPOTHOT Opoja, MPUMEY-
Jy ce, yrmaBHOM, JBa noctynka. [IpBu je ,,mocTymak KapauHaia®, KOju
nmoJipazymMeBa yBoheme MPUPOAHHX OpojeBa, Kao KapIWHAIHUX OpojeBa
KOHAuHMUX, HEMPa3HUX CKYIOBa, KOjU MPEACTaBJbajy Kilace €KBUIIOTEHT-
HUX cKynoBa. [[pyru je ,,mocTynak Opojaga‘, koju ce oriieaa y hopMupamy
HU3a IPUPOHUX OpOjeBa, youaBamy MECTa JIaTor Opoja y HU3Y, ITO OMO-
ryhyje npebpojaBame ereMeHaTa CKyIloBa, Mepeme 1 . Y OBOM pamy, y3
oCllamame Ha MPBH MOCTYMAK, IPUKa3aHa je MpUMeHa padyyHapa u oOpa-
30BHOT codTBepa GeoGebra, y pany Ha pa3BHjamby MOjMOBA O MPUPOTHOM
Opojy, penamujama >, <, =, ornepanujama cabupama 1 O1y3uMama y CKyIy
npupogHux Opojesa. [Ipukazanu cy, Takohe, mpuMepu NpUMeHEe HaBeze-
HOT co(TBepa y pa3BHjamy IOJMOBA O CKYITy U CKYIIOBHUM OIepalnjama
u penauyjama. [Iprukasanu npumepu MOTy c€ KOPUCTHTH KaO0 HHTEPAKTHB-
HE aruIMKaIyje 3a yBekOaBame HABEACHHX CaJpikaja, y pamay ca JeIoM
CTapujer U MPUIPEMHOT MPEANIKOJICKOT y3pacTa, Kao U 3a U3pajay HITam-
MaHOT JUIAKTHYKOT MaTepujaa.

Kwyune peuu: cxkyn, 6poj, onepanuje, cabupame, oay3uMame, pa-
gyHap, copTBep.
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Branko Prentovié¢, M.Sc.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

COMPUTER IN DEVELOPING THE CONCEPT
OF SET AND NATURAL NUMBER

Summary: Two main methods apply when working on developing
the concept of natural number. The first method is the ‘cardinal method’,
which represents introduction of natural numbers as cardinal numbers of
finite, non-empty sets, which, in turn, represent classes of equipotent sets.
The second method is the ‘counter method’, which represents creating a
sequence of natural numbers, finding a place of a given number in that
sequence, which enables elements of a set to be counted, measured, etc.
In this paper, the use of computers and GeoGebra educational software in
working on developing the concept of natural number, relations like >, <,
=, operations like addition and subtraction in a set of natural numbers, is
described, according to the first method. Examples of application of the
aforementioned software in developing the concept of set and operations
and relations among sets are also shown. Examples that are shown may be
used as interactive applications in practicing the aforementioned matter,
when working with children of older preschool age, as well as in creating
printed didactic materials.

Keywords: set, number, operations, addition, subtraction, computer,
software.

Mp Camwa JoBanoBuh
OcHogrHa mkona ,,Cnobonan bajuh Ilaja“, Cpemcka Mutposuiia, PemyOmnuka
Cpbuja

KOMIIETEHIIUJE U YJIOT'E YYUTEJBA Y CKUIAZLY CA
JOCTUT'HYRMMA HHO®OPMALIMOHO-KOMYHUKAIIMOHUX
TEXHOJIOTUJA U HOBUM IMAPAJIMI'MAMA OBPA3OBAIHBA

Pezume: Y pany ce camienaBajy HeKH ol (pakTopa Koju OOJIUKY]jY
CTBApHOCT, JKUBOT M paJl MIQJANX U OAPACIUX y APYIITBY 3HamWHa, MTO CE
pedaekTyje u Ha moJjbe obpazoBama. HoBe mapaaurme obpaszoBama J0-
HOCe moTpedy 3a MpoMeHaMa y caMoM Omhy IIKoJie, HACTaBU, a TUME H
Yy CBUM acCIleKTHMa OpraHu3alfje, peaau3alrje U eBalyalrje OCTBApEHOT
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y BaclmUTHO-00pa3oBHOM Tporiecy. Jururanuzanvja u nHbopMaTu3aimja
JIpYIITBA MpY*Kajy MOTYhHOCTH MpUMEHe Pa3IMYUTUX JUTHTAIN30BAaHUX
Mendja Koju ¢y y GpyHKIHMjH Mmoau3ama KBaJuTeTa HacTaBe. 1o akTepe Ba-
CIIUTHO-00PA30BHOT MpOIeca CTaBJba y APYTradynjy MO3UIM]Y Y OMHOCY Ha
nocanammy. TuMe oHU 100M]jajy HOBE yJore, ycMepaBajy ce IpeMa HOBUM
KBaJIUTETUMAa U HAYMHUMA CTHIIaba 3Haka, paja u cTeapama. CBe TO Moj-
pasymeBa M TMOCTOjambe oapeheHnx KOMIETEeHIHja CaBpEeMEHOT YUYHUTEha,
aly ¥ HEOIMXOMHOCT Jia C€ OHE U KOJl y4eHHKa pa3Bujy. C TuM y Be3H, aa-
HAaCc ce UCTHYE NmoTpeda HHXOBOT JOKUBOTHOT yueHha U KOHTHUHYHPAHOT
WH/IMBUYATHOT, TPO(GECHOHAIHOT U JIPYIITBEHOT HAIpEI0Bamha Ha CBUM
HUBOVMa IIKOJIOBaKa ¥ TOKOM YHTABOT kHBOTa. Ha Taj HaunH oK he OutH
aKTHBHU YYECHHUIU CATALTHHUX TPOMEHA, KpeaTopy HEKUX HOBUX ITapaJiur-
MU ¥ KOMIIETeHIIHja Koje he OuTu obenexje )KMBOTa, YUeHha, CTBapama
HOBMX KBaJIUTETA y HAIIOj OIMXK0j, 1a ¥ 1ajboj OyayhHOCTH.

Kwyune peuu: npymrBo 3Hama, HOBE MapaaurMe oopa3oBama, Ha-
CTaBa, HOBU MEH]H, KOMIIETEHIIN]€, TO)KUBOTHO YUCHE.

Sanja Jovanovi¢, M.Sc.
Primary School “Slobodan Baji¢ Paja“, Sremska Mitrovica, The Republic of
Serbia

COMPETENCES AND ROLES OF TEACHERS IN
ACCORDANCE WITH ACHIEVEMENTS OF INFORMATION
AND COMMUNICATION TECHNOLOGIES AND NEW
EDUCATIONAL PARADIGMS

Summary: This article centers on some of the factors which shape
the reality, life and work of young and adult people in the knowledge society,
and are also reflected in the field of education. New educational paradigms
bring the necessity for changes in the very being of school, teaching, and
in that way, in all aspects of organization, realization and evaluation of
achievements in the process of upbringing and education. Digitalization
and computerizing of society offer the abilities to apply different digitalized
media in order to improve the quality of the teaching process. This puts the
participants of this process in a position different than the one they used
to have. They get new roles; they are directed towards new qualities and
the ways of gaining knowledge, working and creating. This all denotes the
existence of certain competences of a modern teacher, but also the need for
developing the necessary competences of the pupils. Regarding that, it is
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now clear that lifelong learning and continuous, individual, professional
and social progress on all levels of education is a necessity. Continuing
education and learning shall make teachers active participants of today’s
changes, creators of some new paradigms and competences that will be the
hallmark of life, learning, creation and new qualities in our nearer, as well
as in our distant future.

Key words: knowledge society, new educational paradigms,
teaching, new media, competences, lifelong learning.

Mr Marko Mijatovié
Fakultet drustvenih znanosti dr Milenka Brkica, Bijakovi¢i, Medugorije, Univer-
zitet ,,Hercegovina“, Bosna i Hercegovina

MOTIVACIJA U NASTAVNOM PROCESU

Rezime: U ovom radu biti ¢e prikazani pojmovno odrediste 1 moti-
vacija. Zatim ¢e biti obrazloZena motivacija za ucenje. Isto tako objasniti
¢e se pojam odnosa unutarnje i vanjske motivacije, uloga motivacije i na-
stavnika u nastavnom procesu.

Kljucne rijeci: motiv, motivacija, unutarnja 1 vanjska motivacija,
nastavni proces.

Marko Mijatovi¢, M.Sc
Faculty of Social Sciences dr Milenko Brki¢, Bijakovi¢i, Medugorje, University
,Herzegovina®, Bosnia and Herzegovina

MOTIVATION IN THE TEACHING PROCESS

Summary: In this theoretical work we’ll explain the conceptual
meaning of the terms motive and motivation. The accent will be on fearning
motivation and relation of intrinsic and extringic motivation. One of the
important variables in this work is also the role of teachers motivation in
teaching.

Key words: motive, motivation, intrinsic and extrinsic motivation,
teaching.
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My3agdep CapaueBuh, macrep, Meauaa AsboBuh, ncuxoJior
JenaptMmaH 3a menaromko-lcuxojonke Hayke, YHuBep3urer y Hosom Ila3apy,
Peny6nuka CpOuja

CTHUJ YYEBA KAO BUTAH IICUXOJTOIKUA ®AKTOP
Y OKPY/KXEIbUMA 3A E-YUYEIBE

Pesume: Y oBoM pany HaBeIEHHM Cy CTHJIOBU y4ewa, Ka0 OUTHH
TICUXOJIOMKH (PaKTOPH KOJU MOTY YTHIIATH Ha OOJMKOBAHKE U €(hUKACHOCT
e-yuemwa. M3abpan je KonboB monen panu yTBphHBama yTullaja CTHIOBA
yuema Ha OOJHMKOBame U e(pukacHOCT e-yuema. [IoMeHyTH cy CTHIOBH
yuemha y OKpYKemhHMa KapaKTepUCTUYHUM 3a e-yueme (Dennep-Cunsep-
MaH Mozen). Y pajay je Takole HaBeJeH HauMH KaKo OTKPUTH CTUJ yUera
¥ KaKo YHANpeIuTH CTHJ Yy IHJbY MOCTH3ama ITO 00Jbe ePUKACHOCTH
e-ydema. Y Ie/Iarolikoj ICUXOoIOoTHjU Y BE3H ca yuemeM, HaMmehy ce mpo-
01eMu MOTHBaIMj€, KOTHUTUBHUX CTHJIOBA, MHTEJIUICHLIU)€, COLUjaIHU U
JIpyru ¢pakTopu Kao OUTHU YMHHUOLIM Ipolieca yuewa. Mehytum, 30or npu-
pore e-y4ema, (haKTopu KOjH ONEpHUIy y IPOCTOPY M3BaH 3UI0BA KIaCHY-
HE IIKose 100Mjajy HOBe BpenHOCTH. Kpo3 HOCTymHe TEXHOJOTHje MOXKe
Ce OCTBApUTH MOAPIIIKA 33 PA3IUINTE CTUIIOBE yuewa. HAuBHIya HEe pa-
37MKe Mel)y ydeHHuIMMa Orfiefiajy ce y TOME KaKko YYCHUIM NPUXBaTajy
o0pabyjy nndopmaryjy. Yaenumnuma tpeda nata MoryhHoCT 1a caMu u3a-
Oepy cTui yuema, Kao U KOMYHHUKalll]y ca HACTaBHUKOM U CBOJUM JAPYTO-
BuMa. [IpuirkoM 00JIHMKOBama e-ydema MOTPEOHO je M3BPIIUTH IPOBEPY
Jla JT1 je OPTaHM30BaHO €-yUeHe MpeMa CTHIIY y4eHa IMOCTHUIIIO KEJbEHY
e(UKacHOCT. AKO YUCHUKY OKPYXKEHe, I7Ie C€ M3BOAM €-yUeHe, TOHYIH
JIOBOJbAH CIIEKTAp PAa3HOBPCHUX e-Marepujaja, oH he Bpiao Op3o Outu
y CUTyallMju Ja OAPENW CBOj MPUMApPHH CTHJ y4ewa. JemaH oJ] HaunHa
noBehama edexra e-ydema, Moj YTHUIAjeM CTHUIIOBA Y4Ye€Ha jecTe KoJja-
OOpaTHBHO U CapaJHUUYKO €-y4yeHe, OMOI'YheHO IrpylHCcameM yueHHKa Y
rpyrme Kojuma ce omoryhasa e-KOMyHHUKaIHja U capaimba.

Kmwyune peuu: CTUIIOBH yuema, €-yderbe, MeAaromKo-TICUXO0IOIIKN
acIleKTH, e(pUKaCHOCT yuema.
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Muzafer Saracevi¢, M.A., Melida Aljovié, psychologist
Department of Chemical-Technological Sciences, State University of Novi Pa-
zar, The Republic of Serbia

LEARNING STYLES AS AN IMPORTANT PSYCHOLOGICAL
FACTOR IN AN ENVIRONMENT FOR E-LEARNING

Summary: This article describes the learning styles as important
psychological factors which may influence the form and effectiveness of
e-learning. Kolb’s model was chosen to determine the impact of learning
styles on the form and effectiveness of e-learning. The article also mentions
the learning styles in the environments typical for e-learning (Felder-
Silverman model). Furthermore, the authors describe a way to determine
a learning style and improve it in order to achieve better efficiency of
e-learning. In pedagogical psychology, in relation to learning, there rise
the problems of motivation, cognitive styles, intelligence, social and other
factors as important factors of the learning process. However, due to the
nature of e-learning, the factors operating in the area outside the walls of
traditional schools receive new values. The available technology can provide
support for different learning styles. Individual differences among students
are reflected in how students understand and process information. Students
should be given an opportunity to choose their own style of learning, and
communicate with the teacher and their classmates. When designing an
e-learning it is necessary to check whether the e-learning organized by a
learning style has achieved the desired efficiency. If an environment in
which e-learning is enabled offers a sufficient range of different e-materials,
a student will be in a position to determine their primary learning style.
One of the ways to increase the effect of e-learning, under the influence
of learning styles is a collaborative and cooperative e-learning, enabled
by grouping students into groups that facilitate e-communication and
cooperation.

Key words: learning styles, e-learning, pedagogical and psycho-
logical aspects, efficiency of learning.
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Mmupjana Casuh
Texnunuka mkona ,,Muxajno [Tynun*, Kyna, Pemyonuka Cpouja

AYXOBHOCT -TEMEJbHA JbYICKA CHATA
Y BACIIUTABY U OBPABOBABBY

Pesume: TlpocBeTHu pagHuk oceha 3aq0BOJECTBO CBOT TIO3HMBA
KpO3 JIETIOTY OfjpacTama MJIaJuX Jbyau. Mcnpatutu nere y KHUBOT, CBOj€
u Tybhe, y3BulieH je mub. MelhyTum, Miaau Jbyau ce JaHac Haiase y
er3MCTEHIIMjaJTHOM BaKyMy, OCTalld Cy 0e3 MHTepecOoBamba, HeMa JKUBOT-
He MoTuBauuje, Mel)ycoOHe MpUBIAYHOCTU U CBU IMOCTaBJbaJy MHUTAKE:
Y yemy je cmucao xuBora? CBecHM moTpeba MIaJAMX W HaIlle OATOBOP-
HOCTH TIPHUCTYNWIA CMO OCMHIJbaBamky MPEBEHTHUBHOT NpOrpaMa KOjH
he omoryhutu nojeauHIty 1a pacte u 1a ce pasBuja. [Ipukas pagunonwuiie:
3axBagHOCT — JbyACKa CHara u BpiauHa. OBa MCKYCTBEHA PaJAHOHUIA UMa
IIUJb JIa YICHUIIN Pa3BH]y M UCKAXKY 3aXBATHOCT OCOOH KOja UM j& YUUHWUIIA
n100po.

Kwyune peuu: TyXOBHOCT, IPEBEHTUBHHU MPOTPaM, PaAUOHUIIA, 3a-
XBaJIHOCT.

Mirjana Savi¢
Technical school ,,Mihajlo Pupin®, Kula, The Republic of Serbia

SPIRITUALITY AS A FUNDAMENTAL HUMAN STRENGTH
IN EDUCATION

Summary: A teacher experiences all the pleasure of his profession
through the beautiful act of growing up of young people. To send a child,
your own and someone else’s, into real life is something magnificent.
However, young people today are in an existential vacuum, they have lost
interest, they have no motivation, no mutual attraction and they are all
asking the same question: What is the meaning of life? Aware of the needs
of young people and our responsibility we started designing prevention
programs that will enable the individual to grow and develop. Workshop
presentation: Thanksgiving — human power and virtue. The aim of this
experiential workshop is for students to develop and express their gratitude
to the person who had done something nice for them.

Key words: spirituality, prevention program, workshop, gratitude.
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Banentnna bBypuh
OcnoBHa mkona ,,Coma MapunkoBuh®, 3pemanus, Pemryonuka Cpouja

KOMIIETEHIIUJE BACITUTAYA 3A PA/{
CA JELHOM CA CMETHAMA Y PA3BOJY

Pesume: Tlpouiec MHKITY3Hje c€ y HAIIO] 3eMJBH BPJIO YE€CTO JJOBOIU
y Be3y ca KOMIIETEHTHOIITNY BacluTava Ja peainsyjy oBaj BUI o0pa3oBa-
Ba U BacluTama. Hemocrarak CTpy4YHOT Kajpa ce y Mpakcu HagokHaby-
je YKJbyUMBamEM IEPCOHAIHOT ACHUCTETHTA y pealn3aljy HHIUBHUIY-
ajHor oOpa3oBHOTr MiaHa. [lepconannu acucTeHT je Hajuewrhe BacnuTad
ca JIOfIaTHUM eJlyKalldjama Koje ce 0aBe MHKIIY3HjOM ca OIMILITEr acleKTa.
AyTOpKa cMaTpa Jia Cy 3a paja y MHKIy3UBHUM Tpyliama HEOIXOJHU Ba-
CIIMTa4YH KOJH CY 3aBPIIMIM MHKIY3WBHE CHenujamuctuyke cryauje. Io-
pel OBHX CTy/IHWja, OHA Jaje Mpeylor eAyKaluje Koja Ou uIuia y mpaBily
CIICIMjaJTHO eTyKallMjCKe U pexadminranujcke aujarnoctuke. [lopex oBor,
OHa cMarpa J1a je ¢ 003UpPOM Ha TOPACT Pa3BOJHUX CMETHH HEOIXOIHO Y
BpTuhe 3amonubaBaTé CpydHU MPOGMI — peeayKaropa 3a MCUXOMOTOPH-
Ky. [Ipeno3naBame, uaACHTUQHUKANN]jA, AUJTAHOCTH(PHUKOBAKHE, €IyKalHja
U pexaOuwinTanyja Jene ca cMeTmhama y pas3Bojy Cy 3aJaly eIyKOBaHOT
BaCMMTaya Kao WiaHa MHKIY3UBHOI TUMa. CTpydmalu OBE CTpyKe IOo-
CTajy OHU CTY/IEHTHU KOJH 3aBpIllaBajy OCHOBHE CTYy/AM]€ Ha BUCOKHM CTpY-
KOBHMM IIKOJaMa 3a 00pa3oBame BAaCHHUTaua, CHENUjaIMCTUYKHM CTPY-
KOBHUM CTyJMjaMa U JIOJATHUM CIIelMjaln3anrjama y 3aBouMa KOju ce
OaBe mpobreMuMa nere U3 00JIacTh HEYPOIICHXOJIOTH]€ pa3BOjHOT J100a.
[Ipahewe HajHOBMjUX MeToJa M3 00JACTH CaBpeMEHE MeNaroruje M-
NepaTuB Cy KOMIETEHTHOT BaCIIUTa4a 32 PaJ] y MPEALIKOJICKO] YyCTaHOBH.

Kwyune peyu: WHKITy3UBHO 00pa30Bamkb-e, KOMITETEHIIN]€ BaCIITAYA.

Valentina Duri¢
Primary school “Sonja Marinkovi¢”, Zrenjanin, The Republic of Serbia

COMPETENCES OF TEACHERS FOR WORKING
WITH CHILDREN WITH DISABILITIES

Summary: The process of inclusion in our country is often associated
with the competence of the teachers to implement this type of education. In
practice, the lack of qualified staff is compensated with involving personal
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assistants in the realization of the individual education plans. The personal
assistant is usually an educator with additional training received about
inclusion in general. The author believes that it is necessary for teachers
who work in inclusive groups to have specialized in the area of inclusive
education. As an addition to these postgraduate studies, the author suggests
an education directed towards special educational and rehabilitation
diagnostics. Furthermore, the author believes that given the increase in
developmental disorders it is necessary for kindergartens to employ experts
— professionals in psychomotor re-education. Recognition, identification,
diagnostication, education and rehabilitation of children with disabilities
are the tasks set before an educated teacher as a member of an inclusive
team. The experts of this profession are the students who have graduated
from preschool teachers’ training colleges, specialist postgraduate studies
and additional specializations in institutions that deal with the problems
of children in the field of developmental neuropsychology. Keeping track
with the latest methods in the field of modern pedagogy is an imperative of
a teacher competent for working in a preschool institution.
Key words: inclusive education, competences of teachers.

Radmila Zeba
Djecji vrti¢ ,,Radost®, Zagreb, Republika Hrvatska

GOVORNO-JEZICNA KOMPETENCIJA I KULTURA
GOVORENJA ODGAJATELJA

Rezime: U evolucijskoj preobrazbi Homo sapiensa u covjeka, oral-
no-verbalni govor imao je znacajnu ulogu, i kao takav predstavlja osobni,
drustveni i komunikacijski fenomen, a ujedno je javno dobro, medij, sred-
stvo 1 rezultat stvaralaStva, pa podlijeze procjeni slusatelja, objektivnoj i
subjektivnoj, strucnoj i laickoj, slucajnoj ili ciljanoj. Gotovo da ne postoji
ljudska djelatnost u kojoj govor nije zastupljen ili kao sredstvo, ili kao cilj,
ili kao ¢in djelovanja, a s nekih aspekata govorne patologije, poput afazija,
post festum, i1 kao bit bivstvovanja. | mada odgajateljima vokalna djelat-
nost, odnosno govor, nije zanat i predmet rada ve¢ sredstvo rada, zanin-
teresirani smo i za formu i za sadrzaj te djelatnosti. Govor je dar, umijece
1 vjestina, te bi odgajateljima nepostojanje govorne patologije s teznjom
ka visokim standardima govorno-jezi¢nog izrazavanja, odnosno kompe-
tencijama, trebao biti imperativ u ostvarivanju osobnog profesionalnog
identiteta. Mada kultivirani govor ne podrazumijeva istovremeno odsustvo
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govornih poremecaja i komunikativnu kompetentnost, svijest o vlastitom
govornom izri¢aju inicijalni je korak u procesu njegova kultiviranja.

Kljucne rijeci: govor, jezik, kompetencije, odgajatelji, kultura go-
vorenja.

Radmila Zeba
Kindergarten ,,Radost, Zagreb, The Republic of Croatia

SPEECH-LANGUAGE COMPETENCE AND THE CULTURE
OF SPEAKING IN PRESCHOOL EDUCATORS

Summary: In the evolutionary transformation of Homo sapiens to
human, oral-verbal language had a significant role and as such, it represents
a personal, social and communication phenomenon, and it is a public good,
a media, a facility and the result of creativity. It is therefore subject to
assessment of the listener, objective and subjective, professional and layman,
random or targeted. There probably is no human activity in which speech is
not present, as a means or a goal, or as an act, and seen from certain aspects
of speech pathology, such as aphasia, it is present as the very essence of
being. In this paper, we are interested in the shape and content of speech
and vocal activities in preschool educators’ careers, since speech represents
an essential tool used in their everyday professional activities. As we all
know, speech is a gift given exclusively to humans, but, it is also a skill,
which emphasizes the fact that we should be aware that absence of speech
pathology and the tendency to reach language and speech perfection in
preschool educators should be of critical importance within accomplishing
their professional identities. Although cultivated speech does not imply the
absence of speech disorders and communicative competence, the preschool
teachers’ awareness of their own spoken expression should be the initial
step in the process of its cultivation.

Key words: speech, language, competences, preschool educators,
culture of speaking.
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Haranuja bpkuh
[Ipenmixoncka ycraHosa ,,.3pemannH ‘, 3pemannH, Pemmyonuka Cpouja

ITOHAINAIE U UHTEPAKIIUJA JELIE Y IIYBEPTETY
TOKOM BOPABKA Y BOJIHUIIN

Pesume: OcHOBHM IIMJb pajia je YCMEPEH Ha W3HAJIAXKCHE aJe-
KBaTHUX MEpa M MOCTyIMaKa mpema JIelu y myOepTeTy Koja ce Hajase Ha
OOJTHMYKOM Jieuery, Kako OU ce JIONPHUHENI0 HHMXOBOM IPUXBATalky W3-
MEHCHUX JKUBOTHUX OKOJHOCTH M YCICIIHO]j aJanTaiuju Ha OOTHHYKY
cpenuny. Pagom cy oOyxBaheHna nena y3pacra on 13 mo 15 roguna, koja cy
O6opaBuiia y O0THHYKO] Tpynu y 3pemanuny, TokoMm 2011. u 2012. rogune.
Y 0BOM MeprOTy MPaTHIIA CMO TIOHAIIAakE YKYITHO 166-0po jeiie 06a moia,
95 newaka u 71 neBojumiie. MeTomoM orcepBanyje U PasroBOPOM JIOILIH
CMO JI0 TIo[aTaka O HAauMHMMAa MU3pakaBama ocehama, cTama U oTpeda 3a
NPEeBa3WIAKCHEM CTPaXoBa BE3aHUX 3a OOJHUYKHA aMOH]CHT U TUITHYHUM
peakijamMa y OIHOCY Ha TOJIHE Pa3jiMKe, MOPOAMYHU U COIMjaHUA CTa-
TyC, Ay)XKHHY OopaBKka y OOJHHIIM, PUCYCTBO POAMTEIhA Y TOKY JICUCHA
U MHTEJICKTYaJHO (QyHKIMOHHUCame jaene. Jlonum cMo 10 3akibydka Ja
Ce MOCTaBJbCHU LIUJb MOXKE HAjYCICHIHMje OCTBAPUTH KPO3: YBAKABAHE
MUIIJbEHA Je1e, 030MJbHUM CXBaTambeM BUXOBOTI YUECTBOBAKkA y PAIy H
pasroBopy, EMIATHjOM Ca BbUXOBUM 0a3uYHUM MoTpedama u ocehamumMa u
HErOBambEeM HEHACUITHE KOMYHHUKAIIMje U aCEPTUBHOT MTOHAIIAA.

Kwyune peuu: mybeprer, aganraiuja, eMrnaTija, aCepTUBHO MOHA-
HIakbe.

Natalija Brki¢
Preschool Institution ,,Zrenjanin“, Zrenjanin, The Republic of Serbia

BEHAVIOUR AND INTERACTION AMONG ADOLESCENTS
DURING HOSPITALIZATION

Summary: The article focuses on the possibilities of finding
adequate measures and procedures applicable to hospitalized adolescents
in order to facilitate their acceptance of the changed life circumstances and
successful adapting to the hospital environment. The research done involved
a group of children aged 13-15 hospitalized in Zrenjanin during 2011 and
2012. During this period, we followed the behavior of 166 children — 95
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boys and 71 girls. By the method of observation, we have gathered data
on their ways of expressing feelings, conditions and needs for overcoming
the fears originating from being in a hospital and their typical reactions
related to gender differences, family and social statuses, the length of time
spent in hospital, the presence of parents during hospitalization and the
intellectual functioning of children. We have come to the conclusion that
the set goal can be best achieved through the following: respecting the
children’s opinions, taking their participation in work and communication
seriously, expressing empathy to their basic needs and feelings and through
encouraging nonviolent communication and assertive behavior.
Key words: adolescence, adaptation, empathy, assertive behavior.

Mapuja LBujeruh, Jeaena Togoposuh
DakynTer 3a cienyjaiHy eqykanujy 1 pexadbunuraumnjy, beorpan, YauBep3uter y
Bbeorpany, Penyonuka CpOuja

YK/bYUUBAIGE JEIE CA IIOPEMERAJUMA
AYTUCTHYKOI' CIIEKTPA Y HHKJIY3UBHO
OBPA3OBAIBLE: COIMJAJTHU UCXOIHN

Pezume: Nukiy3uBHO 00pa3oBame, Kao BUJ 00pa3oBama KOjU je
CBE MPUCYTHHjH HA HAIIMM MPOCTOPUMA, MTOAPa3yMeBa YKIbyUHBAHE JCIIe
ca pa3IMYUTUM OOJHMIIMMA OMETEHOCTH Y PEIOBaH CHCTEM IIKOJIOBama,
a mehy muma u nene ca nmopemehajuma ayTucTHUKOr cniektpa. Temkohe
y o0jacTu KOMYHHUKAIMje W OCTBapHBamy OJroBapajyhux couujanHux
WHTEpaKinja, Kao 1 crenuduiHa HHTEpecoBama U (HaKTOp y COIH]aTHO]
UHTETpAIUju OBE Jiele y peloBHe paspene. Lub oBor pana je ma mpere-
JIOM JIOCTYTIHE JIUTEPAType YKaxKe Ha COLMjalTHe UCXO/IE YKIbYUHBamba Jele
ca nopemehajuma ayTUCTUUYKOT CIIEKTpa y UHKIY3UBHU 00pa30BHU CUCTEM.
PesynratimMa ce mokasyje jaa cy Jiena ca ayTu3MoM 4erihe U30JI0BaHa WK
Ha nepuQepuju COIUjATHIX MPEXa Y OIeJbeHY, Ja OCTBAPYjy Mamu Opoj
npyjaTesbCTaBa U Aa Cy dyenthe BUKTHMHA30BAaHH y OTHOCY Ha BPIIHAKE TH-
UYHOT pa3Boja. Moxke ce YOUHMTH Jia COllUjaJiHa MPUXBaheHOCT U YKIbY-
YEHOCT OBE JIeIle OMaja ca y3pacToM, ajld U Jja CBECHOCT BPINI-AKa TH-
MAYHE TOMyJIaNyje 0 MpoOJieMUMa U CIIOCOOHOCTHUMA JIEIe Ca ayTU3MOM
MOJKE JOBECTH JI0 TO3UTHUBHUJUX peakiMja mpeMa mwuma. Mako pesynraru
MOjeIMHUX CTyIHja yKa3yjy Ha onapeheHe MO3WTHBHE COIMjalIHE MCXOJE
WHKJTY3UBHOT IIIKOJIOBamka, Tpebda OMpPEe3HO MOCTYNATH Kaja Cy y MUTAbY
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JIeTia ca ayTU3MOM M BOJWMTH padyyHa O MHIUBUIYATHUM MOTpedama CBaKor
0l BUX, T€ Y CKIaAy ca TUM opalparu oaronapajyhe oOpa3oBHO OKpy-
JKebe B 00e30eUTH MOTPEOHY MOIPIIIKY.

Kwyune peyu: mopemehaju ayTUCTHYKOT CIIEKTPa, COIUjATHH HC-
XOJIH.

Marija Cvijeti¢, Jelena Todorovié
Faculty of special education and rehabilitation, Beograd, University of Beograd,
The Republic of Serbia

INCLUDING CHILDREN WITH AUTISTIC SPECTRUM
DISORDERS INTO THE INCLUSIVE EDUCATION SYSTEM:
SOCIAL OUTCOMES

Summary: Inclusive education, as a form of education that is
becoming increasingly common in our country, implies the inclusion of
children with various forms of disabilities, including autism spectrum
disorders, into the mainstream school system. Difficulties in communication
and achieving appropriate social interactions, as well as specific interests
and patterns of behavior of children with autism may be an aggravating
factor in the social integration of these children into regular classes. The aim
of this paper is to point to the social outcomes of the inclusion of children
with autism spectrum disorders into an inclusive educational system, by
reviewing the available literature. The results indicate that children with
autism are more often isolated or peripheral to social relationships within
the classroom, have fewer friends and are more likely to be bullied than
their typically developed peers. It can be seen that social acceptance and
inclusion of these children decreases as they grow older, but also that typical
peers’ awareness of the problems and abilities of children with autism
can cause more positive reactions towards them. Although the results of
some studies suggest that there are positive social outcomes of inclusive
education, we should be careful when it comes to children with autism.
We should pay close attention to their individual needs and keep them in
mind when choosing the appropriate learning environment and providing
the necessary support.

Key words: autistic spectrum disorders, social outcomes.
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busbana Byjacun
Bucoka mikona cTpyKOBHUX CTyaIWja 3a BacmuTaue ,,Muxamno Ilanos®,
Bpar, Penyonuka Cp6uja

KOMIIETEHIIUJE BACITUTAYA 3A PA/{
CA JEHHOM HA JACJIEHOM Y3PACTY

Pezume: Y pany ce pa3Marpajy, CXOAHO HAaJHOBHJUM 3aKOHCKUM
olpenbama 1 MOTBpheHOM 3HaYajy paHOT CTHIIAha HCKYCTaBa, HEOIIXOHE
KOMITETEHITMje BaclKMTada Ha jacJIeHOM y3pacTy. Bacmurau gere jacieHor
y3pacTa, KOju mpeMa Hajla3uMa CaBPEMEHUX MCHXOJIOMIKMX UCTPAKUBAHA
U U3 yIVla TearomKkux Teoprja, Hema caMo (yHKIH]y Here Kako ce Jyro
BpemeHa cmarpaiio. [lorpeOHo je ma, y3 KoHcTaraujy aa (GpaekCuOuIHOCT
HEPBHOT CHCTEeMa JIeIle Ha OBOM y3pacTy HEBEKOameM I'yOu 3Ha4yajaH Jeo
crnocobHoCTH U (pyHKIM]ja, Oy/ie 0croco0JbEH U 3a MeJaromky (yHKUIU)Y
KOja To/Ipa3yMeBa OCIMOCOOJLEHOCT 3a MOJCTHIAE PAIO3HAIOCTH JICIIe,
METOIIMYKY CIIPETHOCT y MOACTHUIAY Ha PellaBame MpodiieMa CEeH30MO-
TOpPHE MHTEIUTCHIINje, MOAPIKaBambe CIIOHTaHe TOBOPHE KOMYHHKAIMje U
Ooraheme roBopa, Kao M 3a CTBapame JUAAKTHUKOT OKpYXerma 3a (op-
MUpamke MOYETHUX Ca3HaWka KpO3 MPAKTUYHE AKTUBHOCTH. METOIUYKH
aCIIeKT KOMIIETeHIIMja OJHOCH ce Ha (DYHKIMOHAIHE Wrpe, MY3W4KO-pHU-
TMHYKE aKTHBHOCTH, Ipa)MuKO-TMKOBHE aKTUBHOCTH, je3HUKe, ApaMaT-
3anujy. Kao 3HauajHe KOMIIETCHIIM]jE BacluTaya jacjaeHOT y3pacTa HU3/Ba-
jajy ce u MeToJie BacluTama KOjuMa ce y CKIIaay ca y3pacToM, a y CKiIary
ca 3aXTeBMMa €MAHIIUITIATOPHOT BaCIUTamba, IOMaXKE JACTETy Ja 00JIHKYje
ce0e Kao JIMYHOCT.

Kwyune peuu: koMIieTeHIj€, jaCTICHN Y3pacT, METOIE.

Biljana Vujasin
Preschool Teachers’ Training College in VrSac, The Republic of Serbia

COMPETENCES OF TEACHERS FOR WORKING WITH
CHILDREN IN NURSERIES

Summary: In the light of recent legislative and regulatory changes

and the confirmed importance of early acquisition of experience, the paper
discusses the competences that the teachers in nurseries are now expected
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to possess. According to the findings of modern psychological research and
seen from the viewpoint of pedagogical theories, a nursery teacher does
not have the sole function of caregiver as it was long thought. Given the
fact that the flexibility of the nervous system of a child at this age loses a
significant share of its capabilities and features, we come to the conclusion
that a nursery teacher must also be trained to fulfill their pedagogical
function. This includes capabilities for encouraging curiosity in children,
exhibiting methodical skills in supporting problem solving sensor and
motor intelligence, encouraging spontaneous spoken communication and
the enrichment of speech, as well as creation of didactic environment
for the formation of basic knowledge through practical activities. The
methodological aspect of competences refers to the function games,
music and rhythmic activities, graphic and fine arts activities, language,
dramatization. Educational methods appropriate to this very early age
which comply with the demands of emancipatory education and help
children shape themselves as individuals, are seen as the key competences
of nursery teachers.
Key words: competences, nursery age, methods.

ujana Bpycun, macrep
[pemmikosncka ycranosa ,,[1apa Cynapcku®, Hosu beuej, Penyonuka Cpouja

MHNOPT®OJINO Y BPTURY

Pesume: Tlpumena noprdonua y Bpruhy orBapa MoryhHocT mpa-
hema pa3Boja mere y HEYNmopeauBo ImmpeM oommy Hero mHade. CBOjoM
ooratoMm caapXUHOM, Koja ce Mel)ycoOHO ynoTmnymyje, py’Ka jaKy OCHO-
By 3a HCIpPaBHE MPOIICHE U IJIaHUPAkE aIeKBATHUX TEAArolIKUX Mepa.
Hajounrnenuju acnekt noprdonua je merora MOryhHOCT Jja CIIMKOBHUTO
J04apa pa3BOjHH ITyT JETETa Ca CBHUM CBOJHM CIEIMPHUIHOCTUMA. YIIPABO
3aTo MpeCcTaB/ba BeoMa MONHY aaTKy 3a BacllMTaua ¥ Meaarora, O{HOCHO
poanTeshe U, HAPABHO, BBUXOBY JICIy Ca JIpyre CTpaHe.

Kwyune peuu: moprdonuno y BpTuhy, nporieHa, pa3Boj.
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Dijana Brusin, M. A.
Preschool Institution ,,Pava Sudarski“, Novi Becej, The Republic of Serbia

KINDERGARTEN PORTFOLIO

Summary: Implementation of portfolios in kindergarten opens up the
possibilities of monitoring a child’s development in a far broader sense than
usual. Rich in contents which mutually complement each other, portfolios
offer a solid ground for making good assessments and planning adequate
pedagogic measures. The most obvious aspect of a portfolio is its capability
to paint a vivid picture of a child’s development with all its specificities.
That is exactly why it is such a powerful tool for a kindergarten teacher and
a pedagogue, as well as for parents and, of course, their children.

Key words: kindergarten portfolio, assessment, development.

Paamuaa Bypuh, mactep
[Ipemmxoncka ycranosa , I [uenuma®, Anarun, Perryonmka Cpouja

MOJACTULAILE M PA3BOJ COLIMJATTHUX
KOMIETEHIIMJA KOJ JIEIE 1 BACTIATAYA

Pesume: CouyjanHe KOMIIETCHIIMjE CY M3y3€THO Ba)KAaH YHHUIIALL
e(pMKaCHOCTH BaCIUTHO-00Pa30BHOT MpOIeca Y MPEAIIKOICKHM YCTaHO-
Bama. [Ipenmikoncku mepuonm ce cmarpa HajTIOBOJBHUJUM TEPHOIOM 3a
MOJICTUIIAKE U Pa3BOj COLMjaTHUX KOMIETeHIHja. BacmuTau je oaroo-
paH 3a Kpeupame COIHjalIHe KIUME Yy BaCIUTHO] TPYIH, jep OIHOCH C
BpIIbAIlMa 3HAYajHO YTHYY Ha E€MOIIMOHAIIHHU, COIMjaJIHH, a MOXKEMO
pehu u Ha cBekynHU pa3Boj netera. ColMjaiHe KOMIIETEHIIM]E BaciuTada
U JIelle 3aBUCE OfI IUXOBHX KOMYHHUKAIIMOHUX criocoOHoctu. CommjanHe
BEIIITHHE JIETE CTUYEC Y COIMjaTHUM MHTEPAKIIMjaMa U CTOTA 3aKJbYUyjeMO
Jla Cy OHE IVIaBHH OOJIMK COIIMjaTHOT MoHamiama. CollrjaaHe HHTePaKIIHje
Hema 0e3 KOMyHHUKAIje, jep je OHa CacTaBHH JICO U OCHOBA CBAKOT KOH-
TakTa u ofHOoca u3Melhy Bacrmraya u gerera. On BacmuTada ce (04YeKyje)
U 3aXTeBa HOBM HAUYMH KpeHpama BaCIIMTHO-00Pa30BHOT pajia MITo Mojpa-
3yMeBa Jpyradnjy KOMyHUKaIHjy ca aernom. ColijaHe KOMIICTCHIIN]jE e
pa3BHjajy Kpo3 KOHTAKT ¥ UCKYCTBA ca IPyruM ocobama U OHE Cy JIe0 eMO-
[IMOHAJIHE MUHTEJIUTeHIH]je, jep 00yXBarajy COCOOHOCT pa3yMeBama JIpy-
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TUX JbYIH O OHOME IITO ocehajy W MpaBHIIHO MOCTyMame y Mehysbyackum
OJJHOCHMa. YCBajameM COLMjaJIHUX BEUITHHA Ha MPEIIKOJICKOM y3pacTy
OJI BEJIMKOT j€ 3Hauaja 3a Jiedje eMOllrje, IPUXBATAkEe O] CTPaHEe BPIIHaKa
W 32 aJIeKBaTaH, XOJUCTUYKH IIPUCTYII JeUjeM Pas3Bojy.

Kwyune peuu: nere, Bacnurad, COILMjaIHE KOMIIETEHIIN]E, pa3Boj.

Radmila Purié, M. A.
Preschool Institution ,,Péelica®, Apatin, The Republic of Serbia

DEVELOPMENT AND IMPROVEMENT
OF SOCIAL SKILLS IN CHILDREN AND TEACHERS

Summary: Social skills are an extremely important factor of
the effectiveness of the educational process in preschool institutions.
The preschool period is considered to be the most favorable period for
the development and promotion of social competences. The teacher is
responsible for creating a social environment in the educational group,
because a child’s relationships with peers significantly affect their social,
emotional and overall development. Social competences of children and
teachers depend on their communication skills. Children develop their
social skills in social interactions which leads to the conclusion that social
skills are the most important form of social behavior. Social interaction
is impossible without communication. It is a basis and an integral part of
every contact and relation between the teacher and the child. Nowadays the
teachers are expected to create educational work in a new way which asks
for a different way of communicating with children. Social competences
are developed through contact and experience with other people and
they are part of emotional intelligence since they incorporate the ability
to understand other people and their feelings and the ability to properly
behave in human relations. Acquisition of social skills during the preschool
period is very important for children’s emotions, acceptance by their peers
and for an adequate, holistic approach to child’s development.

Key words: child, teacher, social competences, development.
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Janujena Muuuuh Tpebarnuku, Bacnuray
[Mpeamkoncka ycranosa ,,Pamoct®, Cpbobpan, Pemybnuka Cpouja

3AJEJHO MOKEMO MHOT'O BOJBE

Pezume: Capanmwa BpTuha ca HOpOAMULIOM BaXkaH j€ MPEayCioB OIl-
TUMAJTHOT Pa3BOja M BAaCIHTamba JAETETa y MHCTUTYIIMOHAIHOM KOHTEKCTY.
[Tpodecnonanna ynora BacnuTa4ya M >KHBOTHA YJIOTa POUTEIHA YBEJIUKO
cy ciauune. IlomackoM nerera y BpTHh BacmuTauu M POIUTEIbU MOCTAjy
CapaJHMLM Ha 3ajeJHUYKOM 3aJaTKy BaclUTama U 00pa3oBama JIETeTa.
300r TOora je Ba)kKHO Jla pOJIMTEJbM M BacmuTauu y MelycoOHy capaimy
yJa)Ky MHOTO MOBEpEHa, OTBOPEHOCTH, TOJEpaHIMje, 00jeKTUBHOCTH U
CIPEMHOCTH 3a yBa)KaBambe€ JIMYHUX U MPO(ECHOHATHUX KOMIETEHIIH]a.
Hobpom capaamoM cBU A00ujajy. Tako U capaama ca IMIHPOM JPYIITBE-
HOM 3aj€JHULIOM MMa MoceOHy yJIOry y CTBapamy oxaroBapajyhux ycio-
Ba 33 YCHEIIHO OCTBAapUBAIKE IUJHEBA MHCTUTYIIMOHAIHOT BACIUTAMKA H
oOpa3oBama mnpefmkoicke aene. Capaama ca MOPOIULIOM CE€ OCTBapyje
MyTeM HerocpeHe JHEBHE KOMYHHKAllMje BaCIUTa4a U pOIUTEIba, TUCaHEe
KOMYHHUKaIje, KpeaTUBHUX TTaH0a, aHKeTa ¥ YIUTHUKA, POAUTEIHCKUX Ca-
CTaHaka, Jedjux nopdonnja, Ipupendu u MpociiaBa, eAyKaTUBHUX U Kpe-
aTUBHUX PaJUOHUIIA, ydyemrha poauTesba Y BacCIUTHO-OOPAa30BHOM pajy.
Capanma ca mMpOM JIPYIITBEHOM 3ajeTHUIIOM IOJpa3yMeBa capaimy ca
OCHOBHOM ILIKOJIOM, JIOKQJHOM CaMOYIIPaBOM, JAOMOM 3JIpaBjba, MECHOM
OMOITMOTEKOM, MECHOM 3ajeIHUIIOM, IUPEKIM]OM 3a ypOaHHU3aM, aKTHBOM
JKeHa, BaTporacHUM AoMoM, MVYTI-om, TokaiHUM MeIrjumMa.

Kwyune peuu: moponuna, aere, Bptuh, capaama.

Danijela Milici¢ Trebaticki, teacher
Preschool Institution ,,Radost”, Srbobran, The Republic of Serbia

TOGETHER WE CAN DO MUCH BETTER

Summary: Cooperation between family and kindergarten is an
important prerequisite for a child’s optimal development and education
in the institutional context. The professional role of teachers and the vital
role of parents are very similar. When a child is going to a kindergarten,
teachers and parents are becoming partners on a common task of care,
upbringing and education of the child. It is therefore very important that
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parents and teachers are investing a lot of trust, openness, tolerance in their
cooperation and above all a willingness to respect personal and professional
skills. With a good cooperation everybody wins. Therefore, cooperation
between kindergarten and community has a special role in the creation
of appropriate conditions for a successful achievement of goals of the
institutional education of preschool children. Cooperation with the family
is achieved by a direct daily communication between teachers and parents,
written communication, creative billboards, polls and surveys, parent —
teacher meetings, portfolio, events, celebrations and holidays, educational
and creative workshops and participation of the parents in the educational
work. Cooperation with wider social community represents cooperation
with primary schools, local government, the health center, the local library,
Directorate of Urban Planning and Design, Women’s Association, the
Community Fire Department, the Police, the local media, etc.
Key words: families, child, child care, coorperation.

Jluguja Opyuk, Bacnuraqy
Kukunga, Perry6nuka Cpouja

CTPYYHE KOMIIETEHIIMJE 1 OCOBHUHE BACITMTAYA
Y HHKJIY3UBHOM OBPA3OBABY

Pe3ume: Y panammuM ycIoBUMa BpJIO YECTO C€ TOBOPHU O CTPYU-
HUM KOMTIETEHIMjaMa BacIIUTaya KOju y TPyTH UMajy JIeTe ca CMETHhaMa y
pa3Bojy. Bacnurauu koju peanusyjy HHKIY3UBHY MPAKCY HaWIa3e Ha pa3He
npobreMe, jep HemMajy MOJaTHY CTPYUYHY MOAPIIKY HA KOjU HAUWH Ja TOA-
CTaKHy Jieuje MOTEHIIMjalie U JI0OBEAY MX A0 OMOJIOMIKOT MakCUMyMa. 300r
TOTa Bacmutadu Tpeba aa Oyay OTBOPEHH 3a MPOMEHE, 00jeKTUBHU TMPHU
HPOLIEHH JAETETOBUX CIIOCOOHOCTH, KPUTUYHM IPU OLICHUBAkY COICTBE-
He mpakce u (praexkcuOMITHA TOKOM MoaydaBama. Kaga oBianajy cTpydyHuM
3HAKEM CTCUEHUM Ha CTYJIU]CKUM MPEAMETHMA KOjU ce 0aBe MHKIIY3H]jOM,
WHKITy3Wja y MPEAIIKOJICKO] YCTAaHOBH, IMOPE HAaBEJCHOT, 3aXTeBa O] Ba-
cruTaya U 0coOMHE JIMYHOCTH KOj€ Ofpa)kaBajy MPOCOLHJAIHO OpH]jeH-
THCcaHy ocoOy. JlebuHunmje HHKIy3Mje Cy pa3auduTe, ajdud mbeHa (Qrro-
3Mja yKasyje Ha TO Jia C€ y ’beHOj OCHOBHU HaJia3e: ClocoOHoCT caocehama,
noMarama, JIeJbemha, capaime, Kao U pa3BHjeHa MOPAIHOCT U XyMaHOCT.
Pasmarpajyhu mojam mpocolujasHoTr MoHallamka y CBETIIy WHKIY3HUBHOT
npoiieca, J0JIa3uMO J0 Tora Ja YIpaBo OOIMIM MPOCOIHjaIHOT MTOHAIIA-
ha, IOPEJI CTEYCHNUX CTPYYHUX 3HaKha YNHE OCHOBHE KOMIIETEHITHj€ OHOTa
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KO CIPOBOJM IMPEAILIKOJCKY MHKIY3UBHY Ipakcy — Bacnurtada. [Ipermno-
CTaBJbaMO J1a BACIMUTA4 ca OBUM OCOOMHAMA U CTPYYHUM 3HABUMA MOXKE
na Oyne paBHONpaBaH 4iaH MHKIY3UBHOI THMa y HPE/IIKOJICKO] YCTaHO-
BU.

Kwyune peuu: BacnnTauu, NHKIY3UBHO 00pa30Bambe.

Lidija Orcik, teacher
Kikinda, The Republic of Serbia

PROFESSIONAL COMPETENCES AND QUALITIES OF
TEACHERS IN INCLUSIVE EDUCATION

Summary: Professional competences of teachers whose kindergarten
groups include children with disabilities are often discussed nowadays.
Educators who implement inclusive practices are facing many problems,
because they don’t have the additional professional support in the way
of stimulating the children’s potentials and bringing them to up to their
biological maximum. Therefore, teachers today need to be open to change,
objective when assessing a child’s abilities, critical in the evaluation of
their own practice and flexible during teaching. Besides mastering the
professional knowledge gained through college courses on inclusion,
the teachers are also expected to posses personality traits that reflect
a pro-socially oriented person. Definitions of inclusion are different,
but its philosophy suggests that it is based on the following: the ability
to sympathize, help, share and cooperate, and a developed morality and
humanity. Discussing the concept of pro-social behavior in the light of the
inclusion process, we come to a conclusion that the forms of pro-social
behavior, in addition to expertise acquired, are the basic competences of
the person conducting the preschool inclusive practice — the teacher. We
assume that the teacher with these qualities and expertise can be an equal
member of the inclusive team ina preschool institution.

Key words: teachers, inclusive education.

120



Komnemenyuje eacnumaya 3a opywumeo 3narea Krwuea pesumea

Xana banaoan, lujana Cy0otuh, crynenrn,

Bucoka mkona cTpyKOBHHX CTyauja 3a oOpa3oBame Bacnurava, Kukunmaa, Pe-
myonmka Cpbuja

Becna MajcropoBuh, Bacnurau

[pemikosncka ycranosa ,,Jlparosbyo Ymunkn”, Kukunaa, Penyomuka Cpouja

BEPBAJIHE ACOIHMJAIIMJE, JTUKOBHOCT U ITIOJACTULHAIBE
IOBOPHHUX CITOCOBHOCTH NPEJIIKOJICKE AEIE

Pesume: Aytopke y cBOM pajay IpUMEBY]y CaBpEMEHU METOANYKH
MOCTYyNaK y aKTMBHOCTHMMA JIMKOBHOT Bacmutama (Kojuh) y Hamepu na
UCTNTAJy: TUKOBHH U3pa3, JUKOBHY KPEaTUBHOCT, MPOLIEC CTBApama IpTe-
’a ¥ TOBOPHE CIIOCOOHOCTH Tpennikoiicke nere. CymTHHa OBOT TIOCTYTIKA
CacToju ce y BepOaTHOM MOJCTUIIAY JIele Ja HCKaXKy CBOje eMOldje Mmy-
TEM JIMKOBHOT pyKormuca. J[a Ou ce yTBpIUIIO KOIHKO BepOaTHa acoIHjarmja
TIOZICTUYE JIeYjy JIMKOBHOCT, TPOIIEC CTBapama W MOACTUIAmha TOBOPHUX
CHOCOOHOCTH MCIUTAHMKA, NMPHUCTYyNa ce GOpMUpamy €KCIIepUMEHTATIHE
¥ KOHTpOJHE Tpyne. ExcriepuMeHTanny rpymy YuHu 25-0p0 HCITUTaHHUKA
o0yxBaheHHX CaBpEMEHHM METOAWYKHUM IOCTYNKOM Y JTUKOBHUM aKTHB-
HocTtuMa. KoHTponHy rpymny unHHM Takole 25-0po aere Koja Ha Tpaguiuo-
HaJIaH HauWH peasn3yjy JUKOBHE akTUBHOCTH. [IpeTnocraBka ayTopku je
na he JIMKOBHU u3pa3 Jiele eKCIepUMEHTalHEe TpyIe JaTH jacHEe MOpyKe
0 eMolfjamMa HCIUTaHuKa Koje he oHM BepOasHO M3pa)xkaBaTH TOKOM 3aB-
PIIHUX JIeTOBa JMKOBHUX aKTUBHOCTU. Takohe, u na he muxoBa JHMKOBHA
KpEaTHUBHOCT U cJI000/1a UCIOJbaBalkba TOBOPHUX CIIOCOOHOCTH OUTH Ha
BUIIIEM HUBOY y OIHOCY Ha JIMKOBHOCT U CJI000y MCIOJbaBaHha TOBOPHUX
CIOCOOHOCTH JIeTie U3 KOHTPOJIHE Tpyre. [IpuimkoM OBOT HCTpaKMBamba
Oouhe kopumrheHe ckajie MpoIeHE JIMKOBHE KPEaTUBHOCTU KOje Cy Y pa-
HUJUM HCTPAXHUBAKHUMA U Y MIPAKCH MPUMEHCHE HA BEJIMKOM Y30pPKY HC-
nutanuka (Konac Bykamunosuh). Ilopen yrBphuBama TMKOBHOCTH Hpe-
IIKOJICKE JIelle Y OBOM pajly he ce MCIUTHUBATH U TOBOPHE CIIOCOOHOCTH
(MunaguaoBuh) nere, Koje Kako ce MpeToCTaBsba MOACTHYE CABPEMEHU
METOIMYKH TOCTYTAaK y peaNn3aliju JUKOBHUX crocoOHOCTH. OCHOBHH
IUJb pajia je Ja ce YTBP/M Jia JIM MOCTOje 3HauajHe pas3iuke usMel)y excre-
PUMEHTAIHE U KOHTPOJIHE TpyIe MCIHUTAHUKA y TOIIEAY JUKOBHE Kpea-
TUBHOCTHU ¥ TOBOPHUX CIIOCOOHOCTH.

Kwyune peuu: TMKOBHOCT, TOBOD, Pa3iIHKe.
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Hana Balaban, Dijana Suboti¢, students

Preschool Teacher Training College in Kikinda, The Republic of Serbia
Vesna Majstorovi¢, teacher

Preschool Institutional “Dragoljub Udicki”, Kikinda, The Republic of Serbia

VERBAL ASSOCIATIONS, VISUAL ART, AND THE
ENCOURAGEMENT OF LANGUAGE SKILLS OF PRESCHOOL
CHILDREN

Summary: The authors of the paper apply a modern methodical
procedure in the art education activities (Koji¢) in order to examine:
artistic expression, the process of creating art, artistic creativity, and
language skills of preschool children. The essence of this process lies in
the verbal encouragement of children to express their emotions through
artistic handwriting. To determine how verbal association encourages the
children’s visual art, the creative process and their language skills, we
began with creating the experimental and control groups. The experimental
group consisted of 25 participants included in the modern methodological
procedures in art activities. The control group also consisted of 25 children
that implement the art activities in the traditional way. The assumption of
the authors is that the artistic expression of children in the experimental
group would send a clear message about the emotional responses which
they will verbally express during the final parts of arts activities. Also, they
believe that the children’s artistic creativity and freedom of expression in
the language skills will be at a higher level than the artistic freedom of
expression and language skills of children in the control group. The scale
assessment of visual creativity which was applied to a large sample of
participants in previous studies and in practice will be used in this study
(Kopas Vukasinovi¢). In addition to determining visual art of preschool
children, the authors shall also examine the children’s speaking skills
(Miladinovi¢) which are supposed to be encouraged by the modern
methodological procedures in the implementation of visual ability. The
main objective of this study is to determine whether there are significant
differences between the experimental and the control group in terms of
artistic creativity and language skills.

Key words: visual arts, speech, differences.
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Liliana Elena Danciu, Ph.D.

Faculty of Sociology and Psychology, Department of Educational Sciences, West
University of Timisoara, Romania

Cristina Iovita, Ph.D.

Department of Psychology, Timisoara, Mihai Eminescu University of Timisoara,
Romania

PARENTS AS PARTNERS IN THE EDUCATIONAL
ACTIVITIES WITH PRESCHOOL CHILDREN

Summary: The distinct personality of the preschool child of our
day requires a special preoccupation of the educators aiming to realise
interesting educational and extra-curricular activities with high emotio-
nal and informational content. One of the most efficient solutions was
considered to be the involvement of the parent, as an equal educational
partner, in the teaching and learning process. In order to determine the
cognitive, affective, behavioural and social effects of this partnership, as
well as the problems that need solving, and the solutions that can be proven
viable at educational communication level we established the following
objectives:

General objectives:

Familiarisation of parents with the quality of educational partner
and the exercising of this quality in multiple situations

Identifying the partnership’s main aspects at the preschool insti-
tution level.

Special objectives:

e The involvement of parents in the formation and the co-partnership
activities;

e The enhancement of cognitive, affective and behavioural perfor-
mances by resorting to educational partnership;

e Finding the most efficient educational partnership strategies of
increasing the interest towards knowledge and the motivation for
learning;

e Assessing the individual and collective progress.

Key question: Which is the efficiency level of the educational
partnership in all types of activities and for all types of personalities of
preschool children?

The steps taken, the adopted managerial strategies, the didactic
technologies and methodologies employed, and their effect on the quality
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of the educational process and preschool children’s personalities will
represent the content of the study.

Key words: educational partnership, partnership-based educational
strategies, performance, progress assessment.

Ap Jbuwa Wiauh
Bucoka mikona cTpyKOBHHX CTyAHja 3a o0pa3oBame BacnuTada, Kukuama, Pemy-
omuka Cpbuja

MOI'YRHOCT HEHACUJIHE KOMYHUKAILIMJE

Pesume: OBaj pang 6aBu ce U€JOM O KBAJIUTETHO] KOMYHUKALIUJU C
NpeIOMUHAHTHHM Ja-1opykama, yHyTap Koje ce HCITUTY]y Jieia yMETHOCTH,
KyAType u punozoduje.

KynTypa y caBpeMeHOCTH TpIH yClie/l aKTUBHE JIPYIITBEHE JIe3UH-
Terpaiuje u npoxera je puino3opujoM cTpaxa Kao MociaeIUuIOM OCyCTBa
ACKETCKOT M3 )KMBOTa (hrito30da: yciiea CBENpUCyTHOCTH CTpaxa, KOju Ko-
JIOHHU3Y]je caB (HaIll) )XKUBOTHU CBET.

JectaOunn3oBaHe Cy ¥ HajTeMeJbHHU] € TEOpHje U POpMaHa OCHOBA
eTHKE Kao AMCUUIUIMHE O MOHAIlamky W BaJlamy Haj cOOOM W YOIIITE:
eKCIUTMIUTHO NoBe3aHe ca CokparoBuM nuTameM: — Koju je BasbaH HauuH
Ja ce )KuBU?

3apo0JbeHU CMO Y je3UKY: TO oXpadpyje.

Kmwyune peyu: HeHacHITHa KOMYHHUKAINWja, yMETHOCT, KyaTypa, (u-
no3oduja, je3uk.

Ljilja Ili¢, Ph.D.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE POSSIBILITY OF NONVIOLENT COMMUNICATION

Summary: The paper centers on the idea of successful communication
in which I-messages are predominant, and within such an idea works of art,
culture and philosophy are questioned.

Modern-day culture is suffering due to an active social disintegration
and it is entwined with the philosophy of fear which is a consequence of
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the absence of asceticism in the life of a philosopher: arising from the
omnipresent fear which is colonizing (our) entire living world.

Even the most fundamental theories are now losing their stability
and damage has been done to the very base of ethics as a discipline of
behavior and controlling oneself, explicitly related to the Socrates’ question
— Which is the right way of living?

We are imprisoned in language: that is encouraging.

Key words: nonviolent communication, arts, culture, philosophy,
language.

JAp Becna Cpauh
Bucoka mkonma CTpykoBHHX CTynuja 3a oOpasoBame Bacmurada, Kukumnnma, Pe-
nyonuka Cpbuja

CKPUBEHMU KYPUKYJIIYM U TALUUT 3HAIA —1IYT
PAZBUJAIBA AKIITMOHE KOMIIETEHTHOCTHU HACTABHUKA
N CTYAEHATA

Pezume: AximoHa KOMITETEHTHOCT HACTAaBHHMKA M CTyJEHAaTa Kao
OCHOBa 00pa30BHE aKTMBHOCTH, ITOJIPa3yMEBaH je U MO3UTHBAH UCXO]l KBa-
JUTETHOT KypUKylTyMa y BUCOKOM oOpa3oBamy. Kao caBpemena mapasur-
Ma pa3BHjama JUJAKTHYKO-METOJMYKUX KOMIETCHIIMja HACTaBHHKA, I10-
ceOHO je ycMepeHa Kka moBehamy yMEIITHOCTH HACTaBHUKA y onadupy H
TPaHCMUCH]H PEIeBaHTHUX HACTABHUX Ca/Ipkaja Kako Ou 0Opa3oBame CTy-
JeHarta OMIIo y CITy>kOm kxuBoTa. Kao mokperad KOHCTpyHcama HOBHX MEH-
TAJIHUX MOJIENIa U pa3BUjarba 3Hamka Y KOHTEKCTY CMHCIICHE aKTHBHOCTH,
MOCeOHO je yCMepeHa Ka OpHjeHTAljU CTyJIeHATa Ha OCTBAPHUBAKE COTI-
CTBCHHX IMJbEBa yuema. [lu3ajHupame KypuKyJIyMa Kao IJIaHa 3a aKIujy,
KOjU CyOIMMHpa UCKYCTBO CTy/IeHaTa ¥ UMIUTHIIUTHY MTPAaKCy HACTaBHHKA,
MOXeE Jla pe3ysITupa ciiegehiM Mo3UTUBHUM e(EeKTHMA: OPHjCHTAIN]OM Ha
U3rpailby TAIlUTHUX 3HAa, BEIITHHA W CTaBOBA, pa3BUjabeM MHTEJICK-
TyaJIHe KPEaTHMBHOCTH Y LIWJbY KpeHpama M YNoTpeOe HOBOT 3Hama Kao
u MOryhHOCTHMa CTyJAeHaTa Ja pa3BHjeHe NMpodeCHOHATHE M CTPyYHE
KOMIIETEHITHje¢ YIOTITyHEe KOPITYCOM 3Hama 4YHja je yrnoTpeOHa BPEIHOCT
Bucoka. [laxkma ayTropa y paay caap)aHa je y yKa3uBamby Ha LEIUCXOIHA
pelIeha y TPAKEHhY OAr0BOpa Ha IUTAKE — KAKO YYUHUTU CKPUBEHU KYpH-
KyJIyM BHJIJUBUM, a Jia HE MOCTaHE CKCILTUIIUTHO MIPOIHCaH?

Kmwyune peuu: CKpuBeHH KyPUKYITYM, THJAKTUYKO-METOIMYKE KOM-
HeTeHHI/Ije HaCTaBHHKA, TAllUT 3HaKka, aKIITHOHA KOMIICTCHTHOCT.
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Vesna Srdic, Ph.D.
Preschool Teachers’ Training College in Kikinda, The Republic of Serbia

THE HIDDEN CURRICULUM AND THE TACIT KNOWLEDGE
—THE PATH OF DEVELOPING ACTION COMPETENCY IN
TEACHERS AND STUDENTS ALIKE

Summary: When discussing the action competency of teachers and
students as the basis of any educational activity, the positive outcome of the
quality curriculum in higher eucation is also implied. As a contemporary
paradigm in the development of didactic-metodic competences of the
teachers, it is especially aimed at increasing the astuteness of teachers
in the choice and transmission of relevant educational content in order
to put the education of students into better use in life. As an initiator of
constructing new mental models and developing knowledges in the contexts
of meaningful activities it is especially aimed at directing students towards
accomplishing their own goals in learning. The design of a curriculum as
the means of an action plan that sublimates the experiences of the students
and the implicit practices of the teachers can result in the following positive
effects: the orientation towards the establishment of tacit knowledges, skills
and attitudes, the development of intellectual creativity aimed at creating
and implementing new knowledges as well as towards the possibilities of
the students to complete their already developed professional and expert
competences with a corpus of knowledge that has a high current value. The
author’s attention within the frameworks of this paper has been contained
in the pointing out of expedient solutions in her quest for answers to the
question — how to make the hidden curriculum visible without making it
explicitly formal?

Key words: hidden curriculum, didactic-metodic competences of
the teachers, tacit knowledge, action competency.
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